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Introduction: The Research Base of Avenues 
 
 

 
The most recent initiatives within the No 

Child Left Behind federal legislation have 

generated a commitment to ensure that all 

students, regardless of their background, 

have a chance to succeed in school. 

Reading, writing, and speaking English well 

are critical skills all students need to develop 

in order to succeed in school and in society. 

For students whose first language is not 

English, the challenge is even greater to 

learn to speak, read, and write English in a 

fluent manner.  

 

The new Adequate Yearly Progress (A.Y.P.) 

requirements of No Child Left Behind have 

also accelerated the need to increase oral 

and written language proficiency in English 

along with higher academic standards in 

reading, language arts, and other content 

areas. In order to achieve these high 

standards, students need research-based, 

research-proven curriculum designed to 

accelerate growth in language and literacy. 

Teachers also need tools, both instructional 

tools and assessment tools, that will equip 

them for effective instruction for these high 

standards and help close gaps in language 

and literacy for English learners and 

struggling readers. Hampton-Brown’s 

program Avenues provides students and 

teachers with the tools they need for 

academic success. 

 

Hampton-Brown used the most current 

scientifically based research in the 

development of the program Avenues 

designed specifically for English learners 

and struggling readers in grades K-5 to 

accelerate growth in language, literacy, and 

content. More than 30 years of research, in 

the areas of reading and language 

acquisition, forms the foundation for the 

language, literacy, and content instruction in 

Avenues.   

 

The research that was used in the 

development of Avenues is cited at the end 

this report and comes from the current 

documents that define scientifically research 

based reading and language acquisition 

instruction. The outstanding author team 

brought a wealth of experience and research-

based strategies in second-language 

acquisition, literacy, and content instruction 

to the program, turning the research into 

practice in the classroom. 
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Avenues Program Authors 
 

 
Deborah Short, Ph.D. 
 
Deborah J. Short, Ph. D. has been a 

researcher, teacher trainer, and curriculum 

developer in the field of English language 

learning for more than 20 years. She was 

Co-Principal Investigator for a research 

study on the effects of sheltered instruction 

on English language learner achievement 

and co-developed the SIOP Model for 

sheltered instruction. She currently directs a 

study on secondary English language 

learners funded by the Carnegie Corporation 

and the Rockefeller Foundation and is a 

senior researcher on two U.S. Department of 

Education studies, one an evaluation of 

intervention programs for students in Grades 

K-3, the other on a middle school study of 

SIOP in science classes for the new national 

research and development center on English 

language learners. She has extensive 

experience in school-based research on the 

integration of language and content 

instruction and on programs for English 

language learners.   

 
Alfredo Schifini, Ph.D. 
 
Dr. Schifini assists schools across the nation 

and around the world in developing  

 

 

comprehensive language and literacy 

programs for English learners. He has 

worked as an ESL teacher, reading 

specialist, school administrator and 

university professor. Through an 

arrangement with California Polytechnic 

University at Pomona, Dr. Schifini currently 

serves as program consultant to two large 

teacher-training efforts in the area of reading 

for second language speakers of English. 

His research interests include literacy and 

language development and the integration of 

language and content-area instruction. 

 
Josefina Villamil Tinajero, Ph.D. 
 
Dr. Tinajero specializes in staff development 

and school-university partnership programs 

and has consulted with school districts in the 

U.S. to design ESL, bilingual, literacy, and 

bi-literacy programs. She has served on state 

and national advisory committees for 

standards development, including English as 

a New Language Advisory Panel of the 

National Board of Professional Teaching 

Standards and the Texas Reading 

Academies. She is currently a Professor of 

Education and Dean at the University of 

Texas at El Paso. 
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Avenues Program Authors (continued) 
 
 
Eugene E García, Ph.D. 
 
Dr. García is Professor of Education and 

Dean of the College of Education at Arizona 

State University. He has been a recipient of 

numerous academic and public honors and 

has published extensively in the area of 

language teaching and bilingual 

development. He holds leadership positions 

in numerous professional organizations and 

regularly serves as a panel reviewer for 

federal and state agencies. He served as a 

Senior Officer and Director of the Office of 

Bilingual Education and Minority 

Languages Affairs in the U.S. Department of 

Education from 1993-1995, and continues to 

conduct research in the areas of effective 

schooling for linguistically and culturally 

diverse student populations. 

 
Erminda García  
 
Erminda García is presently a dual language 

first grade teacher with more than 25 years 

of classroom experience. She has worked as 

a literary consultant across the United States 

for the last 15 years and has co-authored 

articles  

 

 
 
 

 
 
focused on classroom management, 

authentic assessment, bi-literacy 

development, and teaching and learning in 

optimal classrooms. She was named 

Accomplished Teacher by the Center for the 

Study of  Teaching, Chairperson of the Early 

Schooling Taskforce of the National 

Standards project of English Language Arts 

(1992-1995), and served on the Board of 

Directors for the National Center for 

Research on Writing and Literacy. 

 
Else Hamayan, Ph.D. 
 
Dr. Hamayan is the Director of the Illinois 

Resource Center in Des Plains, Illinois. She 

has helped teachers in schools across the 

nation and abroad with issues of second-

language learning, dual language instruction, 

special education, culture learning, and bi-

literacy. She has also worked with 

administrators in program development, 

particularly in dual language schools. She 

has taught English as a foreign language, 

conducted research, and consulted with 

refugee programs and state boards of 

education, in addition to Pre K-12 schools. 
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Avenues Program Authors (continued) 
 
 
Lada Kratky 
 
During her 18 years of teaching in K-2 

classrooms, as well as teaching 

Descubriendo la lectura and Reading 

Recovery, Lada Kratky has fostered a love 

of reading in hundreds of English speaking 

and Spanish-speaking children. She is the 

author of numerous children’s books and 

classroom resources and has authored both  

 

 

 

 

English and Spanish early literacy programs. 

She has been a featured speaker at national, 

regional, and local education conferences, as 

well as institutes and training workshops 

across the country, presenting strategies and 

techniques for effective early literacy 

instruction. 
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Overview of Avenues: Program Goals and 
Organization 

 
Avenues offers research-based and standards 

based instruction in English reading and 

language arts and is carefully designed for 

English learners and struggling readers in 

Grades K-5 to accelerate growth in 

language, literacy, and content. Using 

carefully chosen literature selections in both 

fiction and nonfiction, instruction proceeds 

from building vocabulary and language to 

understanding the fundamentals of reading 

(phonemic awareness, phonics and 

decoding), development of comprehension 

skills, writing, and application in content-

area studies. 

Avenues Level A (Kindergarten) 
 

Level A is specially designed to meet the 

needs of Kindergarten students. Unit 

concepts and vocabulary are explored 

through three types of lessons. Each lesson 

begins with Circle Time for oral language 

development and daily Phonemic Awareness 

activities.  

 

(1) Time to Talk lessons introduce and 

build language, concepts and vocabulary. 

Activities employ songs, games, and hands-

on manipulatives to get students actively 

involved in the learning process. The Big 

Picture Perfect Word Book, Sing-Along 

Language Songs Big Book, and Vocabulary 

Builder Manipulatives all provide a means 

for introducing new words and concepts 

with photos and illustrations to provide 

maximum context. 

(2) Story Time lessons reinforce vocabulary 

and build a love and appreciation for reading 

using a variety of reading resources. Fiction 

and nonfiction Big Books for Shared 

Reading develop unit themes and concepts, 

while allowing for instruction in 

comprehension skills and strategies. Little 

Language Books provide opportunities to 

acquire the language patterns of English, 

learn to read high frequency words, and 

practice reading chorally. 

 

(3) Activity Time lessons allow children to 

put their new vocabulary to use in reading, 

writing, and hands-on activities. Phonics 

instruction at the Kindergarten level is 

delivered through the Alphachant™ Phonics 

Kit and includes an introduction to all letters  

and sounds, as well as beginning decoding 

skills. 
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Avenues Levels B–F (Grades 1–5) 
 
In Levels B & C (Grades 1& 2), Big Books 

set the stage for each unit. The Big Book is 

used to establish the theme of the unit, as 

well as to introduce vocabulary, language 

patterns, concepts of print, and a 

comprehension skill. A daily plan for 

phonological awareness is also part of the 

instruction associated with the Big Book.  

 

 

At all levels, B-F, a pair of literature 

selections (fiction and nonfiction) in the 

Student Book is used to develop the unit 

theme. The teaching plan for each selection 

moves from building background and 

vocabulary to previewing the selection, then 

reading and responding to the selection. The 

teaching plans for the literature selections 

are designed for a minimum of 5 days of 

instruction per selection, and up to 10 days. 

They include lessons in three areas: 

Language, Literacy and Content. 

 

(1) Language lessons address oral 

language development, 

phonological awareness, and  

 

 

 

 

 

grammar skills. The oral language 

lessons are designed to develop listening 

and speaking skills, provide instruction 

in language functions, and strategies for 

learning language. 

 

(2) Literacy lessons address 

vocabulary instruction (including 

high frequency words), phonics, 

comprehension, literary analysis, 

fluency, and daily writing. The 

complete phonics scope and 

sequence, from letters and sounds, 

to long and short vowels, blends, 

digraphs, variant vowels, and even 

structural elements is available at 

each grade through the Phonics 

Street (Levels B & C) or Reading 

Basics (Levels D–F) materials that 

are part of the Avenues components. 

 

      (3) Content lessons connect unit concepts to 

      science, social studies, math, and language 

      arts (including listening, speaking, and 

      writing). 
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Evidence of Effectiveness of Avenues 
 
 
Avenues has been implemented in numerous 

districts across the country since its release 

in August of 2003. For a complete list of 

districts that are currently implementing 

Avenues, please contact your local sales 

representative.  

 

During the 2004-2005 school year, 

Hampton- Brown consulted Vantage 

Learning to conduct a national study to 

evaluate the effectiveness of the Avenues 

program. The goal of the study was to assess 

the growth of English language learners in 

grades 1-5 who received the equivalent of 

daily ESL instruction for 30 minutes or 

more each day. The study compared the 

results of an Experimental Group taught 

with Avenues and a Control 

 

 

 

 

 

 

 

Group using a variety of other ESL 

programs. To analyze growth, only matched 

cases, totaling 3459 students in grades 1-5, 

were included. Across the grades, students 

in the Experimental Group using Avenues 

showed a larger increase in proficiency 

levels than students in the Control Group. In 

addition, students in the Experimental Group 

using Avenues showed greater gains in 

Vocabulary, Grammar, and Comprehension/ 

Critical Thinking than students in the 

Control Group. These results support the 

effectiveness of the instruction in Avenues.  

 

If you are interested in viewing the entire 

report, please contact your local sales 

representative. 
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Vocabulary Instruction in Avenues 
 
Vocabulary is a key element in learning to 

read. The strong relationship between 

vocabulary knowledge and reading 

comprehension is among the oldest and most 

clearly articulated findings in educational 

research (Blachowicz and Fisher, 1996; 

Stahl, 1999). Oral vocabulary is central to 

making the shift from oral to written forms. 

If a word is not in the learner’s oral 

vocabulary, it will not be understood when 

encountered in print (National Reading 

Panel, 2000). 

 

Given the importance of oral vocabulary, 

instruction needs to include rich oral 

language experiences, provide scaffolded 

opportunities for students to use and get 

feedback on language, and engage students 

in exploration of words (Blachowicz and 

Fisher, 2004). Every day, students receiving 

instruction in Avenues experience this type 

of oral language development, including 

purposeful language use and vocabulary 

exploration. 

 

Further, research indicates the necessity of 

direct instruction of specific vocabulary 

connected to particular texts (Blachowicz 

and Fisher, 1996). Avenues provides direct 

instruction of the key vocabulary within 

each reading selection. Direct instruction of 

key vocabulary begins with activities prior 

to reading, continues in the context of the 

reading selection and extends to respond 

activities, following reading. Additionally, 

Avenues includes instruction to support 

academic vocabulary critical to students’ 

understanding of content area topics 

connected to unit themes. Incidental or 

indirect learning accounts for much of the 

vocabulary students acquire (National 

Reading Panel, 2000). Instruction in 

Avenues promotes a word-rich, language-

active environment, necessary for incidental 

learning.  

 

Research shows that optimal learning occurs 

in the presence of a variety of methods, 

emphasizing multi-media aspects of 

learning, richness of context and number of 

exposures to words (National Reading 

Panel, 2000). For this reason, Avenues 

develops vocabulary using a broad range of 

instructional methods that incorporate 

numerous media. Songs and chants, 

Kidspiration™ interactive software, 

hbavenues.com, Photofile cards and 

vocabulary builder manipulatives offer 

many, diverse opportunities to build 

vocabulary through engaging activities. 

Having students utilizemultiple modalities 

with repeated exposures to words further 

contributes to the overall effectiveness of 

vocabulary instruction in Avenues. 
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Kindergarten (Level A) – In Avenues, 

Level A, vocabulary development is central 

to instruction. Students are introduced to key 

words and concepts in forty important 

topics, as well as high-frequency words. 

 

Vocabulary Builders, ten laminated, fold-out 

scenes with manipulatives, are used for 

direct instruction of key vocabulary, specific 

to each of the ten units. Students interact 

with the scenes and manipulatives to learn 

and use new vocabulary in meaningful 

contexts. 

 

The Sing-Along Language Songs Big Book 

and CD introduce and reinforce additional 

vocabulary through songs and chants. 

Interactive, follow-up activities provide 

more opportunities to make vocabulary 

memorable and build vocabulary concepts. 

 

The thematic collections of fiction and 

nonfiction Big Books for read-alouds make 

new vocabulary accessible through engaging 

stories and rich illustrations, providing 

visual support. The Practice Book offers a 

range of activities to reinforce new 

vocabulary and concepts.  

 

The student collection of Little Language 

Books, which includes the student-sized 

Picture Perfect Word Book, and the Picture 

Perfect Word Big Book offer appropriate 

reading and high visual support at 

Kindergarten. 

 

Vocabulary development also includes high 

frequency words, presented in the context of 

Big Book or Little Language Book 

instruction, with follow-up activities in the 

Practice Book.  

 

Grades One and Two (Levels B & C) – 

Instruction of high-frequency words, key 

vocabulary, and academic vocabulary, 

related to the themes and content of each 

unit occurs daily in these levels. Key 

vocabulary, specific to the reading selection, 

is introduced using the Sing- Along 

Language Songs Big Book, role-plays or 

picture/photo stories in the Student Book. 

Interactive, follow-up activities provide 

more opportunities to make vocabulary 

memorable and build vocabulary concepts. 

Students continue to work extensively with 

the new vocabulary as they read and respond 

to the literature selections in the Student 

Book. The new words are highlighted in 

yellow the first time they appear in the 

selection. For additional support, each key 

vocabulary word has its own context-

specific, visual entry in the Picture 

Dictionary, provided at the back of the 

Student Book. Activities to reinforce and 

extend instruction are provided in the 

Practice Book.  

 11



The Big Book collection for read-alouds 

introduces the unit themes and provides 

access to new vocabulary through engaging 

stories and rich illustrations, providing 

visual support.  

 

Grades Three, Four, and Five (Levels D, 

E, and F) – Instruction in key vocabulary 

and 

academic vocabulary, related to the themes 

and content of each unit occurs daily at these 

levels. Key vocabulary, specific to each 

reading selection, is introduced using the 

Sing-Along Language Songs Big Book or in 

the context of role-plays and photo stories in 

the Student Book. Interactive, follow-up  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

activities provide more opportunities to 

make vocabulary memorable and build 

vocabulary concepts. Students continue 

to work extensively with the new 

vocabulary as they read and respond to 

the literature selections in the Student 

Book. The new words are highlighted in 

yellow the first time they appear in the 

selection. For additional support, each 

key vocabulary word has its own 

context-specific, visual entry in the 

Picture Dictionary, provided at the back 

of the Student Book. Activities to 

reinforce and extend vocabulary 

instruction are provided in the Practice 

Book.  
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Phonemic Awareness Instruction in Avenues 
 
 
Phonemic awareness is the ability to notice, 

think about, or manipulate the individual 

sounds in words (Torgeson and Mathes, 

1998). Phonemic awareness is recognized as 

a strong, valid predictor of learning to read. 

Results from the National Reading Panel 

indicate a high degree of effectiveness in 

phonemic awareness instruction across all 

literacy domains and outcomes (National 

Reading Panel, 2000). Further, the National 

Reading Panel’s findings conclude that, “PA 

(phonemic awareness) instruction helped all  

types of learners improve their reading, 

including normally developing readers, 

children at risk for future reading problems, 

disabled readers, preschoolers, 

kindergartners, 1st   graders, children in 2nd 

through 6th grades (most of whom were 

disabled readers), children across various 

SES (socioeconomic status) levels and 

children learning to read in English as well 

as in other languages” (National Reading 

Panel, 2000).  

 

Phonemic awareness instruction in Avenues 

is founded in current research, as articulated 

in the report of the National Reading Panel. 

Important guidelines for effective instruction 

from the report include the following: 

• including letters in the context of 

manipulating phonemes and 

teaching explicitly how to apply 

phonemic awareness skills to 

reading and writing; 

• assessing students’ phonemic 

awareness skill prior to instruction;  

• involving students in activities that 

are relevant, exciting and 

motivating; 

• presenting tasks in increasing order 

of difficulty;  

• focusing on one or two phonemic 

awareness skills at a time (National 

Reading Panel, 2000). 

Appropriate to students at each grade level, 

development of phonemic awareness in 

Avenues includes explicit, systematic 

instruction. Lively, engaging lessons include 

activities using songs, poems and chants that 

make learning fun and memorable as 

students notice, think about and manipulate 

individual sounds in words. Skills are 

scaffolded such that the broader levels of 

phonological awareness are developed 

before progressing to the narrower, more 

difficult phonemic awareness tasks. Students 

work with just one or two tasks at a time to 

avoid confusion and ensure the ability to 

apply what they have learned to reading and 

writing. 

To monitor progress and inform instruction 

in phonemic awareness, assessment tools are 
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included at each grade level K – 5, and for 

placement purposes, at grades 1 – 5.  

 

Kindergarten (Level A) – Avenues, Level 

A, includes daily activities for phonological 

and phonemic awareness. These activities, 

designed to develop mastery of skills such 

as counting words and syllables, isolate 

sounds, rhyme, manipulate phonemes, etc. 

are found in the Avenues Teacher’s Edition 

as part of each day’s plan. In addition, each 

lesson from the Alphachant™ Phonics Kit, 

also part of Level A, contains another 

activity for developing phonological and 

phonemic awareness. 

Grades One & Two (Levels B & C) – In 

these grades, each Big Book plan includes 

daily activities for phonological and 

phonemic awareness, and the plan for each 

literature selection includes activities for 

phonological and phonemic awareness on 

three out of five days. Phonics Street, also 

part of Levels B & C, includes additional  

 

 

 

 

 

 

 

 

 

 

 

activities to develop phonological and 

phonemic awareness. All of these activities 

are designed to develop mastery of skills 

such as isolating and counting words, 

identifying rhyming words, isolating sounds, 

blending sounds to make words, segmenting 

words into phonemes, etc.  

 

Grade Three, Four, and Five (Levels D, 

E, & F) – Avenues, Levels D-F, includes the 

Reading Basics, a set of materials designed 

to address the needs of students at Grades 3, 

4, and 5 who have not yet mastered all 

phonological awareness and phonics skills 

usually acquired through instruction in 

Kindergarten through grade two. The 

Reading Basics materials include activities 

designed to develop mastery of phonological 

and phonemic awareness tasks such as 

isolating and counting words, identifying 

rhyming words, isolating sounds, blending 

sounds to make words, segmenting words 

into phonemes, etc. 
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Phonics Instruction in Avenues 
 
Phonics instruction provides the essential 

correspondence between the letters 

graphemes) of written language and the 

individual sounds (phonemes) of spoken 

language (Adams, 1990). The goal of all 

phonics programs is to help children learn 

the alphabetic principle—the letter sound 

correspondences and spelling patterns—in 

order to make progress in learning to read 

and comprehend written language (National 

Reading Panel, 2000). Systematic phonics is 

an approach that typically involves explicit 

instruction of a prespecified set of letter-

sound relations, followed by students 

reading text that provides practice using 

these relations to decode words (National 

Reading Panel, 2000).  

 

Phonics instruction at all levels in Avenues 

is systematic and includes explicit teaching 

of phonics skills with application in 

decodable text. 

 

The work of Marilyn Adams, Linnea Ehri 

and others is evident in the development of 

both the order and manner in which new 

skills are introduced. Letters whose sounds 

can be pronounced in isolation with least 

distortion and high-utility letters are the 

starting point of instruction, which moves on 

to include the most advanced phonics skills. 

 

The ability to apply letter-sound 

correspondences to printed material can only 

come about if the target word is in the 

learner’s oral vocabulary (National Reading 

Panel, 2000). Recognizing the importance of 

oral vocabulary, each lesson within Avenues 

includes oral vocabulary development as 

background building to ensure that students 

are prepared for phonics instruction.  

 

To monitor progress and inform instruction 

in phonics skills, assessment tools are 

included at each grade level K – 5, and for 

placement purposes, at grades 1 – 5. 

 

Kindergarten (Level A) – The 

Alphachant™ Phonics Kit, a part of 

Avenues, Level A, uses 26 Alphachant Lap 

Books, a CD, and Picture Cards to provide 

instruction for learning all letter names, 

sounds and formations. The Let’s Read Big 

Book is used to teach blending and decoding 

letter cards and pocket charts for more 

practice in making and blending words. 

Students apply new skills in decodable text 

with the Read-Alone Phonics Stories. 

 

Grades One & Two (Levels B & C) – 

Phonics Street, the set of phonics materials 

for Avenues, Levels B & C, provides 

instruction in the complete scope and 

sequence of phonics skills, including initial 
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letters and sounds, short and long vowels, 

inflections, blends, digraphs, r-controlled 

vowels, variant vowels and consonants, 

prefixes and suffixes, and multisyllabic 

words. Each new skill is introduced using a 

memorable song to further develop 

phonological awareness. Next, a rhyme card 

presents the phonics or word structure skill 

to associate sounds with symbols. Students 

apply new skills in decodable text with the 

Read-Alone Phonics Stories. 

 

Grades Three, Four, and Five (Levels D, 

E, & F) – The Reading Basics, the set of  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

phonics materials for Avenues, Levels D, E, 

and F provides instruction in the complete 

scope and sequence of phonics skills, 

including initial letters and sounds, short and 

long vowels, inflections, blends, digraphs, r-

controlled vowels, variant vowels and 

consonants, prefixes and suffixes, and 

multisyllabic words. Each new skill is 

introduced using a full-color transparency to 

support modeling and guided practice. 

Independent activities for skills 

reinforcement are found in the Practice 

Book. Students apply new skills in the 18 

Decodable Books.  
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Fluency Instruction in Avenues 
 
Successful reading involves two levels of 

interaction with text: processing the text, the 

surface level of reading, and comprehending 

the text, the deeper meaning (Rasinski, 

2004). A fluent reader is defined as one who 

has gained the ability to control surface-

level text processing so that cognitive 

resources can be used for making meaning 

(Rasinski, 2004). As such, fluency is an 

essential aspect of reading instruction, since 

it provides the bridge to comprehension 

(National Reading Panel, 2000).  

 

The report from the National Reading Panel 

presents two main instructional approaches 

to teaching fluency effectively: repeated 

reading and guided oral reading practice 

(National Reading Panel, 2000). Both 

approaches are found within the fluency 

instruction in Avenues. 

 

Fluent readers are able to read text 

accurately, rapidly and efficiently, with 

appropriate expression and intonation 

(National Reading Panel, 2000). For this 

reason, instruction in Avenues includes 

activities that develop or contribute directly 

to these fluency skills. Reading with 

appropriate expression and correct 

intonation, recognizing high-frequency 

words, using phrasing to group ideas, 

reading with accuracy and at an appropriate 

rate, and reading with attention to 

punctuation are skills addressed in Avenues.  

 

Models of reading fluency benefit students. 

“Students need to hear what fluent reading 

sounds like and how fluent readers interpret 

text with their voices” (Rasinski, 2004). The 

selection CDs in Avenues provide a model 

of reading fluency and support students as 

they develop individual skills, all of which 

contribute to improved fluency. 

 

Assessment plays a central role in fluency 

instruction, as well. “Because the ability to 

obtain meaning from print depends so 

strongly on the development of word 

recognition accuracy and reading fluency, 

both the latter should be regularly assessed” 

Snow, Burns and Griffin, 1998). In Avenues 

Levels B – F, Benchmark passages and 

fluency progress reports are included in the 

Program Guide and Assessment Handbook 

to monitor this aspect of reading instruction. 

 

Kindergarten (Level A) – The Read-Alone 

Phonics Stories from the Alphachant™ 

Phonics Kit provide opportunities for 

students to apply newly acquired skills in 

fully decodable text. This activity promotes 

accuracy and automaticity for fluency in 

reading. 
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Reading fluency at Kindergarten includes 

words, presented in the context of Big Book 

or Little Language Book instruction. 

Follow-up activities in the Practice Book 

help students become automatic in 

recognizing words.  

 

Grades One and Two (Levels B & C) – 

Activities for Reading Fluency are found on 

Day 5 of the plan for each literature 

selection in the Student Book. These 

activities are designed to promote reading 

fluency by addressing skills such as reading 

with expression, correct intonation, using 

phrasing to group ideas, and reading with 

accuracy.  

 

Reading fluency at Grades One and Two 

include high-frequency words, presented in 

the context of instruction in the Big Book  

collections and the Student Book. Follow-up 

activities in the Practice Book and Take-

Home Books help students become 

automatic in recognizing high-frequency 

words. The selection CDs provide a model 

of fluent reading for students and support 

their acquisition of specific skills. 

Benchmark passages and fluency progress 

reports are included in the Program Guide 

and Assessment Handbook to monitor this 

critical element of reading instruction.  

 

 

The Read-Alone Phonics Stories from 

Phonics Street provide opportunities for 

students to apply newly acquired skills in 

fully decodable text. This activity promotes 

accuracy and automaticity for fluency in 

reading. 

 

Grades Three, Four, and Five (Levels D, 

E, & F) –  

Activities for Reading Fluency are found on 

Day 5 of the plan for each literature 

selection in the Student Book. These 

activities are designed to promote reading 

fluency by addressing skills such as reading 

with expression, correct intonation, using 

phrasing to group ideas, and reading with 

accuracy. The selection CDs provide a 

model of fluent reading for students and 

support their acquisition of specific skills. 

 

Benchmark passages and fluency progress 

reports are included in the Program Guide 

and Assessment Handbook to monitor this 

critical element of reading instruction.  

 

In addition, the Reading Basics provides 

activities for fluency development to be used 

in conjunction with each of the 18 

Decodable Books. These activities promote 

accuracy and automaticity for fluency in 

reading.  
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Comprehension Instruction in Avenues 
 
The goal of any reading experience is 

comprehension. Reading comprehension is 

defined as, “intentional thinking during 

which meaning is constructed through 

interactions between text and reader” 

(Durkin, 1993). Comprehension is vital to 

the development of a child’s reading skills 

and has come to be recognized as the 

“essence of reading” (Durkin, 1993). 

 

Current research indicates that direct 

instruction of reading strategies significantly 

improves text comprehension (National 

Reading Panel, 2000). Indeed, it is effective 

use of strategies that allows successful 

readers to be autonomous and in control of 

the comprehension process (Dowhower, 

1999).  

 

Effective instruction of strategies for 

comprehension incorporate the following: 

 

• development of an awareness and 

understanding of the reader’s own 

processes that contribute to 

instruction and learning;  

• guidance in or modeling for the 

reader the actions the reader can do 

to improve the comprehension 

processes during reading; 

• practice of strategies with teacher 

assistance until internalization and 

mastery is achieved (National 

Reading Panel 2000). 

The National Reading Panel identified a 

variety of effective comprehension 

strategies: comprehension monitoring, 

cooperative learning, graphic and semantic 

organizers including story maps, question 

answering, question generation, and 

summarization (National Reading Panel 

2000).  

 

Additionally, research shows that explicit 

strategy instruction in a pre-, during- and 

postreading framework is an effective 

method of improving comprehension 

because it enables students to generalize 

their learning across texts and settings 

(Guillaume, 1998). 

 

Direct, explicit comprehension instruction 

within Avenues systematically introduces 

students to these types of strategies, 

provides practice in the context of reading 

selections and moves them to internalization 

and mastery through the pre-, during and 

postreading framework. Research indicates 

that there are key elements that characterize 

how successful readers approach text; these 

include having a clear purpose for reading, 

prior knowledge of the text topic, and 

familiarity with the genre and its text 

structure (Peregoy and Boyle, 2000). 
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To prepare students for reading experiences, 

Avenues scaffolds instruction by setting a 

purpose for reading, activating prior 

knowledge, and providing direct instruction 

of genre and text features in both fiction and 

nonfiction reading selections. 

 

The proficiency level of the reader also 

directs the way instruction can be delivered 

most effectively (Peregoy and 

 Boyle, 2000). Instruction in Avenues 

addresses readers at all proficiency levels. 

Prior to reading, Avenues provides 

background building, including hands-on 

experiences, genre and text structure, 

vocabulary, grammar and content support. 

During reading, Avenues offers sheltering 

strategies and auditory support with 

Selection CDs. After reading, there are 

multiple opportunities in Avenues to revisit 

texts for a variety of purposes, which 

improve text comprehension. Extending 

activities such as theme-theaters, research 

centers, and other projects help students 

organize and remember information and 

anchor text concepts.  

 

Kindergarten (Level A) – Text 

comprehension skills are addressed in each 

Story Time lesson, using big and small 

books in fiction and nonfiction. These 

lessons focus on skills such as 

previewing/predicting, identifying sequence 

of events, identifying main idea and details, 

making comparisons, relating cause and 

effect, etc. The practice book provides 

activities to reinforce these skills. 

 

Students also begin to use and interpret 

graphic organizers at this level to support 

the development of text comprehension 

skills.  

 

Grades One and Two (Levels B & C) – 

Avenues, Levels B & C, includes Big Books 

in addition to the Student Book. Text 

comprehension skills are addressed in 

literature selections using both of these 

formats. In the context of the Big Book for 

each unit, the plan for Day 2 directly 

addresses comprehension skills.  Students 

complete an activity in the Practice Book to 

reinforce the skills instruction.  

 

In the context of the reading selections 

found in the Student Book, comprehension 

skills are addressed on Day 2 through Day 5 

of each plan. These skills include identifying 

genre, previewing/predicting, identifying 

and analyzing story elements, sequence of 

events, cause/effect, main idea and details, 

problem/solution, drawing conclusions, etc. 

Graphic organizers are used extensively to 

support the development of comprehension 

skills. 

 

Throughout each selection, students respond 

to text comprehension questions, posed by 
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the teacher and found in the Teacher’s 

Edition. These questions help teachers 

monitor student comprehension and guide 

them in thinking critically, as they process 

text. The “Before You Move On” questions 

are at set intervals within each selection in 

the Student Book. These questions help 

ensure that students are actively involved in 

making sense of the literature selections 

throughout the reading. 

 

On Day 5, Think and Respond, students 

revisit the reading strategy and complete an 

activity in the Practice Book utilizing the 

strategy. They also have the opportunity to 

discuss questions to help them further 

process and reflect upon the reading 

selection. Graphic organizers are used 

extensively to support the development of 

text comprehension skills. 

 

Grades Three, Four, and Five (Level D) – 

Text comprehension skills are addressed on 

Day 2 through Day 5 of the plan for each 

literature selection in the Student Book. 

These skills include identifying genre, 

previewing/predicting, identifying and 

analyzing story elements, sequence of 

events, cause/effect, main idea and details, 

problem/solution, drawing conclusions, etc. 

Graphic organizers are used extensively to 

support the development of text 

comprehension skills.  

 

Throughout each selection, students respond 

to text comprehension questions, posed by 

the teacher and found in the Teacher’s 

Edition. These questions help teachers 

monitor student comprehension and guide 

them in thinking critically as they process 

text. The “Before You Move On” questions 

are at set intervals within each selection in 

the Student Book. These questions help 

ensure that students are actively involved in 

making sense of the literature selections 

throughout the reading. 

 

On Day 5, Think and Respond, students 

revisit the reading strategy and complete an 

activity in the Practice Book utilizing the 

strategy. They also have the opportunity to 

discuss questions to help them further 

process and reflect upon the reading 

selection. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 21



Writing Instruction in Avenues 
 

 
One of the primary goals of elementary 

schools is to enable students to read and 

write proficiently. This entails the ability to 

construct meaning from their own texts and 

the texts of others, and to use reading and 

writing to learn about and interpret the 

world around them (Hudelson, 1994). 

Writing is a critical component of this 

literacy equation and crucial to success in 

academic endeavors. 

 

The goal of writing instruction is to help 

students gain control over the writing 

process and coordinate a broad range of 

skills, including clarity of thought and 

expression, knowledge of different genres to 

fit purpose and the ability to use 

conventional spelling, grammar and 

punctuation (Peregoy and Boyle, 2001). 

How well students are able to accomplish 

this goal is monitored by several factors, 

including language proficiency, cognitive 

development and writing experience 

(Peregoy and Boyle, 2001). Connecting 

reading and writing is valuable, as it 

contributes to the factors that monitor 

writing ability. The benefits of content area 

writing experiences linked to reading 

include increased long-term memory of 

content, development of metacognitive skills 

and complex thinking, recognition of text 

structures and improvement in 

comprehension and learning (Guillaume, 

1998). Additionally, informal classroom 

writing is beneficial for students as it 

provides stress-free writing experiences that 

promote curiosity and confidence 

(Guillaume, 1998). Together, these types of 

writing experiences form a foundation for 

process writing. Process writing is a method 

of teaching writing that divides the writing 

act into manageable parts and helps students 

integrate their oral language, reading and 

writing skills (Peregoy and Boyle, 2001). 

Research supports instruction in process 

writing for all students (Peregoy and Boyle, 

2001). 

 

In order to prepare students for success in 

writing, the instruction in Avenues supports 

students in building skills from informal 

writing to formal, process writing. Writing 

instruction in Avenues includes a wide 

variety of informal writing experiences, 

which begin in Kindergarten and occur daily 

in grades one through five. Lessons in 

content area writing and writing in response 

to literature occur in the context of each 

reading selection at grades one through five.  

Process writing projects that focus on good 

writing traits are an important part of the 
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writing instruction in Avenues. These projects occur in grades one through five. 

Kindergarten (Level A)—Students develop 

writing skills in many, diverse instructional 

settings in Avenues Level A. Shared 

Writing, Interactive Writing, and 

Independent Writing opportunities are 

linked to reading instruction with each 

method of writing occurring in all 10 

thematic units in Level A. 

 

Grades One through Five (Levels B-F) 

Avenues Levels B-F include a variety of 

writing skills that are linked to the reading 

selections and thematic units. Opportunities 

for daily writing occur in each unit along 

with literature journals designed to reflect on 

reading, writing across the curriculum, and 

writing projects that utilize the writing 

process. A variety of writing modes and  

 

 

 

 

 

 

 

 

 

 

 

 

 

purposes, linked to grade-level content, are 

included in each level of Avenues, Levels B-

F. Trait-based writing projects are included 

in each level focusing on five Good Writing 

Traits— Focus and Coherence, 

Organization, Development of Ideas, Voice, 

and Written Conventions. Students develop 

their writing through lessons that explicitly 

teach the traits and include writing samples 

for students to score. Students become 

proficient with the writing process through 

skill-building activities for each step, from 

prewriting to publishing. Passages for 

further revising and editing practice, student 

rubrics and writing checklists are also part 

of the writing instruction. English At Your 

Command, the language and writing 

handbook, offers additional practice in target 

skills. 
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Assessment in Avenues 
 

Avenues provides a comprehensive array of 

assessment tools that allow teachers to 

diagnose, monitor progress in language and 

literacy, and sum up yearly progress for each 

student. 

 

Program Goals—The goal of Avenues is to 

accelerate learning, while providing 

comprehensive, standard-based instruction 

at each student’s level of proficiency. 

Additionally, Avenues is designed to 

support English learners and move them 

through the stages of language acquisition. 

  

Multi-level progress tests allow for 

assessment of students’ mastery of 

individual skills and standards at three 

benchmark levels: Beginning, Intermediate 

and Advanced. This assessment design 

makes children’s progress visible. For 

English learners this is especially critical as 

they move through the stages of language 

acquisition. 

 

Linking Instruction to Assessment— 

Students come from a variety of 

backgrounds and academic experiences. In 

order to plan appropriate instruction, it is 

important to know each child’s starting 

profile, including: 

• Repertoire of skills 

• Reading level 

• English proficiency level 

 

Determining Proficiency Levels—State- 

and district-administered tests, as well as the 

Avenues assessment tools can help develop 

the picture of where students are when they 

enter the program. 

• Determining Skills profile—The 

Avenues Language and Literacy 

Pretest provides information about 

performance in three skill areas: 

Vocabulary, Grammar, and 

Comprehension/Critical Thinking so 

that you have a starting profile of 

strengths and weaknesses. 

• Determining Reading Level—The 

Reading Fluency measures in 

Avenues, or other district tests that 

report reading level, can help place 

students into reading groups, choose 

for the Reading Options provided 

for each selection in the Teacher’s 

Editions, and select appropriate 

Leveled Books. 
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Determining English Proficiency Level—

Standardized instruments such as the 

Language Assessment Scales (LAS) or the 

California English Language Development 

Test (CELDT) identify a student’s level of 

language proficiency. Avenues also offers a 

Language and literacy Pretest at each grade 

to determine if the child is at the Beginning, 

Intermediate, or Advanced level of English 

proficiency. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This information is used to select the 

appropriate strategy— Beginning, 

Intermediate, or Advanced—from the Multi- 

Level Strategies that appear throughout the 

Teacher’s Edition. These assessment tools 

will help children get started right in 

Avenues. The Unit Progress Tests and other 

Avenues progress monitoring tools will help 

teachers track student performance and 

deliver effective, differentiated instruction 

throughout the year. 
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Assessment 

Tool 

 
Description 

 
Diagnosis

 
Progress 

Monitoring 
 

 
Summative 

Language and Literacy Tests 

Pretest and 
Posttest 

These tests contain multiple-choice items 
for vocabulary, grammar, and 
comprehension skills and optional 
performance assessments for listening, 
speaking, and writing. Use the Pretest 
results to determine each student’s initial 
proficiency level and to inform instruction. 
Use the Posttest to determine each 
student’s yearly progress through the stages 
of language acquisition. 

√  √ 

Avenues Assessment Handbook 
 

Multi-Level 
Unit Progress 

Tests 

Use these multi-level progress tests to 
assess students’ mastery of standards in 
vocabulary, grammar, & comprehension/ 
critical thinking at three benchmarks: 
Beginning, Intermediate, and Advanced. 

 
 
√ 

 

Student Self- 
and Peer-

Assessments 

These tools help students reflect on their 
learning and performance. 
 

 √  
Language 

Assessments 
These performance assessments measure 
students’ facility with oral grammar and the 
functions of language. 

 √  
Good Writing 
Traits Rubric 

 

 Use this holistic tool to evaluate all kinds 
of student writing. 
 

 √  
 

Unit Writing 
Tests 

Use this open-ended writing prompt and 
multiple-choice revising and editing test 
with Advanced students to gauge progress 
in composition and in mastery of the 
written conventions of English. 

 
√ 

 

Reading 
Fluency 

Benchmark 
Passages 

Three timed benchmark passages—
administered three times per year—help 
you see gains in reading fluency. √ √ √ 

Avenues Phonics Components 
 

Learning to 
Read Tests  

At each level, a battery of tests assesses: 
 phonemic and phonological awareness 

skills 
 phonics and decoding skills. 

√ √ √ 
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