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What is ESOL?

ESOL: English for Speakers of Other Languages. This program identifies and serves the linguistic
and academic needs of students who enter our school with limited English proficiency. These
students are identified as Limited English Proficient, or LEP. They are protected by the Civil
Rights Act of 1964 (and other subsequent legislation and court decisions) from
being discriminated against in their education. LEP students are entitled to an equal
It’s
education regardless of their national origin, English proficiency, or immigration
the
status.
LAW!
The ESOL Program in Richland Two is both District-led and school-based. The District
ESOL Coordinator is responsible for ensuring our District is providing teachers, classes, and
materials for our LEP students in an equitable manner, in accordance with federal and state
mandates. However, each school has the freedom to develop a program which best meets the
needs of its students, within the parameters indicated.
Various individuals in the district are responsible for the administration of the ESOL Program.
District Level
 ESOL Program Coordinator
 Title III Compliance Administrator
 ESOL Lead Teachers
 Hispanic School-Family Liaison
 Hispanic Family Educator
School Level
 Administrators
 Guidance Department
 Power School Student Data Coordinator
 Testing Coordinator
 Testing and Tutoring Center (High School Only)
 ESOL Teacher
 ESOL Teaching Assistant
 classroom teachers
 Secretaries, Nurses, and Cafeteria Staff
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The ESOL Program Director for Richland Two is Dr. Shawn Suber, the district’s Director of
Special Projects. Dr. Suber is responsible for helping schools to understand the legal
requirements for our program and to provide appropriate services to identified ESOL students.
He communicates with the State Department of Education on a regular basis to receive
updated information about Title III and ESOL requirements. He arranges professional
development sessions for ESOL and classroom teachers and also manages the federal,
state and district money available to assist schools in setting up and maintaining ESOL
programs. Dr. Suber’s office phone is 738-3260.
District ESOL Lead Teachers
1. The ESOL Middle and High School Lead Teacher for Richland Two is Vickie Westbrook.
Vickie’s roles and responsibilities include providing PD for middle school and high school
ESOL teachers, assist ESOL teachers in working with content area teachers, overseeing
ESOL teachers in all areas of their job descriptions, and overseeing the after school
tutoring program. She is housed at Spring Valley and can be reached at 699-3500
x69469. Her cell number is 606-7030.
2. The ESOL Elementary School Lead Teacher for Richland Two is April Burns. She is
available as a resource to schools and teachers wanting to know more about the process
students go through in acquiring English and the best strategies to help them. April also
provides professional development training for ESOL teachers and content area
teachers. She can be reached at 699-3501 x 35907. Her cell number is 920-3963.
3. The Title III Compliance Administrator for Richland Two is Nathan O’Neill. He facilitates
district compliance with Federal and State requirements, helps new staff into their roles,
works with lead teachers in WIDA training and development an aids Dr. Suber with
issues of district significance. He can be reached at 699-2800 x79623. His cell number is
413-7850.
Hispanic School-Family Liaisons:
Dedy Magun (Elementary); Ron Huff (Middle and High)
Fluent in Spanish and English, they are responsible for assisting with communication between
the schools and Spanish-speaking families.
• They help families understand school policies. This takes the form of interpretation for
school conferences, translation of documents, make home visits, work with homework,
behavior issues, etc.
• Dedy and Ron may also work in conjunction with school social workers, but they are not
social workers themselves.
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•

•
•

Dedy and Ron are in great demand, so it is important to arrange for Spanish
interpretation and translation as far in advance as possible. District and school wide
translations are their first priority, and they can assist with teacher specific translations
only as they have time.
Ron also works in conjunction with our ESOL summer school program. He is housed at
Longleaf Middle School at 691-4870. His cell number is 360-7648.
Dedy is housed at Polo Road Elementary 419-2226 ext. 30015. Her cell number is 3946314.

Hispanic Outreach Worker
Nelly Jolley
•
•
•

Oversees the Skills for Life program for adult English learners and works in conjunction
with Abby Cobb, Lead Social Worker, and Shirley Vickery, Director of Learning Support
Services with translation and interpretation concerns.
Makes referrals to Abby Cobb, and assists school personnel in matters dealing with
referrals and legal matters.
Nelly can be reached at 528-8192 or 738-3339.

Bilingual Mental Health Psychologist
Dr. Sandra Hamlin
•
•
•
•
•

Is a native Spanish-language speaker and long-time resident of our community. Dr.
Hamlin has had many years of experience working as a school psychologist.
Her focus is on the mental health needs of students and on providing therapeutic
interventions.
Dr. Hamlin can be consulted in situations where language is a barrier to effective
communication with the student and with the family on mental health issues.
Her office is located at Windsor Elementary, but she is available for consultation districtwide.
Her cell phone number is 528-8110.
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SCHOOL ADMINISTRATORS
The principal will ensure all:
•
•
•
•
•

•
•

Ensure all students have a Home Lang Survey completed
Ensure LEP students are screened and placed accordingly
LEP students receive an equal education and families are treated fairly and respectfully
students receive appropriate ESOL services and appropriate modifications in the regular
classroom
School staff and classroom teachers are informed of the legal and procedural guidelines
for working with LEP students and their families. (This includes adequate professional
development, finding appropriate translation avenues for communication with parents
and assuring that LEP students receive the accommodations their IMAP plans dictate.)
School administrators’ contact with parents and students over disciplinary issues and
other important matters are made in a language families understand
Oversee that the school ESOL program is monitored and evaluated.

Guidance Department (specifically middle and high schools)
•
•

Responsible for ensuring all LEP students have schedules that allow them to receive
ESOL services and all educational decisions are appropriate to their level of English
proficiency.
Communicates with parents in a language they can understand and document this has
been done.

PowerSchool Student Data Coordinator
•
•
•

Responsible for entering student data into PowerSchool and updating information as
necessary
Responsible for registering new students (Contact PSDC to find new students who need
to be screened for ESOL testing)
Assists the ESOL teacher in gaining access to student information that is relevant and
necessary to perform necessary job functions.

Testing Coordinator
•

Ensures LEP students are included in standardized testing (PASS replacement, MAP,
HSAP replacement, EOC’s, etc.) and that appropriate accommodations are available for
those tests.
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•
•

Coordinates the annual administration of the ACCESS (Assessing Comprehension and
Communication in English State-to-State for English Language Learners)
Has the final word on all issues dealing with testing and should be consulted when
questions arises.

ESOL Teacher
•
•
•
•
•
•
•

May be full-time, part-time or itinerant.
May teach only ESOL or other subjects as well (All ESOL teachers are certified).
Responsible for providing ESOL instruction to LEP students, advocating for them, and an
available resource for other school faculty members.
Responsible for maintaining records of students’ performance during their time in ESOL.
Assists the School Testing Coordinator with the administration of standardized tests for
LEP students.
For the schools that have multiple ESOL faculty members, there will be a designated
ESOL teacher who will coordinate general ESOL activities at that school location and will
be ultimately responsible for ensuring all student data is complete and accurate.
ESOL teachers, like other district teachers, have the responsibility for contacting DSS if
they are made aware of issues of abuse or neglect of students with whom they work.
They should also inform their principal as well if such concerns arise.

ESOL Teaching Assistant
•
•
•

Schools with larger ESOL populations may have ESOL Teaching Assistants working with
English Language Learners.
Assists the ESOL teacher with small group instruction, contacts parents, and works with
content teachers (80% or more), as well as, assists with some of the administrative
duties (up to 20%).
Always works under the supervision of an ESOL teacher.

Classroom Teachers with LEP students
•
•
•

Responsible for making their classroom instruction accessible, even for students at a
beginning level of English proficiency
Responsible for assessing students in such a way that does not discriminate against
them on the basis of their language proficiency.
Incorporate both content and the WIDA ELD standards in each lesson. (The standards
along with accommodations and modifications should be well documented.)
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School Secretaries, Receptionists, Nurses, and Cafeteria Staff
•
•
•

Responsible for communicating with parents in a language they can understand and
contributing to a friendly and welcoming environment for families of other cultures.
Responsible for creating an inviting atmosphere for all students. All RSD2 faculty and
staff members must avoid creating a “chilling” atmosphere that could discourage a
family from registering their children for school.
School Secretary (Registrar)
o Responsible for registering new students and identifying students who need to
be tested for English proficiency.
o Notifies the ESOL teacher and/or ESOL testing coordinator (based on the Home
Language Survey).
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Registering Students Whose
Parents Do Not Speak English

It’s
the
LAW!

Schools are required by federal law to communicate with parents in a
language parents can understand.

During the registration process, it is important for parents to be able to read and
complete information in their own language. It is suggested that each school
have procedures in place. InfoSnap (the district’s online registration tool) is
already translated into Spanish and Korean.
However, if a family speaks a language other than Spanish or Korean, the school will be
responsible for making sure the parent is able to complete the enrollment requirements in a
language they comprehend. Schools can hire an interpreter to translate, or provide the
translated documents. Using online software like Google Translate is NEVER an acceptable
method of official school translation!
When a Spanish-speaking parent registers a student, a DVD is available to help make this
process go more smoothly. Bienvenidos! is a Richland Two-produced “Welcome” video that
explains the registration process to parents, as well as rules and regulations that are important
to understand. These should be given to new Spanish-speaking families.

Under no circumstances should you ever ask for a social security
number, green card, or other proof of legal U.S. residency (not to be confused
with residency in the District). School employees are forbidden to make public
any information about a student's status as an undocumented resident. Please
refer to Appendix E for more clarification. Requesting student’s country of birth,
US school entry date and time in the country is appropriate, but it cannot be
required to be provided in order to enroll in our schools.

It’s the LAW!
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Identifying Students Who May
Need ESOL Services

How do we know who needs to receive ESOL services in our school? Identifying students cannot
be on the basis of a student's last name, appearance, accent (or lack thereof), national origin, or
any other surface identifier. To use these as a basis for identification of a student’s need is a
discriminatory practice. Rather, our District has a strict, but simple, procedure to fairly identify
potential ESOL students.

Administration of the Home Language Survey
The Home Language Survey asks parents to identify any language other than English that
a.) was first learned by the student; b.) is used by the student; and c.) is used in the student's
home. Any of these factors identifies a student as a PHLOTE student: (Primary or Home
Language Other Than English). A student’s first language is the true way to identify
whether a student should be tested for ESOL services. Follow-up and clarification
with parents on this issue is essential in cases where the HLS is unclear.
It’s
the
LAW!
The Home Language Survey must be administered to all entering students in
Richland School District Two. No exceptions! This form is one of the central items the State
Department checks when they audit our ESOL program and check individual student files.
All student records must contain this completed document. Even if schools no longer have a
paper permanent file, the Home Language Survey questions on the InfoSnap online
enrollment must be completed!
The staff person responsible for registering new students must develop the habit of always
looking at the Home Language Survey questions to see if a language other than English is listed.
 Do not ignore this form on the basis of a student or parent’s oral proficiency, last name,
or appearance.
 If the student's parents indicate English as the primary and home language, the staff
person’s job is done after the Survey is verified as completed online.
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Arrange for English Language Proficiency Testing
•
•
•
•
•
•
•
•
•
•
•

Obtain InfoSnap HLS information.
Please note: parental permission is not necessary for a student to be tested for his or her
English language proficiency.
The ESOL teacher is responsible for testing new ESOL students; not paraprofessionals.
The WMLS will be used to screen all new students who have a first language other than
English.
Once the test has been administered, the ESOL teacher will need to complete the ESOL
Intake Form on Powerschool, which will summarize the student's language
background.
If there is a question about whether the Home Language Survey was completed
correctly, the school may contact the parents for clarification.
If a parent knows other languages but does not use those languages in the home, the
child does not need to be tested for English language proficiency.
If the parent indicates all English on the Home Language Survey but the school later
learns that the child has a primary language other than English, the school is then
obligated to screen the student based on this knowledge.
A question to ask to help clarify the HLS is: “Before your child started school, what
language was he/she learning to speak?”
If the answer to that question is another language, then that student will need to be
tested.
If you have a HLS that is confusing even after making contact with the family, please
contact the appropriate Lead Teacher.

Placement Test
• Richland 2 will use the Woodcock Munoz Language Survey- Revised for as the
English language proficiency "screener" given to incoming students who may
be designated as English language learners for Fall 2015. Only certified
teachers can administer this assessment!
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All ESOL students must be assessed within 10 days of entry into Richland Two
schools! If new students are more than the ESOL teacher can handle, the ESOL teacher can
contact their team leader for assistance.

Assess the Student's English Language Proficiency
Fall 2015 screener: WMLS administered by a certified, trained teacher. In
order to be initially exited in Fall 2015 from ESOL based on the 2015
screener WMLS, students must successfully earn a Broad English Score of 4
or higher. All students grades K-12 will be assessed in Fall 2015 using the
WMLS until further notice.
In order to be initially exited from ESOL based on the W-APT screener, students must
successfully earn a score of 5.0 or higher for each language domain’s subsection of the
test: speaking, listening, reading and writing.
Prior to Fall of 2015: *Kindergarten students will be assessed only by the speaking and listening
domains. If they receive a total score from 1 to 26 then they are pulled
into ESOL as a 1. If they score a 27 or higher, they are automatically
exited from the program and coded a 6. The State Department has
announced there will be no exceptions to this rule.

MAP Reading (goals based survey)
•
•

Unless they are entering school during the MAP testing windows, students in grades 2
through 12, at or above level 2 on the W-APT, may also take the survey format of the
MAP (Measures of Academic Progress) reading test.
The Placement Chart in Appendix A demonstrates how test scores on the MAP reading
test help determine placement in ESOL services. (Students entering in the fall or spring
MAP testing windows will take the regular version of the MAP reading test on the
school’s schedule.)
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Other Assessments
Math
It is strongly recommended that all LEP students (as determined by W-APT testing) in
grades 5 to 12 are tested for their math skills using the EAME (Entry Assessment
Mathematics Evaluation), produced by Fairfax County School District in Fairfax
County, Virginia, through a Title VII grant in 2001. The test is available in both
English and Spanish. Beginning speakers of other languages may complete only the
computation exercises, or may use a bilingual dictionary to answer word problems.
This will help identify students who are working below grade-level in math. You can
find a copy of this test in on the ESOL thumb drive. Please print a copy of it as
needed.
Spanish Academic Language Proficiency
Spanish-speaking students may also be assessed for their Spanish CALP levels to determine
language dominance using the Spanish version of the Woodcock-Munoz. This is strongly
recommended for Spanish-speaking students who are new to the United States (best if they
have been in the USA 6 months or less) and/or test at an A1 or A2 level of English proficiency.
The Hispanic Family Liaisons are available to administer this test and to train other fluent
Spanish speakers in the administration of the Spanish Woodcock.
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Record the Results of English Proficiency Test(s) and Route to the
ESOL Teacher
When English proficiency testing is complete, the staff member will record all information on
the ESOL Intake on PowerSchool Custom Screens. Paper Intake forms are no longer required
as information needed is stored in the ESOL Placement Screens located in PowerSchool.
Professionals may discuss with the Student Data Coordinator how best to communicate student
information gathered from screening. The Student Data Coordinator will need:
•
•
•
•
•
•
•

English Proficiency and Current placement
Language information (new languages have been added to the drop down menu)
Title 3 information (see updated information here found later)
ESOL Cohort (ESOL) and English Language Learner instructional model (ELLI)
English Proficiency testing results
Age-appropriate placement verification
Limited/Interrupted School information

Paper copies of Intake forms no longer exist. Please submit to SDC by spreadsheet now.

Placing a Student in the ESOL Program

Once a PHLOTE student has been assessed for his or her English language proficiency, it is the
ESOL teacher's responsibility to determine the student's level of English proficiency, according
to the following guidelines outlined in Step 5.
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Evaluate the Results of English Proficiency Testing
ESOL Testing Placement Chart
All incoming PHLOTE students will be designated as one of the following levels:

W-APT and
Access
Level
1
Entering

Approximate
Proficiency
Level
A1

2
Beginning

A2

3
Developing

B1

4
Expanding

EngProf
Code

1

1.o

Code for
Students
with Waiver
A

1-2

2.0

B

2, 2-3

3.0

C

3, 3-4

4.0

D

4 (but not a 4 5.0
on both oral
lang ability
and readingwriting
ability subtests)

E

B2

B3
5
Bridging

Reaching

WMLS Broad
English Level

D1

Exchange
Student

4 (4 on both
oral lang
ability and
readingwriting
ability subtests)
or
4-5,5, 5-6, 6
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N/A

8

N/A

Description

Pre Functional: ESOL student with
little or no proficiency in English
Beginning: ESOL student with limited
English proficiency in all areas or
struggling with foundational reading
skills.
Intermediate: ESOL student with high
oral skills, but very limited English
proficiency in reading and writing
Advanced: ESOL student with high
oral skill, but limited English
proficiency in reading and/or writing.
This may include students receiving
limited weekly services.
Consultative: ESOL students who
demonstrate near conversational and
academic fluency based on screening.
These students will have an IMAP with
limited accommodations and
modifications and are allowed
accommodations on standardized
testing.
Exited: ESOL students who
demonstrate conversational and
academic English fluency based on WAPT or Woodcock. These students will
not be seen on a scheduled basis with
the ESOL teacher nor will they receive
accommodations on standardized
testing. They will NOT take ACCESS
and are not considered LEP!
High School Exchange Students
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W-APT Criteria for LEP Identification

Grade
Kindergarten
1st Semester
Kindergarten
2nd Semester

Grade
Grade 1
1st
Semester
Grade 1
2nd
Semester
Grades 2–
12
1st and 2nd
semester

Kindergarten LEP Identification Criteria
LEP (EngProf = 1)
Not LEP (EngProf = 6)
Subtests/
W-APT Scores
Domains

Grade K
Speaking &
Listening
subtests
All four
Grade K
subtests

Combined score
less than 27

Combined score 27
or higher

Combined Listening & Speaking
less than 27 or
Reading less than 14 or Writing
less than 17

Combined Listening &
Speaking 27 or higher and
Reading 14 or higher and
Writing
17 or higher

Grades 1–12 LEP Identification Criteria
LEP
Not LEP
Subtests/
W-APT Scores
Domains
All four
[Kindergarten W-APT]
Listening & Speaking 27 or
Grade K
Listening & Speaking Less
higher and
subtests
than 27 or Reading less than
Reading 14 or higher and
14 or Writing less than 17
Writing 17 or higher
All four
Composite less than 5.0 or
Composite 5.0 or higher and
Grade 1
Any domain less than 5.0
No domain less than 5.0
subtests
All four
Composite less than 5.0 or
Composite 5.0 or higher and
subtests
Any domain less than 5.0
No domain less than 5.0

Remember, a student’s English proficiency will be calculated using whole numbers and decimals
to the tenth. For example, a new student we formally would have called a 3 could now be a 3.7
or a 3.9 based on their W-APT Overall Proficiency Level. This decimal system will also apply to
test scores received in the spring on ACCESS.
Questions about assessment results and proficiency levels should be directed to your Team
Leader.
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Collecting and Inputting Key ESOL Student Information (AKA: Paperwork)
Complete the Intake Form on PowerSchool Custom Screens with the following information:
a.) Student’s first language spoken (any non-English language given in questions 1 and 2 on
the InfoSnap Home Language Survey)
b.) Student’s home language (question 3 on the Home Language Survey).
c.) Correspondence Language to best communicate with families
d.) Country of Birth and Title III immigrant information:
1. Answer the two questions about student birth country and entry grade to US
schools. Answer NO to the country of birth question if the student was born
outside the 50 states or was not born to a US citizen parent.
2. Country of Birth should be the appropriate country. Some special items: “US
Territory” stands for all US Territories and Protectorates like Puerto Rico.
“RTN-US” stand for students who were born in the USA, but returned to their
heritage country and began school there. RTN-US students who are entering
US schools for the first time and who are in 3rd grade or higher can receive
special testing exemptions like other first year to USA students.
3. Write the date for first day that the student ever attended US schools (which
includes DoD schools overseas).
e.) English Proficiency (EngProf) code is based on student placement according to English
proficiency testing results.
o Note: Students transferring into R2 from other SC districts as well as
other WIDA states will retain their EngProf code based on previous
ACCESS scores.
o Until that code is known, you can base it on the placement testing.
Contact the previous school’s Guidance department to get the
current ACCESS score.
o The codes are listed on the chart on page 10
f. Current Placement: A1, A1 Waiver, A2, A2 Waiver, B1, B1 Waiver, B2, B2 Waiver, B3,
Special Ed Only (jointly decided between programs), Exchange Student (only if
monitored), B4, C1, C2, D1
g. ESOL Cohort Group codes (labeled “ESOL” in Special Programs): This is the number of
years a student has been receiving instruction in English, both in the US and outside,
whether or not they have been in ESOL any or all of those years. Be sure to exclude any
years the student spent back in her or her home country.
For example: Carlos entered US schools on 8/15/2006, but spent the 2007-2009 school
years at home in Mexico. He re-entered US schools in August 2009. His cohort group
© Richland School District Two 2015
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is 7 (less than 7 years) because he spent one year learning English before returning to
Mexico. Students entering your school from out of district who have been in the US
their whole lives, should have all of their years in US schools counted as service in
English-speaking classrooms.
The “ESOL” Cohort Group choices are (choose one):
1 less than 1 year
6 less than 6 years
2 less than 2 years
7 less than 7 years
3 less than 3 years
8 less than 8 years
4 less than 4 years
9 less than 9 years
5 less than 5 years
10 less than 10 years

11
12
13
14

less than 11 years
less than 12 years
less than 13 years
13 or more years

h. ELLI Instructional Model (called “ELLI” in Special Programs).
The choices are listed below and MOST student should have a category A and B
selection:
ELLI Model
Category A (1-5 or 9)
ESL Pull-out Class (01)
ESL Class Period (02)
ESL Push-In (03)

ESL Newcomer Program (04)
Monitored (09)

Category B (7-8)
Mainstream w/accommodations (07)
Mainstream w/o-accommodations (08)

Who it applies to
All served elementary students (A1-B2)
All served middle and high school students (A1-B2)
Students whose ESOL teacher goes into the mainstream class
regularly to work with a student during instructional time. (A1-B2
and also B3 Consultative)
Applies only to students at Richland Northeast High School enrolled
in one or more official Newcomer classes (A1-A2)
All C1 and C2s (EngProf 6P and 7P)
Students placed as a A1-B3; also students whose parents have
waived ESOL services- this is their only ELLI code (EngProf A-E)
All C1 and C2s most likely, specifically those who do not receive
formal accommodations

If a student transfers within the district in the middle of the year, the ESOL cohort
and ELLI do not transfer with the student. This must be updated for the new
school and make sure to use the first date at the new school as the entry
date for these items.
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Schedule the Student Appropriately
Once a student's proficiency level is known, the ESOL teacher must determine the appropriate
class time and make arrangements for the student to begin receiving ESOL services. Students
should receive ESOL services according to the following guidelines:

ESOL Service Guidelines
W-APT Level
1
Entering
2
Emerging
3
Developing
4
Expanding
5
Bridging
(and 6NE)
6P and 7P
Reaching

ESOL Proficiency
Level

Placement

Frequency of ESOL

Regular Classroom
Accommodations and
Modifications

A1

Pre-functional

Daily (multiple periods)

Extensive

A2

Beginning

Daily (multiple periods)

Extensive

B1

Intermediate

Daily

Moderate

B2

Advanced

B3

Consultative/Initial
ly Proficient

Served through content
instruction with ESOL support or
Limited services between 1 – 4
times a week.

Minimal supports as
needed

Exited/
Mainstreamed

No services needed usually

None usually

C1, C2

Daily

Moderate-Minimal

Beginning English language learners, especially those determined to have limited formal
schooling in their background (SLIFE), should be given extra time in ESOL instruction whenever
possible. Teachers may contact the Team Leader for guidance on this decision.
As much as possible, students should receive ESOL instruction in groups based primarily on
proficiency levels (e.g. beginning level students). When it is necessary to work with students at
multiple proficiency levels, the ESOL teacher must ensure the instruction meets those students’
individual needs, either by having different lesson plans, or by including accommodations and
modifications in lesson plans for students at a different proficiency level.
Note: All students must be placed in an age-appropriate grade unless there are extenuating
circumstances that fall under other district guidelines. Lack of English proficiency is not just
cause for retaining a student.
© Richland School District Two 2015
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For Elementary School Students:
Students should be seen for a minimum of 30 minutes per class and more depending on English
Proficiency needs. As much as possible, students in grades 3 – 5 should be pulled during
language arts. If they are pulled during science, or social studies, please make sure you are
supporting the grade level content that is being missed. Students in grades K – 2 can have a
more flexible schedule. No ESOL students should be pulled from math, related arts, recess or
lunch.
For Middle School Students:
LEP students are placed in ESOL for Language Arts, as a co-curricular class or even pullout/push-in assistance, depending on school schedule, the students’ proficiency and special
programs at schools. As much as possible, pre-functional, beginning and intermediate students
should take ESOL class as their Language Arts or English class. This allows them to enjoy
elective classes where they can build their conversational skills and take part in less
academically stressful activities. Some beginners may be best served with an additional cocurricular slot as well. As much as possible, advanced students should take ESOL in a cocurricular time slot, so as to maximize the academic instruction they are now capable of
receiving.
For High School Students:
ESOL instruction is offered as an elective credit and can be offered as semester or year-long
classes. Students at beginning or intermediate levels of proficiency may be served in multiple
ESOL classes to support the demands of high school curriculum and academic standards. Some
high schools may offer sheltered courses whereby students can receive a credit in English 1
which counts towards graduation requirements.
At the beginning of the year, all LEP students must begin receiving ESOL services
within 30 school days of entering a Richland Two school! But if a student enters
in the middle of the year, testing and placement must occur within 10 days of
entering.
Middle & High School: At the beginning of the school year, current ESOL
students will be served on the first day of classes. New students will begin
classes once they are identified and tested.
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Notification of ESOL Eligibility and Placement
After determining a student’s proficiency level and eligibility for services, the ESOL teacher
must notify the following people:
1. School PowerSchool Data Coordinator
Provide Intake Form information to the data coordinator which will allow them the
ability to update all key information for incoming students. We suggest using a
spreadsheet for easiest delivery!
2. Guidance department or person in charge of scheduling
Guidance must be notified of the student's LEP status. It is an integral part of arranging
a schedule so the student is able to receive ESOL services, particularly at the middle and
high schools.
3. Classroom teachers
o All regular classroom teachers, including teachers of electives, co-curricular, and
related arts, need to be alerted of the student's LEP status and English
proficiency level.
o They also need to receive a list of appropriate classroom accommodations and
modifications.
o A summary of appropriate classroom accommodations and modifications for
each proficiency level may be found on the ESOL Forms section of the ESOL
thumb drive or Google Docs.
o You may give this to the teachers or use it as a basis for a student-specific set of
modifications.
4. Student's parents or guardians: See the next page!
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Communicating With Parents

Within 30 days of the beginning of the school year, or within two weeks of being placed in the
ESOL program after the beginning of the year, an LEP student's parents must be notified of the
following in a language they can understand:

It’s
the
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The timeline, documents, and methods to do this are as follows:
Parental Notification
(Mandated by No Child Left Behind)

(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)
(10)

why their child was identified as LEP and in need of a language instruction educational
program
their child's level of English proficiency
how his or her English proficiency was assessed
the status of their child's academic achievement
the method of instruction used in the program in which their child is, or will be,
participating, as well as the content, instruction goals, and use of English and native
language in this program and any others offered by the District
how this program will meet their child's educational strengths and needs
how this program will help their children learn English and meet age-appropriate
academic achievement standards for grade promotion and graduation
the specific exit requirements for their program and the expected rate of transition
from the ESOL program into fully mainstreamed education, and the expected
graduation rate from secondary school
in the case of a child with a disability, how such a program meets the objectives of the
child's IEP
information about parental rights, including
a)
the right to have their child immediately removed from the ESOL program upon
their request
b)
the right to choose another program or method of instruction, if available

At the
District Parent Notification letter, AMAO letter, and ACCESS Home reports (if
beginning of the
available)
year
sent home to be signed and returned within the first 30 days of school.
During the
District Parent Notification letter and AMAO letter - sent home to be signed
school year:
and returned immediately after testing
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Individualized Modification and Accommodation Plan
Every LEP student with an English Proficiency of a 1-5, whether served or waived, needs to have
an Individualized Modification and Accommodation Plan (IMAP). The plan will address what
accommodations and modifications the student will receive in the regular education class to
help make him/her successful. The IMAP will be signed by the ESOL teacher as well as teachers
who are academically vested in the child.
When creating the Individualized Modification Accommodation Plan (IMAP), it is important to
keep the following in mind:
1)

The IMAP is a legally binding document similar in importance to an IEP or 504 Plan.
Supreme Court case Lau v. Nichols (1974) and subsequent legislation from the Equal
Education Opportunity Act (1974) provide for English Language Learners to receive a
meaningful and equal education. Our district uses IMAPs to clarify and document
how schools will provide for this equal education. See appendix for letters.

2)

The amount of ESOL instruction should be provided according to the guidelines in
this book.

3)

Curriculum should be both accommodated and modified to give students work on a
level they can comprehend. Accommodations are minor changes in presentation of
assessment like reading aloud, allowing more time, allowing the use of a dictionary,
etc. Modifications are more advanced and involved methods of helping students.
These can include using lower level reading texts, cutting out non-essential
objectives and assignments, shortening tests or providing for altogether different
assessments. Work almost always will need to be modified for academic classes
unless the student is at the advanced level. Math is usually the first academic class
that does not require modifications, although word problems can be difficult even
for advanced students. The need to modify curriculum in electives, related arts, or
co-curricular will vary depending on how grades are assigned in those classes.

4)

Notices should be sent home in the parents’ home language if indicated on the
Home Language Survey that they do not read or understand English. If only one
parent understands English, notices may be sent home in English unless the school
determines that the non-English speaking parent is the primary care giver (i.e. the
English-speaking parent is not often at home or is not readily available to the
school). In that case, the school has a responsibility to communicate with that
parent in a language he or she understands.

It’s
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5)

Accommodations must be considered carefully, as they will be used on MAP, EOC’s
and other district and state tests. Only those accommodations included on the
IMAP may be used on standardized tests. Accommodations should be chosen
based on the individual needs of the student and not applied arbitrarily to all LEP
students. The following guidelines may be used to make these decisions:
a. A bilingual dictionary may be provided if the student reads and writes in his or
her primary language.
b. Oral administration is appropriate if the student reads below grade level (true
for almost every LEP student).
c. Small group testing will automatically happen with oral administration. If a
student does not receive oral administration but would be more comfortable in
a small group testing environment, this box should be checked.
d. Extended time if allowable on State Standardized Testing, MAP and HSAP’s
replacement, but should be allowed in classroom testing situations as well.
e. Every LEP student should receive the accommodation of repeating and
rewording directions in whatever way is necessary for the student to
understand what is expected.
f. Accommodations used in standardized testing should be used regularly in the
classroom.
g. Modifications should also be provided for, but they will NOT apply to
standardized tests.

Some students have both IEPs and Individualized Modification and Accommodation Plans.
In this case, the ESOL teacher and the student’s IEP manager should discuss
accommodations together to determine what is in the student’s best interest.
If a student needs a bilingual dictionary for testing, then the student should be using it
throughout the year. Dictionary requests should be done at the beginning of the year or
when a new student arrives.
IMAP Conference
By the end of the first quarter for new and returning students, an IMAP Conference is needed
for those students who have an English Proficiency of 1-5 (whether served or waived students).
The purpose of this conference is to make recommendations for accommodations and
modifications those classroom teachers will make in order for LEP students to be successful.
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Participants
Participants in an IMAP Conference should include:
 ESOL teacher
 Classroom teacher(s)
 Any resource teachers (as needed)
 Guidance counselor or administrator (when possible)
For IMAP Conference, the ESOL Teacher should:
1)
2)
3)
4)
5)
6)

Communicate the child's language proficiency results and educational needs.
Explain the classroom and standardized testing accommodations and modifications
which will be made.
Address suggestions, questions or concerns of content-area teachers.
Provide parents with a copy of the IMAP in their home language after the conference
(and SC student accommodations plan, if desired.)
Provide classroom teachers with lists of the necessary classroom accommodations and
modifications and a copy of the IMAP plan.
Have all participants sign the Individualized Accommodation and Modification Plan,
allowing the original to be scanned in the permanent file and placing a copy in the
required district format in the student’s ESOL file. Also provide a copy to your School
Testing Coordinator for their records.

Refusing ESOL Services
If parents do not want their child to receive ESOL services, they have the right to waive
such services. To do so, they will need to sign a waiver stating they understand the
It’s
potential consequences of doing so (e.g., their child may have more difficulty acquiring
the
English, etc.). They also have the right, at any time, to reverse this decision and request
LAW
their child be reassessed and receive ESOL services again. Waivered students are still
eligible for classroom and testing accommodations and modifications and must have an
IMAP. A new waiver form should be completed every year for as long as a waivered student
qualifies for ESOL services.
NOTE: Under NO circumstances is a teacher or school allowed to remove an
LEP child from ESOL services prematurely without a signed waiver from his or
her parents (or him or herself if 18 years of age or older). Nor should a school
recommend parents sign a waiver in order to meet graduation requirements,
solve other scheduling difficulties, or to make room for other LEP students.
© Richland School District Two 2015
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Students whose parents have waived ESOL services for them still have to participate in the
annual state test for LEP students until they have scored “fluent” on that test.

OTHER COMMUNICATION
In addition to informing parents/guardians of their child’s LEP status and ESOL program, federal
law requires that schools communicate with parents in a language that they can understand on
other issues as well. These include:
1)
2)
3)
4)
5)
6)
7)
8)

Disciplinary notices
Changes in scheduling
School rules and regulations
Parent conferences
Applications for free and reduced lunch
Field trip forms
Health and immunization notices
Other general information sent to all students.

See available Spanish
documents on thumb
drive or Google Docs

At a parent conference, for example, if the parent does not understand English, the school is
obligated to provide an approved interpreter. Interpreters must be qualified by the district to
be approved for translating during an official school meeting.
In addition to the two School-Family Liaisons, Richland Two has a subscription to a translation
service. In emergency situations when a translator or interpreter is unavailable, your school
may choose to access this service, which provides live translation via telephone for a perminute charge. See your principal for access information.

Under no circumstance should an LEP student be used to translate,
regardless of the situation. If a family brings in a family member or friend to
help interpret during a meeting, the district is still responsible for providing our
own interpreter.
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Keeping Records

Final steps!

ESOL File (this will become our key storage location with online perm files)
At this point, the ESOL teacher should create an ESOL file for any PHLOTE student tested for
English proficiency, including those who test at a fluent level of English. The documents that
should be kept in the ESOL file are:
 Individualized Modification and Accommodation Plan
 ESOL Waiver Form (if needed) – available on TransAct ©
 Parent Letter AMAO
 Parent Notification of Placement
 Exited Student Monitored Form (for 6’s and 7’s)
 Content Area Progress Report
 Achievement Checklist -if needed
 ESOL Retention Committee Request Form –if needed
 Originals of all screeners(WMLS, Pre-LAS, W-APT) administered
Permanent File
The following forms will be scanned in to permanent records:
 HLS (InfoSnap Copy)
 IMAP
 ESOL Waiver Form – available on TransAct©
 Achievement Checklist- if needed
 Parent Notification of Placement
 Parent Letter AMAO
 Exited Student Monitor Form (for 6’s and 7’s)
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PowerSchool
Teachers will need to directly update key ESOL information in PowerSchool under the ESOL
Intake and ESOL Placement screens. Details about how to edit these screens can be found in a
separate file on the thumb drive or Google Docs titled “PowerSchool Custom Screens for ESOLInstruction Manual v 2.0”.
ESOL teachers will continue to provide key district, state and federal information to the
PowerSchool clerk at their respective schools. However, teachers are now required to input
new student information on the ESOL Intake screen and track current and past student level
placements on the ESOL Placement screen.
PowerSchool’s administrator login is also an excellent resource in checking on student grades
(even specific assignments can be found), discipline issues, parent contact and on student
attendance.
Enrich
Teachers will find Enrich as a key resource for finding student information. It is an excellent
source for key student information, transcript information, current grades, and most
noteworthy all standardized test scores for each student. Reports can be created for one or
more students, and locate helpful information in learning about student progress. Click on the
faculty page of the district homepage to find Enrich.
***IMPORTANT NOTE: Once prompted to login to Enrich and PowerSchool’s administrator
login, staff members are agreeing to only consult data relevant to students with which they
directly work and have a legitimate need.
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How to Find a Student at the Beginning
of the Year
•
•
•

Contact the Registration person at your school for a list of names
Run InfoSnap report under New Student Registration to get Home Language data
Check new enrollees to your school based on their ID numbers, since they are assigned
chronologically. Consult with Nathan to find out where to begin the search!

TO DO FOR NEW STUDENTS:
1.) Find Home Language Survey (InfoSnap)
You can use the
Optional: Call parents to verify the HLS and consult Vickie or April
colored chart in
the helpful
2.) Prepare testing paperwork.
resources folder
3.) Test using the WMLS or current screener.
4.) Make an ESOL file for paperwork.
5.) Evaluate the test results.
6.) Complete the Intake Form on PowerSchool Custom Screens.
7.) Complete the determination/placement letter to go home. If students need ESOL
services and will take ACCESS in the spring based on screening, they will receive a letter
to go home.
8.) Get needed info to Student Data Coordinator.
9.) Complete the ESOL Placement Custom Screen on PowerSchool
10.)
Due to the conversion of permanent files to electronic files by many
schools within the district, incoming students will not need a green file made
for the permanent record. Paper copies will be scanned and associated with ID.
11.)
Regardless of student level, parents who require correspondence in a language
other than English should be documented by completing an Intake Form on
PowerSchool Custom Screens indicating which language to use for communication.

Served and Waived Students ONLY:





Place the student into a class and begin services as soon as possible
Communicate with mainstream teachers to share ESOL student profile
Create an IMAP.
Make copy of the IMAP and put the original in the ESOL file and make copies for
teachers and parents
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TO DO FOR RETURNING STUDENTS AT BEGINNING OF YEAR:
1. Evaluate the Access scores to see if any student passed and moved to a 6P. See ACCESS
spreadsheet for this data. Be sure to send home the Parent Letter –Access Pass with the
Access home report. This can be found with the ESOL Forms.

2. Complete the Parent Notification form – send this home along with the AMAO letter and
the Access score report. The Parent Notification form needs to be signed and returned to
school.

3. Change all 6Ps to 7Ps and 7Ps to 8Ps. Use spreadsheet to know who was who since all
EngProf fields are now wiped blank (only 8s or 9s will be left).

4. Determine current placement for all served students. Use spring testing and teacher
recommendations to assist, and use Placement Chart in Appendix A.

5. Give the PowerSchool Student Data Coordinator current Engprof (current Access score),
updated ELLI and ESOL cohort group. A good way to do this is through an excel
spreadsheet. Also update the SDC with OTHER language categories using our ESOL list.

6. Update any waiver forms only as needed based on test scores and teacher or teacher
recommendations. Previous waiver forms are no longer valid!
SERVED STUDENTS ONLY:

7.

Place students in an appropriate ESOL class based on testing.

8. Communicate with mainstream teachers information from an ESOL profile.
9. Find out which parents need interpreter services due to home language
10.

Create an Individualized Modification and Accommodation Plan.

11.

Set up a conference for the IMAP within the first 30 days of school.
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Testing and Assessing

ASSESSING ESOL STUDENTS

Upon Entry

All ESOL students are assessed several times a year.

NEW NOTE: Upon entry for Fall 2015, all incoming LEP students will use the Woodcock Munoz
Language Survey for screening. The WMLS will be used for all students in grades K-12.
Upon entry, all ESOL students are assessed using the W-APT. This is the only screener test used
to screen students for entry into the ESOL program. Students in Kindergarten will who score a
27 or higher will be coded a 6 in PowerSchool and will not take ACCESS in the spring. Consult
the placement chart for other grades and how scoring works.
MAP
LEP student guidelines for MAP testing, read from right to left:
Less than 6 mos in US
Less than 6 mos in US
More than 6 mos in US

Score of 1-2 on WMLS
Score 2 or greater on WMLS
xxx

Student does not take MAP
Student takes MAP
Student takes MAP

On the math test only, students may use bilingual dictionaries and have the questions
administered orally. Bilingual dictionaries are NOT allowed on the reading and language tests.
LEP students in grades 9-12 will participate in the MAP reading test during the fall and spring
district testing windows. Due to the general school population in grades 9-12 does not
participate in these tests, high school ESOL teachers will need to make special arrangements to
set up their students in the online system.
For high school students taking MAP, once a student has earned a score that places
them in the proficient category, they will no longer need to take the MAP test (see
chart in Appendix A). Also, 12th grade served students in their second semester are
exempt from MAP testing.
Language MAP test is an optional test recommended to be given only if deemed beneficial for
students. Some schools have started giving this test to let students practice for PASS and other
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state tests. If the ESOL teacher is located at a school that does not use this test and would like
to administer the Language MAP, special arrangements will need to be made with the school
ITS.
Not only are MAP scores used to place LEP students, but they are also a vital tool used
for instruction in the ESOL class. ESOL teachers need to be sure to consult the
guidebook, “How to Read and Interpret MAP scores”. This is a useful guide showing
level specific skills students need to master.
ACCESS 2.0 (pending State Dept. final approval!!!)
Every spring, all LEP students (EngProf codes A through E and 1 through 5)
participate in the ACCESS assessment. This assessment is part of the WIDA
consortium is which SC is now a part.
Please do not forget that students with SPED accommodations can receive oral
accommodations (and perhaps others) on the ACCESS writing test! An Alternate
ACCESS is also available to a limited amount of SPED students.

It’s
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***Please remember: newly enrolled students who pass W-APT (or WMLS) will NOT take
ACCESS in the spring!
State Wide Testing
All students in grades 3-8 participate annually in state standardized testing, with the
exception of students meeting state guidelines for exemption. Off-grade-level
testing is not permitted, but certain accommodations, including oral administration
It’s
and the use of bilingual dictionaries, are allowed in accordance with SC and test
the
regulations. These tests will also be used as monitoring tools in assessing the
LAW!
progress of K-2 students who enter and pass W-APT (or WMLS).
Accommodations for Testing
The ESOL teacher along with the School Testing Coordinator will be receiving
information about accommodations that are allowed on MAP, PASS, and other state
mandated tests as they approach. The ESOL teacher is also responsible for reading all
communication about these accommodations and being an advocate for the ESOL
students. It is also the responsibility of the ESOL teacher to give the School Testing Coordinator
a list of all the ESOL students and what accommodations those students need. ALL ESOL
students who have an Eng Prof level of 1-5 MAY receive testing accommodations. It is
imperative for the ESOL teacher to be sure the proper accommodations are being made for ALL
ESOL students. ESOL teachers are reminded that sometimes information to prepare for testing
accommodations may need to be known months before the testing window. All high stakes
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testing concerns ultimately fall on the school testing coordinator, who is responsible for making
all final decisions regarding testing.

UNDERSTANDING ACCESS AND POWERSCHOOL
The English Proficiency (EngProf) code in PowerSchool is intended to reflect each ESOL
student’s score on ACCESS (from 1 to 6) or to reflect that a student’s parents have waived ESOL
services (from A to E). Students new to the district will be assigned an EngProf code based on
their placement according to entrance test results, as discussed earlier. However, once a
student takes Access, that score becomes their EngProf Code. Remember the EngProf code
must always reflect the most recent ACCESS score, NOT the current English proficiency level.
Students who receive a passing score on ACCESS, he or she is considered first year exited by the
State of South Carolina and the Eng Prof code becomes a 6P. These students will be monitored
for 2 years. If evidence warrants they may be brought back into the ESOL program.
LEP students who are also served in the special education program are required to take ACCESS!
If a SPED student is identified as “non-communicative” or severely mentally handicapped, the
Alt- ACCESS should be administered
Once the 2015 ACCESS scores have been received, the ESOL teacher is responsible for providing
the new ACCESS composite score numbers to the PowerSchool coordinator for input into the
“SC EngProf” field. Some composite scores in the 5.0-5.9 or 6.0 range may need special coding,
so see Appendix for State Dept. chart. The PowerSchool field for all students who have a Eng
Prof code less than 8 goes blank at the beginning of the year. It is imperative PS clerks get
ACCESS information in a timely manner.

STUDENT PLACEMENT CHANGES
Most students will stay at each level of ESOL for at least one full year. Their level of proficiency
for the following year will be determined by their performance on the ACCESS (from Spring
2015), MAP, classroom assessments, teacher recommendations, and other performance
indicators. Occasionally, however, a student’s performance warrants a change in proficiency
status in the middle of the year. When this happens, the student can be given the WoodcockMunoz and if appropriate, the MAP test. Remember, there must be at least six months
between providing these tests. Recent MAP reading and language scores may also be included.
The student may then be placed in a new level based on those scores.
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Please note, whenever a student changes to a new level (whether higher or lower) this must be
noted in the ESOL section of PowerSchool labeled “Current Placement.” Level placement must
be based on objective measurements, not only on a teacher’s intuition.
Intermediate/Developing and Advanced/Expanding students may find it necessary to stay at
each of those levels for two or three years rather than one. This does not necessarily indicate a
lack of effort on the student’s part, but reflects individual differences in the time it takes to
acquire English and the increasing complexity of academic English as one progresses in school.
Feel free to talk to the district Lead Teachers about any placement changes. He/she can help
guide you to make sure the decision is based on objective measures.

Helping a Student Acquire English (BICS and
CALP) and Get an Equal Education

Your LEP student has been assessed and placed in the ESOL program. As the year marches on,
what will be happening?

Each ESOL student increases his or her language proficiency in two ways: BICS and CALP. “BICS”
stands for “Basic Interpersonal Communication Proficiency.” It is the language of play and social
interactions. “CALP” stands for “Cognitive Academic Language Proficiency.” It is the language
of the classroom and written assignments. To understand the difference between the two,
think of a language you studied in high school or college. Could you introduce yourself in that
language? Most likely, yes. How easy would it be, however, to explain how to do an algebra
problem in that language? That's the difference between BICS and CALP. CALP requires a
different set of vocabulary and even sentence structures than everyday communication.
The difference between these two skills explains why LEP students will be proficient orally long
before they are fully proficient in the classroom. It takes two to three years to acquire ageappropriate BICS. It takes approximately five to twelve years to acquire grade-appropriate
CALP, depending on a student’s age, educational background, support at home, and the quality
of input he or she receives at school.
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ESOL Classroom
Your school's ESOL teacher will help his or her LEP students acquire both skills. Through
specially designed activities and curriculum, he or she will work with students to build their
listening, speaking, reading and writing skills in English. These skills can be found in the WIDA
Standards.
Although collaboration with classroom teachers is encouraged whenever possible, the job of
the ESOL teacher is NOT to tutor students in their content area classes. Rather, ESOL teachers
at every level of education have a curriculum designed to meet the needs of the English
language learner. Elementary ESOL teachers use the Oxford Let’s Go and Hampton-Brown
Avenue series and National Geographic Reach Phonics. Middle school ESOL teachers use the
Hampton Brown Inside series and other content resources. High school teachers use the
Pearson-Longman Shining Star series, AGS Literature, Hampton Brown’s Inside and other
content resources.
These ESOL materials are meant to be a foundation, to be supplemented by other materials,
novel studies, and projects designed to help the English language learner attain academic
proficiency in English. The ESOL teacher must ensure that his or her lesson plans meet the ESOL
standards as stated by WIDA and should also be guided by the grade-level State Standards as
well as ongoing collaboration with classroom teachers. Even sheltered classes (at middle and
high school levels) taught in place of a regular content area class must also address WIDA and
state content standards.
Regular Classroom
The other avenue for students, however, is the regular classroom. The school is not only
required to provide an ESOL class for LEP students. It is also required to accommodate and
modify the existing curriculum in both instruction and assessment in such a way that:
a)
the content area material is accessible to a student with limited English
proficiency; and
b)
a student's English proficiency is not a barrier to being able to demonstrate his or
her content area knowledge based on grade level standards.
ESOL teachers are available as a resource for classroom teachers who need to make
accommodations and modifications for ESOL students. ESOL teachers should show content
teachers the WIDA Standards and provide assistance to help them improve instruction for ESOL
students. The ESOL Lead Teacher is also available to address school faculties on this topic and
help on a small group or one-on-one basis.
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Linguistically appropriate resources for science and social studies teachers at the middle and
high school level will be given to them for more assistance in making content, language, and
skills in their fields more level appropriate for ESOL students.
Grading
All grades must reflect the student's accommodated and modified curriculum objectives,
presentation and assessment. A regular classroom teacher may not:
1)
Require an LEP student to do the same assignments as an English-fluent student,
without regard for the LEP student's level of English proficiency or the ability of limitedEnglish proficient parents to help at home.
2)
Penalize an LEP student for work missed while in ESOL class.
3)
Assign an LEP student a failing grade if the reason for that failure is
his or her limited English proficiency.
A regular classroom teacher may:
1)
Set objectives and assign work that is within the student's ability level.
2)
Expect the student to do projects, assignments, homework and take tests that have
been modified to his or her proficiency level.
3)
Expect LEP students to come to class prepared to do work and to behave appropriately.
4)
Hold an LEP student responsible for appropriate assignments to be completed in a
reasonable amount of time.
5)
Assign an LEP student a failing grade if the reason for that failure is unrelated to his or
her English proficiency (and is documented with concurrence from the ESOL teacher).
6)
Keep evidence of modified objectives, assignments and assessments.
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Retention
A school is not allowed to retain an LEP student solely on the basis of his or her limited
English proficiency. A school may retain an LEP student for other reasons if these reasons have
been well documented. However, it is generally not recommended that LEP students be
retained. Research shows that rather than helping LEP students to “catch up,” retention
increases the chance of the student dropping out later.
If there is a student in which the ESOL teacher or the school is thinking about retaining, the
student must be brought before a retention committee. ESOL teachers should submit the
Retention Committee Request Form to their lead teacher to request this meeting. This
committee must consist of Dr. Shawn Suber, April Burns (elementary) or Vickie Westbrook
(middle or high school), the school principal, ESOL teacher, and classroom teacher. This
committee needs to meet initially in January and should continue to meet throughout the
remainder of the year, as needed. By the end of the year, the committee will assist the principal
in making the final decision concerning the retention of an ESOL student. In the midst of this
process, it is highly recommended that the student be referred to the IAT process.
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Monitoring
While a student is receiving ESOL services, the ESOL teacher and classroom teacher(s) need to
keep in contact about the student’s progress in the content areas to identify any problem(s)
and address before the problem(s) worsen. This should be done quarterly at the least! ESOL
teachers may use the Content Area Progress Report to facilitate this communication, or they
may create an alternative method, as long as it is documented and accessible.
If the ESOL teacher believes accommodations are not being met by a content area teacher, it
might be helpful to use the Content Area Teacher Conference Form to help document the
concerns for this particular teacher to be used when communicating with ESOL lead teachers
and administration. The Documentation of Accommodations form on the ESOL Thumb drive
and Google Docs may also be helpful.

SPECIAL SITUATIONS

Special Services
Students properly identified may receive both ESOL and special education services. An ESOL
teacher who suspects a child has other educational needs unrelated to his or her English
language proficiency should bring this to the attention of the school’s Intervention Assistance
Team. Testing for learning or other disabilities must be done in the language most likely to
yield accurate results. A Special Education Pre-Referral Form should be completed prior to
referral to ensure ESOL students are not referred inappropriately. Communication with parents
regarding referrals for testing, testing results, and placement results must be done in a
language that parents can understand. The ESOL teacher should be notified of and included in
Intervention Assistance Team (IAT) meetings for ESOL students.
If IAT paperwork is initiated, it is imperative for the ESOL teacher to conduct several weeks of
progress monitoring to provide hard data in aiding in the decision-making process.
If students need both special education and ESOL services, they are entitled to receive both.
If the ESOL teacher has a student who receives special education services, the ESOL teacher
should be in attendance at the IEP meeting regarding that child because the ESOL teacher is a
very active participant in the child’s educational services.
Gifted and Talented Programs
Richland School District Two’s Gifted Education (ALERT) Program is available to all students
identified for placement in accordance with regulations established by the South Carolina State
Department of Education regardless of their race, ethnicity, sex, national origin or primary
language. The District's Advanced Placement courses are also available to all students
regardless of their race, ethnicity, sex, national origin or primary language. Placement in gifted
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education, AVID, AP courses or any other magnet program does not disqualify a student from
receiving ESOL services, nor does placement in ESOL exclude a student from participation in any
gifted or magnet program.
Exchange Students
Exchange students from non-English backgrounds must be assessed for their English language
fluency upon entry. Those who test at a limited level of English proficiency will have an
Individualized Modification Accommodation Plan and will be given the opportunity to receive
ESOL services. If a foreign exchange student refuses ESOL assistance, the host parent may
decline services. A signed waiver is not necessary for a foreign exchange student to decline
services, although this should be documented on the IMAP. Foreign exchange students with
limited English proficiency are eligible to receive appropriate accommodations in their classes
and tests, as indicated on the IMAP, and should be entered in PowerSchool at the level of ESOL
services for which they qualified (Use “Exchange Student” in the current placement if the
student is monitored). However, they should be coded as “8” in PowerSchool, regardless of
their proficiency level. These students do not take ACCESS. Exchange students CANNOT earn a
SC Diploma.
Career and Technology
LEP students are considered for career and technology education courses in the same manner
and criteria as all other students who express an interest in these courses. These courses are
offered at the regular high schools, and enrollment is typically on a first come, first serve basis.
The courses may be linked to having completed prior sequences, and may be limited by the
number of sections allocated by the master schedule.
Charter School
Some high school LEP students who have not found the traditional high school setting to be a
good fit may find the Richland Two Charter School (located at the W.R. Rogers Adult Education
Center) more beneficial. Students would apply for the program in the same as any other
applicant. Charter School students take ACCESS and other high stakes tests. Students at the
Charter School can receive accommodations and modifications in their coursework if deemed
necessary.
Adult Education
Any student entering Richland Two and the US at the age of 17 or older should be encouraged
to enroll immediately in the Adult Education Program. W.R. Rogers Adult Education Center is
the hub of adult education, but other courses and programs are available through the Skills for
Life and Work Program.
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Current Richland Two high school students can transfer over to the Adult Education Program if
they are 17 years of age and have earned at least 15 credits in high school. From this program,
a student can pursue a high school diploma or a GED as the student’s situation requires.

EXITING A STUDENT FROM THE ESOL PROGRAM
A student will exit the ESOL program when he or she has passed the ACCESS with composite
and sub-tests scores of 5.0 or higher. He or she will be assigned an EngProf code of “6P,” and
the student will be considered “Exited, Year 1.” His or her current placement will be changed to
C1. Please be certain to send home the ACCESS Passing letter to notify and congratulate the
family! The student will no longer need to participate in ACCESS, but his or her state wide
testing scores (formerly PASS and HSAP) will still be counted for two years as part of the school’s
LEP subgroup for AYP purposes.
“Exited” students must be monitored to ensure no further ESOL service is needed. This process
includes monitoring grades and standardized test scores, as well as regular
communication with classroom teachers. An Exited Student Monitoring Form must
be kept for each student in their ESOL File. A Content Area Progress Report can
also be sent for further clarification to help with the monitoring process. After a
student has been monitored for one academic year, he or she will be assigned an
EngProf code of “7P,” or “Exited, Year 2+.”
The “exited” student (C1 or C2) must be monitored for two academic years using the
Monitoring Form for 6Ps and 7Ps. No other criteria needs to be met in order to be coded an
EngProf of 8 after this point. Once a student no longer needs to be monitored, they can receive
the final ESOL level of D1... They’re “done!!!”
At this point, the student’s test scores will no longer be included in the school’s LEP subgroup,
and the student will be out from under the ESOL umbrella of services and monitoring. They will
remain an EngProf 8 and an ESOL level of D1 until graduation.
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Communicating With Mainstream Teachers
•

Set up a new email group for the ease of contacts.

•

Give your teachers a good background into their students (like an ESOL Profile
format)

•

Save emails sent and received concerning students for proof of communication
and monitoring. Gmail has a large storage space; there is NO need to delete
anything!

•

Try to meet with grade levels or subject area teachers occasionally throughout
the year to get a feel for what is going on in the classrooms.

•

Send out the Content Area Progress Reports to each student’s teachers each
nine weeks for quarter 1 to 4. Save paper or electronic versions of them for
documentation.

•

Give teachers examples of how to easily accommodate and modify.

•

Inform teachers to the PD Express courses and book studies that will be offered
through the ESOL department. These are great resources for ongoing PD for
content and ESOL teachers!

•

Find time to train teachers in how to accommodate for objectives, presentation,
and assessment at grade level meetings, at PEP times, before and after school,
etc. Create a safe and supportive environment!

•

Contact one of the team leaders for any PD resources (such as already
developed PowerPoint presentations) to facilitate training Content Area
Teachers.

•

Share your good ideas with other ESOL teachers on your leveled teams and also
with your Lead Teacher.

•

Be an active part of your school – build relationships with teachers, staff,
administrators and parents!
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APPENDIX A: ESOL Placement Charts
Richland District Two, English for Speakers of Other Languages (ESOL)

ESOL Testing Placement Chart

See Chart on Page 10 of the Handbook
*Woodcock-Munoz will be used for the fall of 2015 until we are further notified of WIDA status.
MS and HS Reading MAP Placement Chart
Grade
6-8
9-12

1
<7
percentile
<7
percentile

2
8-15
percentile
8-15
percentile

3
16-25
percentile
16-25
percentile

4
26-45 percentile

5
<45 percentile

6
<50percentile

26-45 percentile

<45 percentile

<50percentile

The Middle and High School MAP placement chart is based on the reconfigured MAP test
launched the school year of 2013-14. These scores are based on percentiles and not on
RIT bands as in previous years. Teachers should use the percentile in determining
placement for students in fall, winter, and spring. There is no need for 3 separate charts
as in years past.

Elementary Placement Chart (Fall)
Ability Level
DRA
(Instructional
Level)
DIBELS
(Instructional
Level)
MAP Reading –
Fall Score
ELDA/ACCESS

Entering
Emerging
Knd – aa
Knd – A
1st- A
1st-1-2
2nd-A-1
2nd-2-4
Write any DIBELS information here:

PASS/State Test
Score
***Make notes as
needed for each
test

Writing:

Math:

Reading:

Science:

<7 percentile
1
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8-15 percentile
2

Developing
Knd – 1
1st-3-4
2nd- 6-10

Expanding
Knd –2/3
1st- 6-8
2nd-12-14

16-25 percentile
3

Bridging
Knd– 3/4+
1st- 10+
2nd- 16+

26-45 percentile
4

<45 percentile
5

Social Studies:
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Elementary Placement Chart (Spring)
Ability Level
BICS
Listening
(Comprehensi
on)
BICS
Speaking
(all others)
DRA
(Instructional
Level)
DIBELS
(Instr Lev)
MAP Reading
– Spring

Writing
nd
th
2 –5

Entering

Emerging

Developing

Expanding

Bridging

1

2

3

4

5

1

2

3

4

5

Knd – 3
1st-6-10
2nd- 12-16

Knd –4
1st- 12-14
2nd-18 – 20

Knd – 6 +
1st- 16 +
2nd- 24 +

Knd –A-1
Knd – 2
1st- A-1
1st-2-4
2nd-A-4
2nd-6-10
Write any DIBELS information here:
<7 percentile

Words and
phrases

8-15 percentile

16-25 percentile

26-45 percentile

<45 percentile

Simple sentences

Scoring 1s and 2s
on writing rubric

Scoring 2s and 3s
on writing rubric

Scoring 3s and 4s
on writing rubric
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APPENDIX B: ESOL Acronyms

Acronym
A1

Stands for…
Pre-functional student / Entering

A2
ACCESS 2.0

High beginning student / Emerging
Assessing Comprehension and
Communication in English State-to-State for
English Language Learners
Annual Measure Of Achievement

AMOA
ACT, ACT
Aspire
AYP

Who knows!

B1
B2
B3

Intermediate student / Developing
Advanced student / Expanding
Initially proficient/ Bridging

B4
BICS
C1

Basic Interpersonal Communication Skills
Mainstreamed/Monitored (year 1)

C2

Mainstreamed/Monitored (year 2)

CALP

Cognitive Academic Language Proficiency

CAT

Content Area Teacher

D1

Exited (Done!)

EAME

Entry Assessment Mathematics Evaluation

EFL
ELDA

English as a Foreign Language
English Language Development Assessment

EL or ELL

English Language Learner

Adequate Yearly Progress
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Meaning or other information
Usually in the first year of learning English;
Newcomer
Usually in the second year of learning English
New SC test to replace ELDA; the assessment that
correlates to the WIDA Standards
Progress made in achieving target goals on ACCESS
and other tests; federal mandate
State tests given in replacement to HSAP and PASS
Progress made in achieving target goals on PACT
and HSAP replacements; federal mandate
May stay at this level for two or three years
May stay at this level for two or three years
No longer receiving direct ESOL services but takes
ACCESS in the spring (not option for initial
enrollment); Consultative services offered in regular
education classroom with accoms and modifications
No longer used
Takes 2-3 years to develop
Initial status for newly enrolled students not taking
ACCESS, must be monitored for 2 years (EngProf 6P)
Second year of monitoring after initial status of not
taking ACCESS (EngProf P7)
Takes 5-10 years to develop, depending on a variety
of factors
Usually Math, Science, Social Studies, and Language
Arts. Sometimes could be related arts or cocurricular teachers.
All requirements of monitoring are completed and
student is fully exited (cannot achieve until grade
5?)
Entry test designed to identify students with low
math skills; available in Spanish and simple English.
How English is taught to people in other countries
Former SC state-mandated yearly assessment of LEP
students’ skills in reading, writing, speaking,
listening, and comprehension
New term for NEP and LEP
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ELLI

English Language Learner Instructional
Model

ENL

English as a New Language

EngProf-A
EngProf -B
EngProf -C
EngProf -D
EngProf -E

EngProf Code –
Waiver – Pre-functional
Waiver – Beginning
Waiver – Intermediate
Waiver – Advanced
Waiver - Bridging

EngProf -1

Pre-functional / Entering

EngProf -2

Beginner / Emerging

EngProf -3

Intermediate / Developing

EngProf -4

Advanced /Expanding

EngProf -5

Initially Proficient / Bridging

(Or 6NE)

EngProf -6P

Exited, Year 1

EngProf -7P

Exited, Year 2+

EngProf -8

English Speaker 1 (also designation for HS
Exchange Student)

EngProf -9

English Speaker 2
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PowerSchool field showing what kind of serves an
ESOL student receives (pull-out, push-in, sheltered
instruction, monitored, etc.)
Terminology used for our field by National Board for
Teacher Certification
LEP students whose parents have waivered ESOL
services; code is based on most recent ACCESS score
or, if recently entered, on the Woodcock-Munoz;
still must be tested yearly and are entitled to
modifications in regular coursework (parents waive
extra services, but not their right to an equal
education); must have an IMAP
Student who scored 1 on ACCESS, W-APT or on
Woodcock-Munoz (if recently entered RSD2)
Student who scored 2 on ACCESS, W-APT or 1-2 on
Woodcock-Munoz (if recently entered RSD2)
Student who scored 3 on ACCESS, W-APT or 2 or 2-3
on Woodcock-Munoz (if recently entered RSD2)
Student who scored 4 on ACCESS, W-APT or 3 or 3-4
on Woodcock-Munoz (if recently entered RSD2)
Student who scored 5 or 6 on ACCESS (but not on all
sub-tests) or a 4 on Woodcock-Munoz (if recently
entered RSD2 and didn’t get a 4 on oral and readingwriting subtests); still takes ACCESS yearly and is
served with Consultative Services in the regular
classroom and can get accoms and mods
First-year Exited student; must score “fluent” on
ACCESS; still counts as LEP group for state testing
purposes; no longer takes ACCESS, but is monitored
by the ESOL teacher.
Second-year Exited student and beyond; have been
a EngProf 6P for previous year to be placed in this
category; still counts as LEP group for state testing
purposes; no longer takes ACCESS, but is monitored
by the ESOL teacher.
English Speaker 1 – student no longer counts as LEP
sub-group for testing purposes; no longer an official
part of monitoring by the ESOL program; student
becomes an 8 after being a 7P the previous
academic year or after initial W-APT or WMLS test
scores shows students are proficient; students will
remain an 8 until graduation
Native English speaker; non-PHLOTE student

Page 39

ESL

English as a Second Language

ESOL

English for Speakers of Other Languages

ESOL*

ESOL Cohort

FEP
IMAP

Fully English Proficient
Individualized Modification and
Accommodation Plan

LAS

Language Assessment Scales

LEP

Limited English Proficient

MAP

Measure of Academic Progress

Monitored

Monitored

NCLB

No Child Left Behind

NEP
OLMC

Non-English Proficient
Office for Language Minority Compliance

PASS

Palmetto Assessment of State Standards

PHLOTE

Primary or Home Language Other Than
English
Southeast TESOL
Carolina Teachers of English for Speakers of
Other Languages
Teachers of English for Speakers of Other
Languages
WIDA-ACCESS Placement Test

SETESOL
Carolina
TESOL
TESOL
W-APT
WIDA
WMLS-R
(NU)

World-Class Instructional Design and
Assessment
Revised Woodcock-Munoz Language Survey

© Richland School District Two 2015

1. Old term for our field (see ESOL below)
2. Any student from a non-English speaking
background, regardless of proficiency
Richland Two’s program for English language
development
Specialized term for PowerSchool field showing
what cohort a student is in (ex: less than one year of
English services)
Does not qualify for ESOL services
Plan stating ESOL services, classroom modifications
and testing accommodations an LEP student will
receive; Required for every LEP student Level 1-5
One of the testing instruments Richland Two uses to
place LEP students in ESOL services
Qualifies for full ESOL services; Term used by No
Child Left Behind to refer to ELLs, ESOL students
Computerized testing of reading, language, and
math skills used twice a year in RSD2
Students with EngProfs of 6 or 7 who are monitored
for two years after passing ACCESS; Former term
used for B3 students
Title III describes, mandates, and authorizes funding
for ELL’s
Absolute beginners
Monitor and enforce civil rights laws guaranteeing
an equal education regardless of language or
country of origin
LEP students are not exempt from testing; now
rd
given Science and Social Studies components for 3
th
to 8 graders
Describes students primary and home languages,
but only primary used to determine ESOL eligibility
Area TESOL affiliate for the whole Southeast
Regional TESOL affiliate; covers North and South
Carolina; sponsors a yearly fall ESOL conference
Our professional organization; good
resource; www.tesol.org
New State approved screener given to students in K12 to assess students’ BICS and CALP; correlates to
the 6 levels of the ACCESS test
Consortium of 37+ states who have adopted the
WIDA Standards and ACCESS assessment
Former (and now current for fall 2015) entry test for
ESOL students to gauge academic language
proficiency
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APPENDIX C: Descriptions of Title III
AMAOs 1, 2 and 3
AMAO 1 Target Criteria
Progress toward English Language Proficiency:
The South Carolina AMAO-making progress objective is that 24 percent of students in an LEA
will make ogress as defined by increasing their ELDA composite score one level each year.
AMAO 2 Target Criteria
Attaining English Language Proficiency:
The South Carolina AMAO-proficiency objective is that 3.5 percent of students attain
proficiency (currently composite score of 5 on ELDA) each year in each LEA.
AMAO 3 Target Criteria
(Title I & III Accountability)
Title III LEAs must meet this objective for the LEP subgroup. It deals with meeting AYP goals for
key standardized tests (PASS, EOCEP, ACT, ACT Aspire, etc.) and includes graduation rate data.
This graduation rate qualification was added more recently during the middle of the 2012-2013
year. This year’s four year graduation rate for the LEP sub-group should be around 75.5%.
Richland Two along with all other districts in the state with large LEP subgroups have failed to
meet the AYP requirement for graduation rate and other testing requirements. We are now in
“Year 3: Improvement” of the process for the 2015-2016 school year.
This will require the district to do more documentation of our program and services for the
State Department’s requirements. We are also required to send a letter home to each of our
served and exited families to let them know of our status and to inform them of options they
may have.
See forms section for more details.
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APPENDIX D: ESOL Google Docs
I.

Forms, 2015-2016
a. See Appendix C in Handbook for list of electronic forms

II.

WIDA, W-APT and ACCESS files for your easy access

III.

Helpful Resources
a. For Translators and Contractors (forms to use for conference payment)
b. For You as ESOL Teacher (resources for the admin side of your job and to help
you stay organized)
c. For Your ESOL Class (resources for working with students)
d. For Your School (resources for working with school personnel)

IV.

Translations
This folder contains forms and information for various languages and
now has a folder for common TransAct forms you might find helpful.
Please provide Nathan or April with any additional forms you have translated that
would be useful for other teachers.
Spanish Translations and Video (See “Key” document in folder for full list)
a. Attendance, Enrollment and School Administration
b. Bienvenidos Video Support
c. District Documents
d. First Days- Lists, etc.
e. Grading, Testing, Conferencing
f. Medical, Dental Forms
g. Miscellaneous Forms
h. Special Services

V.

ESOL Handbook and the District Calendar are also on Google Docs
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U.S. Department of Justice
Civil Rights Division

U.S. Department of Education
Office for Civil Rights
Office of the General Counsel

May 8, 2014
Dear Colleague:
Under Federal law, State and local educational agencies (hereinafter “districts”) are required to
provide all children with equal access to public education at the elementary and secondary level.
Recently, we have become aware of student enrollment practices that may chill or discourage the
participation, or lead to the exclusion, of students based on their or their parents’ or guardians’
actual or perceived citizenship or immigration status. These practices contravene Federal law.
Both the United States Department of Justice and the United States Department of Education
(Departments) write to remind you of the Federal obligation to provide equal educational
opportunities to all children residing within your district and to offer our assistance in ensuring that
you comply with the law. We are writing to update the previous Dear Colleague Letter on this
subject that was issued on May 6, 2011, and to respond to inquiries the Departments received
about the May 6 Letter. This letter replaces the May 6 Letter.
The Departments enforce numerous statutes that prohibit discrimination, including Titles IV and VI
of the Civil Rights Act of 1964. Title IV prohibits discrimination on the basis of race, color, or
national origin, among other factors, by public elementary and secondary schools. 42 U.S.C.
§ 2000c-6. Title VI prohibits discrimination by recipients of Federal financial assistance on the basis
of race, color, or national origin. 42 U.S.C. § 2000d. Title VI regulations, moreover, prohibit
districts from unjustifiably utilizing criteria or methods of administration that have the effect of
subjecting individuals to discrimination because of their race, color, or national origin, or have the
effect of defeating or substantially impairing accomplishment of the objectives of a program for
individuals of a particular race, color, or national origin. See 28 C.F.R. § 42.104(b)(2) and 34 C.F.R.
§ 100.3(b)(2).
Additionally, the United States Supreme Court held in the case of Plyler v. Doe, 457 U.S. 202 (1982),
that a State may not deny access to a basic public education to any child residing in the State,
whether present in the United States legally or otherwise. Denying “innocent children” access to a
public education, the Court explained, “imposes a lifetime hardship on a discrete class of children
not accountable for their disabling status. . . . By denying these children a basic education, we deny
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them the ability to live within the structure of our civic institutions, and foreclose any realistic
possibility that they will contribute in even the smallest way to the progress of our Nation.” Plyler,
457 U.S. at 223. As Plyler makes clear, the undocumented or non-citizen status of a student (or his
or her parent or guardian) is irrelevant to that student’s entitlement to an elementary and
secondary public education.
To comply with these Federal civil rights laws, as well as the mandates of the Supreme Court, you
must ensure that you do not discriminate on the basis of race, color, or national origin, and that
students are not barred from enrolling in public schools at the elementary and secondary level on
the basis of their own citizenship or immigration status or that of their parents or guardians.
Moreover, districts may not request information with the purpose or result of denying access to
public schools on the basis of race, color, or national origin. To assist you in meeting these
obligations, we provide below some examples of permissible enrollment practices, as well as
examples of the types of information that may not be used as a basis for denying a student
entrance to school.
In order to ensure that its educational services are enjoyed only by residents of the district, a
district may require students or their parents to provide proof of residency within the district.
See, e.g., Martinez v. Bynum, 461 U.S. 321, 328 (1983). 1 For example, a district may require copies
of phone and water bills or lease agreements to establish residency. While a district may restrict
attendance to district residents, inquiring into students’ citizenship or immigration status, or that of
their parents or guardians would not be relevant to establishing residency within the district. A
district should review the list of documents that can be used to establish residency and ensure that
any required documents would not unlawfully bar or discourage a student who is undocumented
or whose parents are undocumented from enrolling in or attending school.
As with residency requirements, rules vary among States and districts as to what documents
students may use to show they fall within State- or district-mandated minimum and maximum age
requirements, and jurisdictions typically accept a variety of documents for this purpose. A school
district may not bar a student from enrolling in its schools because he or she lacks a birth certificate
or has records that indicate a foreign place of birth, such as a foreign birth certificate.

1

Homeless children and youth often do not have the documents ordinarily required for school enrollment such as
proof of residency or birth certificates. A school selected for a homeless child must immediately enroll the homeless
child, even if the child or the child’s parent or guardian is unable to produce the records normally required for
enrollment. See 42 U.S.C. § 11432(g)(3)(C)(1).
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Moreover, we recognize that districts have Federal obligations, and in some instances State
obligations, to report certain data such as the race and ethnicity of their student population. While
the Department of Education requires districts to collect and report such information, districts
cannot use the acquired data to discriminate against students; nor should a parent’s or guardian’s
refusal to respond to a request for this data lead to a denial of his or her child’s enrollment.
Similarly, we are aware that many districts request a student’s social security number at enrollment
for use as a student identification number. A district may not deny enrollment to a student if he or
she (or his or her parent or guardian) chooses not to provide a social security number. See 5 U.S.C.
§552a (note). 2 If a district chooses to request a social security number, it shall inform the individual
that the disclosure is voluntary, provide the statutory or other basis upon which it is seeking the
number, and explain what uses will be made of it. Id. In all instances of information collection and
review, it is essential that any request be uniformly applied to all students and not applied in a
selective manner to specific groups of students.
As the Supreme Court noted in the landmark case of Brown v. Board of Education, 347 U.S. 483
(1954), “it is doubtful that any child may reasonably be expected to succeed in life if he [or she] is
denied the opportunity of an education.” Id. at 493. Both Departments are committed to
vigorously enforcing the Federal civil rights laws outlined above and to providing any technical
assistance that may be helpful to you so that all students are afforded equal educational
opportunities. As immediate steps, you first may wish to review the documents your district
requires for school enrollment to ensure that the requested documents do not have a chilling
effect on a student’s enrollment in school. Second, in the process of assessing your compliance
with the law, you might review State and district level enrollment data. Precipitous drops in the
enrollment of any group of students in a district or school may signal that there are barriers to their
attendance that you should further investigate.
We are also attaching frequently asked questions and answers and a fact sheet that should be helpful
to you. Please contact us if you have additional questions or if we can provide you with assistance in
ensuring that your programs comply with Federal law. You may contact the Department of Justice,
Civil Rights Division, Educational Opportunities Section, at (877) 292-3804 or education@usdoj.gov,
the Department of Education Office for Civil Rights (OCR) at (800) 421-3481 or ocr@ed.gov or the
Department of Education Office of the General Counsel at (202) 401-6000. You may also visit
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm for the OCR enforcement office that serves

2

Federal law provides for certain limited exceptions to this requirement. See Pub. L. No. 93-579, § 7(a)(2).
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your area. For general information about equal access to public education, please visit our websites
at http://www.justice.gov/crt/edo and http://www2.ed.gov/ocr/index.html.
We look forward to working with you. Thank you for your attention to this matter and for taking
the necessary steps to ensure that no child is denied a public education.
Sincerely,

/s/

/s/

/s/

Catherine E. Lhamon
Assistant Secretary
Office for Civil Rights
U.S. Department of Education

Philip H. Rosenfelt
Deputy General Counsel
Delegated the Authority to
Perform the Functions and
Duties of the General Counsel
U.S. Department of Education

Jocelyn Samuels
Acting Assistant Attorney General
Civil Rights Division
U.S. Department of Justice

Attachments

U.S. Department of Justice
Civil Rights Division

U.S. Department of Education
Office for Civil Rights
Office of the General Counsel

Fact Sheet: Information on the Rights of All Children to Enroll in School
All children in the United States are entitled to equal access to a basic public elementary and secondary
education regardless of their actual or perceived race, color, national origin, citizenship, immigration
status, or the status of their parents/guardians. School districts that either prohibit or discourage, or
maintain policies that have the effect of prohibiting or discouraging, children from enrolling in schools
because they or their parents/guardians are not U.S. citizens or are undocumented may be in violation
of Federal law.
Below are some examples of acceptable enrollment policies, such as requesting proof of residency in the
school district, as well as policies that may not be used by schools to deny enrollment to your child.
Proof of Residency in the School District.


School officials may request proof that you live within the boundaries of the school district. School districts
typically accept a variety of documents for this purpose, such as copies of phone and water bills, lease
agreements, affidavits, or other documents. A school district’s requirements to establish residency must be
applied in the same way for all children.



A school district may not ask about your or your child’s citizenship or immigration status to establish residency
within the district, nor may a school district deny a homeless child (including a homeless child who is
undocumented) enrollment because he or she cannot provide the required documents to establish residency.



While a school district may choose to include a parent’s state-issued identification or driver’s license among
the documents that can be used to establish residency, a school district may not require such documentation
to establish residency or for other purposes where such a requirement would unlawfully bar a student whose
parents are undocumented from enrolling in school.

Proof of Age.


School officials may request documentation to show that a student falls within the school district’s minimum
and maximum age requirements. School districts typically accept a variety of documents for this purpose,
such as a religious, hospital, or physician’s certificate showing date of birth; an entry in a family bible; an
adoption record; an affidavit from a parent; a birth certificate; or previously verified school records.



Although a school district might request documents such as those listed above to verify your child’s age, a
school district may not prevent or discourage your child from enrolling in or attending school because he or
she lacks a birth certificate or has records that indicate a foreign place of birth, such as a foreign birth
certificate.

U.S. Department of Justice
Civil Rights Division

U.S. Department of Education
Office for Civil Rights
Office of the General Counsel

Social Security Numbers.


Some school districts request a student’s social security number during enrollment to use as a student
identification number. If a school district requests a student’s social security number, it must: (1) inform
you and your child that providing it is voluntary and that refusing to provide it will not bar your child
from enrolling in or attending school, and (2) explain for what purpose the number will be used.



A school district may not prevent your child from enrolling in or attending school if you choose not to
provide your child’s social security number.



A school district may not require you to provide your own social security number in order for your child
to enroll in or attend school.

Race or Ethnicity Data.


School districts have some Federal and state obligations to report race and ethnicity data about the
students in their schools. A school district may request that you provide your child’s race or ethnicity for
this purpose.



However, a school district may not bar your child from enrolling if you choose not to provide your child’s
race or ethnicity.

If you want to learn more about your rights and the rights of your child when enrolling in public school, or if
you believe that a school district is violating Federal law, you may contact the following government
agencies:


Department of Justice, Civil Rights Division, Educational Opportunities Section
Telephone: (877) 292-3804 (toll-free)
Fax: (202) 514-8337
Email: education@usdoj.gov



Department of Education, Office for Civil Rights
Telephone: (800) 421-3481 (toll-free)
Email: ocr@ed.gov
If you wish to fill out a complaint form online with the Department of Education, you may do so at
http://www.ed.gov/ocr/complaintintro.html



Department of Education, Office of the General Counsel
Telephone: (202) 401-6000
Fax: (202) 205-2689
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APPENDIX F: ESOL Timeline
******** subject to change **********

August

District ESOL in-services (WIDA and ESOL Training!)
Testing of new students; Placing students; File work
Setting up IMAP conferences
Ordering additional curriculum
Transferring curriculum among schools

10

New to ESOL training with Induction program- CTES

11

WIDA Refresher (optional)- CTES event for ESOL teachers for potential swap day

12

First official day back to school for teachers

14

District pre-planning meeting on WIDA, W-APT and ESOL Handbook – location RNE
room S 204 (full day )
School begins; MS and HS ESOL classes begin

19
September
2
4
8
14
21
21
30

MAP testing: reading (2nd -12th) and math (2nd -8th)
Team meetings (enrollment, testing, conferencing, PowerSchool)
Assessment of all new students completed
MS and HS teachers post class rosters and schedules to GDocs and share with Shawn,
Vickie and Nathan- roster must include student name, grade, ESOL level and class
times/periods (MS and HS school schedule included)
ES teachers- send inventory requests to April by this final date… earlier please!
Final date by which ES ESOL classes must begin (or begin after testing and scheduling
completed before this date!)
ES teachers post class rosters and schedules to GDocs and share with Shawn and
April- roster must include student name, grade, ESOL level and class times/days
(school schedule included)
All PS writable ESOL pages (ESOL Intake and placement) completed
Final date by which all ESOL students enrolled on 8/21 must be served (per federal
guidelines)
Final date by which parent notification of ESOL placement must be sent for signatures
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October
2

Team meetings (WIDA Standards, PS input)
All updated PowerSchool information to PS clerk for 45 day pull (10/24)

22

Long Range Plans posted on GDocs and shared with team leader & Shawn (end of 1st 9
weeks marking period)
R2 Inservice day- potential half day with ESOL staff together by grade level?

22

Deadline for IMAP Conferences for returning students; End of 1st 9 wks

26

All ESOL teachers (1 for each school) verify school-wide presentation to faculty and
staff regarding ESOL program and Title III Issues (WIDA, etc.)
Send out first quarter content area progress reports to teachers

16

~26
30
November
4-6
6
14-16
December
4 or before
8 or 10
January

All IMAP Conferences completed (new students) and make sure accoms for fall testing
given to STC
Team meetings (WIDA Standards)
CaroTESOL and State Department Trainings; Myrtle Beach, SC (Wed-Fri)
All perm file data updated and placed into green folders; All ESOL file data updated
and verified by ESOL staff
WIDA National Conference; Las Vegas, NV!
ESOL District Gathering (WIDA Standards)
PowerSchool Update deadline (before winter break)- TBD
Notify STC of which students need accoms for spring standardized testing using
district PS template (sent by J. Arnold)
ESOL District Meeting (location TBD)- 4:00

19

Team meetings (best practices instruction; WIDA standards)
Deal with influx of new students
Send finalized list of PS changes to clerk for ELDA pre-code pull by State Dept. (date
may flex- semester ends Jan. 14)
Monitor 1st semester grades, looking out for possible retentions

~19

Begin retention team paperwork and get teacher feedback

~19

Send out second quarter content area progress reports

19

Post revisions to long range plans for 2nd semester on GDocs file and send note to

8
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lead teacher for reference
February
12
March

14
~23
25

Team meetings (ACCESS testing concerns)
WIDA and ACCESS testing training (& testing?)
High school pre-registration for 2015-2016 begins
Final verify with STCs of who needs accoms for testing this spring (especially for PASS
Writing)
Team meetings
ACCESS 2.0? [window _______ to _______]
MAP testing: reading (3rd -12th) and math (3rd -8th)
State Writing (March ???)
Final update of all PS data for newly enrolled students and all others (clerk updated
and ESOL teacher updated)
Send out third quarter content area progress reports to mainstream teachers (end of
3rd quarter is 23rd)
Evaluate pending retentions & final date to submit retention committee request form

April

Team meetings (testing and end of year concerns)
ACCESS 2.0? cont.
MAP testing- reading and math cont.

May

PASS Testing, ACT Aspire and ACT, WorkKeys testing
Final District meeting
Gather list of materials needed for next year
End of Year District ESOL Meeting- location TBA
All 2016-2017 ESOL recommendations completed on spreadsheet for district planning

17 or 19
20
20

Send 4th quarter progress reports out to teachers

27

Resource needs and book inventories should also be completed and mailed to lead
teachers (ES may need to be earlier!)

June

Order materials for next year
Box up classroom and materials as needed
End-of-year checklist and Device Release Form due to Shawn; All ESOL files and PS
info should be in order; All resource inventories turned in

4
4

5th and 8th grade ESOL files should be placed into green envelopes inside perm files to
be sent to next school. If no perm file present, keep and bring to start of year
meeting in fall of 2016!
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APPENDIX G: Birth Date Chart 2015-2016
School Year

Birth date range

Grade level

Sept. 2, 2009 – Sept. 1, 2010

Kindergarten

Sept. 2, 2008 – Sept. 1, 2009

1st grade

Sept. 2, 2007 – Sept. 1, 2008

2nd grade

Sept. 2, 2006 – Sept. 1, 2007

3rd grade

Sept. 2, 2005 – Sept. 1, 2006

4th grade

Sept. 2, 2004 – Sept. 1, 2005

5th grade

Sept. 2, 2003 – Sept. 1, 2004

6th grade

Sept. 2, 2002 – Sept. 1, 2003

7th grade

Sept. 2, 2001 – Sept. 1, 2002

8th grade

Sept. 2, 2000 – Sept. 1, 2001

9th grade

Sept. 2, 1999 – Sept. 1, 2000

10th grade*

Sept. 2, 1998 – Sept. 1, 1999

11th grade*

Sept. 2, 1997 – Sept. 1, 1998

12th grade*
*Grade placement beyond 9th grade
dependent on student transcripts from
prior school; If none, must begin in 9th
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APPENDIX H: ESOL Forms

In this next section are hard copies of the electronic forms that are found on the ESOL Thumb
Drive and Google Docs. Please use the electronic copies as much as possible.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Home Language Survey [Now found on InfoSnap reports and collected using ESOL
Report]
Intake form [Now paper version not required; PowerSchool page IS required]
Basic Interpersonal Communication Skills Scoring Rubric with questions [OBSOLETE]
Individualized Modification and Accommodation Plan (IMAP)
[OLD] English Language Development Plan – Spanish, Vietnamese, Mandarin, Korean
Progress Reports from Content Area Teachers
B3 Achievement Checklist
Special Education Pre- referral form
Exited Student Monitored Form (for EngProf 6 and 7)
ACCESS Pass Notice to Parents
ACCESS Pass Notice to Parents- Spanish
Content Area Teacher Conference form
Parent Notification and Placement form- Yes ACCESS
Parent Notification and Placement form- Yes ACCESS - Spanish, Vietnamese, Mandarin,
Korean
Retention Committee Request
Parent Notification and Placement form- No ELDA
Parent Notification and Placement form- No ELDA - Spanish, Vietnamese, Mandarin,
Korean
Resource Request of Funds
Parent Letter AMAO- Failure to Meet AYP Parent Letter
Parent Letter AMAO-Failure to Meet AYP Parent Letter - Spanish, Vietnamese, Mandarin,
Korean
Conference Reflection Form

*Forms in italics only on the thumb drive and Google Docs but not this Handbook printout
Additional Forms in the ESOL Forms folder on thumb drive and Google Docs are also included
for your assistance.
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2015-2016 English Proficiency Codes for LEP Students
SC English
Language
Proficiency

Blank
1.0-1.9

2.0-2.9
3.0-3.9
4.0-4.9

5.0-5.9

6NE
6P
7P
8
9
A
B
C
D

E

X

Full Description
NA.

Student scored “Pre-functional” on an English language proficiency
(ELP) assessment and is receiving ESOL services from mainstream
or ESOL teacher(s).
 Only 1.0 should be used for all 4K or younger students with a
language other than English on the Home Language Survey.
Student scored “Beginner” on an ELP assessment and is receiving
ESOL services from mainstream or ESOL teacher(s).
Student scored “Intermediate” on an ELP assessment and is
receiving ESOL services from mainstream or ESOL teacher(s).
Student scored “Advanced” on an ELP assessment and is receiving
ESOL services from mainstream or ESOL teacher(s).
Student scored Level 5—may not be English Proficient at grade
level.
 A student could have a composite score of 5-5.9 on the 2015
ACCESS but will result in the student not scoring FEP (A
student must score a 5 in each of the four domains).
Student scored a composite score of 6 or higher but did not exit
(i.e., did not score 5 or higher on every one of the four domains).
Student scored proficient (Level = 5 to 6) and is no longer funded by
Title III—monitored and can receive accommodations on
assessments.
Student is in second year of exited status—monitored and can
receive accommodations on assessments.
Former LEP student or Bilingual (student scored Fully English
Proficient on an Initial Placement Test.)
Student is a native English speaker.
Student scored “Pre-functional” on an ELP assessment and is not
receiving direct ESOL services based on parent refusal. Served by
mainstream teachers only.
Student scored “Beginner” on an ELP assessment and is not
receiving direct ESOL services based on parent refusal. Served by
mainstream teachers only.
Student scored “Intermediate” on an ELP assessment and is not
receiving direct ESOL services based on parent refusal. Served by
mainstream teachers only.
Student scored “Advanced” on an ELP assessment and is not
receiving direct ESOL services based on parent refusal. Served by
mainstream teachers only.
Student scored “Fluent” on an ELP assessment but did not receive
a 5 in each of the four assessed domains. Student is not receiving
direct ESOL services based on parent refusal. Served by
mainstream teachers only.
Student has been identified as an LEP student through a former
assessment. However, there is no score from the previous school
year.

Dropdown List
Description

Select a value

LEP Test
Required

Y
Y

Pre-functional

Beginner

Y

Intermediate

Y

Advanced

Y
Y

Initially Proficient
Y
N
1st Year Exited
2nd Year Exited

N

English Speaker I

N

English Speaker
II

N

Pre-Functional
Waiver

Y
Y

Beginner Waiver
Intermediate
Waiver

Y
Y

Advanced Waiver
Y
Fluent Waiver
Student missed
annual ELD
assessment

For questions, contact Crystal Fields, OFSA, Title III/ESOL Coordinator at cfields@ed.sc.gov

Y

Name: ________________________________ First Language: _________________ Country of Birth: _______________ Date of Birth: __________
School Year

Individual Modification
Plan (IMAP)
Notification of Placement
AMAO Letter
Progress Reports
1-5 & Waived (A-E)
Monitoring form for
6-7 Students
Waivers
Other

K

1

2

3

4

5

6

7

8

9

10

11

12

Monitoring Chart
Last Name

First Name

Grade ESOL Translation First
Level Needed
Language
Spoken

HR

ELA

Math

Science

Soc Studies

Co-Curricular Co-Curricular Co-Curricular Co-Curricular Notes:

Richland School District Two
English for Speakers of Other Languages (ESOL) Program
Individual Modifications/Accommodations Plan
Secondary Plan – Grades 6-12 Academic Year: _______
School:_______________________ Grade:_________

Also has:
IEP_____
504_____

______________________________________________will receive the following recommended classroom
modifications/accommodations:
Writing/Vocabulary Modifications
___
Limit or modify note-taking; prioritize information; use graphic organizers; copy teacher’s notes….
___
Help with brainstorming; Tap prior knowledge and personal history
___
Give sentence starters
___
Scaffold lengthy writing assignments
___
Hand print and/or use basic computerized fonts (not cursive writing)
___
Permit student errors in spelling and grammar, except when explicitly taught
Reading Modifications
___
Allow extended time
___
Shorten reading selections
___
Choose alternative reading selections: graphic or illustrated books
___
Use high interest/low-level reading books and passages
___
Use pictures, gestures, objects, or drama
___
Use stories, read aloud
Instructional and Test-Taking Modifications
___
Prioritize objectives of the lesson
___
Rephrase or repeat questions and directions to simplify language
___
Use fill-in-the-blank tests/worksheets; provide vocabulary list
___
Adjust rate of speech
___
Work with partner/cooperative learning groups, especially with sympathetic native speakers
___
Present test questions in same phrasing as used in learning
___
Read tests aloud for students
___
Allow use of bilingual dictionary/Pictionary/Word for Word Dictionaries
___
Allow open note/open book tests (include page numbers as appropriate)
___
Use word banks, reduce number of questions/choices, avoid essay questions, use short answer
___
Allow students to write on test printout (they may need to write translations)
___
Allow students to retake tests with teacher (as needed)
___
Allow extended time; scheduling modifications
___
Allow alternate forms of assessment: e.g. portfolios, classroom observations, art forms, non-verbal responses…
___
Additional Modifications/Accommodations________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
These modifications are suggestions based on the student’s current proficiency level. Since language learning is a
dynamic process, modifications/accommodations will change in relation to language development. Although some form
of modification is required, teacher and student are not limited to the indicated modifications. The list can be expanded
or condensed based on the student’s needs and or classroom teacher and ESOL teacher observations.
ESOL Teacher’s Signature____________________________ Teacher’s Signature _________________________________
Teacher’s Signature ________________________________ Teacher’s Signature _________________________________
Teacher’s Signature ________________________________ Teacher’s Signature _________________________________
Please contact the ESOL teacher for alternative and adapted materials as well as ideas for modifying work and
assessments.
IMAP/5-2015

N/A

N/A

N/A

MAP Language

N/A

N/A

N/A

Translate
Directions

MAP Reading

N/A

MAP Math
*ACT ASPIRE Writing

N/A

N/A

N/A

*ACT ASPIRE English

N/A

N/A

N/A

N/A

*ACT ASPIRE Reading

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Math
*PASS/Science

N/A

*PASS/Social Studies

N/A

NAEP Reading

Other*

<1 yr. in US
Exempt (once)

<6 mo. in US
Exempt

Repeat/Reword
Directions

Oral Admin

Extended
Time/Scheduling

Also has:
IEP_____
504_____

Bilingual
Dictionary

Small
Group/Individual

Richland School District Two
English for Speakers of Other Languages (ESOL) Program
Individual Modifications/Accommodations Plan
Secondary Plan – Grades 6-12 Academic Year: _______
School:_______________________ Grade:_________

N/A

N/A

N/A
N/A

NAEP Math, Science
*ACT/3rd Year HS

N/A

WORKKEYS/3rd Year HS

N/A

EOCEP ELA

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

EOCEP Algebra 1

N/A

N/A

EOCEP Biology

N/A

N/A

EOCEP US History

N/A

N/A

*SC Standard Assessments are subject to change.

N/A

8/1/2015

ﻤدرﺴﺔ رﻴﺘﺸﻼﻨد اﻟﻤﻨطﻘﺔ اﻟﺜﺎﻨﻴﺔ

ﺒرﻨﺎﻤﺞ اﻻﻨﻛﻠﻴزﻴﺔ ﻟﻠﻨﺎطﻘﻴن ﺒﻠﻐﺎت اﺨرى )(ESOL

اﻟﺘﻌدﻴﻼت اﻟﻔردﻴﺔ /ﺨطﺔ اﻟﺘﻛﻴف _______ 504

اﻟﺨطﺔ اﻟﺜﺎﻨوﻴﺔ – اﻟﺼﻔوف  12 – 6اﻟﺴﻨﺔ اﻟدراﺴﻴﺔ_________ :

اﻟﻤدرﺴﺔ _____________________ :اﻟﺼف__________________ :
________________________ ﺴوف ﻴﺘﺴﻠم ﺘﻌدﻴﻼت  /ﺘﻛﻴﻴﻔﺎت اﻟﺼف اﻟﻤوﺼﻰ ﺒﻬﺎ اﻟﺘﺎﻟﻴﺔ:

R

R

ﺘﻌدﻴﻼت اﻟﻛﺘﺎﺒﺔ /اﻟﻤﻔردات
__________

ﺘﺤدﻴد او ﺘﻌدﻴﻝ اﺨذ اﻟﻤﻼﺤظﺎت؛ ﺘﺤدﻴد أوﻟوﻴﺔ اﻟﻤﻌﻠوﻤﺎت؛أﺴﺘﺨدام ﻤﻨظم اﻟرﺴوم؛ ﻨﺴﺦ ﻤﻼﺤظﺎت اﻟﻤﻌﻠم ....

__________

اﻟﻤﺴﺎﻋدة اﻟﺒدء ﺒﺄﻓﻛﺎر؛ ﺘرﺘﻴب اﻟﻤﻌرﻓﺔ اﻷوﻟﻴﺔ واﻟﺘﺎرﻴﺦ اﻟﺸﺨﺼﻲ

__________

اﻟﺠﻤﻝ
إﻋطﺎء ﺒﺎدءات ُ

__________

اﺴﻨﺎد واﺠﺒﺎت ﻛﺘﺎﺒﺔ طوﻴﻠﺔ

R

__________

R

ﻛﺘﺎﺒﺔ اﻟﺨط و /أو اﺴﺘﺨدام اﻟﺨطوط اﻟﻤﺒدﺌﻴﺔ اﻟﻤﺤوﺴﺒﺔ )وﻟﻴس ﻛﺘﺎﺒﺔ اﻟﻤزج(

R

R

R

R

R

__________

R

R

R

R

اﻟﺴﻤﺎح ﺒﺄﺨطﺎء اﻟطﻼب ﻓﻲ اﻟﻬﺠﺎء واﻟﻘواﻋد ،ﻓﻴﻤﺎ ﻋدا ﻤﺎ ﺘم ﺘدرﻴﺴﻪ ﺒﺼورة ﺼرﻴﺤﺔ.

R

R

ﺘﻌدﻴﻼت اﻟﻘراءة
__________

اﻟﺴﻤﺎح ﺒوﻗت ﻤطوﻝ

R

__________

R

ﻤﺨﺘﺎرات ﻗراءة ﻗﺼﻴرة

R

R

__________

اﺨﺘﻴﺎر ﻤﺨﺘﺎرات ﻗراءة ﺒدﻴﻠﺔ :ﻛﺘب رﺴوﻤﺎت ﻤﺼورة

__________

اﺴﺘﺨدام ﻛﺘب وﻗطﻊ اﻟﻘراءة اﻟﺘﻲ ﺘﺤظﻰ ﺒﺎﻫﺘﻤﺎم ﻛﺒﻴر /وذات اﻟﻤﺴﺘوى اﻟﻤﻨﺨﻔض

__________

اﺴﺘﺨدام اﻟﺼور أو اﻹﻴﻤﺎءات أو اﻻﺸﻴﺎء أو اﻟﺘﻤﺜﻴﻝ

__________

اﺴﺘﺨدام اﻟﻘﺼص ،اﻟﻘراءة ﺒﺼوت ﻤرﺘﻔﻊ

R

R

R

R

R

R

R

R

R

ﺘﻌدﻴﻼت إرﺸﺎدﻴﺔ واﻟﻘﻴﺎم ﺒﺎﻟﻤﻬﻤﺎت
__________

ﺘﺤدﻴد أوﻟوﻴﺎت أﻫداف اﻟدرس

__________

إﻋﺎدة ﺼﻴﺎﻏﺔ أو ﺘﻛرار اﻷﺴﺌﻠﺔ واﻻﺘﺠﺎﻫﺎت ﻟﺘﺴﻬﻴﻝ اﻟﻠﻐﺔ

__________

اﺴﺘﺨدام اﺨﺘﺒﺎرات /أوراق ﻋﻤﻝ ﺘﻀم ﻤﻝء اﻟﻔراﻏﺎت؛ ﺘﻘدﻴم ﻗﺎﺌﻤﺔ ﻤﻔردات

__________

ﺘﻌدﻴﻝ ﺴرﻋﺔ اﻟﻛﻼم

__________

اﻟﻌﻤﻝ ﻤﻊ ﺸرﻴك /ﻤﺠﻤوﻋﺔ ﺘﻌﻠم ﺘﻌﺎوﻨﻴﺔ ،ﺨﺎﺼﺔ ﻤﻊ اﻟﻤﺘﺤدﺜﻴن اﻷﺼﻠﻴﻴن اﻟﻤﺘﻌﺎطﻔﻴن

__________

ﺘﻘدﻴم اﺴﺌﻠﺔ اﻻﺨﺘﺒﺎر ﺒﻨﻔس اﻟﺼﻴﺎﻏﺔ اﻟﻤﺴﺘﺨدﻤﺔ أﺜﻨﺎء اﻟﺘﻌﻠم

__________

ﻗراءة اﻻﺨﺘﺒﺎر ﺒﺼوت ﻤرﺘﻔﻊ أﻤﺎم اﻟطﻼب

__________

اﻟﺴﻤﺎح ﺒﺎﺴﺘﺨدام ﻗﺎﻤوس ﺜﻨﺎﺌﻲ اﻟﻠﻐﺔ /ﻗﺎﻤوس ﻤﺼور /ﻗﺎﻤوس ﻴﻘدم ﻤﻌﻨﻰ ﻛﻠﻤﺔ ﺒﻛﻠﻤﺔ

__________

اﻟﺴﻤﺎح ﺒﺈﺠراء اﺨﺘﺒﺎرات ﺒﺎﺴﺘﺨدام اﻟﻤذﻛرات اﻟﻤﻔﺘوﺤﺔ /اﻟﻛﺘب اﻟﻤﻔﺘوﺤﺔ )ﺒﻤﺎ ﻓﻲ ذﻟك أرﻗﺎم اﻟﺼﻔﺤﺎت ﺒﻤﺎ ﻴﻨﺎﺴب(

__________

اﺴﺘﺨدام ﺒﻨوك اﻟﻛﻠﻤﺎت ،ﺘﻘﻠﻴﻝ أﻋداد اﻷﺴﺌﻠﺔ /اﻻﺨﺘﻴﺎرات ،ﺘﺠﻨب أﺴﺌﻠﺔ اﻟﻤﻘﺎﻝ ،اﺴﺘﺨدام إﺠﺎﺒﺎت ﻗﺼﻴرة.

__________

اﻟﺴﻤﺎح ﻟﻠطﻼب ﺒﺎﻟﻛﺘﺎﺒﺔ ﻋﻠﻰ ورﻗﺔ اﻻﺨﺘﺒﺎر )ﻓرﺒﻤﺎ ﻴﺤﺘﺎﺠون إﻟﻰ ﻛﺘﺎﺒﺔ ﺘرﺠﻤﺎت(

__________

اﻟﺴﻤﺎح ﻟﻠطﻼب ﺒﺈﻋﺎدة اﻻﺨﺘﺒﺎر ﻤﻊ اﻟﻤﻌﻠم )ﻋﻨد اﻟﺤﺎﺠﺔ(

__________

اﻟﺴﻤﺎح ﺒﺎﻟوﻗت اﻟﻤﻤﺘد؛ ﺘﻌدﻴﻼت اﻟﺠدوﻝ

__________

اﻟﺴﻤﺎح ﺒﺈﺠراء أﺸﻛﺎﻝ ﺒدﻴﻠﺔ ﻟﻼﺨﺘﺒﺎر :ﻋﻠﻰ ﺴﺒﻴﻝ اﻟﻤﺜﺎﻝ اﻟﺤواﻓظ ،ﻤﻼﺤظﺎت ﺤﺠرة اﻟدراﺴﺔ ،اﻷﺸﻛﺎﻝ اﻟﻔﻨﻴﺔ ،اﻹﺠﺎﺒﺎت ﻏﻴر اﻟﻠﻔظﻴﺔ....

_____________

ﺘﻌدﻴﻼت إﻀﺎﻓﻴﺔ /إﻗﺎﻤﺔ ____________________________________________________

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

___________________________________________________________________

R

___________________________________________________________________

R

ﺘﻌﺘﺒر ﻫذﻩ اﻟﺘﻌدﻴﻼت ﻤﻘﺘرﺤﺎت ﺤﺴب ﻤﺴﺘوى ﻛﻔﺎءة اﻟطﺎﻟب اﻟﺤﺎﻟﻴﺔ .ﺤﻴث أن ﺘﻌﻠم اﻟﻠﻐﺔ ﻫو ﻋﻤﻠﻴﺔ دﻴﻨﺎﻤﻴﻛﻴﺔ ،ﻓﺈن اﻟﺘﻌدﻴﻼت /اﻹﻗﺎﻤﺎت ﺴﺘﺘﻐﻴر ﻤﻊ ﺘطور اﻟﻠﻐﺔ .ﺒرﻏم أن ﺒﻌض اﻟﺘﻌدﻴﻼت ﻤطﻠوب ،ﻓﺈن اﻟﻤﻌﻠم واﻟطﺎﻟب ﻟﻴﺴوا ﻤﻘﻴدﻴن ﺒﺎﻟﺘﻌدﻴﻼت اﻟﻤﺸﺎر إﻟﻴﻬﺎ.

R

ﺒﻨﺎء ﻋﻠﻰ اﺤﺘﻴﺎﺠﺎت اﻟطﺎﻟب أو ﻤﻌﻠم اﻟﻔﺼﻝ وﻤﻼﺤظﺎت ﻤﻌﻠم ﺒرﻨﺎﻤﺞ .ESOL
ﻴﻤﻛن أن ﻴﺘم ﺘوﺴﻴﻊ أو ﺘﻘﻠﻴص ﺘﻠك اﻟﻘﺎﺌﻤﺔ ً

ﺘوﻗﻴﻊ ﻤﻌﻠم  __________________________ ESOLﺘوﻗﻴﻊ اﻟﻤﻌﻠم _____________________________

R

ﺘوﻗﻴﻊ اﻟﻤﻌﻠم _____________________________ ﺘوﻗﻴﻊ اﻟﻤﻌﻠم _____________________________

R

ﺘوﻗﻴﻊ اﻟﻤﻌﻠم _____________________________ ﺘوﻗﻴﻊ اﻟﻤﻌﻠم _____________________________

R

R

ُﻴرﺠﻰ اﻻﺘﺼﺎﻝ ﺒﻤﻌﻠم  ESOLﻤن أﺠﻝ اﻟﻤواد اﻟﺒدﻴﻠﺔ واﻟﻤﻌدﻟﺔ وﻛذﻟك اﻷﻓﻛﺎر اﻟﺨﺎﺼﺔ ﺒﻌﻤﻝ اﻟﺘﻌدﻴﻝ واﻟﺘﻘﻴﻴﻤﺎت.

____IEP
____ 504

ﻤدرﺴﺔ رﻴﺘﺸﻼﻨد اﻟﻤﻨطﻘﺔ اﻟﺜﺎﻨﻴﺔ

ﺒرﻨﺎﻤﺞ اﻻﻨﻛﻠﻴزﻴﺔ ﻟﻠﻨﺎطﻘﻴن ﺒﻠﻐﺎت اﺨرى )(ESOL

____IEP

اﻟﺘﻌدﻴﻼت اﻟﻔردﻴﺔ /ﺨطﺔ اﻟﺘﻛﻴف _______ 504

____ 504

اﻟﺨطﺔ اﻟﺜﺎﻨوﻴﺔ – اﻟﺼﻔوف  12 – 6اﻟﺴﻨﺔ اﻟدراﺴﻴﺔ_________ :

ﻗﺎﻤوس ﺜﻨﺎﺌﻲ اﻟﻠﻐﺔ

ﻓرد

اﻹدارة اﻟﺸﻔوﻴﺔ

ﻤﺠﻤوﻋﺔ ﺼﻐﻴرة/

وﻗت ﻤﻤﺘد /ﺠدوﻟﺔ

اﻟﻤﻛﺎﻓﺂة

ﺘﻌﻠﻴﻤﺎت اﻟﺘرﻴد/

ﺘرﺠم اﻻﺘﺠﺎﻫﺎت

إﻋﻔﺎء أﻗﻝ ﻤن 6

اﻟﻤﺘﺤدة

أﺸﻬر ﻓﻲ اﻟوﻻﻴﺎت

ﻓﻲ اﻟوﻻﻴﺎت

إﻋﻔﺎء أﻗﻝ ﻤن ﺴﻨﺔ

اﻟﻤﺘﺤدة )ﻟﻤرة

ﻗراءة MAP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻟﻐﺔ MAP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

رﻴﺎﻀﻴﺎت

أﺨرى*

اﻟﻤدرﺴﺔ _____________________ :اﻟﺼف__________________ :

ﻻ ﻴﻨطﺒق

MAP

* ACT

ASPIRE

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻛﺘﺎﺒﺔ

ﻻ ﻴﻨطﺒق

* ACT

ASPIRE

ﻟﻐﺔ اﻨﺠﻠﻴزﻴﺔ

* ACT

ﻻ ﻴﻨطﺒق

ASPIRE

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

اﻟﻘراءة

ﻻ ﻴﻨطﺒق

* ACT

ASPIRE

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

اﻟرﻴﺎﻀﻴﺎت

* /PASS

ﻻ ﻴﻨطﺒق

* PASS/

ﻻ ﻴﻨطﺒق

اﻟﻌﻠوم

اﻟدراﺴﺎت

اﻻﺠﺘﻤﺎﻋﻴﺔ
* ﻗراءة

NAEP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

* NAEP
رﻴﺎﻀﻴﺎت،

ﻋﻠوم

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

* /ACT

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

EOCEP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

EOCEP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

اﻟﺴﻨﺔ اﻟﺜﺎﻟﺜﺔ

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

HS

ﻤﻔﺎﺘﻴﺢ اﻟﻌﻤﻝ/
اﻟﺴﻨﺔ اﻟﺜﺎﻟﺜﺔ

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

HS

EOCEP

ELA

ﻻ ﻴﻨطﺒق

اﻟﺠﺒر 1

اﻷﺤﻴﺎء

EOCEP

ﺘﺎرﻴﺦ اﻟوﻻﻴﺎت

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

اﻟﻤﺘﺤدة

* ﺘﻘﻴﻴﻤﺎت ﻛﺎروﻻﻴﻨﺎ اﻟﺠﻨوﺒﻴﺔ اﻟﻤﻌﻴﺎرﻴﺔ ﻗﺎﺒﻠﺔ ﻟﻠﺘﻐﻴﻴر

اﺨﺘﺒﺎر2015 -8 /

里奇兰第二学区
还制订了：
操其他语言者的英语课程 (ESOL)
IEP_____
个性化修改/调整计划
504_____
辅助计划 – 6-12 年级 学年： _______
学校：_______________________ 年级：_________
______________________________________________将接受以下建议的教学修改/调整：
作文/词汇表修改
___
限制或修改记笔记；优先处理信息；使用图形组织器；复制教师的笔记….
___
帮助集思广益；利用以前的知识和个人经历
___
提供句首起词
___
废除冗长的写作作业
___
手工打印和/或使用基本计算机化字体（非手写体）
___
允许学生出现拼写和语法错误，除非已被明确告知
阅读修改
___
允许延长时间
___
缩短选文
___
选择替代性阅读选文：带有图形或图解的书
___
使用趣味高/难度低的阅读书籍和短文
___
使用图片、手势、实物或剧本
___
使用故事，大声朗读
教学和考试修改
___
确定课文目标的优先级
___
改述或重复问题和指示，以使其便于理解
___
采用填空试题/活页练习题；提供词汇表
___
调整语速
___
与搭档/合作学习小组合作，特别是有同情心的母语人士
___
用与学习中所用的相同句式出试题
___
向学生大声读出试题
___
允许使用双语词典/画图猜词/逐字翻译词典
___
允许开卷考试（如合适，包括答案在课本中所在页码）
___
使用词库、减少题数/答案选择项，避免论文式题目，使用简短答案
___
允许学生在答卷上写字（他们可能需要写出译文）
___
允许学生补考（根据需要）
___
允许延长时间；安排修改
___
允许采用替代性评估形式：例如，作品集、课堂观察、艺术形式、非语言反应…
___
附加修改/调整________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
这些修改是根据学生当前能力水平提出的建议。由于语言学习是一种动态过程，因此，修改/调整将随着语言的
发展而发生变化。虽然某些形式的修改是必需的，但教师和学生并不局限于指定的修改。可根据学生的需求或课
堂教师和 ESOL 教师的观察扩展或压缩修改/调整列表。
ESOL 教师的签名____________________________ 教师签名 _________________________________
教师签名 ________________________________教师签名 _________________________________
教师签名 ________________________________教师签名 _________________________________
请联系 ESOL 教师索取替代性和改编的教材，了解有关修改和评估的主意。

IMAP/5-2015

MAP 阅读

不适用

不适用

不适用

MAP 语言

不适用

不适用

不适用
不适用

MAP 数学
*ACT ASPIRE 写作

不适用

不适用

不适用

*ACT ASPIRE 英语

不适用

不适用

不适用

不适用

*ACT ASPIRE 阅读

不适用

不适用

不适用

不适用

不适用

不适用

不适用

*ACT ASPIRE 数学
*PASS/科学

不适用

*PASS/社会研究

不适用

NAEP 阅读

不适用

不适用

不适用
不适用

NAEP 数学，科学
*ACT/第 3 年 HS

不适用

不适用

不适用

不适用

不适用

WORKKEYS/第 3 年 HS

不适用

不适用

不适用

不适用

不适用

EOCEP ELA

不适用

不适用

不适用

EOCEP 代数 1

不适用

不适用

EOCEP 生物

不适用

不适用

EOCEP 美国历史

不适用

不适用

*SC 标准化评估随时有所变更。

不适用

考试/5-2015

其他*

在美国生活少于 1 年者免修

在美国生活少于 6 个月者免

修

翻译指示

重复/改述指示

延长时间/安排

小组/个人

口述

双语词典

里奇兰第二学区
还制订了：
操其他语言者的英语课程 (ESOL)
IEP_____
个性化修改/调整计划
504_____
辅助计划 – 6-12 年级 学年： _______
学校：_______________________ 年级：_________

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램
개인별 가감/조정 계획

Also has:
IEP_____
504_____

2 차 계획 – 6 학년~12 학년 학년도: _______
학교명:_______________________ 학년:_________
______________________________________________다음과 같은 권장 가감 / 조정 수업을 받게됩니다 :
쓰기 / 어휘 조정
___
필기를 제한하거나 감소시킨다; 정보를 우선 순위화 함; 그래픽을 사용함; 교사의 노트를 복사하는 등…
___
브레인 스토밍에 대한 도움말; 사전 지식과 개인의 경험을 바탕으로 함
___
문장 시작을 해준다
___
긴 작문 과제를 발판
___
손으로 쓰거나 사용하는 기본 컴퓨터 글꼴 (필기체되지 쓰기)
___
명시적으로 가르친 경우를 제외하고 맞춤법과 문법 오류를 허가 함
읽기 조정
___
다른 학생보다 긴 시간 허용
___
독서량을 단축
___
대안 독서 선택: 그래픽이 많이 있거나 그림 책을 선택
___
선호하는 주제 / 낮은 수준의 읽기 책을 사용
___
사진, 제스처, 객체 또는 드라마를 사용
___
이야기를 사용, 소리내어 읽기
학습 및 시험과정 수정
___
수업의 목표를 우선 순위
___
질문과 언어를 단순화하는 방향으로 바꾸고 반복하여 수업함
___
빈칸 채우기 테스트 / 워크 시트 사용; 어휘 목록을 제공
___
말의 속도를 조정
___
잘 도와줄 수 있는 영어권 학생과 함께 파트너 학습 / 그룹과 협력 학습
___
학습시에 사용 된 것과 같은 어휘로 시험 문제 제출
___
학생들에게 큰 소리로 테스트를 읽기줌
___
한영 사전 / Pictionary / 영어 사전 사용을 허용
___
시험중 노트와 책의 사용을 허용하고 페이지 번호 표기도 허용함
___
단어 은행 사용/질문의 양과 선택문안의 수를 줄임/ 에세이형 문제를 제외시키고 단답형의 문제를 출시
___
학생들이 시험지에 쓸 수 있도록 허용 (번역이 필요한 경우 시험지에 쓸수있게 한다)
___
학생들이 교사와 함께 다시 시험을 볼 수 있도록 허용 (필요에 따라)
___
오랜 시간을 허용; 스케줄 조정 가능
___
다른 형태의 평가 허용 : 예를 들어, 포트폴리오, 수업 태도, 예체능 형태, 비언어적 반응 ...
___
추가 조정및 가감: ________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
위의 수정안은 학생의 현재 능력 수준에 의한 제안입니다. 언어 학습은 개인별차가 다르고 항상 바뀔 수 있는
과정이기 때문에, 수정안은 언어 발달과 관련하여 변경될 수 있습니다. 위의 학생은 이러한 가감/조정안이
필요하지만, 교사와 학생의 상황에 따라 다른 조정안이 절충 될 수 있습니다. 학생의 요구와 또는 담임 교사 및
ESOL 교사의 관찰에 기초하여 목록이 늘어나거나 줄여질 수 있습니다.
ESOL 교사 사인 ____________________________________ 교사 사인 _________________________________
교사 사인 _______________________________________ 교사 사인 _______________________________________
교사 사인 _______________________________________ 교사 사인 _______________________________________

리치랜드 제 2 학군

Also has:

외국어로서의 영어 교육 (ESOL) 프로그램

IEP_____

개인별 가감/조정 계획

504_____

2 차 계획 – 6 학년~12 학년 학년도: _______
학교명:_______________________ 학년:_________
수업진행과 평가를 수정하기위한 대안과 적응 관련 안건뿐만 아니라 아이디어가 있으시면 ESOL 교사에게
문의하시기 바랍니다.

N/A

MAP 수학
*ACT ASPIRE 쓰기

N/A

N/A

N/A

*ACT ASPIRE 영어

N/A

N/A

N/A

N/A

*ACT ASPIRE 읽기

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE 수학
*PASS/과학

N/A

*PASS/사회

N/A

NAEP 읽기

N/A

N/A

N/A
N/A

NAEP 수학/과학
*ACT/고등학교 3 학년

N/A

WORKKEYS/고등학교

N/A

3 학년

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

기타*

이내 면제혜택(한번)

미국내 거주 1 년

이내 면제혜택

N/A

설명함

N/A

통역하여

N/A

사용하여 설명함

MAP 언어

반복/다른단어를

N/A

스케줄

N/A

시간허용/

N/A

소그룹/개인

구두 시험문제

MAP 읽기

제출

한영 사전

미국내 거주 6 개월

IMAP/5-2015

리치랜드 제 2 학군

Also has:

외국어로서의 영어 교육 (ESOL) 프로그램

IEP_____

개인별 가감/조정 계획

504_____

2 차 계획 – 6 학년~12 학년 학년도: _______
학교명:_______________________ 학년:_________

N/A

N/A

EOCEP Algebra1 수학(대수 1)

N/A

N/A

EOCEP 생물학

N/A

N/A

EOCEP 미국 역사

N/A

N/A

EOCEP 영어

N/A

*사우스 캘롤라이나 표준 평가는 변경 될 수 있습니다.

Testing/5-2015

Richland School District Two
English for Speakers of Other Languages (ESOL) Program
Individual Modifications/Accommodations Plan
Secondary Plan – Grades 6-12 Academic Year: _______
School:_______________________ Grade:_________

Also has:
IEP_____
504_____

______________________________________________recibirá las siguientes recomendadas modificaciones/
acomodaciones en el salón de clase:
Modificaciones para Escritura/Vocabulario
___
Limitar o modificar tomar notas; prioridad de información; uso de organizadores gráficos; copia de notas del
maestro ….
___
Ayudar buscando ideas; aprovechar conocimientos previos e historia personal
___
Dar comienzos de oraciones
___
Prioridad para asignaciones de escritura larga
___
Escritura a mano y/o uso básico de letras computarizadas (letra de imprenta)
___
Permitir errores en ortografía y gramática, excepto cuando enseñado explícitamente
Modificaciones en Lectura
___
Permitir extensión de tiempo
___
Recortar selecciones de lectura
___
Escoger lecturas alternas: libros gráficos o ilustrados
___
Usar gran interés/bajo nivel de lectura de libros y pasajes
___
Usar dibujos, gestos, objetos o drama
___
Usar historias, leer en voz alta
Modificaciones Instruccionales y para Toma de Tests
___
Prioridad de objetivos de la lección
___
Repetir o usar otras palabras para preguntar y dar instrucciones para simplificar lenguaje
___
Usar llenar el blanco en tests/hojas de trabajo; proveer lista de vocabulario
___
Ajustar velocidad con que se habla
___
Trabajar con compañero/grupos de aprendizaje cooperativo, especialmente con estudiantes de habla inglés que
sean comprensivos
___
Presentar preguntas de test con mismas palabras usadas durante la clase
___
Leer a los estudiantes el test en voz alta
___
Permitir uso de diccionario bilingüe/Pictionary/Diccionarios de Palabra por Palabra
___
Permitir notas/libros abiertos durante tests (incluir números de las páginas cuando sea propiado)
___
Usar bancos de palabras, reducir número de preguntas/selecciones, evitar preguntas de ensayo, usar respuestas
cortas
___
Permitir a los estudiantes escribir en el test impreso (podrían necesitar escribir traducción)
___
Permitir a los estudiantes tomar de nuevo el test con el maestro (cuando sea necesario)
___
Permitir extensión de tiempo; modificación de horarios
___
Permitir formas alternas de evaluación, ejemplo: portafolios, observaciones en clase, formas de arte, respuestas
no verbales …
___
Modificaciones/Acomodaciones Adicionales _______________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________
Estas modificaciones son sugerencias basadas en el nivel de inglés del estudiante. El aprendizaje de una lengua es un
proceso dinámico así que modificaciones/acomodaciones cambiarán en relación al desarrollo de la lengua. Aún cuando
se requiere alguna modificación, el maestro y el estudiante no están limitados a la modificaciones indicadas y pueden
ser expandidas/condensadas de acuerdo a la necesidad del estudiante y/o de la clase y las observaciones de ESOL.
Firmas indican que las modificaciones se han discutido y son reconocidas por maestros de ESOL y de la clase.
ESOL Teacher’s Signature____________________________ Teacher’s Signature _________________________________
Teacher’s Signature ________________________________ Teacher’s Signature _________________________________
Teacher’s Signature ________________________________ Teacher’s Signature _________________________________
Favor contactar al maestro de ESOL para materiales alternos y adaptados así como también para ideas para modificar
trabajo y evaluaciones.

N/A

N/A

N/A

MAP Language

N/A

N/A

N/A

Translate
Directions

MAP Reading

N/A

MAP Math
*ACT ASPIRE Writing

N/A

N/A

N/A

*ACT ASPIRE English

N/A

N/A

N/A

N/A

*ACT ASPIRE Reading

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Math
*PASS/Science

N/A

*PASS/Social Studies

N/A

NAEP Reading

Other*

<1 yr. in US
Exempt (once)

<6 mo. in US
Exempt

Repeat/Reword
Directions

Oral Admin

Extended
Time/Scheduling

Also has:
IEP_____
504_____

Bilingual
Dictionary

Small
Group/Individual

Richland School District Two
English for Speakers of Other Languages (ESOL) Program
Individual Modifications/Accommodations Plan
Secondary Plan – Grades 6-12 Academic Year: _______
School:_______________________ Grade:_________

N/A

N/A

N/A
N/A

NAEP Math, Science
*ACT/3rd Year HS

N/A

WORKKEYS/3rd Year HS

N/A

EOCEP ELA

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

EOCEP Algebra 1

N/A

N/A

EOCEP Biology

N/A

N/A

EOCEP US History

N/A

N/A

*SC Standard Assessments are subject to change.

N/A

Updated8/2015

Khu hoïc chaùnh hai taïi Richland
Chöông trình Anh ngöõ cho ngöôøi noùi ngoân ngöõ khaùc (ESOL)
Keá hoaïch Ñieàu chænh/Laøm thích öùng cho caù nhaân
Keá hoaïch Caáp hai – Lôùp 6-12 Nieân khoùa: _______
Tröôøng:_______________________ Lôùp:_________

Cuõng coù :
IEP_____
504_____

______________________________________________ ñöôïc ñeà nghò ñieàu chænh vaø laøm thích
öùng trong lôùp cho caùc phaàn nhö sau:
Ñieàu chænh veà vieát vaên vaø Ngöõ vöïng
___
Giôùi haïn hoaëc ñieàu chænh vieäc ghi cheùp baøi; öu tieân hoùa thoâng tin; boá trí baèng minh hoïa; sao
cheùp laïi ghi chuù cuûa giaùo vieân….
___
Giuùp ñôõ qua vieäc ñoäng naõo; Thaùp vaøo kieán thöùc ñaõ coù vaø quaù trình caù nhaân
___
Giuùp khôûi ñaàu caùc caâu vaên
___
Laäp khung daøn baøi cho caùc baøi vieát vaên daøi
___
Vieát chöõ in hoaëc duøng caùc maãu chöõ caên baûn cuûa maùy ñieän toaùn (khoâng duøng chöõ vieát hoa)
___
Boû qua loãi chính taû vaø vaên phaïm, ngoaïi tröø nhöng töø naøy ñang ñöôïc daïy cuï theå.
Ñieàu chænh ñoïc saùch
___
Cho theâm thì giôø
___
Choïn baøi ñoïc ngaén goïn
___
Choïn caùc baøi ñoïc thay theá khaùc: duøng saùch coù hình aûnh hoaëc minh hoïa
___
Duøng caùc ñoaïn vaên vaø saùch coù möùc haáp daãn cao/trình ñoä thaáp
___
Duøng hình aûnh, ra daáu, ñoà vaät, hoaëc tuoàng kòch
___
Duøng chuyeän, ñoïc lôùn tieáng
Ñieàu chænh giaûng daïy vaø thi cöû
___
Öu tieân hoùa chuû ñeà cuûa baøi hoïc
___
Laäp laïi caâu hoûi hoaëc giaûng giaûi caùch khaùc duøng caùc danh töø deã hieåu
___
Duøng baøi thi/baøi taäp kieåu ñieàn vaøo choã troáng; cung caáp danh saùch caùc ngöõ vöïng
___
Ñieàu chænh toác ñoä noùi
___
Laøm vieäc vôùi baïn hoïc/hôïp taùc hoïc trong caùc nhoùm, ñaëc bieät laø cuøng vôùi ngöôøi ñoàng ngoân
ngöõ
___
Ñaët nhöõng caâu hoûi cuûa baøi thi gioáng vôùi nhöõng caâu giaûng trong lôùp hoïc
___
Ñoïc baøi thi lôùn tieáng cho hoïc sinh
___
Cho pheùp duøng töï ñieån song ngöõ hoaëc töï ñieån coù hình/töï ñieån ñoái chieáu
___
Cho pheùp môû saùch/baøi ghi cheùp trong luùc laøm baøi thi (keå caû cho bieát soá trang naøo thích hôïp)
___
Duøng caùc chuoãi töø ngöõ, giaûm soá caâu hoûi/choïn löïa, traùnh caâu hoûi luaän vaên, duøng caâu traû lôøi
ngaén goïn
___
Cho pheùp hoïc sinh vieát treân caùc baûn in cuûa baøi thi (Caùc em caàn vieát laø phieân dòch)
___
Cho pheùp hoïc sinh thi laïi vôùi söï coù maët cuûa giaùo vieân (neáu caàn)
___
Cho theâm giôø, ñieàu chænh thôøi khoùa bieåu
___
Cho pheùp duøng caùch khaùc ñeå giaùm ñònh khaû naêng: nhö laäp hoà sô theo doõi, quan saùt trong lôùp,
hình thöùc ngheä thuaät, hoûi ñaùp khoâng duøng ngoân ngöõ…
___
Caùc söï ñieàu chænh/laøm thích öùng khaùc _______________________________________________

______________________________________________________________________________
Nhöõng ñieàu thay ñoåi laøm thích öùng naøy chæ laø söï ñeà nghò döïa vaøo trình ñoä thoâng hieåu hieän taïi cuûa
hoïc sinh. Vì ngoân ngöõ hoïc laø moät tieán trình naêng noå,neân söï ñieàu chænh/laøm thích öùng naøy seõ thay ñoåi
tuøy theo söï phaùt trieån ngoân ngöõ cuûa hoïc sinh. Maëc daàu moät vaøi hình thöùc laøm thích öùng baét buoäc
phaûi coù, giaùo vieân vaø hoïc sinh khoâng nhaát thieát phaûi laøm theo söï ñeà nghò ñieàu chænh laøm thích öùng
naøy. Danh saùch naøy coù theå gia giaûm döïa vaøo nhu caàu cuûa hoïc sinh vaø giaùo vieân chính cuûa lôùp vaø söï
quan saùt cuûa giaùo vieân daïy ESOL.

Chöõ kyù cuûa giaùo vieân ESOL____________________ Chöõ kyù cuûa giaùo
vieân_______________________
Chöõ kyù cuûa giaùo vieân ________________________ Chöõ kyù cuûa giaùo
vieân_______________________
Chöõ kyù cuûa giaùo vieân _________________________ Chöõ kyù cuûa giaùo
vieân_______________________
Xin lieân laïc vôùi giaùo vieân ESOL neáu coù nhöõng yù kieán hoaëc taøi lieäu naøo khaùc giuùp cho vieäc
ñieàu chænh laøm thích öùng baøi hoïc vaø thi cöû cho hoïc sinh.
IMAP/5-2015

N/A

MAP Thi Ngoân ngöõ

N/A

N/A

N/A

MAP Thi Toaùn

N/A

*ACT ASPIRE Vieát vaên

N/A

N/A

N/A

*ACT ASPIRE Anh vaên

N/A

N/A

N/A

N/A

*ACT ASPIRE Ñoïc saùch

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Toaùn
*PASS/Khoa hoïc

N/A

*PASS/Xaõ hoäi hoïc

N/A

NAEP Ñoïc saùch

Ñieàu khaùc *

Mieãn tröø ôû Myõ
döôùi <1naêm(moät
laàn)

N/A

Mieãn tröø ôû
Myõ döôùi <6
th ù

N/A

Phieân dòch
chæ thò

MAP Thi Ñoïc saùch

Gia theâm
giôø/thôøi khoùa
bieåu

Chæ thò baèng
lôøi noùi

Laäp laïi/noùi laïi
chæ thò

Cuõng coù :
IEP_____
504_____

Töï ñieån song
ngöõ

Nhoùm
nhoû/Caù nhaân

Khu hoïc chaùnh hai taïi Richland
Chöông trình Anh ngöõ cho ngöôøi noùi ngoân ngöõ khaùc (ESOL)
Keá hoaïch Ñieàu chænh/Laøm thích öùng cho caù nhaân
Keá hoaïch Caáp hai – Lôùp 6-12 Nieân khoùa: _______
Tröôøng:_______________________ Lôùp:_________

N/A

N/A

N/A

NAEP Toaùn,Khoa hoïc

N/A

*ACT/T.H naêm thöù 3rd

N/A

WORKKEYS/T.H. naêm
thöù 3rd

N/A

EOCEP ELA

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

EOCEP Ñaïi soá 1

N/A

N/A

EOCEP Sinh vaät hoïc

N/A

N/A

EOCEP Söû kyù Hoa kyø

N/A

N/A

N/A

*Giaùm ñònh caên baûn hoùa cuûa SC coù theå thay ñoåi.
2015

Testing/5-

Richland School District Two
English for Speakers of Other Languages Program(ESOL)
Individualized Modifications/Accommodations Plan (K-5th grade)

Student currently has IEP____
Student currently has 504_____

Student Name:____________________________________________________________ Academic Year____________
School:________________________________________________________
INSTRUCTIONAL PRACTICES

Utilize cooperative learning; paired learning: small
group
Limit or modify note taking.
Cloze Notes
Prioritize Information
Graphic Organizers
Copy of Teacher Notes (Word Processed)
Use manuscript (print) fonts; Utilize larger font size.
Allow extended time for assignments and projects.
Rephrase directions and questions; Simplify language
Use physical activity. (Total Physical Response)
Provide preferential seating.
Model expected student outcomes.

RESOURCES

Picture Dictionary/Bilingual Dictionary
Textbooks/novels in home language when available
Recorded text novels when available
Flash cards with pictures and/or words
Realia
Games
Illustrations/videos

Grade:______________
CONTENT ASSIGNMENTS

Teach sight vocabulary.
Shorten reading selections.
Choose alternate reading selections.
Allow in-class time for required reading.
Use graphic novels/books and illustrated novels.
Utilize modified text (rephrased content text).
Read-aloud text to student or use recording.
Incorporate gestures/drama.
Reduce written responses.

ASSESSMENT

Allow open note/open book tests (include page numbers
as appropriate).
Include word banks and small groups of matching
Scaffold essay questions with short answer or Cloze.
Reduce number of questions/prioritize questions.
Provide oral administration/oral response.
Break test into small parts.
Present test questions using same phrasing as instruction
Allow alternate forms of assessment
Provide examples/ models of completed projects.
Allow student translations/use of bilingual dictionary.

These modifications are suggestions based on current level of English proficiency. Language
learning is a dynamic process so modifications/accommodations will change in relation to language
development. Although some form of modification is required, teacher and student are not limited
to the indicated modifications and can be expanded/condensed based on student need and/or
classroom and ESOL observations. Signatures indicate that modifications have been discussed and
acknowledged by ESOL and classroom teachers.

CUTURAL CONSIDERATIONS

Incorporate student culture (as appropriate).
Incorporate students L1 when possible.

ESOL Teacher:____________________________________________________________________Date:_____________________________
Teacher:___________________________________________________________________________Date:______________________
Teacher:___________________________________________________________________________Date:______________________
Other Participants: _____________________________________________________ Date:_______________________________

Richland School District Two
English for Speakers of Other Languages Program(ESOL)
Individualized Modifications/Accommodations Plan (K-5th grade)

Student currently has IEP____
Student currently has 504_____

Student Name:____________________________________________________________ Academic Year____________

MAP Language

N/A

N/A

N/A

MAP Math

N/A

*ACT ASPIRE Writing

N/A

N/A

N/A

*ACT ASPIRE English

N/A

N/A

N/A

N/A

*ACT ASPIRE Reading

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Math
*PASS/Science

N/A

*PASS/Social Studies

N/A

NAEP Reading

N/A

N/A

N/A

NAEP Math, Science
COGAT/ITBS

N/A
N/A

N/A

N/A

N/A

*SC Standardized Assessments are subject to change. Specify other accommodations/modifications:

Other*

<1 yr. in US Exempt
(once)
N/A

<6 mo. in US
Exempt

N/A

Repeat/Reword
Directions

N/A

Extended
Time/Scheduling

MAP Reading

Small
Group/Individual

Oral Admin

Translate Directions

Grade:______________

Bilingual Dictionary

School:________________________________________________________

ﺤﺎﻟﻴﺎ ___________IEP
ﻟﻠطﺎﻟب ً

ﻤدرﺴﺔ رﻴﺘﺸﻼﻨد اﻟﻤﻨطﻘﺔ اﻟﺜﺎﻨﻴﺔ

ﺤﺎﻟﻴﺎ __________504
ﻟﻠطﺎﻟب ً

ﺒرﻨﺎﻤﺞ اﻻﻨﻛﻠﻴزﻴﺔ ﻟﻠﻨﺎطﻘﻴن ﺒﻠﻐﺎت اﺨرى )(ESOL
اﻟﺘﻌدﻴﻼت اﻟﻔردﻴﺔ /ﺨطﺔ اﻹﻗﺎﻤﺔ )اﻟﺼف (K-5th

اﺴم اﻟطﺎﻟب ____________________________________________ :اﻟﺴﻨﺔ اﻟدراﺴﻴﺔ______________________
اﻟﻤدرﺴﺔ ______________________________________________ :اﻟﺼف__________________________ :
اﻟﻤﻤﺎرﺴﺎت اﻹرﺸﺎدﻴﺔ

واﺠﺒﺎت اﻟﻤﺤﺘوى

اﺴﺘﺨدام اﻟﺘﻌﻠم اﻟﺘﻌﺎوﻨﻲ؛ اﻟﺘﻌﻠم اﻟﻤزدوج :ﻤﺠﻤوﻋﺔ ﺼﻐﻴرة

ﻛﺘﺎﺒﺔ اﻟﻤﻠﺤوظﺎت ﺒﺼورة ﻤﺤدودة أو ﻤﻌدﻟﺔ

ﺘدرﻴس ﻤﻔردات اﻟرؤﻴﺔ

ﻤﻨﺎﺴﺒﺎ(.
اﻟﺴﻤﺎح ﺒﺎﺨﺘﺒﺎرات اﻟﻤﻠﺤوظﺎت /اﻟﻛﺘب اﻟﻤﻔﺘوﺤﺔ )ﺒﻤﺎ ﻓﻲ أرﻗﺎم اﻟﺼﻔﺤﺎت ﻛﻠﻤﺎ ﻛﺎن
ً

اﺨﺘﻴﺎر ﻤﺨﺘﺎرات ﻗراءة ﺒدﻴﻠﺔ

ﻛﺘﺎﺒﺔ أﺴﺌﻠﺔ ﻤﻘﺎﻻت ﺒﺈﺠﺎﺒﺎت ﻗﺼﻴرة أو ﻓراﻏﺎت.

ﻤﺨﺘﺎرات ﻗراءة ﻗﺼﻴرة

ﻤﻠﺤوظﺎت اﻟﻔراﻏﺎت

ﺘﺤدﻴد أوﻟوﻴﺎت اﻟﻤﻌﻠوﻤﺎت

اﻟﺴﻤﺎح ﺒوﻗت داﺨﻝ اﻟﻔﺼﻝ ﻟﻠﻘراءة اﻟﻤطﻠوﺒﺔ.

ﻨﺴﺦ ﻤﻠﺤوظﺎت اﻟﻤﻌﻠم )ﻤﻌﺎﻟﺠﺔ اﻟﻛﻠﻤﺎت(

اﺴﺘﺨدام ﻨص ﻤﻌدﻝ )ﻨص ﻤﻌﺎد ﺼﻴﺎﻏﺔ ﻤﺤﺘواﻩ(.

ﻤﻨظﻤﺎت اﻟرﺴوم

اﻟﺘﻘﻴﻴم

إدﺨﺎﻝ ﺒﻨوك اﻟﻛﻠﻤﺎت وﻤﺠﻤوﻋﺎت ﺼﻐﻴرة ﻟﻠﺘواﻓق.

ﺘﻘﻠﻴﻝ ﻋدد ﻤن اﻷﺴﺌﻠﺔ  /ﺘﺤدﻴد أوﻟوﻴﺔ اﻷﺴﺌﻠﺔ.

اﺴﺘﺨدام اﻟرواﻴﺎت /اﻟﻛﺘب اﻟﻤرﺴوﻤﺔ واﻟرواﻴﺎت اﻟﻤﺼورة

ﺘوﻓﻴر اﻹدارة اﻟﺸﻔوﻴﺔ /اﻻﺴﺘﺠﺎﺒﺔ اﻟﺸﻔوﻴﺔ.

اﺴﺘﺨدام أﻨﻤﺎط ﺨط ﻤﺨطوطﺔ )طﺒﺎﻋﺔ(؛ اﺴﺘﺨدام ﺤﺠم ﺨط أﻛﺒر.

ﻗراءة ﻨص ﺒﺼوت ﻤرﺘﻔﻊ ﻟﻠطﻼب أو اﺴﺘﺨدام ﻤﺴﺠﻝ.

ﺘﻘدﻴم أﺴﺌﻠﺔ اﻻﺨﺘﺒﺎر ﺒﺎﺴﺘﺨدام ذات اﻟﺼﻴﺎﻏﺔ اﻟﻤﺴﺘﺨدﻤﺔ ﻓﻲ اﻻرﺸﺎدات

إﻋﺎدة ﺼﻴﺎﻏﺔ اﻟﺘوﺠﻴﻬﺎت واﻷﺴﺌﻠﺔ؛ ﺘﺒﺴﻴط اﻟﻠﻐﺔ

ﺘﻘﻠﻴﻝ اﻻﺴﺘﺠﺎﺒﺎت اﻟﻛﺘﺎﺒﻴﺔ.

اﻟﺴﻤﺎح ﺒﺎﻟوﻗت اﻟﻤﻤﺘد ﻟﻠواﺠﺒﺎت واﻟﻤﺸروﻋﺎت.

اﺴﺘﺨدام اﻟﻨﺸﺎط اﻟﺠﺴدي) .اﻻﺴﺘﺠﺎﺒﺔ اﻟﺠﺴدﻴﺔ اﻹﺠﻤﺎﻟﻴﺔ(

إدﺨﺎﻝ اﻹﻴﻤﺎءات  /اﻟﺘﻤﺜﻴﻝ.

ﺘﻘﺴﻴم اﻻﺨﺘﺒﺎر إﻟﻰ أﺠزاء ﺼﻐﻴرة.
اﻟﺴﻤﺎح ﺒﺄﺸﻛﺎﻝ ﻤﺨﺘﻠﻔﺔ ﻤن اﻟﺘﻘﻴﻴم

ﺘﻘدﻴم أﻤﺜﻠﺔ /ﻨﻤﺎذج ﻟﻠﻤﺸروﻋﺎت اﻟﻛﺎﻤﻠﺔ.

اﻟﺴﻤﺎح ﺒﺘرﺠﻤﺎت اﻟطﺎﻟب /اﺴﺘﺨدام ﻗﺎﻤوس ﺜﻨﺎﺌﻲ اﻟﻠﻐﺔ.

ﺘوﻓﻴر ﻤﻛﺎن ﺠﻠوس ﻤﻔﻀﻝ.

ﻨﺘﺎﺌﺞ طﺎﻟب ﻨﻤوذﺠﻴﺔ ﻤﺘوﻗﻌﺔ

اﻟﻤوارد

ﻗﺎﻤوس ﻤﺼور /ﻗﺎﻤوس ﺜﻨﺎﺌﻲ اﻟﻠﻐﺔ

ﻛﺘب  /رواﻴﺎت ﺒﺎﻟﻠﻐﺔ اﻟوطﻨﻴﺔ ﻤﺘﻰ ﻛﺎن ذﻟك ﻤﺘوﻓ اًر
رواﻴﺎت ﻤﺴﺠﻠﺔ ﻤﺘﻰ ﻛﺎن ذﻟك ﻤﺘوﻓ ًار

ﺒطﺎﻗﺎت ﺘﻌﻠﻴﻤﻴﺔ ﺒﺎﺴﺘﺨدام اﻟﺼور و /أو اﻟﻛﻠﻤﺎت
ﺸﻌﺎرات

أﻟﻌﺎب

إن ﺘﻠك اﻟﺘﻌدﻴﻼت ﻤﻘﺘرﺤﺎت ﻗﺎﺌﻤﺔ ﻋﻠﻰ ﻤﺴﺘوى ﻤﻬﺎرات اﻟطﻼب اﻟﺤﺎﻟﻲ .ﺤﻴث أن ﺘﻌﻠم اﻟﻠﻐﺔ ﻫو ﻋﻤﻠﻴﺔ دﻴﻨﺎﻤﻴﻛﻴﺔ ،ﻓﺈن اﻟﺘﻌدﻴﻼت/
اﻹﻗﺎﻤﺎت ﺴﺘﺘﻐﻴر ﻤﻊ ﺘطور اﻟﻠﻐﺔ .ﺒرﻏم أن ﺒﻌض اﻟﺘﻌدﻴﻼت ﻤطﻠوب ،ﻓﺈن اﻟﻤﻌﻠم واﻟطﻼب ﻟﻴﺴوا ﻤﻘﻴدﻴن ﺒﺎﻟﺘﻌدﻴﻼت اﻟﻤﺸﺎر إﻟﻴﻬﺎ .ﻴﻤﻛن
ﺒﻨﺎء ﻋﻠﻰ اﺤﺘﻴﺎﺠﺎت اﻟطﺎﻟب أو ﻤﻌﻠم اﻟﻔﺼﻝ وﻤﻼﺤظﺎت ﻤﻌﻠم ﺒرﻨﺎﻤﺞ  .ESOLﻴﺸﻴر اﻟﺘوﻗﻴﻊ إﻟﻰ
أن ﻴﺘم ﺘوﺴﻴﻊ أو ﺘﻘﻠﻴص ﺘﻠك اﻟﻘﺎﺌﻤﺔ ً

أﻨﻪ ﻗد ﺘم ﻤﻨﺎﻗﺸﺔ ﺘﻠك اﻟﺘﻌدﻴﻼت وأن ﻛﻼً ﻤن ﻤﻌﻠم ﺒرﻨﺎﻤﺞ  ESOLوﻤﻌﻠم اﻟﻔﺼﻝ ﻗد أﻗراﻫﺎ.

رﺴوﻤﺎت /ﻓﻴدﻴو
اﻻﻋﺘﺒﺎرات اﻟﺜﻘﺎﻓﻴﺔ

إدﺨﺎﻝ ﺜﻘﺎﻓﺔ اﻟطﺎﻟب )اذا ﻛﺎن ﻤﺘﻼﺌﻤﺎً(

ﻤﻤﻛﻨﺄ.
إدﺨﺎﻝ اﻟطﻼب  L1ﻤﺘﻰ ﻛﺎن ذﻟك
ً

ﻤﻌﻠم ﺒرﻨﺎﻤﺞ  ___________________________________ :ESOLاﻟﺘﺎرﻴﺦ___________________________ :

اﻟﻤﻌﻠم ___________________________________________ :اﻟﺘﺎرﻴﺦ_____________________________ :
اﻟﻤﻌﻠم ___________________________________________ :اﻟﺘﺎرﻴﺦ_____________________________ :
اﻟﻤﺸﺎرﻛون اﻵﺨرون ___________________________________ :اﻟﺘﺎرﻴﺦ____________________________ :

ﺤﺎﻟﻴﺎ ___________IEP
ﻟﻠطﺎﻟب ً

ﻤدرﺴﺔ رﻴﺘﺸﻼﻨد اﻟﻤﻨطﻘﺔ اﻟﺜﺎﻨﻴﺔ

ﺤﺎﻟﻴﺎ __________504
ﻟﻠطﺎﻟب ً

ﺒرﻨﺎﻤﺞ اﻻﻨﻛﻠﻴزﻴﺔ ﻟﻠﻨﺎطﻘﻴن ﺒﻠﻐﺎت اﺨرى )(ESOL
اﻟﺘﻌدﻴﻼت اﻟﻔردﻴﺔ /ﺨطﺔ اﻹﻗﺎﻤﺔ )اﻟﺼف (K-5th

اﺴم اﻟطﺎﻟب ------------------------------------------------ :اﻟﺴﻨﺔ اﻟدراﺴﻴﺔ ___________

ﻗﺎﻤوس ﺜﻨﺎﺌﻲ

اﻟﻠﻐﺔ

اﻹدارة اﻟﺸﻔوﻴﺔ

ﻤﺠﻤوﻋﺔ

ﺼﻐﻴرة /ﻓرد

وﻗت ﻤﻤﺘد/

ﺠدوﻟﺔ

ﺘﻌﻠﻴﻤﺎت

اﻟﺘرﻴد /اﻟﻤﻛﺎﻓﺂة

ﺘرﺠم

اﻻﺘﺠﺎﻫﺎت

إﻋﻔﺎء أﻗﻝ ﻤن

 6أﺸﻬر ﻓﻲ

اﻟ ﻻﻴﺎت
إﻋﻔﺎء أﻗﻝ ﻤن

ﺴﻨﺔ ﻓﻲ

ﻗراءة MAP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻟﻐﺔ MAP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

رﻴﺎﻀﻴﺎت MAP

اﻟ ﻻﻴﺎت
أﺨرى*

اﻟﻤدرﺴﺔ ---------------------------------------------------- :اﻟﺼف____________ :

ﻻ ﻴﻨطﺒق

 * ACT ASPIREﻛﺘﺎﺒﺔ
ﻻ ﻴﻨطﺒق

* ACT ASPIRE

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻟﻐﺔ اﻨﺠﻠﻴزﻴﺔ
ﻻ ﻴﻨطﺒق

 * ACT ASPIREاﻟﻘراءة
* ACT ASPIRE

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

اﻟرﻴﺎﻀﻴﺎت
*  /PASSاﻟﻌﻠوم

ﻻ ﻴﻨطﺒق

* PASS/اﻟدراﺴﺎت

ﻻ ﻴﻨطﺒق

اﻻﺠﺘﻤﺎﻋﻴﺔ
* ﻗراءة NAEP

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

*  NAEPرﻴﺎﻀﻴﺎت،
ﻋﻠوم
COGAT/ ITBS

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

* ان ﺘﻘﻴﻴﻤﺎت ﻛﺎروﻻﻴﻨﺎ اﻟﺠﻨوﺒﻴﺔ ﻤﻌﻴﺎرﻴﺔ ﺘﺨﻀﻊ ﻟﻠﺘﻐﻴﻴر .ﺤدد إﻗﺎﻤﺔ /ﺘﻌدﻴﻼت أﺨرى:.

ﻻ ﻴﻨطﺒق

ﻻ ﻴﻨطﺒق

里奇兰第二学区
操其他语言者的英语课程 (ESOL)
个性化修改/调整计划（第 K-5 年级）

学生目前拥有 IEP____
学生目前有 504_____

学生姓名：____________________________________________________________ 学年____________
学校：________________________________________________________
教学练习
采用合作式学习；配对学习： 小组
限制或修改记笔记。
笔记完型填空
确定信息优先级
图形组织器
复制教师的笔记（用 Word 处理过）
使用手抄本（打印）字体；采用较大字体。
允许延长完成作业和项目的时间。
改述指示和问题；简化语言
使用身体语言。 （全面身体反应）
提供优选座位。
将预期的学生学习效果做成模型。

资源
图解词典/双语词典
母语课文/小说（如有）
文化考虑因素
课文小说录音（如有）
纳入学生文化（如合适）。
带有图片和/或单词抽认卡
纲入学生 L1（如可能）。
直观教具

年级：______________

内容分配
教易懂词汇。
缩短阅读选文。
选择替代性阅读选文。
允许在课堂时间完成必需的阅读。
使用图形小说/书和图解小说。
采用修改过的课文（重述内容的课文）。
向学生大声朗读课文或使用录音。
纳入手势/剧本。
减少书面回应。

评估
允许开卷考试（如合适，包括答案在课本中所在页码）。
纳入词库和搭配小组
废除论文式问题，采用简短答案或完型填空。
减少题目数量/确定题目的优先级。
提供口述和口头回答。
将考试分成几个小部分。
使用教学中所用句式出试题
允许采用替代性评估形式
提供已完成项目的范例/模型。
允许学生翻译/使用双语词典。

这些修改是根据目前英语水平提出的建议。 语言
由于语言学习是一种动态过程，因此，修改/调整也将随着语言的发展而发生变化
。 虽然某些形式的修改是必需的，但教师和学生并不局限于指定的修改，可根据学生的需求和/或课堂和 ESOL 观察扩展/压缩修改和调整列表。 下方
的签名表明这些修改经过 ESLO 和课堂教师的讨论和确认。

ESOL 老师：____________________________________________________________________日期：_____________________________
老师：___________________________________________________________________________日期：______________________
老师：___________________________________________________________________________日期：______________________
其他参与者： _____________________________________________________ 日期：_______________________________
学生姓名：____________________________________________________________ 学年____________

里奇兰第二学区
操其他语言者的英语课程 (ESOL)
个性化修改/调整计划（第 K-5 年级）

学生目前拥有 IEP____
学生目前有 504_____

MAP 阅读

不适用

不适用

不适用

MAP 语言

不适用

不适用

不适用
不适用

MAP 数学
*ACT ASPIRE 写作

不适用

不适用

不适用

*ACT ASPIRE 英语

不适用

不适用

不适用

不适用

*ACT ASPIRE 阅读

不适用

不适用

不适用

不适用

不适用

不适用

不适用

*ACT ASPIRE 数学
*PASS/科学

不适用

*PASS/社会研究

不适用

NAEP 阅读

不适用

不适用

不适用
不适用

NAEP 数学，科学
COGAT/ITBS

不适用

*SC 标准化评估随时有所变更。 指定其他调整/修改：

不适用

不适用

不适用

其他*

在美国生活少于 1 年者免修

在 美国生活少于 6 个月者免修

翻译指示

重复/改述指示

口述

延长时间/安排

年级：______________

双语词典

小组/个人

学校：________________________________________________________

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램

학생의 현재 IEP 점수____

개인별 가감/조정 계획 (유치원 – 5 학년)

위의 학생은 현재 504_____

학생이름:____________________________________________________________ 학년도:____________
학교:________________________________________________________
수업 진행
파트너 학습 / 그룹과 협력 학습
필기를 제한하거나 감소시킨다.
Cloze 노트
수업의 목표를 우선 순위
그래픽 정리도구
교사의 노트 제공 (Word Processed)
고딕체 글자와 큰 글자를 사용
숙제와 프로제트시 오랜 시간을 허용
방향과 질문을 바꿔 언어를 단순화 시킴
신체 활동을 사용합니다. (총 실제 응답)
자리 배정시 우선권을 제공
이 모델은 학생들의 결과를 예상할 수 있습니다.

참고자료
그림 사전/한영 사전
같은 내용의 한글로 된 교과서나 소설책
녹음된 교과서
사진이 첨가된 플래시 카드/단어 카드
교육에 도움이 되는 사물, 물건
게임
그림/비디오

학년:______________
콘텐츠의 과제
기본 단어 습득.
도서량을 감소.
대체 도서 선택.
필요한 독서 시간 허용.
그래픽 소설/그림 소설 사용.
수정한 텍스트 활용
큰 소리로 내용을 읽어 준다.
제스쳐와 드라마를 사용.
써야하는 답변을 줄임.

과제
노트와 책의 사용을 허용하고 페이지 번호 표기도 허용함
보기 단어와 매칭 단어를 허용
단답형 문제
질문의 양과 선택문안의 수를 줄임.
충분한 설명을 해주고 구두로 답을 할 수 있게 함.
시험의 양을 줄인다 .
학습시에 사용 된 것과 같은 어휘로 시험 문제 제출
다른 형태로 과제를 할 수 있도록 함
과제의 보기와 샘플을 제공.
한영 사전과 한글사용 허용.

위의 수정안은 학생의 현재 능력 수준에 의한 제안입니다. 언어 학습은 개인별차가 다르고
항상 바뀔 수 있는 과정이기 때문에, 수정안은 언어 발달과 관련하여 변경될 수 있습니다.
위의 학생은 이러한 가감/조정안이 필요하지만, 교사와 학생의 상황에 따라 다른 조정안이
절충 될 수 있습니다. 학생의 요구와 또는 담임 교사 및 ESOL 교사의 관찰에 기초하여
목록이 늘어나거나 줄여질 수 있습니다.

문화적 고려사항
가능한 학생의 문화를 결부시킴.
가능한 학생의 L1 을 결부시킴.

ESOL 선생님:____________________________________________________________________Date:_____________________________
선생님:___________________________________________________________________________Date:______________________

선생님:___________________________________________________________________________Date:______________________

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램

학생의 현재 IEP 점수____

개인별 가감/조정 계획 (유치원 – 5 학년)

위의 학생은 현재 504_____

참관자: _____________________________________________________ Date:_______________________________
학생이름:____________________________________________________________ 학년도____________

MAP

수학

미국내 거주 1 년

N/A

이내 면제혜택

N/A

설명함

N/A

통역하여

MAP 언어

N/A

*ACT ASPIRE 쓰기

N/A

N/A

N/A

*ACT ASPIRE 영어

N/A

N/A

N/A

N/A

*ACT ASPIRE 읽기

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE 수학
*PASS/과학

N/A

*PASS/사회

N/A

기타*

이내 면제혜택(한번)

미국내 거주 6 개월

사용하여 설명함

N/A

스케줄

N/A

시간허용/

N/A

소그룹/개인

MAP 읽기

제출

구두 시험문제

반복/다른단어를

학년:______________

한영 사전

학교명:________________________________________________________

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램

학생의 현재 IEP 점수____

개인별 가감/조정 계획 (유치원 – 5 학년)

위의 학생은 현재 504_____

NAEP 읽기

N/A

N/A

N/A

NAEP 수학/과학
COGAT/ITBS

N/A
N/A

N/A

*사우스 캘롤라이나 표준 평가는 변경 될 수 있습니다.

N/A

N/A

Richland School District Two
English for Speakers of Other Languages Program(ESOL)
Individualized Modifications/Accommodations Plan (K-5th grade)

Student currently has IEP____
Student currently has 504_____

Nombre del Estudiante: ____________________________________________________________ Año Académico ____________
Escuela: ________________________________________________________
PRACTICAS INSTRUCCIONALES

Utiliza aprendizaje cooperativo; aprendizaje
emparejado: grupo pequeño
Limitada o modificada toma de notas.
Cloze Notes
Prioridad de Información
Graphic Organizers
Copia de Notas del Maestro (Word Processed)
Uso de impresos; Utiliza letras grandes.
Permitir extender tiempo para asignaciones y
proyectos.
Usar diferentes palabras para instrucciones y
preguntas; simplificar lenguaje
Uso de actividad física. (Total Physical Response)
Proveer asiento preferencial .

RECURSOS

Picture Dictionary/Bilingual Dictionary
Libros/novelas en idioma del hogar si los hay
Novelas, textos grabados si los hay
Flash cards con dibujos/palabras
Realia
Juegos
Ilustraciones/videos

Grado: ______________
ASIGNACIONES DE CONTENIDO

Enseñar vocabulario de vista.
Recortar selecciones de lectura.
Escoger selecciones alternas de lectura.
Permitir tiempo en clase para lectura requerida.
Usar novelas gráficas/libros y novelas ilustradas.
Utilizar texto modificado (diferenes palabras para
contenido de texto).
Leer al estudiante en voz alta o usar grabación.
Incorporar gestos /drama.
Reducir respuestas escritas.

EVALUACION

Permitir notas/libros abiertos en tests (incluir Números de
de páginas si es apropiado).
Incluir bancos de palabras
Construir preguntas con respuestas cortas o Cloze.
Reducir número de preguntas /prioridd de preguntas.
Proveer administración oral /respuesta oral.
Dividir el test en partes pequeñas.
Presentar preguntas del test usando mismas palabras
durante instrucción
Permitir formas alternas de evaluación
Proveer ejemplos/ modelos de proyectos completados.

Estas modificaciones son sugerencias basadas en el nivel de inglés. El aprendizaje de una lengua es
un proceso dinámico así que modificaciones/acomodaciones cambiarán en relación al desarrollo
de la lengua. Aún cuando se requiere alguna modificación, el maestro y el estudiante no están
limitados a la modificaciones indicadas y pueden ser expandidas/condensadas de acuerdo a la
necesidad del estudiante y/o de la clase y las observaciones de ESOL. Firmas indican que las
modificaciones se han discutido y son reconocidas por maestros de ESOL y de la clase.

CONSIDERACIONES CULTURALES

Incorporar cultura del estudiante (apropiadamente).
Incorporar e studiantes L1 cuando sea posible.

ESOL Teacher: ____________________________________________________________________Fecha: _____________________________
Teacher: ___________________________________________________________________________Fecha: ______________________
Teacher: ___________________________________________________________________________Fecha: ______________________

Otros Participantes: _____________________________________________________ Fecha: _______________________________

Richland School District Two
English for Speakers of Other Languages Program(ESOL)
Individualized Modifications/Accommodations Plan (K-5th grade)

Student currently has IEP____
Student currently has 504_____

Student Name: ____________________________________________________________ Academic Year____________

MAP Language

N/A

N/A

N/A

MAP Math

N/A

*ACT ASPIRE Writing

N/A

N/A

N/A

*ACT ASPIRE English

N/A

N/A

N/A

N/A

*ACT ASPIRE Reading

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Math
*PASS/Science

N/A

*PASS/Social Studies

N/A

NAEP Reading

N/A

N/A

N/A

NAEP Math, Science
COGAT/ITBS

N/A
N/A

N/A

N/A

N/A

*SC Standardized Assessments are subject to change. Specify other accommodations/modifications:

Other*

<1 yr. in US Exempt
(once)
N/A

<6 mo. in US
Exempt

N/A

Repeat/Reword
Directions

N/A

Extended
Time/Scheduling

MAP Reading

Small
Group/Individual

Oral Admin

Translate Directions

Grade: ______________

Bilingual Dictionary

School: ________________________________________________________

Khu hoïc chính Hai taïi Richland
Chöông trình Anh ngöõ cho ngöôøi noùi ngoân ngöõ khaùc(ESOL)
IEP____
Keá hoaïch Ñieàu chænh/Laøm thích öùng cho caù nhaân(Lôùp töø K-5th)

Hieän taïi hoïc sinh coù

H

Teân hoïc sinh:____________________________________________________________ Nieân khoùa____________
Tröôøng:________________________________________________________ Lôùp:______________
CAÙCH GIAÛNG DAÏY
Duøng caùch hoïc hôïp taùc; hoïc theo caëp: hoïc lôùp
nhoû
Giôùi haïn hoaëc ñieàu chænh vieäc ghi cheùp baøi.
Ghi baøi baèng phöông phaùp Cloze
Öu tieân hoùa Thoâng tin
Boá trí baèng minh hoïa
Sao cheùp laïi ghi chuù cuûa Giaùo vieân (Xöû lyù
vaên baûn)
Duøng maãu chöõ (in) vaên baûn; Duøng chöõ loaïi khoå
lôùn.
Cho theâm giôø ñeå laøm baøi taäp ôû nhaø.
Noùi laïi caùch khaùc caùc chæ thò vaø caâu hoûi, noùi
caùch giaûn dò
Duøng sinh hoaït naêng noå.( Ñaùp öùng töï nhieân troïn
b ä)

NGUOÀN TRÔÏ GIUÙP
Töï ñieån coù hình/Töï ñieån song ngöõ
Baøi hoïc/tieåu thuyeát baèng tieáng meï ñeû neáu coù
saün
Thu aâm saùch tieåu thuyeát neáu coù phöông tieän
Duøng theû nhaéc baøi coù hình hoaëc chöõ
Taøi lieäu trôï giaùo Realia
Caùc troø chôi
Minh hoïa/baêng hieån thi (videos)

NOÄI DUNG BAØI TAÄP PHAÛI LAØM
Daäy ngöõ vöïng hieån thò.
Choïn caùc baøi ñoïc ngaén.
Choïn caùc baøi ñoïc thay theá khaùc.
Cho pheùp theâm giôø trong lôùp ñeå ñoïc saùch phaûi
ñoïc.
Duøng saùch vôû/tieåu thuyeát coù hình aûnh vaø minh
hoïa.
Duøng caùc ñoaïn vaên ñöôïc ñieàu chænh (vieát laïi
noäi dung).
Ñoïc ñoaïn vaên lôùn tieáng cho hoïc sinh hoaëc duøng
maùy ghi aâm

GIAÙM ÑÒNH THI CÖÛ
Cho pheùp môû saùch/ghi chuù trong luùc laøm baøi thi (keå
caû cho bieát soá trang saùch thích hôïp vôùi baøi thi).
Bao goàm chuoãi töø ngöõ vaø moät nhoùm ít chöõ gioáng
nhau
Laäp daøn baøi cho caâu hoûi luaän vaên vôùi caâu traû lôøi
ngaén hoaëc Cloze.
Giaûm soá caâu hoûi/ öu tieân hoùa caùc caâu hoûi.
Cung caáp chæ thò baèng lôøi noùi /ñoái ñaùp baèng lôøi noùi.
Chia baøi thi ra thaønh nhieàu phaàn nhoû.
Duøng caâu hoûi cuûa baøi thi gioáng vôùi nhöõng caâu giaûng
trong lôùp hoïc
Cho pheùp caùc hình thöùc giaùm ñònh thi cöû khaùc
Cung caáp thí duï/moâ hình cho bieát keát quaû hoaøn taát

Caùc söï ñieàu chænh laøm thích öùng naøy laø söï ñeà nghò döïa vaøo trình ñoä hieåu bieát Anh ngöõ
hieän taïi cuûa hoïc sinh. Vì ngoân ngöõ hoïc laø moät tieán trình naêng noå, söï ñieàu chænh/laøm thích
öùng naøy seõ thay ñoåi tuøy theo söï phaùt trieån veà ngoân ngöõ cuûa hoïc sinh. Maëc daàu moät vaøi
hình thöùc laøm thích öùng baét buoäc phaûi coù, giaùo vieân vaø hoïc sinh khoâng nhaát thieát phaûi laøm
theo söï ñieàu chænh laøm thích öùng naøy vaø coù theå gia giaûm tuøy theo nhu caàu cuûa hoïc sinh vaø
cuûa lôùp hoïc, vaø söï quan saùt cuûa giaùo vieân ESOL. Chöõ kyù döôùi ñaây xaùc ñònh laø caùc söï
ñieàu chænh ñaõ ñöôïc thaûo luaän vaø coâng nhaän bôûi giaùo vieân ESOL vaø giaùo vieân cuûa lôùp.

COÂNG NHAÄN VAÊN HOÙA
Hoäi nhaäp vaên hoùa cuûa hoïc sinh (cho thích hôïp).
Hoäi nhaäp Ngoân ngöõ 1 cuûa hoïc sinh neáu coù theå
ñöôïc

Giaùo vieân ESOL:___________________________________________________________________Ngaøy:_____________________________
Giaùo vieân:_________________________________________________________________________Ngaøy:______________________
Giaùo vieân:________________________________________________________________________Ngaøy:______________________
Nhöõng ngöôøi tham gia khaùc: _____________________________________________________ Ngaøy:___________________________
Teân hoïc sinh:____________________________________________________________ Nieân khoùa____________

Khu hoïc chính Hai taïi Richland
Chöông trình Anh ngöõ cho ngöôøi noùi ngoân ngöõ khaùc(ESOL)
IEP____
Keá hoaïch Ñieàu chænh/Laøm thích öùng cho caù nhaân(Lôùp töø K-5th)

Hieän taïi hoïc sinh coù

H

MAP Thi Ngoân ngöõ

N/A

N/A

N/A

MAP Thi Toaùn

Mieãn tröø ôû Myõ
döôùi <1
naêm(moät laàn)
N/A

Phieân dòch chæ
thò

N/A

Gia theâm
giôø/Thôøi khoùa
bieåu
Laäp laïi/Noùi laïi
chæ thò

Chæ thò baèng lôøi
noùi

N/A

Nhoùm nhoû/Caù
nhaân

Töï ñieån song
ngöõ
MAP Thi Ñoïc saùch

N/A

*ACT ASPIRE Vieát vaên

N/A

N/A

N/A

*ACT ASPIRE Anh Vaên

N/A

N/A

N/A

N/A

*ACT ASPIRE Ñoïc saùch

N/A

N/A

N/A

N/A

N/A

N/A

N/A

*ACT ASPIRE Toaùn
*PASS/Khoa hoïc

N/A

*PASS/Xaõ hoäi hoïc

N/A

NAEP Ñoïc saùch

N/A

N/A

N/A

NAEP Toaùn, Khoa hoïc
COGAT/ITBS

Ñieàu khaùc*

Lôùp:______________
Mieãn tröø ôû Myõø
döôùi <6 thaùng

Tröôøng:________________________________________________________

N/A
N/A

N/A

N/A

N/A

*Giaùm ñònh Caên baûn hoùa khaû naêng cuûa SC coù theå thay ñoåi. Cho bieát cuï theå caùc ñieàu thay ñoåi/laøm thích öùng khaùc :

Richland School District Two
ANNUAL MEASUREABLE ACHIEVEMENT OBJECTIVES (AMAO)
PARENT NOTIFICATION LETTER

Dear Parent or Guardian:
Richland School District Two receives Title III funding from the federal
government to help English language learners learn to speak, read, listen,
comprehend, and write in English and to achieve in core academic content areas
such as English language arts, mathematics, science, and social studies. School
districts and other agencies that receive Title III funds are reviewed each year, as
required under the No Child Left Behind (NCLB) Act of 2001, to see if they meet
the three Annual Measurable Achievement Objectives (AMAO) for their English
language learners:
•
•
•

Progress in learning English
Progress in the percentage of students who become proficient in English
Meeting Adequate Yearly Progress (AYP) targets in English-language arts
and mathematics (including graduation rate)

For the 2015-2016 school year, Richland School District Two did not meet one of
these targets. The target not met was AMAO III concerning high school
graduation rate and English Language Arts and mathematics scores.
If you would like more information about how your child is performing on this
target, please contact your child’s teacher or school. Please contact Shawn
Suber, Director of Title III/ESOL at 803-787-1910 for more information on the
English Speakers of Other Languages (ESOL) program working to help English
learners become English proficient and meet academic goals.

Sincerely,

Shawn Suber
Director of Title III/ESOL

AMAO Status Letter Revised 8/15

ﻣﺩﺭﺳﺔ ﺭﻳﺗﺷﻼﻧﺩ ﺑﺎﻟﻣﻘﺎﻁﻌﺔ ﺍﻟﺛﺎﻧﻳﺔ
ﺃﻫﺩﺍﻑ ﺍﻹﻧﺟﺎﺯ ﺍﻟﺳﻧﻭﻱ ﺍﻟﻘﺎﺑﻝ ﻟﻠﻘﻳﺎﺱ )(AMAO
ﺧﻁﺎﺏ ﺇﺧﻁﺎﺭ ﻟﻠﻭﺍﻟﺩﻳﻥ

ﻋﺯﻳﺯﻱ ﺍﻟﻭﺍﻟﺩ ﺃﻭ ﻭﻟﻲ ﺍﻷﻣﺭ:
ﺣﺻﻠﺕ ﻣﺩﺭﺳﺔ ﺭﻳﺗﺷﻼﻧﺩ ﺑﺎﻟﻣﻘﺎﻁﻌﺔ ﺍﻟﺛﺎﻧﻳﺔ ﻋﻠﻰ ﺗﻣﻭﻳﻝ ﻣﻥ ﺑﺭﻧﺎﻣﺞ  Title IIIﻣﻥ ﺍﻟﺣﻛﻭﻣﺔ ﺍﻟﻔﻳﺩﺭﺍﻟﻳﺔ ﻟﻣﺳﺎﻋﺩﺓ ﻣﺗﻌﻠﻣﻲ
ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻓﻲ ﺗﻌﻠﻡ ﺍﻟﺗﺣﺩﺙ ﻭﺍﻟﻘﺭﺍءﺓ ﻭﺍﻻﺳﺗﻣﺎﻉ ﻭﺍﻟﻔﻬﻡ ﻭﺍﻟﻛﺗﺎﺑﺔ ﺑﺎﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻭﺍﻟﻧﺟﺎﺡ ﻓﻲ ﻣﺟﺎﻻﺕ ﺍﻟﻣﺣﺗﻭﻯ
ﺍﻷﻛﺎﺩﻳﻣﻲ ﺍﻷﺳﺎﺳﻳﺔ ﻣﺛﻝ ﻓﻧﻭﻥ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻭﺍﻟﺭﻳﺎﺿﻳﺎﺕ ﻭﺍﻟﻌﻠﻭﻡ ﻭﺍﻟﺩﺭﺍﺳﺎﺕ ﺍﻻﺟﺗﻣﺎﻋﻳﺔ .ﻳﺗﻡ ﻣﺭﺍﺟﻌﺔ ﺍﻟﻣﺅﺳﺳﺎﺕ
ﺍﻟﺗﻌﻠﻳﻣﻳﺔ ﻭﻏﻳﺭﻫﺎ ﻣﻥ ﺍﻟﻭﻛﺎﻻﺕ ﺍﻟﺗﻲ ﺗﺗﻠﻘﻰ ﺗﻣﻭﻳﻼً ﻣﻥ ﺑﺭﻧﺎﻣﺞ  Title IIIﻛﻝ ﻋﺎﻡ ﻋﻠﻰ ﺍﻟﻧﺣﻭ ﺍﻟﻣﻁﻠﻭﺏ ﺑﻣﻭﺟﺏ ﻗﺎﻧﻭﻥ
ﻋﺩﻡ ﺇﻫﻣﺎﻝ ﺃﻱ ﻁﻔﻝ ) (NCLBﻟﻌﺎﻡ  ،2001ﻟﻣﻌﺭﻓﺔ ﻣﺎ ﺇﺫﺍ ﻛﺎﻧﺕ ﺗﻠﺑﻲ ﺍﻟﺛﻼﺛﺔ ﺃﻫﺩﺍﻑ ﺍﻟﺧﺎﺻﺔ ﺑﺎﻹﻧﺟﺎﺯ ﺍﻟﺳﻧﻭﻱ ﺍﻟﻘﺎﺑﻝ
ﻟﻠﻘﻳﺎﺱ) (AMAOﻟﻣﺗﻌﻠﻣﻲ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ:
•
•
•

ﺍﻟﺗﻘﺩﻡ ﻓﻲ ﺗﻌﻠﻡ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ.
ﺍﻟﺗﻘﺩﻡ ﻓﻲ ﻧﺳﺑﺔ ﺇﺗﻘﺎﻥ ﺍﻟﻁﻼﺏ ﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ.
ﺗﺣﻘﻳﻕ ﺃﻫﺩﺍﻑ ﺍﻟﺗﻘﺩﻡ ﺍﻟﺳﻧﻭﻱ ﺍﻟﻣﻼﺋﻡ ) (AYPﻓﻲ ﻓﻧﻭﻥ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻭﺍﻟﺭﻳﺎﺿﻳﺎﺕ )ﺑﻣﺎ ﻓﻲ ﺫﻟﻙ ﻧﺳﺑﺔ
ﺍﻟﺗﺧﺭﺝ(.

ﻓﻲ ﺍﻟﻌﺎﻡ ﺍﻟﺩﺭﺍﺳﻲ  ،2016 - 2015ﻟﻡ ﺗﺣﻘﻕ ﻣﺩﺭﺳﺔ ﺭﻳﺗﺷﻼﻧﺩ ﺑﺎﻟﻣﻘﺎﻁﻌﺔ ﺍﻟﺛﺎﻧﻳﺔ ﺃﺣﺩ ﻫﺫﻩ ﺍﻷﻫﺩﺍﻑ .ﻭﺍﻟﻬﺩﻑ ﺍﻟﺫﻱ ﻟﻡ
ﻳﺗﺣﻘﻕ ﻳﺗﻌﻠﻕ ﺑﻧﺳﺑﺔ ﺍﻟﺗﺧﺭﺝ ﻣﻥ ﺍﻟﻣﺭﺣﻠﺔ ﺍﻟﺛﺎﻧﻭﻳﺔ.
ﺇﺫﺍ ﻛﻧﺕ ﺗﺭﻏﺏ ﻓﻲ ﻣﺯﻳﺩ ﻣﻥ ﺍﻟﻣﻌﻠﻭﻣﺎﺕ ﺣﻭﻝ ﺃﺩﺍء ﻁﻔﻠﻙ ﻓﻲ ﺗﺣﻘﻳﻕ ﻫﺫﺍ ﺍﻟﻬﺩﻑ ،ﻳﺭﺟﻰ ﺍﻻﺗﺻﺎﻝ ﺑﻣﺩﺭﺱ ﻁﻔﻠﻙ ﺃﻭ
ﺑﺎﻟﻣﺩﺭﺳﺔ .ﻳﺭﺟﻰ ﺍﻻﺗﺻﺎﻝ ﺑﺳﻭ ﻣﻳﻠﻳﺕ ،ﻣﺩﻳﺭﺓ  Title III/ESOLﻋﻠﻰ ﺭﻗﻡ  803-787-1910ﻟﻣﺯﻳﺩ ﻣﻥ
ﺍﻟﻣﻌﻠﻭﻣﺎﺕ ﻋﻥ ﺑﺭﻧﺎﻣﺞ ﺩﺭﺍﺳﺔ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻟﻐﻳﺭ ﺍﻟﻧﺎﻁﻘﻳﻥ ﺑﻬﺎ ) (ESOLﻟﻣﺳﺎﻋﺩﺓ ﻣﺗﻌﻠﻣﻲ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺟﻠﻳﺯﻳﺔ ﻓﻲ
ﺇﺗﻘﺎﻧﻬﺎ ﻭﺗﺣﻘﻳﻕ ﺃﻫﺩﺍﻑ ﺍﻷﻛﺎﺩﻳﻣﻳﺔ.
ﻣﻊ ﺧﺎﻟﺹ ﺍﻟﺗﻘﺩﻳﺭ،
ﺳﻭ ﻣﻳﻠﻳﺕ
ﻣﺩﻳﺭﺓ Title III/ESOL

) - (AMAO Letter 8/15ﺧﻁﺎﺏ ﻋﻥ ﺣﺎﻟﺔ ) (AMAOﺗﻣﺕ ﻣﺭﺍﺟﻌﺗﻪ

里奇兰第二学区
年度可评估成绩目标（AMAO）
家长通知函

亲爱的家长或监护人:
里奇兰第二学区自联邦政府获取标题III资助，帮助英语学习者学习英语口语、阅
读、听力、理解及写作，并使其在英语语言艺术、数学、科学及社会研究等核心学
业领域中取得进步。根据2001年的《不让一个孩子落后》（NCLB）法案要求，学区
及其他获取标题III的机构每年均会受到评估，检验其在英语学习者方面是否达到
三项年度可评估成绩目标（AMAO）：
•
•
•

英语学习进步
英语达到熟练程度的学生比例提高
在英语语言艺术、数学及毕业率方面达到适量年度进程（AYP）目标

在2015-2016学年，里奇兰第二学区只有一项未能达标。未能达到的目标涉及高中
毕业率。
如果您希望获取更多信息，了解您孩子在这项目标中的表现，请联系您孩子的老师
或学校。请致电803-738-3260联系学业首创计划主管Shawn Suber，了解非母语者
英语课程（ESOL）项目的更多信息，该项目旨在帮助英语学习者的英语达到熟练程
度并实现学业目标。

诚致，

Shawn Suber,
Director of Title III/ESOL

AMAO 状态函，2015 年 8 月修订

리치랜드 제 2 학군
연간 측정 가능한 성과 목표 (AMAO)
학부모 통지서
친애하는 학부모, 보호자 여러분,
리치랜드 제 2 교육부는 영어 학습자(영어가 제 2 외국어인 학생)를 위한 타이틀 III 자금을
연방정부로 부터 받았습니다. 이 자금은 학생들이 영어로 말하고,
읽고 , 듣고 , 이해 하고, 영작을 할 수 있도록 도와 핵심 학습 콘텐츠 영역 인 영어 , 수학 ,
과학, 사회과목이 일정 목표에 도달할 수 있도록 하기 위함입니다. 2001 년에 채택된 “낙후
아동 예방 법령(NCLB)”에 따라 타이틀 III 자금을 받은 학군이나 혹은 다른
기관은 영어 학습자를 위한 세가 지 연간 측정 성취 목표 (AMAO)를 만족하는지 확인 하기
위해 매년 검토를 받고 있습니다.
• 영어 실력이 향상되고있는 학생들의 비율
• 영어 실력이 능숙하게 향상된 학생들 의 진행율
• 영어, 수학 및 졸업 비율이 연례 적정 향상 (AYP) 목표 달성
2015 년에서 2016 년까지 학년도 , 리치랜드 제 2학군 은 연간 측정 성취 목표 중
하나인 고등학교 졸업 비율이 목표에 달성되지 못했습니다 .
여러분의 자녀의 세가 지 연간 측정 성취 목표 결과나 진행사항에 문의가 있으시면, 자녀의
교사 또는 학교 에 문의하시기 바랍니다.
외국어로서의 영어 교육 (ESOL) 프로그램이 어떻게 영어 실력 향상과 학업 목표달성에
도움이되는지에 관한 문의 사항은 아카데믹 이니셔티브 이사인 Shawn Suber (단
위틀리)에게 해 주십시요. 직통 전화번호는 803-787-1910 입니다.
감사합니다,

Shawn Suber,

Richland School District Two
ANNUAL MEASUREABLE ACHIEVEMENT OBJECTIVES (AMAO)
PARENT NOTIFICATION LETTER

Distrito Escolar de Richland dos
Objetivos Anuales de Logro (AMAO)
Notificación a los padres

Estimados Padres/Tutores,
Las Escuelas de Richland School District Two reciben fondos de Title III, un programa del
gobierno federal, para ayudar a los alumnos a estudiar inglés y que aprendan a hablar, leer,
escuchar, entender y escribir en inglés, y para lograr en conjunto las áreas académicas como
el inglés, matemáticas, ciencia y estudios sociales. Los distritos escolares y otras agencias
que reciben fondos de Title III son revisados cada año como es requerido bajo la Ley Que
Ningún Niño Se Quede Atrás del 2001 No Child Left Behind (NCLB), para ver si ellos
cumplen con los tres Objetivos Anuales de Logro para sus alumnos estudiando inglés.
Annual Measurable Achievement Objectives (AMAO) significa Objetivos Anuales de Logro.
Los tres Objetivos Anuales de Logro son:
 Progreso en aprender inglés
 Progreso en el porcentaje de estudiantes que llegan a ser competentes en inglés
 Satisfacer las metas en el Progreso Adecuado Anual en inglés, y matemáticas
En el año escolar 2015-2016 las escuelas de Richland School District Two no lograron
cumplir con los Objetivos Anuales. El objetivo no logrado fue AMAO III, relacionado con el
índice de graduación de la escuela superior, ELA y las puntuaciones en matemáticas en la
escuela media, y ELA y puntuaciones en matemáticas en la escuela superior.

Si usted desea más información acerca de cómo su hijo (a) se está desarrollando en sus
estudios, favor de ponerse en contacto con su maestro(a) o a la escuela. Si usted desea más
información sobre el programa English Speakers of Other Languages (ESOL) que ayuda a los
estudiantes de inglés a lograr los objetivos académicos, favor de ponerse en contacto con
Shawn Suber, Director de Programa ESOL, en el número 803-787-1910.
Atentamente,

Shawn Suber,
Director de Programa ESOL

AMAO Status Letter SPN Revised 8/2015

Ty hoïc chính Richland Quaän Hai
CHÆ TIEÂU THAØNH QUAÛ ÑO LÖÔØNG ÑÖÔÏC HAØNG NAÊM (AMAO)
THÔ THOÂNG BAÙO GÔÛI ÑEÁN PHUÏ HUYNH

Kính gôûi Phuï huynh hoaëc Giaùm hoä:
Ty hoïc chính Richland Quaän Hai nhaän taøi trôï Caáp III cuûa chính phuû Lieân bang ñeå giuùp
ñôõ cho caùc hoïc sinh hoïc Anh ngöõ coù theå bieát noùi, ñoïc, nghe, thoâng hieåu vaø vieát
tieáng Anh thoâng thaïo haàu cho coù theå ñaït ñöôïc taâm ñieåm cuûa söï hoïc vaán trong caùc
laõnh vöïc nhö vaên chöông Anh ngöõ, toaùn hoïc, khoa hoïc vaø xaõ hoäi hoïc. Ty hoïc chính
vaø caùc cô sôû khaùc laø nhöõng cô quan nhaän taøi trôï Caáp III seõ ñöôïc duyeät xeùt laïi
moãi naêm, chieáu theo söï ñoøi hoûi cuûa ñaïo luaät Khoâng Boû rôi moät em nhoû naøo (No
Child Left Behind) (NCLB) naêm 2001, ñeå xem xeùt coi hoï coù ñaït ñöôïc ba Chæ tieâu Thaønh
quaû Ño löôøng ñöôïc Haøng naêm (AMAO) cho hoïc sinh hoïc Anh ngöõ cuûa hoï:
•
•
•

Söï tieán boä veà vieäc hoïc Anh ngöõ
Söï tieán boä veà soá phaàn traêm cuûa hoïc sinh ñaõ trôû neân thoâng thaïo tieáng Anh
Hoäi ñuû tieâu chuaån veà söï Tieán Boä Thoûa ñaùng Haèng naêm (AYP) trong caùc lôùp
hoïc veà vaên chöông Anh, toaùn hoïc vaø tyû soá hoïc sinh toát nghieäp.

Cho nieân khoùa hoïc cuûa naêm 2015-2016, Ty hoïc chính Richland Quaän Hai ñaõ ñaït ñöôïc
ñuû hai chæ tieâu treân chæ coøn thieáu moät chæ tieâu. Chæ tieâu khoâng hoäi ñuû vaø ñaùng
quan taâm laø tyû soá toát nghieäp trung hoïc.
Neáu quyù vò muoán bieát theâm veà khaû naêng hoïc vaán cuûa con quyù vò lieân quan ñeán
caùc chæ tieâu naøy, xin lieân laïc vôùi giaùo vieân cuûa con quyù vò hoaëc taïi tröôøng. Xin lieân
laïc vôùi baø Shawn Suber, Giaùm ñoác Chöông trình Khôûi Ñoäng Hoïc vaán ôû soá 803-7871910 ñeå bieát theâm thoâng tin veà chöông trình Anh ngöõ daønh cho ngöôøi noùi ngoân ngöõ
khaùc (ESOL) ñaõ ñöôïc thieát laäp ñeå giuùp cho caùc hoïc sinh hoïc Anh ngöõ ñöôïc thoâng
thaïo veà tieáng Anh vaø ñaït ñöôïc chæ tieâu veà hoïc vaán.
Kính buùt,

Shawn Suber,
Director of Title III/ESOL
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ESOL ACCESS PASSING SCORE LETTER
Richland School District Two
English for Speakers of Other Languages (ESOL)

To the Parent or Guardian of: _______________________________________
We are pleased to inform you that your child scored a composite score of 5 or higher on
the ACCESS for ELLs Assessment for the _______-_______ school year.
The State Department of Education (SDE) of SC states that scoring a composite score of
5.0 with a 5.0 on all sub-tests on ACCESS means your child is English proficient and will
not be taking ACCESS this school year.
Your child will be monitored for the next two school years by ESOL staff to ensure
he/she is having success in the regular classroom. Monitoring will include checking class
grades, conferencing with teachers, and evaluating standardized test scores such as MAP,
PASS, and other state assessments.
We are proud to let you know this wonderful news, and hope you are also proud of your
child as well. If you have any questions, please feel free to contact the ESOL teacher
listed below.
Sincerely,

ESOL Teacher Name
School Name
Phone Number

Reviewed August 2015

ESOL ELDA PASSING SCORE LETTER
Richland School District Two
English for Speakers of Other Languages (ESOL)

A los padres o tutor de: _______________________________________
Estamos complacidos en informarles que su niño hizo una puntuación general de 5 en el
test “ACCESS for ELLs” para el año escolar _______-_______.
El Departamento de Educación de Carolina del Sur dice que una puntuación general de 5
en el test ACCESS significa que su niño es competente en inglés y NO tomará el test
ACCESS este año.
Su niño será observado durante los dos próximos años escolares por los maestros de
ESOL, para asegurarnos que él/ella está teniendo éxito en el salón de clase regular. Esta
observación incluye chequeo de calificaciones, conferencias con los maestros y los
resultados de las evaluaciones estandarizadas como MAP y PASS.
Estamos contentos de darles esta noticia, y deseamos que ustedes también estén
orgullosos de su niño. Si tienen preguntas, por favor contacten a la maestra de ESOL
cuyo nombre esta abajo.
Sinceramente,

ESOL Teacher Name
School
Phone Number

Revised August 2015

Richland School District Two
Parent Notification of Student Placement in the English for Speakers for Other Languages (ESOL) Program

To the Parent or Guardian of:___________________________________________________________________________
Last Name
First Name
Middle Initial
School ______________________________________________
Grade ___________
Date
Your child’s English proficiency has been measured using the ACCESS for ELLs assessment, the Woodcock-Munoz Language
Survey, or the W-APT diagnostic test. Your child’s score was a ________________________ which suggests his or her level of
English Proficiency is _________________________________________.
Results show that your child is continuing to develop their English proficiency and demonstrate that your child would benefit from
support by the ESOL program to fully participate in regular classes. Your child’s placement in Richland School District Two’s ESOL
program is at the level checked below. This decision is based on the above assessment, other standardized test results, classroom
grades and other factors:
Pre-Functional - Entering
Beginner - Emerging
Intermediate- Developing
Advanced – Expanding
______ Initially Proficient – Bridging
ESOL services are provided to learn English appropriate to your child’s needs and abilities. From elementary to high school, students
are expected to master state standards and course expectations. By high school, students are expected to earn 24 credits and
graduate at the same rate as native English-speaking students. Services coordinated by the ESOL department depend on the
student’s level of academic English proficiency.
ESOL students have equal access to participate in any district initiative available to students in our district. Students who qualify for
special education or other special services receive those services in addition to ESOL. ESOL teachers will coordinate with special
education instructors to fully implement Individual Education Plans (IEP).
Each spring, students with a primary or home language other than English participate in South Carolina’s ACCESS test. Not until a
student’s test results on the ACCESS assessment are “fluent,” (bridging/reaching) will the student will be transitioned from ESOL
services. Years in ESOL depend on the student’s initial level of proficiency, motivation, prior education and numerous other factors.
ESOL services integrate language skills with content-based learning and are based on broad themes so that students learn academic
information, English skills, and learning strategies that will enable them to be successful in mainstream classes. ESOL teachers
provide classroom instruction that is both content- and standards-based. When services are provided by the mainstream teacher, the
ESOL teacher coordinates and consults with him or her to assure student growth and success.
Occasional bilingual input may be used to help students comprehend material if an ESOL teacher speaks that language or if a more
English fluent student speaks the same language; however, since there are multiple languages spoken in Richland School District Two,
English is the official model used by the ESOL Program. This is based on State Department of Education precedent.
Your child will receive instruction from mainstream content teacher(s) in regular classes when he or she is not receiving ESOL
classroom instruction. On the reverse you will find a description of the ESOL programs available to your child at his or her school.
You, as parent(s), have the right to refuse ESOL classroom services. Your child can be removed from the ESOL class upon receipt of
the district’s waiver form. While mainstream teachers will strive to meet the needs of your child, they may not be able to fully meet his
or her academic needs without ESOL support. Therefore the ESOL teacher will work with the mainstream teacher to provide
collaboration and consultative services. Your child is still eligible to receive accommodations and modifications in the mainstream class
setting and on standardized testing while waived. Waiving the ESOL class, however, does not exempt students from participating
in the ACCESS assessment.
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English for Speakers of Other Languages (ESOL) Program
Instructional Models

Your child is slated to receive the type and quantity of ESOL instruction in Reading, Writing, Listening, and Speaking described below:
Level 1. ESOL
Mins per week
Students are grouped according to language fluency level and grade and are pulledPull-Out
out from mainstream core content classrooms to receive ESOL instruction. ESOL
ES
Instruction
teachers collaborate with mainstream teachers to teach language and necessary
skills. Students are not penalized for work missed in their mainstream classes.
2. ESOL
Mins per week
Students receive ESOL instruction from both the ESOL teacher and regular teacher
ES
Push-In and/or
during a content area class (math, science, social studies or ELA). The ESOL
MS
Consultative
teacher and mainstream content teacher will consult together in order to provide the
HS
Instruction
most appropriate services for students depending on their level of need.
3. ESOL
Mins per week
Students receive ESOL instruction during a co-curricular period. They do not miss
MS
Co-curricular
core academic work such as language arts, math, science, and social studies. The
HS
ESOL teacher supplements and compliments the work going on in the mainstream
Class or Support
Lab
classes.
4. ESOL
Mins per week
Students take their ESOL class as the required English Language Arts course.
MS
English
Essential standards and objectives taught in mainstream English classes are
HS
Language
modified and accommodated so that students will succeed. The ESOL teacher is
Arts Class
certified in both ESOL and English Language Arts.
5. ESOL
Mins per week
Students are not pulled out of any other classes. They receive elective credits that
HS
Elective
count towards graduation. They receive grades on their report cards for this class.
Course for
Homework and class work are adjusted according to the student’s level of fluency.
Credit
6. Newcomer
Mins per week
Students are enrolled in a special program for the first year and a half of English
HS
Program
instruction in the United States that is geared to accelerate their English ability as
well as develop their social and academic vocabulary. If you would like your child to
not be enrolled in this program, please initial here: _________________
7. ESOL Endorsed
Mins per week Students are placed in a mainstream classroom with an ESOL endorsed English
ES
Reading Coach or
Language Arts teacher or are given reading support services provided by a reading
MS
ELA Teacher
coach who is ESOL endorsed.
HS
Your child’s English proficiency will be assessed every year using South Carolina’s ACCESS test. Your child will exit the ESOL
Program following State Department of Education guidelines. These guidelines are outlined in Element 5.4 of the SC Accountability
Workbook can be found following this link: http://www.ed.sc.gov
If you would like more information, please contact the ESOL teacher at your child’s school:
at
to arrange an appointment.
Parents have the right to express opinions and voice concerns about any educational services your child is receiving. Please contact
Dr. Shawn Suber at (803) 787-1910 to do this.

Please sign and return this form to your child’s school to the attention of the ESOL teacher listed above.
I have read and understand the ESOL policies and procedures described above.
_____________________________________________
Student Name
_____________________________________________
Phone Number

_______________________________________ __________
Parent Signature
Date
____________________________________________________
Email Address
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ﻣﺪﺭﺳﺔ ﺭﻳﺘﺸﻼﻧﺪ ﺍﻟﻤﻘﺎﻁﻌﺔ ﺍﻟﺜﺎﻧﻴﺔ

ﺇﺧﻄﺎﺭ ﻟﻠﻮﺍﻟﺪﻳﻦ ﺑﻮﺿﻊ ﺍﻟﻄﺎﻟﺐ ﻓﻲ ﺑﺮﻧﺎﻣﺞ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻟﻠﻨﺎﻁﻘﻴﻦ ﺑﻠﻐﺎﺕ ﺍﺧﺮﻯ )(ESOL
ﺇﻟﻰ ﺍﻟﻮﺍﻟﺪﻳﻦ ﺍﻭ ﻭﻟﻲ ﺍﻷﻣﺮ______________________________________________________________________________________ :
ﺃﻭﻝ ﺣﺮﻑ ﻣﻦ ﺍﻻﺳﻢ ﺍﻷﻭﺳﻂ
ﺍﻻﺳﻢ ﺍﻷﻭﻝ
ﺍﺳﻢ ﺍﻟﻌﺎﺋﻠﺔ
ﺍﻟﻤﺪﺭﺳﺔ ______________________________________________________________

ﺍﻟﺼﻒ___________

ﺍﻟﺘﺎﺭﻳﺦ _______

ﺗﻢ ﺗﻘﻴﻴﻢ ﻛﻔﺎءﺓ ﻁﻔﻠﻚ ﻟﻸﻧﻜﻠﻴﺰﻳﺔ ﺑﺄﺳﺘﺨﺪﺍﻡ ﺗﻘﻴﻴﻢ ﺍﻻﺳﺘﻴﻌﺎﺏ ﻭ ﺍﻟﺘﻮﺍﺻﻞ ﻓﻲ ﺍﻻﻧﻜﻠﻴﺰﻳﺔ ﻣﻦ ﻭﻻﻳﺔ ﺍﻟﻰ ﻭﻻﻳﺔ  ACCESSﻟﻤﺘﻌﻠﻤﻲ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ  ،ELLﺍﻭ ﺍﺳﺘﺒﻴﺎﻥ
ﺍﻟﻠﻐﺔ ﻟـ  ، Woodcock-Munozﺍﻭ ﺍﺧﺘﺒﺎﺭ ﺗﺸﺨﻴﺺ  .W-APTﻭﻛﺎﻧﺖ ﺩﺭﺟﺎﺕ ﻁﻔﻠﻚ ______________________________ﻭﺍﻟﺘﻲ ﺗﻘﺘﺮﺡ ﺍﻥ ﻳﻜﻮﻥ
ﻣﺴﺘﻮﺍﻩ ﺍﻭ ﻣﺴﺘﻮﺍﻫﺎ ﻟﻼﻧﻜﻠﻴﺰﻳﺔ ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ.
ﺑﻴﻨﺖ ﺍﻟﻨﺘﺎﺋﺞ ﺍﻳﻀﺎ ً ﺍﻥ ﻁﻔﻠﻚ ﻻﻳﺰﺍﻝ ﻣﺴﺘﻤﺮﺍً ﺑﺘﻨﻤﻴﺔ ﻛﻔﺎءﺓ ﻟﻼﻧﻜﻠﻴﺰﻳﺔ ﻭ ﺃﻅﻬﺮﺕ ﺍﻥ ﻁﻔﻠﻚ ﻳﻤﻜﻦ ﺍﻥ ﻳﺴﺘﻔﻴﺪ ﻣﻦ ﺩﻋﻢ ﺑﺮﻧﺎﻣﺞ  ESOLﻟﻠﻤﺸﺎﺭﻛﺔ ﺍﻟﻜﺎﻣﻠﺔ ﻓﻲ ﺍﻟﺼﻔﻮﻑ
ﺍﻻﻋﺘﻴﺎﺩﻳﺔ .ﺳﻴﺘﻢ ﻭﺿﻊ ﺍﺑﻨﻚ ﻓﻲ ﺑﺮﻧﺎﻣﺞ  ESOLﻟﻤﺪﺭﺳﺔ ﺭﻳﺠﻼﻧﺪ ﺍﻟﻤﻨﻄﻘﺔ ﺍﻟﺜﺎﻧﻴﺔ ﻓﻲ ﺍﻟﻤﺴﺘﻮﻯ ﺍﻟﻤﺒﻴﻦ ﺍﺩﻧﺎﻩ .ﺍﺳﺘﻨﺪ ﺍﻟﻘﺮﺍﺭ ﻋﻠﻰ ﺍﻟﺘﻘﻴﻴﻢ ﺍﻋﻼﻩ ،ﻭﻧﺘﺎﺋﺞ ﺍﺧﺘﺒﺎﺭﺍﺕ ﻗﻴﺎﺳﻴﺔ
ﺍﺧﺮﻯ ،ﻋﻼﻣﺎﺕ ﺍﻟﺼﻒ ﻭ ﻋﻮﺍﻣﻞ ﺍﺧﺮﻯ.
ﻗﺒﻞ ﺍﻟﻌﻤﻠﻲ -ﺍﻻﻧﻀﻤﺎﻡ
ﻣﺒﺘﺪﻱء -ﺍﻹﻧﺸﺎء
ﻣﺘﻮﺳﻂ – ﺍﻟﺘﻨﻤﻴﺔ
ﺍﻟﻤﺘﻘﺪﻣﺔ -ﺍﻟﺘﻮﺳﻊ
ﻛﻔﻮء ﻣﻦ ﺍﻟﺒﺪﺍﻳﺔ -ﺍﻟﺘﻮﺍﺻﻞ
ﺍﻥ ﺧﺪﻣﺎﺕ  ESOLﻣﺘﻮﻓﺮﺓ ﻟﺘﻌﻠﻴﻢ ﺍﻻﻧﻜﻠﻴﺰﻳﺔ ﺍﻟﻤﻨﺎﺳﺒﺔ ﻻﺣﺘﻴﺎﺟﺎﺕ ﻭ ﻗﺪﺭﺍﺕ ﺍﺑﻨﻚ .ﺗﻮﻓﺮ ﻓﺼﻮﻝ ﺑﺮﻧﺎﻣﺞ ) (ESOLﺗﻌﻠﻴﻤﺎﺕ ﻭﺇﺭﺷﺎﺩﺍﺕ ﻟﺘﻌﻠﻢ ﺍﻟﻠﻐﺔ ﺍﻻﻧﺠﻠﻴﺰﻳﺔ ﺑﻤﺎ
ﻳﺘﻨﺎﺳﺐ ﻣﻊ ﺍﺣﺘﻴﺎﺟﺎﺕ ﺍﻟﻄﻔﻞ ﻭﻗﺪﺭﺍﺗﻪ .ﻭﻣﻦ ﺍﻷﺑﺘﺪﺍﺋﻴﺔ ﻭﻟﻐﺎﻳﺔ ﺍﻟﺜﺎﻧﻮﻳﺔ ،ﻳﺘﻮﻗﻊ ﻣﻦ ﺍﻟﻄﻼﺏ ﺃﺗﻘﺎﻥ ﻣﻌﺎﻳﻴﺮ ﺍﻟﻮﻻﻳﺔ ﻭ ﻣﺘﻄﻠﺒﺎﺕ ﺍﻟﻤﻨﻬﺞ .ﻭﺑﻨﻬﺎﻳﺔ ﺍﻟﺜﺎﻧﻮﻳﺔ ،ﻳﺘﻮﻗﻊ ﻣﻦ
ﺍﻟﻄﻼﺏ ﺍﻥ ﻳﺤﺮﺯﻭﺍ  24ﺭﺻﻴﺪ ﻭ ﺍﻟﺘﺨﺮﺝ ﺑﻨﻔﺲ ﻣﻌﺪﻝ ﺍﻟﻄﻼﺏ ﺍﻻﺻﻠﻴﻴﻦ ﺍﻟﻨﺎﻁﻘﻴﻦ ﻟﻼﻧﻜﻠﻴﺰﻳﺔ .ﺗﻌﺘﻤﺪ ﺍﻟﺨﺪﻣﺎﺕ ﺍﻟﺘﻲ ﻳﻨﺴﻘﻬﺎ ﻗﺴﻢ  ESOLﻋﻠﻰ ﻣﺴﺘﻮﻯ ﺍﻟﻄﺎﻟﺐ ﻣﻦ
ﺍﻟﻜﻔﺎءﺓ ﺍﻻﻛﺎﺩﻳﻤﻴﺔ ﻟﻼﻧﻜﻠﻴﺰﻳﺔ.
ﻳﺘﻤﺘﻊ ﻁﻼﺏ  ESOLﺑﻮﺻﻮﻝ ﻣﺘﺴﺎﻭ ﻟﻠﻤﺸﺎﺭﻛﺔ ﻓﻲ ﺍﻱ ﻣﺒﺎﺩﺭﺓ ﻣﻨﻄﻘﺔ ﻣﺘﻮﻓﺮﺓ ﻟﻠﻄﻼﺏ ﻓﻲ ﻣﻨﺎﻁﻘﻨﺎ .ﺍﻥ ﺍﻟﻄﻼﺏ ﺍﻟﻤﺆﻫﻠﻴﻦ ﻟﻠﺘﻌﻠﻴﻢ ﺍﻟﺨﺎﺹ ﺍﻭ ﺍﻳﺔ ﺧﺪﻣﺎﺕ ﺧﺎﺻﺔ
ﺍﺧﺮﻯ ﺳﻴﺘﻠﻘﻮﻥ ﺗﻠﻚ ﺍﻟﺨﺪﻣﺎﺕ ﺃﺿﺎﻓﺔ ﺍﻟﻰ  .ESOLﺳﻴﻘﻮﻡ ﻣﻌﻠﻤﻮﻥ  ESOLﺑﺎﻟﺘﻨﺴﻴﻖ ﻣﻊ ﻣﺪﺭﺳﻴﻦ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﺨﺎﺹ ﻟﻠﺘﻨﻔﻴﺬ ﺍﻟﻜﺎﻣﻞ ﻟﻠﺨﻄﻂ ﺍﻟﺘﻌﻠﻴﻢ ﺍﻟﻔﺮﺩﻳﺔ ).(IEP
ﻛﻞ ﺭﺑﻴﻊ ،ﻳﺸﺎﺭﻙ ﺍﻟﻄﻼﺏ ﺍﻟﺬﻳﻦ ﻟﻐﺘﻬﻢ ﺍﻟﺮﺋﻴﺴﺔ ﺍﻭ ﻓﻲ ﺍﻟﻤﻨﺰﻝ ﻏﻴﺮ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﺇﻟﻰ ﺍﺧﺘﺒﺎﺭ ) (ACCESSﺍﻟﺨﺎﺹ ﺑﻮﻻﻳﺔ ﻛﺎﺭﻭﻟﻴﻨﺎ ﺍﻟﺠﻨﻮﺑﻴﺔ .ﻋﻨﺪﻣﺎ ﺗﻜﻮﻥ ﻧﺘﺎﺋﺞ
ﺍﺧﺘﺒﺎﺭ ) (ACCESSﻟﻠﻄﺎﻟﺐ ﻫﻲ "ﺇﺟﺎﺩﺓ ﺍﻟﻠﻐﺔ"ّ ،
ﻓﺈﻥ ﺑﻌﺾ ﺍﻟﻌﻮﺍﻣﻞ ﻣﺜﻞ )ﺍﻟﺘﻮﺻﻴﻞ/ﺍﻟﻮﺻﻮﻝ( ﻭﻋﻮﺍﻣﻞ ﺃﺧﺮﻯ ﻣﺜﻞ ﺍﻟﺪﺭﺟﺎﺕ ﺍﻟﻤﺪﺭﺳﻴﺔ ﻭﻋﻴﻨﺎﺕ ﺍﻟﻌﻤﻞ ﺗﺸﻴﺮ ﺇﻟﻰ
ﻣﺪﻯ ﻗﺪﺭﺗﻪ/ﻗﺪﺭﺗﻬﺎ ﻋﻠﻰ ﺍﻟﻨﺠﺎﺡ ﺃﻛﺎﺩﻳﻤﻴًﺎ ﺩﻭﻥ ﺩﻋﻢ ﻣﺒﺎﺷﺮ ﻣﻦ ﺑﺮﻧﺎﻣﺞ ) ،(ESOLﻭﻭﻗﺘﻬﺎ ﺳﻴﺘﻢ ﻧﻘﻞ ﺍﻟﻄﺎﻟﺐ ﻣﻦ ﺧﺪﻣﺎﺕ ) .(ESOLﺗﻌﺘﻤﺪ ﺳﻨﻮﺍﺕ ﺍﻟﺪﺭﺍﺳﺔ ﻓﻲ ﺑﺮﻧﺎﻣﺞ
) (ESOLﻋﻠﻰ ﻣﺴﺘﻮﻯ ﺍﻟﻄﺎﻟﺐ ﺍﻷﻭﻟﻲ ﻣﻦ ﺣﻴﺚ ﺇﺟﺎﺩﺓ ﺍﻟﻠﻐﺔ ﻭﺍﻟﺪﺍﻓﻊ ﻭﺑﻌﺾ ﺍﻟﻌﻮﺍﻣﻞ ﺍﻷﺧﺮﻯ.
U

U

ﺗﺪﻣﺞ ﺧﺪﻣﺎﺕ ) (ESOLﺍﻟﻤﻬﺎﺭﺍﺕ ﺍﻟﻠﻐﻮﻳﺔ ﻣﻊ ﺍﻟﺘﻌﻠﻢ ﺍﻟﻘﺎﺋﻢ ﻋﻠﻰ ﺍﻟﻤﺤﺘﻮﻯ ،ﻭﺗﻌﺘﻤﺪ ﻋﻠﻰ ﺍﻟﻤﻮﺍﺿﻴﻊ ﺍﻟﻮﺍﺳﻌﺔ ﺑﺤﻴﺚ ﻳﺘﻌﻠﻢ ﺍﻟﻄﻼﺏ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ﺍﻷﻛﺎﺩﻳﻤﻴﺔ ﻭﻣﻬﺎﺭﺍﺕ
ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻭﺍﺳﺘﺮﺍﺗﻴﺠﻴﺎﺕ ﺍﻟﺘﻌﻠﻢ ﺍﻟﺘﻲ ﺳﺘﻤﻜﻨﻬﻢ ﻣﻦ ﺍﻟﻨﺠﺎﺡ ﻓﻲ ﺍﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻷﺳﺎﺳﻴﺔ .ﻳﻘﻮﻡ ﻣﺪﺭﺳﻮ ﺑﺮﻧﺎﻣﺞ ) (ESOLﻛﻠﻤﺎ ﺃﻣﻜﻦ ﺑﺎﺧﺘﻴﺎﺭ ﺍﻟﻤﻮﺿﻮﻋﺎﺕ
ﺍﻟﺴﺎﺋﺪﺓ ﻓﻲ ﺍﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻷﺳﺎﺳﻴﺔ .ﻋﻨﺪﻣﺎ ﻳﻮﻓﺮ ﺍﻟﻤﺪﺭﺱ ﺍﻟﺨﺪﻣﺎﺕ ،ﻳﻘﻮﻡ ﻣﺪﺭﺱ  ESOLﺑﺎﻟﺘﻨﺴﻴﻖ ﻭ ﺍﻻﺳﺘﺸﺎﺭﺓ ﻣﻌﻪ ﺍﻭ ﻣﻌﻬﺎ ﻟﻀﻤﺎﻥ ﻧﻤﻮ ﻭ ﻧﺠﺎﺡ ﺍﻟﻄﺎﻟﺐ.
ﺃﺣﻴﺎﻧﺎ ً ﻳﻤﻜﻦ ﺍﺳﺘﺨﺪﺍﻡ ﻣﺪﺧﻼﺕ ﺛﻨﺎﺋﻴﺔ ﺍﻟﻠﻐﺔ ،ﻭﻫﺬﺍ ﻟﻤﺴﺎﻋﺪﺓ ﺍﻟﻄﻼﺏ ﻋﻠﻰ ﺍﺳﺘﻴﻌﺎﺏ ﺍﻟﻤﺎﺩﺓ ﺇﺫﺍ ﻛﺎﻥ ﻣﺪﺭﺱ ) (ESOLﻳﺘﺤﺪﺙ ﺗﻠﻚ ﺍﻟﻠﻐﺔ ﺃﻭ ﺇﺫﺍ ﻛﺎﻥ ﻫﻨﺎﻙ ﺃﻛﺜﺮ ﻣﻦ
ﻭﻷﻥ ﻫﻨﺎﻙ ﻟﻐﺎﺕ ﻣﺘﻌﺪﺩﺓ ﻳﺘﻢ ﺍﻟﺘﺤﺪﺙ ﺑﻬﺎ ﻓﻲ ﻣﺪﺭﺳﺔ ﺭﻳﺘﺸﻼﻧﺪ ﺑﺎﻟﻤﻘﺎﻁﻌﺔ ﺍﻟﺜﺎﻧﻴﺔّ ،
ّ
ﻓﺈﻥ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ
ﻁﺎﻟﺐ ﻳﺠﻴﺪ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻭﻳﺘﺤﺪﺙ ﻧﻔﺲ ﺍﻟﻠﻐﺔ؛ ﻭﻣﻊ ﺫﻟﻚ،
ﻫﻲ ﺍﻟﻨﻤﻮﺫﺝ ﺍﻟﺮﺳﻤﻲ ﺍﻟﺬﻱ ﻳﺴﺘﺨﺪﻡ ﻓﻲ ﺑﺮﻧﺎﻣﺞ ) .(ESOLﻫﺬﺍ ﺍﺳﺘﻨﺎﺩﺍً ﻋﻠﻰ ﺳﺎﺑﻘﺔ ﺍﻟﻮﺯﺍﺭﺓ.
U

U

ﺳﻴﺘﻠﻘﻰ ﻁﻔﻠﻚ ﺗﻌﻠﻴﻤﺎﺕ ﻣﻦ ﻣﺪﺭﺳﻲ ﺍﻟﻤﺎﺩﺓ ﻓﻲ ﺍﻟﺼﻔﻮﻑ ﺍﻻﻋﺘﻴﺎﺩﻳﺔ ﻋﻨﺪﻣﺎ ﻻ ﻳﺴﺘﻠﻢ ﺍﻭ ﺗﺴﺘﻠﻢ ﺗﻌﻠﻴﻤﺎﺕ ﺻﻒ  .ESOLﻭ ﻋﻠﻰ ﺍﻟﺼﻔﺤﺔ ﺍﻻﺧﺮﻯ ﺳﺘﺠﺪ ﻭﺻﻒ ﻟﺒﺮﺍﻣﺞ
 ESOLﺍﻟﻤﺘﻮﻓﺮﻩ ﻟﻄﻔﻠﻚ ﻓﻲ ﻣﺪﺭﺳﺘﺔ ﺍﻭ ﻣﺪﺭﺳﺘﻬﺎ.
ﻟﻚ )ﻟﻜﻢ( ﺍﻟﺤﻖ ﻛﻮﺍﻟﺪ ﻟﻠﻄﻔﻞ ﻓﻲ ﺭﻓﺾ ﺧﺪﻣﺎﺕ ﺻﻒ ) .(ESOLﻳﻤﻜﻦ ﺷﻄﺐ ﻁﻔﻠﻚ ﻣﻦ ﺻﻔﻮﻑ ﺑﺮﻧﺎﻣﺞ ) (ESOLﻋﻨﺪ ﺍﺳﺘﻼﻡ ﻧﻤﻮﺫﺝ ﺍﻟﻤﻨﻄﻘﺔ ﻟﻼﻋﻔﺎء .ﻳﺴﻌﻰ
ﻣﻌﻠﻤﻮ ﺍﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻷﺳﺎﺳﻴﺔ ﺟﺎﻫﺪﻳﻦ ﻟﺘﻠﺒﻴﺔ ﺍﺣﺘﻴﺎﺟﺎﺕ ﻁﻔﻠﻚ ،ﻭﻗﺪ ﻻ ﻳﻜﻮﻧﻮﺍ ﻗﺎﺩﺭﻳﻦ ﻋﻠﻰ ﺗﻠﺒﻴﺔ ﻛﻞ ﺍﻻﺣﺘﻴﺎﺟﺎﺕ ﺍﻷﻛﺎﺩﻳﻤﻴﺔ ﺍﻟﺨﺎﺻﺔ ﺑﻪ ﺩﻭﻥ ﺩﻋﻢ ﺑﺮﻧﺎﻣﺞ
) .(ESOLﻟﺬﺍﻟﻚ ﺳﻴﻌﻤﻞ ﻣﺪﺭﺱ  ESOLﻣﻊ ﺍﻟﻤﺪﺭﺱ ﺍﻟﺮﺋﻴﺲ ﻋﻠﻰ ﺗﻮﻓﻴﺮ ﺧﺪﻣﺎﺕ ﺍﻟﺘﻌﺎﻭﻥ ﻭ ﺍﻻﺳﺘﺸﺎﺭﻳﺔ .ﻻﻳﺰﺍﻝ ﻁﻔﻠﻚ ﻣﺴﺘﺤﻘﺎ ً ﻻﺳﺘﻼﻡ ﺍﻟﻤﺴﺘﻠﺰﻣﺎﺕ ﻭ ﺍﻟﺘﻌﺪﻳﻼﺕ
ﻓﻲ ﻣﺠﻠﺲ ﺍﻟﺼﻒ ﻭ ﻓﻲ ﺍﻻﺧﺘﺒﺎﺭ ﺍﻟﻘﻴﺎﺳﻲ ﺧﻼﻝ ﺍﻻﻋﻔﺎء .ﺍﻥ ﺍﻻﻋﻔﺎء ﻣﻦ ﺻﻒ  ESOLﻻ ﻳﻌﻔﻰ ﺍﻟﻄﺎﻟﺐ ﻣﻦ ﺍﻟﻤﺸﺎﺭﻙ ﻓﻲ ﺗﻘﻴﻴﻢ .ACCESS
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ﺑﺮﻧﺎﻣﺞ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻟﻠﻨﺎﻁﻘﻴﻦ ﺑﻠﻐﺎﺕ ﺍﺧﺮﻯ )(ESOL
ﻧﻤﺎﺫﺝ ﺗﻌﻠﻴﻤﻴﺔ

ﺗﻢ ﺗﺴﺠﻴﻞ ﻁﻔﻠﻚ ﻟﺘﻠﻘﻲ ﻧﻮﻉ ﻭﻣﻘﺪﺍﺭﺗﺪﺭﻳﺲ  ESOLﺍﻟﻤﺒﻴﻦ ﺍﺩﻧﺎﻩ ﻓﻲ ﺍﻟﻘﺮﺍءﺓ ﻭﺍﻟﻜﺘﺎﺑﺔ ﻭﺍﻻﺳﺘﻤﺎﻉ ﻭﺍﻟﻤﺤﺎﺩﺛﺔ:
ﻳﺘﻢ ﺗﺠﻤﻴﻊ ﺍﻟﻄﻼﺏ ﺣﺴﺐ ﻣﺴﺘﻮﻯ ﺇﺟﺎﺩﺓ ﺍﻟﻠﻐﺔ ﻭﺍﻟﺼﻒ ﻭﻳﺘﻢ ﺳﺤﺒﻬﻢ ﻣﻦ ﺍﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻷﺳﺎﺳﻴﺔ
 .1ﺗﻌﻠﻴﻤﺎﺕ ﺍﻻﻧﺴﺤﺎﺏ
ﻣﺴﺘﻮﻯ
)ﺍﻟﻌﺎﺩﻳﺔ( .ﻳﺘﻌﺎﻭﻥ ﻣﻌﻠﻢ ﺑﺮﻧﺎﻣﺞ ) (ESOLﻣﻊ ﺍﻟﻤﻌﻠﻤﻴﻦ ﺑﺎﻟﻔﺼﻮﻝ ﺍﻟﺮﺋﻴﺴﻴﺔ ﻟﺘﻌﻠﻴﻢ ﺍﻟﻄﻼﺏ ﺍﻟﻠﻐﺔ
ﻣﻦ
ﻣﺪﺭﺳﺔ
ﻭﺍﻟﻤﻬﺎﺭﺍﺕ ﺣﺘﻰ ﻳﻨﺠﺢ ﺍﻟﻄﻼﺏ ﺑﻔﺼﻮﻟﻬﻢ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻟﺮﺋﻴﺴﻴﺔ .ﻻ ﻳﻘﻮﻡ ﺍﻟﻄﻼﺏ ﺑﺎﻟﺘﻌﻮﻳﺾ ﻋﻦ ﺍﻟﺪﺍﺭﺳﺔ
ﺃﺑﺘﺪﺍﺋﻴﺔ
)(ESOL
ﺍﻟﺘﻲ ﻓﺎﺗﺘﻬﻢ ﻓﻲ ﻓﺼﻮﻟﻬﻢ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻟﻌﺎﺩﻳﺔ.
ﻳﺤﺼﻞ ﺍﻟﻄﻼﺏ ﻋﻠﻰ ﺗﻌﻠﻴﻢ ) (ESOLﻣﻦ ﻛ ٍﻞ ﻣﻦ ﻣﻌﻠﻢ ) (ESOLﻭﺍﻟﻤﻌﻠﻢ ﺑﺎﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻟﺮﺋﻴﺴﻴﺔ
 .2ﺇﺩﺧﺎﻝ
ﺃﺑﺘﺪﺍﺋﻲ
ﺧﻼﻝ ﺩﺭﻭﺱ ﻣﺠﺎﻻﺕ ﺍﻟﻤﺤﺘﻮﻯ )ﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﺃﻭ ﺍﻟﻌﻠﻮﻡ ﺃﻭ ﺍﻟﺪﺭﺍﺳﺎﺕ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ ﺃﻭ ﻓﻨﻮﻥ ﺍﻟﻠﻐﺔ
) (ESOLﻭ/ﺍﻭ
ﻣﺘﻮﺳﻂ
ﺍﻹﻧﺠﻠﻴﺰﻳﺔ( ﻋﻠﻰ ﺍﻷﻗﻞ ﺃﺳﺒﻮﻋﻴًﺎ .ﺳﻴﻘﻮﻡ ﻣﺪﺭﺱ  ESOLﻭ ﻣﺪﺭﺱ ﺍﻟﺤﺼﺔ ﺑﺎﻟﺘﺸﺎﻭﺭ ﻣﻌﺎ ً ﻟﻐﺮﺽ ﺗﻮﻓﻴﺮ
ﺛﺎﻧﻮﻱ
ﺗﺪﺭﻳﺲ ﺍﺳﺘﺸﺎﺭﻱ
ﺍﻟﺨﺪﻣﺎﺕ ﺍﻻﻛﺜﺮ ﺗﻼﺋﻤﺎ ﻟﻠﻄﻼﺏ ﺍﻋﺘﻤﺎﺩﺍً ﺣﺎﺟﺔ ﻣﺴﺘﻮﻳﺎﺗﻬﻢ.
ﻳﺤﺼﻞ ﺍﻟﻄﻼﺏ ﻋﻠﻰ ﺍﻟﺘﻌﻠﻴﻢ ﺑﺒﺮﻧﺎﻣﺞ ) (ESOLﺧﻼﻝ ﺣﺼﺔ ﺗﻜﻤﻴﻠﻴﺔ ﻟﻠﻤﻨﻬﺞ .ﻻ ﻳﻔﻮﺗﻬﻢ ﺍﻟﻌﻤﻞ
 .3ﺻﻔﻮﻑ ﺍﻭ ﺩﻋﻢ
ﻣﺘﻮﺳﻂ
ﺛﺎﻧﻮﻱ
ﺍﻷﻛﺎﺩﻳﻤﻲ ﺍﻷﺳﺎﺳﻲ ﻣﺜﻞ ﻓﻨﻮﻥ ﺍﻟﻠﻐﺔ ﻭﺍﻟﺮﻳﺎﺿﻴﺎﺕ ﻭﺍﻟﻌﻠﻮﻡ ﻭﺍﻟﺪﺭﺍﺳﺎﺕ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ .ﻳﻘﻮﻡ ﻣﺪﺭﺱ ESOL
ﻣﻨﺎﻫﺞ ﻣﺴﺎﻋﺪﻩ
ﺑﺘﻌﻮﻳﺾ ﻭ ﺍﺳﺘﻜﻤﺎﻝ ﺍﻟﻮﺍﺟﺐ ﺍﻟﻤﻄﺮﻭﺡ ﻓﻲ ﺍﻟﺤﺼﺺ ﺍﻻﺳﺎﺳﻴﺔ.
ﻟـﻤﺨﺘﺒﺮ ESOL
ﻳﺄﺧﺬ ﺍﻟﻄﻼﺏ ﺩﺭﻭﺱ ﺑﺮﻧﺎﻣﺞ ) (ESOLﻓﻲ ﺩﻭﺭﺓ ﺃﺩﺏ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﺍﻟﻤﻄﻠﻮﺑﺔ .ﻳﺘﻢ ﺗﻌﺪﻳﻞ ﺍﻟﻤﻌﺎﻳﻴﺮ
 .4ﺻﻒ ﺃﺩﺏ ﺍﻟﻠﻐﺔ
ﻣﺘﻮﺳﻂ
ﺛﺎﻧﻮﻱ
ﺍﻷﺳﺎﺳﻴﺔ ﻭﺍﻷﻫﺪﺍﻑ ﺍﻟﺘﻲ ﺗﺪﺭﺱ ﻓﻲ ﻓﺼﻮﻝ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﺍﻟﺮﺋﻴﺴﻴﺔ ﺑﺤﻴﺚ ﻳﻤﻜﻦ ﻟﻠﻄﻼﺏ ﺍﻟﻨﺠﺎﺡ ﺑﻬﺎ.
ﺍﻹﻧﺠﻠﻴﺰﻳﺔ
ﻳﻜﻮﻥ ﻣﺪﺭﺱ  ESOLﻣﺠﺎﺯﺍً ﻓﻲ ﻛﻼ  ESOLﻭ ﺃﺩﺍﺏ ﺍﻟﻠﻐﺔ ﺍﻻﻧﻜﻠﻴﺰﻳﺔ.
)(ESOL
ﻻ ﻳﺘﻢ ﺳﺤﺐ ﺍﻟﻄﻼﺏ ﻣﻦ ﺃﻱ ﻓﺼﻮﻝ ﺃﺧﺮﻯ .ﻳﺤﺼﻞ ﺍﻟﻄﻼﺏ ﻋﻠﻰ ﻧﻘﺎﻁ ﺍﺧﺘﻴﺎﺭﻳﺔ ﻳﻌﺘﻤﺪ ﻋﻠﻴﻬﺎ ﻓﻲ
 .5ﺩﻭﺭﺓ ﺍﺧﺘﻴﺎﺭﻳﺔ
ﺛﺎﻧﻮﻱ
ﺍﻟﺘﺨﺮﺝ .ﻳﺤﺼﻞ ﺍﻟﻄﻼﺏ ﻋﻠﻰ ﺩﺭﺟﺎﺕ ﻓﻲ ﺑﻄﺎﻗﺎﺕ ﺍﻟﺘﻘﻴﻴﻢ ﺍﻟﻤﺪﺭﺳﻴﺔ .ﻳﺘﻢ ﺗﻌﺪﻳﻞ ﺍﻟﻮﺍﺟﺒﺎﺕ ﺍﻟﻤﻨﺰﻟﻴﺔ
ﺑﺒﺮﻧﺎﻣﺞ )(ESOL
ﻭﺍﻟﻌﻤﻞ ﺑﺎﻟﻔﺼﻞ ﻭﻓﻘًﺎ ﻟﻤﺴﺘﻮﻯ ﺇﺟﺎﺩﺓ ﺍﻟﻄﺎﻟﺐ.
ﻷﺟﻞ ﻧﻘﺎﻁ
ﻳﺘﻢ ﺍﺧﺮﺍﻁ ﺍﻟﻄﻼﺏ ﻓﻲ ﺑﺮﻧﺎﻣﺞ ﺧﺎﺹ ﻟﻠﺴﻨﺔ ﻭ ﺍﻟﻨﺼﻒ ﺍﻻﻭﻟﻰ ﻣﻦ ﺗﺪﺭﻳﺲ ﺍﻻﻧﻜﻠﻴﺰﻳﺔ ﻓﻲ ﺍﻟﻮﻻﻳﺎﺕ
 .6ﺑﺮﻧﺎﻣﺞ ﺍﻟﺠﺪﺩ
ﺛﺎﻧﻮﻱ
ﺍﻟﻤﺘﺤﺪﺓ ﺑﺤﻴﺚ ﻳﻘﻮﻡ ﺑﺘﺴﺮﻳﻊ ﻗﺪﺭﺗﻬﻢ ﻓﻲ ﺍﻻﻧﻜﻠﻴﺰﻳﺔ ﻭ ﻛﺬﺍﻟﻚ ﺗﻨﻤﻴﺔ ﻣﻔﺮﺩﺍﺗﻬﻢ ﺍﻻﺟﺘﻤﺎﻋﻴﺔ ﻭ ﺍﻻﻛﺎﺩﻳﻤﻴﺔ .ﺍﺫﺍ
ﺗﺮﻏﺐ ﺑﺄﻥ ﻻ ﻳﻨﺨﺮﻁ ﻁﻔﻠﻚ ﺑﻬﺬﺍ ﺍﻟﺒﺮﻧﺎﻣﺞ ،ﺍﻟﺮﺟﺎء ﻭﻗﻊ ﺑﺎﺣﺮﻓﻚ ﻫﻨﺎ:ـــــــــــــــــــــــــــــــ
ﻳﺘﻢ ﻭﺿﻊ ﺍﻟﻄﻼﺏ ﻓﻲ ﺍﻟﺼﻔﻮﻑ ﺍﻟﻤﻨﻬﺠﻴﺔ ﻓﻲ  ESOLﻣﺰﻛﺎﺓ ﻣﻦ ﻣﺪﺭﺱ ﺃﺩﺏ ﻟﻐﺔ ﺃﻧﻜﻠﻴﺰﻳﺔ ﺍﻭ ﻳﺘﻢ
 .7ﻣﻌﻠﻢ ﻗﺮﺍءﺓ ESOL
ﺃﺑﺘﺪﺍﺋﻲ
ﺍﻋﻄﺎﺋﻬﻢ ﺧﺪﻣﺎﺕ ﺩﻋﻢ ﺍﻟﻘﺮﺍءﺓ ﻋﻦ ﻁﺮﻳﻖ ﻣﻌﻠﻢ ﻗﺮﺍءﺓ ﻣﺠﺎﺯ ﻓﻲ .ESOL
ﺍﻭ ﻣﺪﺭﺱ ﺃﺩﺏ ﺃﻧﻜﻠﻴﺰﻱ
ﻣﺘﻮﺳﻂ
ﺛﺎﻧﻮﻱ
U

ﺳﻴﺘﻢ ﺗﻘﻴﻴﻢ ﻣﺪﻯ ﺇﺗﻘﺎﻥ ﻁﻔﻠﻚ ﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻛﻞ ﻋﺎﻡ ﻣﻦ ﺧﻼﻝ ﺍﺧﺘﺒﺎﺭ ) (ACCESSﺍﻟﺨﺎﺹ ﺑﻮﻻﻳﺔ ﻛﺎﺭﻭﻟﻴﻨﺎ ﺍﻟﺠﻨﻮﺑﻴﺔ .ﺳﻮﻑ ﻳﺨﺮﺝ ﻁﻔﻠﻚ ﻣﻦ ﺑﺮﻧﺎﻣﺞ )(ESOL
ﻣﻦ ﺧﻼﻝ ﺍﺗﺒﺎﻉ ﺇﺭﺷﺎﺩﺍﺕ ﻭﺯﺍﺭﺓ ﺍﻟﺘﻌﻠﻴﻢ .ﺗﻢ ﺗﺤﺪﻳﺪ ﻫﺬﻩ ﺍﻹﺭﺷﺎﺩﺍﺕ ﻓﻲ ﺍﻟﻌﻨﺼﺮ ﺭﻗﻢ  5.4ﻓﻲ ﺩﻓﺘﺮ ﺍﻟﻤﺴﺎﺋﻠﺔ ﺍﻟﺨﺎﺹ ﺑﻮﻻﻳﺔ ﻛﺎﺭﻭﻟﻴﻨﺎ ﺍﻟﺠﻨﻮﺑﻴﺔ ﻋﻠﻰ ﺍﻟﺮﺍﺑﻂ ﺍﻟﺘﺎﻟﻲ:
http://www.ed.sc.gov
UT

1TU

ﺇﺫﺍ ﻛﻨﺖ ﺗﺮﻏﺐ ﻓﻲ ﻣﺰﻳﺪ ﻣﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ،ﻳﺮﺟﻰ ﺍﻻﺗﺼﺎﻝ ﺑﺎﻟﻤﻌﻠﻢ ﺍﻟﺨﺎﺹ ﺑﺒﺮﻧﺎﻣﺞ ) (ESOLﻓﻲ ﻣﺪﺭﺳﺔ ﻁﻔﻠﻚ:
ﻟﺘﺮﺗﻴﺐ ﻣﻮﻋﺪﺍً.

ﻋﻠﻰ

ﻟﻸﺑﺎء ﺍﻟﺤﻖ ﻓﻲ ﺍﻟﺘﻌﺒﻴﺮ ﻋﻦ ﺁﺭﺍﺋﻬﻢ ﻭﻗﻠﻘﻬﻢ ﺣﻮﻝ ﺃﻱ ﺧﺪﻣﺔ ﻣﻦ ﺍﻟﺨﺪﻣﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﺘﻲ ﻳﺤﺼﻞ ﻋﻠﻴﻬﺎ ﺍﻟﻄﻔﻞ .ﻳﺮﺟﻰ ﺍﻻﺗﺼﺎﻝ ﺑﺎﻟﺪﻛﺘﻮﺭ ﺷﻮﻥ ﺳﻮﺑﻴﺮ ﻋﻠﻰ
 (803) 787-1910ﻟﻠﻘﻴﺎﻡ ﺑﺬﻟﻚ.
ﻳﺮﺟﻰ ﺗﻮﻗﻴﻊ ﻫﺬﺍ ﺍﻟﻨﻤﻮﺫﺝ ﻭﺇﻋﺎﺩﺗﻪ ﺇﻟﻰ ﻣﻌﻠﻢ ) (ESOLﻓﻲ ﻣﺪﺭﺳﺔ ﻁﻔﻠﻚ ﺍﻟﻤﺬﻛﻮﺭ ﺃﻋﻼﻩ.
ﻟﻘﺪ ﻗﺮﺃﺕ ﻭﻓﻬﻤﺖ ﺳﻴﺎﺳﺎﺕ ﻭﺇﺟﺮﺍءﺍﺕ ).(ESOL
_____________________________________________
ﺍﺳﻢ ﺍﻟﻄﺎﻟﺐ

________________________________
ﺗﻮﻗﻴﻊ ﺍﻟﻮﺍﻟﺪ

ﺭﻗﻢ ﺍﻟﻬﺎﺗﻒ

ﺍﻟﺒﺮﻳﺪ ﺍﻻﻟﻜﺘﺮﻭﻧﻲ

ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ
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ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ

______________
ﺍﻟﺘﺎﺭﻳﺦ

里奇兰第二学区
关于使用其他语言者的英语课程（ESOL）项目
学生分班情况的家长通知

致______________________________________________________________________的家长或监护人：
姓
名
中间名的首字母
学校______________________________________________

年级___________

日期________

现已采用英语学习者ACCESS评估、伍德科克-穆尼奥斯语言调查或W-APT诊断测试对您孩子的英语熟练程度进行衡
量。您孩子的成绩为___________，这意味着他/她的英语熟练程度为______________。
结果表明您孩子的英语熟练程度正在持续提高，并显示ESOL项目的支持会让您的孩子受益，帮助其完全参与正常
课程。在里奇兰第二学区的ESOL项目中，您孩子的分班状况如下所示。本决定系基于以上评估、其他标准化测试
结果、课堂分数以及其他因素而做出：
功能前 - 入门阶段
初学 - 进步阶段
中级 - 发展阶段
高级 - 扩展阶段
初步熟练 - 过渡阶段
ESOL服务的提供是为了根据您孩子的需要和能力，帮助他/她学习英语。从小学到高中，学生们需要达到州立标
准及课程要求。在高中结束前，学生们需要获取24个学分，其毕业率应当与以英语为母语的学生的毕业率相同。
ESOL部门根据学生的学术英语熟练程度而协调服务。
ESOL学生可以同样参加本学区学生所享用的任何学区项目。有资格接受特殊教育或其他特殊服务的学生将在ESOL
之外接受那些服务。ESOL教师将与特殊教育指导老师协调，从而完整地执行个人教育计划（IEP）。
每年春季，主要语言或居家语言不是英语的学生均需参加南卡罗莱纳州的ACCESS测试。 学生必须在ACCESS评估中
的测试结果为“流利”（过渡/达标），才能被转出ESOL服务。ESOL年数取决于学生最初的熟练程度、努力程度、
此前的教育以及多种其他因素。
U

U

ESOL服务将语言技能与学科内容的学习相结合，涉及主题广泛；学生可以从中学到学术信息、英语技能以及学习
策略，从而在主教室中获得成功。ESOL教师基于学科内容和标准化要求提供课堂指导。如果服务是由主教师提供，
ESOL教师将与其协调并进行咨询，从而确保学生的成长和成功。
如果ESOL教师能讲学生母语或是一位英语更为流利的学生能讲同一种语言，可能会 偶尔 采用双语教学，以帮助学
生理解材料；但是，由于里奇兰第二学区中有多种语言，ESOL项目以英语为官方模式。这是遵循州教育部的先例。
U

U

当您的孩子不接受ESOL教师指导时，他/她将从常规课程的学科主要教师那里获得指导。在本页反面，您会发现
一份孩子学校中所提供ESOL项目的描述。
作为家长，您有权拒绝ESOL课堂服务。收到学区的放弃表格后，您的孩子将被移出ESOL课程。虽然主教师们将努
力满足您孩子的需要，但是在没有ESOL支持的情况下，他们可能无法完全满足他/她的学业需要。因此，ESOL教
师将与主教师合作，提供协作和咨询服务。放弃ESOL课程后，您的孩子仍然有资格在主教室环境及标准化测试中
获取便利及修订措施。但是，放弃ESOL课程的学生仍需参加ACCESS评估。

2015年8月更新

使用其他语言者的英语课程（ESOL）项目
教学模式

您的孩子需在阅读、写作、听力及口语方面接受ESOL教学指导，项目类型与数量如下所述：
程度
将学生按照语言熟练程度和年级分组，并将其从主核心学科的课堂中
1.ESOL
抽出，接受ESOL教学指导。ESOL教师与主教师协调，教授语言及必要
小学
抽出式教学
的技能。学生们不会因未完成主课堂的课业而受惩罚。
小学
2.ESOL
在某个学科的课程（数学、科学、社会研究或ELA）中，ESOL教师和常
初中
推入及/或
规教师均向学生进行ESOL教学指导。ESOL教师和主学科教师将互相沟
高中
咨询式教学
通，从而根据学生的需求程度为其提供最适当的服务。
学生们在补充课程期间获取ESOL教学指导。他们不会错过语言艺术、
初中
3.ESOL
数学、科学和社会研究等核心学术课业。ESOL教师对主流课程中的课
高中
补充课程或
业进行补充。
辅助教室
ESOL课程是学生必修的英语语言艺术课。对主要英语课程中所教授的
初中
4.ESOL
基本标准和目标加以修订和调整，以帮助学生成功。ESOL教师同时具
高中
英语语言
有ESOL和英语语言艺术课程的认证。
艺术课程
不会将学生从其他任何课程中抽出。学生获取选修学分，可以计入毕
高中
5.ESOL
业要求。课程成绩将记录在他们的成绩单上。根据学生的流利程度对
选修课程
家庭作业和课堂作业进行调整。
（计学分）
高中
6.初到者
刚到美国的学生在前一年半期间注册参加一个英语教学特殊项目，该
项目
项目旨在加速提高他们的英语能力并扩展他们的社交及学业词汇量。
如果你不希望让自己的孩子注册这个项目，请在此填入姓名缩写：___
______________
小学
7.经ESOL认可
学生们与一名ESOL认可的英语语言艺术教师一起参加主课堂学习，或
的阅读教练或
初中
是由ESOL认可的阅读教练提供阅读辅助服务。
高中
ELA教师
U

每年均会以南卡罗莱纳州的ACCESS测试对您孩子的英语熟练程度进行评估。您的孩子将根据州教育部的指南退出
ESOL项目。《南卡认责工作手册》的要素5.4概述了这些指南，您可以通过下列链接找到这份文件。 http://www.
ed.sc.gov
1T U

U1T

如果您希望获取更多信息，请致电

，联系您孩子学校的ESOL教师：
安排预约。

家长有权对自己孩子接受的任何教育服务表达意见和顾虑。如需发表意见，请致电（803）787-1910联系Shawn
Suber博士。

请在本表格上签字并将表格交还给孩子的学校，由上文所列的ESOL教师查收。
我已经阅读并理解上文所描述的ESOL政策及程序。
________________________________________ _______________________________
__________
学生姓名
家长签字
日期
________________________________________ _______________________________________________
电话号码
电子邮件地址

2015年8月更新

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램 학급 배정 통지서

학부모님/법적 보호자:_________________________________________________________
성
이름
학교이름: __________________________________

학년:____________ 날짜: ________

귀하의 자녀의 영어 능력은 ACCESS for ELLs 우드콕-무 노즈 언어 또는 W-APT 진단 테스트를
사용하여 측정되고 있습니다. 귀하의 자녀 점수는 ______________ 점 으로 학생의 영어 능력 레벨
제안은 _____________________입니다.

시험 결과 귀하의 자녀는 외국어로서의 영어 교육 (ESOL) 프로그램이 영어 능력을
향상시키고 정규과정을 이행하는데 도움이 된다고 판단됩니다. 귀하의 자녀의 리치랜드
제 2학군 ESOL 프로그램 학급 수준은 표기된바와 같습니다. 이 결정은 위에 표기된 시험
결과, 다른 표준화 된 시험 결과, 학과 성적과 다른 요인들에 준하였습니다.

_____________ 진입단계 (입력)
_____________ 초급 (기초)
_____________ 중급 (개발)
_____________ 고급 (확장)
_____________ 처음부터 능숙한 언어구사력 (브리징)
ESOL 수업은 학생의 필요와 능력에 적합한 교육을 제공합니다. 초등학교부터
고등학교까지 학생들은 주정부에서 정해놓은 표준과 학과를 이수해야 합니다.
고등학교 졸업시 학생들은 다른 영어권의 학생들과 동일하게 24학점을
취득해야합니다. 학생들의 영어능력에 따라 모든 서비스를 ESOL 부서를 통해 받을 수
있습니다.
ESOL 학생들은 우리의 지역에있는 학생들에게 가능한 지구 사업에 참여할 수있는

동등한 자격이 있습니다. 특수 교육 또는 다른 특별한 서비스를받을 수있는 자격이있는
학생들은 ESOL 서비스에 추가하여 해당 서비스를받을 수 있습니다. ESOL 교사는 개별
교육 계획 (IEP 참여)를 구현하는 특수 교육 교사와 협력 할 것입니다.
매년 봄, 영어가 모국어가 아닌 학생 또는 가정 언어가 영어가 아닌 학생들은 사우스
캐롤라이나의 ACCESS 테스트에 참여합니다. ACCESS 테스트에 학생의 시험 결과가
“유창한 실력(fluent)” 이 되면 ESOL에서부터 전환됩니다. ESOL 서비스를받는 학생은
초기 능력의 수준, 동기 부여, 이전의 교육 배경 및 기타 요인에 따라 달라집니다.
ESOL 수업은 내용 중심의 학습과 언어 능력을 통합하고 학생들이 학업 정보, 영어 실력,
그리고 주류 클래스에서 성공 할 수 있도록 할 학습 전략을 배울 수 있도록 다양한 테마를
기반으로합니다. 가능하면, ESOL 교사는 주류 클래스에서 공통적인 테마를 선택합니다.
전형적인 테마 기반 단위 내 활동은 읽기, 쓰기, 듣기, 말하기가 있습니다.
필요에 의하여 ESOL 교사가 학생과 같은 언어를 사용할수 있어서 혹은 두가지 언어가
가능한 학생의 도움으로 두가지 언어를 사용하여 학생의 이해를 도울수는 있습니다.
그러나 리치랜드 제2학군에는 많은 언어사용 학생이 있음으로 인하여 영어가
공식언어임을 알려드립니다. 이는 주정부의 전례를 기반으로합니다.
학생이 ESOL 교육을 받지 않을때에는 정규 수업에 정규 교사(들)에게서 교육을
받게됩니다. 뒷면의 자료는 귀하의 자녀가 학교에서 받을 수 있는 ESOL
프로그램의 설명입니다.
귀하는 부모(들)로 즉시 ESOL 서비스를 거부 할 수있는 권리가 있습니다. 귀하의 자녀는
포기 양식의 접수에 따라 ESOL 클래스에서 제외됩니다. 주류 교사가 자녀의 필요사항을
충족하기 위해 노력하고 있지만, 그들은 완전히 ESOL 지원없이 자신의 학습 필요사항을
충족 할 수없는 경우가 있습니다. ESOL 서비스를 포기하지만, ACCESS 평가에
참여하는 학생들은 면제되지 않습니다.

외국어로서의 영어 교육 (ESOL) 프로그램 학습 모델
귀하의 자녀는 ESOL 아래에 표기된 읽기, 쓰기, 듣기, 말하기 학습을 받게 됩니다.
Level

1. ESOL

학생들은 언어를 구사하는 레벨과 등급에 따라

ES

정규

분류하고 일반 교실에서 나와 수업을 받습니다.

학급외의

ESOL 교사는 정규 수업에 성공할 수 있도록 언어와

수업

기술을 가르치기위해 메인 스트림 교사들과 공동 작업을
수행 합니다. 학생들은 정규 수업에서 하지못한것때문에
점수에 피해를 보지는 않습니다.

ES

2. ESOL

학생들은 컨텐츠 영역 클래스 (수학, 과학, 사회 또는 ELA)

MS

협의의 수

동안 ESOL 교사와 일반 교사 모두에게서 교육을

HS

받습니다. 학생들이 자신의 학업과 언어 수준에
맞는 교육을 받을 수 있도록 필수 기준에 맞춰
배우게 목표입니다.

MS
HS

3.ESOL

학생들은 예체능(Co-curricular period) 수 동안 ESOL

보호된

교육을받습니다. 영어, 수학, 과학, 사회 과목과 같은 핵심

수업

수업은 빠지지 않습니다. ESOL 교사의 보충 및 보완으로
주류 수업에 도움을 받습니다.

MS
HS

4.ESOL

학생들은 그들의 필요한 영어 과목 ESOL 수업으로 듣고.

영어과목

학생들이 일반 영어 수업에 성공적으로 전환 할 수 있도록
필수 표준 영어를 배우게 목표입니다. ESOL 선생님은
ESOL 과 영어 교사 자격증이 있으신 분입니다.

HS

5.ESOL

학생들은 일반 클래스에서 따로 나오지 않습니다.

선택과목

그들은 졸업을 하는데 필요한 선택 과목 크레딧을받을 수

크레딧

있습니다. 그들은 자신의 성적표에 성적을받을 수
있습니다. 숙제 및 수업 실적은 실력의 수준에 따라
조정됩니다.

HS

6.새로온

미국에 새로 전학한지 1년 6개월간 받을수 있는 특별한

학생에

프로그램으로써 영어 능력을 가속화 할뿐만 아니라

대한

사회적, 학문적 어휘를 개발하는데 도움이 됩니다. 이

프로그

프로그램을 원하지 않으실 경우 이곳에 성함의 첫자를
표기해 주세요. ________________

7. ESOL

학생들은 주류 교실에서 ESOL 승인된 영어 언어 과목

ES

승인

교사나 또는 ESOL이 승인하는 독서 코치에서 독서 지원

MS

독서 코치

서비스를 받습니다.

HS

또는 ELA
교사

* 귀하의 자녀 영어 능력 은 사우스 캐롤라이나 의 영어 개발 평가 ACCESS를 사용하여
매년 평가됩니다 . 귀하의 자녀는 주정부 교육부 교육 가이드 라인에 준하여 ESOL 프로그램 에서
제외수있습니다. 이 지침 은 다음 링크에서 SC 책임 통합 문서 의 요소 5.4에 설명되어
있습니다 . http://www.ed.sc.gov

자세한 정보를 원하시는 경우, 자녀의 학교에서 ESOL 교사 _______________________________
연락 주시기 바랍니다. __________________________________
부모로서 귀하는 귀하의 자녀가 받는 모든 교육 서비스에 대한 의견 및 음성 우려를 표명 할 권리가
있습니다. Dr. 션 수버 (803) 787-1910 문의하시기 바랍니다.
______________________________________________________________________________________
서명하여 자녀의 학교의 위의 ESOL 교사로이 양식을 보내 주시기 바랍니다.

 본인은 이 문서에 제시된 ESOL 의 정책과 절차를 이해했습니다.
_______________________________________________
_________________________________________ __________
학생이름

학부모 서명

날짜

___________________________________________________
________________________________________________
전화번

이메일 주소
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Richland School District Two
Notificación para los Padres de Ubicación del Estudiante en el Programa English for Speakers for Other Languages (ESOL)

Para el Padre o Tutor de: ___________________________________________________________________________
Last Name
First Name
Middle Initial
Escuela ______________________________________________
Grado ___________ Fecha
La competencia en inglés de su niño ha sido medida usando la evaluación ACCESS para estudiantes ELLs (que están aprendiendo
inglés), el Woodcock-Munoz Language Survey, ó el test de diagnóstico W-APT.
La puntuación de su niño fue
________________________,
lo
cual
sugiere
que
su
competencia
en
inglés
está
en
el
nivel
_________________________________________.
Los resultados muestran que su niño continúa desarrollando su inglés y también demuestra que su niño se beneficiaría con el apoyo
del programa ESOL para participar de lleno en las clases regulares. El nivel de su niño en el programa ESOL en Richland School
District Two está chequeado abajo. Esta decisión es basada en los resultados de la evaluación arriba mencionada, los resultados de
otros tests estandarizados, las calificaciones en el salón de clase y otros factores:
Pre-Functional – Entering (Pre-Funcional – Entrando)
Beginner – Emerging (Principiante - Emergiendo)
Intermediate- Developing (Intermedio – Desarrollándose)
Advanced – Expanding (Avanzado – Expandiendo)
______ Initially Proficient – Bridging (Inicialmente Competente – Conectándose)
Los servicios de ESOL son proveídos para aprender inglés adecuadamente con las necesidades y hablidades de su estudiante.
Desde primaria hasta la escuela superior, se espera que los estudiantes dominen los estándares del estado y las expectaciones de la
clase. En la escuela superior se espera que los estudiantes acumulen 24 créditos al final de los cuatro años de escuela superior y se
gradúen en el mismo tiempo que lo hacen los estudiantes de habla inglés. Los servicios coordinados por el departamento de ESOL
dependen del nivel de competencia académica en inglés del estudiante.
Los estudiantes de ESOL tienen igual acceso para participar en cualquier iniciativa del distrito disponible para todos nuestros
estudiantes. Los estudiantes que califican para educación especial u otros servicios especiales, reciben esos servicios además de
ESOL. Los maestros de ESOL coordinarán con los instructores de educación especial para implementar en su plenitud los Planes de
Educación Individual (IEP).
Cada primavera, los estudiantes con idioma del hogar que no sea inglés participan en el South Carolina’s ACCESS test. El estudiante
dejará de tener servicios de ESOL hasta que los resultados del test ACCESS son “fluent,” (bridging/reaching). Los años in ESOL
dependen del nivel inicial de competencia en inglés del estudiante, su motivación, la educación anterior y otros factores.
Los servicios de ESOL integran habilidades del idioma con aprendizaje de contenido y están basados en temas amplios para que los
estudiantes aprendan información académica, habilidades de inglés y estrategias de aprendizaje que los ayudará a tener éxito en las
clases regulares. Los maestros de ESOL proveen instrucción en el salón de clase en base tanto a contenido como a estándares del
estado. Cuando los servicios son proveídos por el maestro regular de la clase, el maestro de ESOL coordina y consulta con él o ella
para asegurar crecimiento y éxito del estudiante.
Convesación bilingüe ocasional puede ser usada para ayudar a los estudiantes a entender material si el maestro de ESOL habla el
idioma o si un estudiante con mejor competencia en inglés habla el mismo idioma; sin embargo, como en Richland School District Two
se hablan diferentes idiomas, inglés es el modelo oficial usado en el Programa de ESOL. Esto es basado en un precedente del
Departamento de Educación del Estado.
Su niño recibirá instrucción de los maestros de contenido en las clases regulares cuando no esté recibiendo instrucción en la clase de
ESOL. En el reverso de esta hoja usted conseguirá una descripción de los programas disponibles para su niño en su escuela.
Usted, como padre, tiene el derecho de rehusar los servicios de clases de ESOL. Su estudiante puede ser removido de la clases de
ESOL una vez que se reciba la forma de renuncia del distrito. Mientras que los maestros de las clases regulares se esforzarán en
satisfacer las necesidades de su niño, ellos no podrían completamente satisfacer sus necesidades académicas sin el apoyo de ESOL.
Por consiguiente, el maestro de ESOL trabajará con el maestro de la clase regular para proveer colaboración y servicios consultivos.

Updated 8/2015

Su niño aún es elegible para recibir acomodaciones y modificaciones en la clase regular y en los tests estandarizados aún cuando se
haya renunciado a las clases de ESOL. Renunciar a la clase de ESOL, sin embargo, no exceptúa a los estudiantes para
participar en la evaluación ACCESS .
English for Speakers of Other Languages (ESOL) Program
Modelos Instruccionales

Su niño debe recibir el tipo y cantidad de instrucción ESOL en Lectura, Escritura, Escuchar y Hablar inglés descrito abajo:
Nivel 1. ESOL
Horas por día
Los estudiantes son agrupados de acuerdo con su nivel de competencia en el
Pull-Out
idioma y son sacados de las clases regulares para recibir ESOL. Los maestros de
ES
Instruction
ESOL colaboran con los otros maestros para enseñar el idioma y otras habilidades
necesarias. Estudiantes no son penalizados por trabajo no hecho en la clase
regular.
2. ESOL
Horas por
Estudiantes reciben instrucción ESOL tanto del maestro de ESOL como del maestro
ES
Push-In and/or
semana
regular durante la clase de contenido (matemáticas, ciencias, estudios sociales o
MS
Consultative
inglés ). El maestro de ESOL y el maestro regular consultarán juntos para proveer el
HS
Instruction
mejor servicio al estudiante dependiendo del nivel de necesidad.
3. ESOL
Horas por día
Estudiantes reciben instrucción ESOL durante período co-curricular. No faltan a
MS
Co-curricular
clases de inglés, matemáticas, ciencias y estudios sociales. El maestro de ESOL
HS
suplementa y complementa el trabajo que se está haciendo en las clases regulares.
Class or Support
Lab
4. ESOL
Horas por día
Estudiantes toman su clase de ESOL como clase de inglés (ELA). Estándares y
MS
English
objetivos esenciales enseñados en clase regular de inglés son modificados y
HS
Language
acomodados para el éxito de los estudiantes. El maestro de ESOL está certificado
Arts Class
para enseñar ambos: ESOL y ELA.
5. ESOL
Horas por día
Estudiantes no son sacados de ninguna clase. Reciben créditos electivos que
HS
Elective
cuentan para graduarse. Reciben calificaciones de esta clase en sus reportes.
Course for
Tareas y trabajo de la clase son ajustados de acuerdo con el nivel de competencia
Credit
en inglés del estudiante.
6. Newcomer
Horas por día
Estudiantes son inscritos en un programa especial en el primer año y medio de
HS
Program
instrucción de inglés en los Estados Unidos, con la idea de acelerar su habilidad en
inglés, así como también desarrollar el vocabulario social y académico. Si usted no
quiere que su estudiante entre a este programa, por favor escriba sus iniciales
aquí: _________________
7. ESOL Endorsed
Horas por día
Estudiantes son asignados a las clases regulares con un maestro de ELA aprobado
ES
Reading Coach or
por ESOL ó se les da servicios de ayuda en lectura con un entrenador de lectura
MS
ELA Teacher
aprobado por ESOL.
HS
La competencia en inglés de su niño será evaluada todos los años usando el South Carolina’s ACCESS test. El/ella saldrá del
Programa de ESOL siguiendo las reglas del State Department of Education. Estas reglas se consiguen en Element 5.4 of the SC
Accountability Workbook siguiendo el enlace en: http://www.ed.sc.gov
Si usted quiere más información, favor contactar el maestro de ESOL en la escuela de su estudiante:
en
para hacer una cita.
Los padres tienen el derecho de expresar sus opinions y hablar de sus preocupaciones sobre cualquier servicio educativo que su niño
esté recibiendo. Favor contactar al Dr. Shawn Suber al (803) 787-1910 para esto.

Favor firmar y devolver esta forma a la escuela de su estudiante, a la atención del maestro de ESOL arriba
indicado.
He leído y entendido las políticas y procedimientos de ESOL arriba descritas.
_____________________________________________ _______________________________________ __________
Nombre del Estudiante
Firma del Padre
Fecha
_____________________________________________ ____________________________________________________
Teléfono
Dirección de Email
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Khu hoïc chính hai taïi Richland
Thoâng baùo cho phuï huynh veà vieäc saép lôùp cho con vaøo chöông trình Anh ngöõ cho nhöõng
ngöôøi noùi ngoân ngöõ khaùc (ESOL)
Kính gôûi phuï huynh cuûa hoïc sinh :________________________________________________________
Teân hoï
Teân goïi
Teân ñeäm vieát taét
Tröôøng hoïc __________________________________ Lôùp ___________
Ngaøy
Khaû naêng thoâng hieåu Anh ngöõ cuûa con quí vò ñaõ ñöôïc traéc nghieäm döïa vaøo caùc baøi thi khaûo
saùt veà Anh ngöõ cuûa ACCESS, Giaùm ñònh ngoân ngöõ Woodcock-Munoz, hoaëc thaåm ñònh ngoân
ngöõ W-APT. Keát quaû ñieåm thi cuûa con quí vò laø ________________________ ñieàu naøy coù nghóa
laø
khaû
naêng
Anh
ngöõ
cuûa
con
quí
vò
ôû
trình
ñoä
laø
_________________________________________.
Keát quaû ñieåm thi cho thaáy con cuûa quí vò ñang tieán boä veà khaû naêng Anh ngöõ vaø chöùng toû laø qua söï
hoã trôï cuûa chöông trình ESOL seõ coù lôïi cho con cuûa quí vò ñeå coù theå tham gia vaøo caùc lôùp hoïc chính quy
cuûa tröôøng. Con cuûa quí vò ñöôïc saép xeáp cho vaøo chöông trình ESOL cuûa khu hoïc chính hai taïi Richland vôùi
trình ñoä anh ngöõ ñöôïc ñaùnh daáu ôû döôùi ñaây. Söï quyeát ñònh naøy ñöôïc döïa vaøo keát quaû cuûa caùc baøi
thi giaùm ñònh ôû treân, caùc keát quaû traéc nghieäm caên baûn khaùc, ñieåm trong lôùp hoïc vaø caùc yeáu toá
khaùc:

Kyõ naêng-Döï bò – Daãn nhaäp
Sô khôûi – Hoäi nhaäp
Trung Caáp - Ñang phaùt trieån
Cao Caáp – Môû roäng
______ Khôûi söï thoâng thaïo – Baéc caàu
Muïc ñích cuûa chöông trình ESOL laø ñeå hoïc Anh ngöõ cho thích hôïp vôùi khaû naêng vaø nhu caàu cuûa
hoïc sinh. Töø tieåu hoïc ñeán trung hoïc, caùc hoïc sinh ñoøi hoûi phaûi thoâng thaïo caùc moân hoïc cô
baûn vaø ñaït chæ tieâu do tieåu bang ñeà ra. Khi vaøo trung hoïc, hoïc sinh phaûi hoïc ñuû 24 tín chæ vaø ra
tröôøng vôùi moät trình ñoä töông ñöông nhö taát caû caùc treû em noùi tieáng Anh cuûa ngöôøi baûn xöù.
Boä phaän ESOL phoái trí caùc dòch vuï hoïc anh ngöõ tuøy theo trình ñoä vaø khaû naêng thoâng hieåu Anh
ngöõ cuûa hoïc sinh.
Hoïc sinh cuûa chöông trình ESOL ñöôïc bình ñaúng tham gia vaøo caùc chöông trình ñeà xöôùng khaùc
cuûa khu hoïc chính daønh cho hoïc sinh cuûa chuùng ta. Caùc hoïc sinh coù ñieàu kieän ñeå hoïc nhöõng
chöông trình giaùo duïc ñaëc bieät hoaëc nhaän caùc dòch vuï daïy ñaëc bieät seõ ñöôïc cung caáp caùc
dòch vuï ñoù keøm chung vôùi chöông trình ESOL. Giaùo vieân cuûa ESOL seõ phoái hôïp vôùi caùc giaùo
vieân cuûa chöông trình daïy ñaëc bieät ñeå thöïc thi ñuùng vôùi Keá hoaïch Giaùo duïc Caù nhaân (IEP).
Moãi muøa xuaân, caùc hoïc sinh coù ngoân ngöõ chính ôû nhaø khaùc hôn laø Anh ngöõ seõ ñöôïc khaûo
saùt qua baøi thi khaû naêng Anh ngöõ cuûa tieåu bang South Carolina (ACCESS test). Chæ khi naøo keát
quaû ñieåm thi khaûo saùt cuûa baøi thi ACCESS ñaït ñöôïc trình ñoä “löu loaùt (fluent),” (baéc caàu/vöôn
tôùi) hoïc sinh môùi ñöôïc chuyeån ra khoûi chöông trình ESOL. Bao nhieâu naêm phaûi hoïc chöông trình
ESOL seõ tuøy thuoäc vaøo trình ñoä hieåu bieát khôûi ñaàu cuûa hoïc sinh, söï coá gaéng, giaùo duïc tröôùc
kia vaø nhieàu yeáu toá khaùc.
Chöông trình ESOL hoäi nhaäp kyõ naêng ngoân ngöõ vôùi caùch daäy cô baûn-noäi dung döïa vaøo caùc
chuû ñeà phoå thoâng ñeå hoïc sinh hoïc ñöôïc caùc thoâng tin veà hoïc vaán, kyõ naêng Anh ngöõ, vaø hoïc
bieát caùc chieán löôïc ñeå giuùp cho caùc em thaønh coâng trong caùc lôùp hoïc chính quy. Giaùo vieân
ESOL daïy trong caùc lôùp coù caû hai caùch daïy cô baûn noäi dung vaø cô baûn truyeàn thoáng. Neáu coù
giaùo vieân chính cuûa lôùp daïy chöông trình naøy thì giaùo vieân cuûa ESOL seõ phoái trí vaø coá vaán cho
giaùo vieân chính ñeå baûo ñaûm hoïc sinh ñöôïc tieán boä vaø thaønh coâng.
Thænh thoaûng song ngöõ ñöôïc duøng trong lôùp ñeå giuùp cho hoïc sinh coù theå hieåu roõ hôn caùc baøi
hoïc neáu giaùo vieân daïy ESOL coù theå noùi ñöôïc hai thöù tieáng hoaëc coù nhieàu hoïc sinh trong lôùp
noùi tieáng Anh löu loaùt vaø coù cuøng chung moät tieáng meï ñeû. Tuy nhieân, vì coù nhieàu ngoân ngöõ
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khaùc nhau trong khu hoïc chính hai cuûa Richland, neân Anh ngöõ seõ laø ngoân ngöõ chính duøng trong
chöông trình daïy ESOL. Ñieàu naøy döïa vaøo tieàn leä tröôùc cuûa Boä ngoaïi giao (State Department).
Con cuûa quí vò seõ ñöôïc daïy caùc chöông trình hoïc chính quy ôû trong caùc lôùp hoïc bình thöôøng khi
caùc em khoâng hoïc trong caùc lôùp daïy ESOL. ÔÛ maët sau cuûa thoâng tin naøy quí vò seõ thaáy caùc
chöông trình ESOL coù saün cho con cuûa quí vò ôû taïi tröôøng cuûa mình.
Vôùi tö caùch laø phuï huynh quí vò coù quyeàn khöôùc töø khoâng cho con tham gia vaøo chöông trình
ESOL. Sau khi chuùng toâi nhaän ñöôïc ñôn xin khöôùc töø cuûa khu hoïc chính gôûi ñeán, con cuûa quí vò
seõ ñöôïc ruùt teân ra khoûi chöông trình ESOL. Maëc daàu giaùo vieân cuûa caùc lôùp hoïc chính quy seõ
coá gaéng daïy cho con cuûa quí vò, nhöng con cuûa quí vò seõ coù theå khoâng ñuû söùc ñeå theo kòp
chuùng baïn neáu khoâng coù söï hoã trôï cuûa chöông trình ESOL. Vì vaäy giaùo vieân cuûa ESOL seõ laøm
vieäc vôùi giaùo vieân cuûa chöông trình hoïc chính quy ñeå hoã trôï vaø coá vaán. Trong luùc quí vò khöôùc
töø khoâng tham gia, con cuûa quí vò vaãn coù ñuû ñieàu kieän ñeå ñöôïc saép ñaët naâng ñôõ vaø ñieàu
chænh caùc baøi vôû thi cöû ôû trong caùc lôùp hoïc chính quy cuûa tröôøng. Khöôùc töø khoâng tham gia
vaøo chöông trình ESOL, khoâng coù nghóa laø ñöôïc mieãn thi khaûo saùt trình ñoä Anh ngöõ cuûa
ACCESS.
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Chöông trình Anh ngöõ cho nhöõng ngöôøi noùi ngoân ngöõ khaùc (ESOL)
Moâ hình Giaùo duïc

Con cuûa quí vò ñöôïc ñeà nghò cho vaøo chöông trình daïy veà Ñoïc, Vieát, Nghe, Noùi cuûa ESOL ñöôïc
trình baøy döôùi ñaây:
Trình
1. ESOL
Hoïc sinh ñöôïc goäp vaøo töøng nhoùm tuøy theo khaû naêng
ñoä
thoâng hieåu Anh ngöõ vaø trình ñoä cuûa lôùp vaø ñöôïc ruùt ra
Ruùt ra khoûi
khoûi caùc lôùp hoïc chính quy ñeå hoïc chöông trình ESOL. Giaùo
lôùp hoïc
ES
vieân ESOL hôïp taùc vôùi giaùo vieân chính cuûa lôùp ñeå daäy
chính quy
sinh ngöõ vaø caùc kyõ naêng caàn thieát. Hoïc sinh khoâng bò
phaït vì thieáu xoùt khoâng laøm ñöôïc caùc baøi vôû trong caùc lôùp
hoïc bình thöôøng.
2. ESOL
Hoïc sinh ñöôïc caû hai giaùo vieân ESOL vaø giaùo vieân chính
ES
Daäy Hoäi
daïy chung trong nhöõng lôùp hoïc coù chuû ñeà (nhö toaùn, khoa
MS
nhaäp/ hoaëc
hoïc, xaõ hoäi hoïc hoaëc Anh vaên ELA). Giaùo vieân ESOL vaø
HS
Coá vaán
giaùo vieân chính seõ phoái hôïp vôùi nhau ñeå laäp moät chöông
trình daäy thích hôïp nhaát cho hoïc sinh döïa vaøo trình ñoä vaø nhu
caàu cuûa hoïc sinh.
3. ESOL
Hoïc sinh ñöôïc daäy ESOL trong caùc giôø ñoàng hoïc vôùi caùc
MS
Lôùp hoïc
moân khaùc. Hoïc sinh seõ khoâng bò boû xoùt caùc moân hoïc coát
HS
ñoàng moân
loûi nhö vaên chöông, toaùn, khoa hoïc vaø xaõ hoäi hoïc. Giaùo
hoaëc Hoã trôï
vieân ESOL boå sung vaø hoã trôï caùc baøi vôû lieân quan ñeán
thöïc nghieäm
nhöng lôùp hoïc chính quy.
4. ESOL
Hoïc sinh laáy caùc lôùp hoïc ESOL nhö laø caùc lôùp hoïc vaên
MS
Caùc lôùp
chöông caàn phaûi coù ñeå ra tröôøng. Caùc chæ tieâu toái caàn cô
HS
vaên chöông
baûn vaø muïc tieâu daïy doã trong caùc lôùp hoïc chính quy baèng
veà Anh Ngöõ
tieáng Anh ñöôïc ñieàu chænh vaø söûa ñoåi ñeå thích öùng cho
hoïc sinh deã ñöôïc thaønh coâng. Giaùo vieân ESOL coù giaáy
pheùp chöùng nhaän ñöôïc daïy caû hai chöông trình ESOL vaø
Vaên chöông Anh ngöõ.
5. ESOL
Hoïc sinh khoâng bò ruùt ra khoûi caùc lôùp hoïc chính quy. Hoïc
HS
Caùc lôùp
sinh nhaän ñöôïc caùc tín chæ tuøy choïn ñeå tính vaøo soá tín chæ
tuøy choïn ñeå
caàn coù ñeå ñöôïc ra tröôøng. Hoïc sinh nhaän ñöôïc ñieåm ghi
laáy tín chæ
vaøo hoïc baï cho lôùp naøy. Baøi taäp laøm ôû nhaø vaø baøi laøm
trong lôùp ñöôïc ñieàu chænh ñeå thích hôïp vôùi khaû naêng vaø
trình ñoä löu loaùt cuûa hoïc sinh.
6. Chöông trình
Hoïc sinh ñöôïc ñaêng kyù vaøo moät chöông trình ñaëc bieät cho
HS
cho hoïc sinh
thôøi gian moät naêm röôõi ñeå hoïc anh vaên ôû Hoa kyø nhaèm
môùi ñeán Myõ
muïc ñích ñeå phaùt trieån caáp toác khaû naêng Anh ngöõ cuõng
nhö gia taêng caùc töø ngöõ veà xaõ hoäi vaø hoïc vaán. Neáu quí
vò khoâng muoán cho con cuûa mình tham gia vaøo chöông trình
naøy, xin kyù taét teân vaøo ñaây:
___________________________
7. ESOL
Hoïc sinh ñöôïc saép cho vaøo caùc lôùp hoïc chính quy vôùi moät
ES
Daïy keøm ñoïc
giaùo vieân daïy Anh vaên ñöôïc coâng nhaän hoaëc moät ngöôøi
MS saùch ñöôïc
daïy keøm ñoïc saùch ñuôïc coâng nhaän bôûi ESOL.
HS
coâng nhaän
hoaëc Giaùo
vieân Anh vaên
ELA
Khaû naêng Anh ngöõ cuûa con quí vò seõ ñöôïc giaùm ñònh moãi naêm qua baøi thi khaûo saùt ACCESS
cuûa tieåu bang South Carolina. Con cuûa quí vò seõ ñöôïc ra khoûi chöông trình ESOL chieáu theo chæ
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tieâu ñeà ra cuûa Boä giaùo duïc cuûa tieåu bang. Caùc chæ tieâu naøy ñöôïc dieãn giaûi ôû phaân ñoaïn 5.4
cuûa taøi lieäu Chòu traùch nhieäm haønh xöû cuûa SC coù theå thaâu thaäp thoâng tin naøy baèng caùch
noái keát vaøo maïng: http://www.ed.sc.gov
Neáu quí vò muoán coù theâm thoâng tin, xin lieân laïc vôùi giaùo vieân ESOL cuûa tröôøng maø con quí vò
ñang theo hoïc:
taïi
ñeå
saép
ñaët moät cuoäc heïn.
Phuï huynh coù quyeàn ñöôïc leân tieáng vaø baøy toû quan ñieåm veà vieäc giaùo duïc cho con em cuûa
mình. Xin lieân laïc vôùi Dr. Shawn Suber ôû soá (803) 787-1910 ñeå laøm vieäc naøy.

Xin kyù teân vaø gôûi maãu ñôn naøy laïi cho giaùo vieân ESOL cuûa tröôøng maø con quí vò
ñang hoïc.
Toâi ñaõ ñoïc vaø hieåu roõ chính saùch vaø thuû tuïc veà chöông trình ESOL giaûi
thích ôû treân.
__________________________
Teân hoïc sinh
____________________________
Soá ñieän thoaïi

_______________________
______________
Chöõ kyù cuûa phuï huynh
Ngaøy
____________________________________
Ñòa chæ Email
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Richland School District Two
Parental Notification of Student Placement in the
English for Speakers for Other Languages (ESOL) Program

To the Parent or Guardian of: _______________________________________________________________________________________
Last Name
First Name
Middle Initial
School _______________________________________________________

Grade ___________

Date

________

Your child’s English proficiency has been measured using the ACCESS for ELL placement screener (WAPT) or the Woodcock-Munoz Language Survey (WMLS). Based on the results of this test, as well as
additional factors such as grades and other test scores, we do NOT recommend an English for Speakers of
Other Languages (ESOL) class for your student. Your child will be monitored throughout the next two
school years to ensure she/he is having success in the regular classroom.
If you would like more information, please contact _______________________________________, the ESOL teacher at
__________________________________________________ School, at ___________________________ to arrange an appointment.
You as parent have the right to express opinions and voice concerns about any educational services your
child is receiving. Please contact Dr. Shawn Suber, Director of ESOL, at (803) 738-3260 to do this.
Sincerely,

Shawn Suber,
Director of Title III/ESOL
____________________________________________________________________________
Please sign and return this form to the above ESOL teacher at your child’s school. Thank you very much.
I have read and understand the ESOL policies and procedures outlined above.
______________________________________________________
Student Name

_______________________________________________ _______________
Parent Signature

Date
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ﻣﺪﺭﺳﺔ ﺭﻳﺘﺸﻼﻧﺪ ﺑﺎﻟﻤﻘﺎﻁﻌﺔ ﺍﻟﺜﺎﻧﻴﺔ

ﺇﺧﻄﺎﺭ ﺍﻟﻮﺍﻟﺪﻳﻦ ﻋﻦ ﻭﺿﻊ ﺍﻟﻄﺎﻟﺐ ﻓﻲ
ﺑﺮﻧﺎﻣﺞ ﺩﺭﺍﺳﺔ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻟﻐﻴﺮ ﺍﻟﻨﺎﻁﻘﻴﻦ ﺑﻬﺎ )(ESOL
ﺇﻟﻰ ﻭﺍﻟﺪ ﺃﻭ ﺇﻟﻰ ﻭﻟﻲ ﺃﻣﺮ ﺍﻟﻄﺎﻟﺐ_______________________________________________________________________________________ :
ﺍﻻﺳﻢ ﺍﻷﻭﻝ

ﺍﺳﻢ ﺍﻟﻌﺎﺋﻠﺔ

ﺍﻟﻤﺪﺭﺳﺔ________________________________________________

ﺃﻭﻝ ﺣﺮﻑ ﻣﻦ ﺍﻻﺳﻢ ﺍﻷﻭﺳﻂ

ﺍﻟﺼﻒ___________

ﺍﻟﺘﺎﺭﻳﺦ ___________

ﺗﻢ ﺗﻘﻴﻴﻢ ﻣﺪﻯ ﺇﺟﺎﺩﺓ ﻁﻔﻠﻚ ﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻣﻦ ﺧﻼﻝ ﺍﺧﺘﺒﺎﺭ  ACCESSﻟﺘﺤﺪﻳﺪ ﺍﻟﻤﺴﺘﻮﻯ ﻟﻤﺘﻌﻠﻤﻲ ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ) (W-APTﺃﻭ ﻣﻦ ﺧﻼﻝ ﺍﻟﺪﺭﺍﺳﺔ ﺍﻻﺳﺘﻘﺼﺎﺋﻴﺔ ﺍﻟﻠﻐﻮﻳﺔ

 .Woodcock-Munozﻭﺑﻨﺎ ًءﺍ ﻋﻠﻰ ﻧﺘﺎﺋﺞ ﻫﺬﺍ ﺍﻻﺧﺘﺒﺎﺭ ،ﻭﺃﻳﻀًﺎ ﻋﻠﻰ ﻋﻮﺍﻣﻞ ﺇﺿﺎﻓﻴﺔ ﺃﺧﺮﻯ ﻣﺜﻞ ﺍﻟﺪﺭﺟﺎﺕ ﻭﻧﺘﺎﺋﺞ ﺍﻻﺧﺘﺒﺎﺭﺍﺕ ﺍﻷﺧﺮﻯ ،ﻓﺈﻧﻨﺎ ﻻ ﻧﻮﺻﻲ ﺑﺒﺮﻧﺎﻣﺞ ﺩﺭﺍﺳﺔ

ﺍﻟﻠﻐﺔ ﺍﻹﻧﺠﻠﻴﺰﻳﺔ ﻟﻐﻴﺮ ﺍﻟﻨﺎﻁﻘﻴﻦ ﺑﻬﺎ ) (ESOLﻟﻄﻔﻠﻚ .ﻭﺳﻴﺘﻢ ﻣﺮﺍﻗﺒﺔ ﻁﻔﻠﻚ ﻁﻮﺍﻝ ﺍﻟﻌﺎﻣﻴﻦ ﺍﻟﺪﺭﺍﺳﻴﻴﻦ ﺍﻟﺘﺎﻟﻴﻴﻦ ﻟﻀﻤﺎﻥ ﻧﺠﺎﺣﻪ/ﻧﺠﺎﺣﻬﺎ ﻓﻲ ﺍﻟﻔﺼﻮﻝ ﺍﻟﺪﺭﺍﺳﻴﺔ ﺍﻟﻌﺎﺩﻳﺔ.

ﺇﺫﺍ ﻛﻨﺖ ﺗﺮﻏﺐ ﻓﻲ ﻣﺰﻳﺪ ﻣﻦ ﺍﻟﻤﻌﻠﻮﻣﺎﺕ ،ﻳﺮﺟﻰ ﺍﻻﺗﺼﺎﻝ ﺑــ ______________________________________________ ،ﺍﻟﻤﻌﻠﻢ ﺍﻟﺨﺎﺹ ﺑﺒﺮﻧﺎﻣﺞ )(ESOL
ﻟﻤﺪﺭﺳﺔ _____________________________________________ ﻋﻠﻰ ﺭﻗﻢ _______________________________________ ﻟﺘﺤﺪﻳﺪ ﻣﻮﻋﺪًﺍ.
ﺃﻧﺖ ،ﻛﻮﺍﻟﺪ ﻟﻠﻄﻔﻞ ،ﻟﺪﻳﻚ ﺍﻟﺤﻖ ﻓﻲ ﺍﻟﺘﻌﺒﻴﺮ ﻋﻦ ﺭﺃﻳﻚ ﻭﻗﻠﻘﻚ ﺣﻮﻝ ﺃﻱ ﺧﺪﻣﺔ ﻣﻦ ﺍﻟﺨﺪﻣﺎﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺍﻟﺘﻲ ﻳﺤﺼﻞ ﻋﻠﻴﻬﺎ ﺍﻟﻄﻔﻞ .ﻳﺮﺟﻰ ﺍﻻﺗﺼﺎﻝ ﺑﺎﻟﺴﻴﺪﺓ ﺳﻮ ﻣﻴﻠﻴﺖ ﻣﺪﻳﺮﺓ ﺑﺮﻧﺎﻣﺞ
) ،(ESOLﻋﻠﻰ ﺭﻗﻢ  (803) 738-3260ﻟﻠﻘﻴﺎﻡ ﺑﺬﻟﻚ.

ﻣﻊ ﺧﺎﻟﺺ ﺍﻟﺘﻘﺪﻳﺮ،

ﺳﻮ ﻣﻴﻠﻴﺖ
ﻣﺪﻳﺮﺓ ﺑﺮﻧﺎﻣﺞ )(Title III)/(ESOL
________________________________________________________________________

ﻳﺮﺟﻰ ﺗﻮﻗﻴﻊ ﻫﺬﺍ ﺍﻟﻨﻤﻮﺫﺝ ﻭﺇﻋﺎﺩﺗﻪ ﺇﻟﻰ ﻣﻌﻠﻢ ) (ESOLﺍﻟﻤﺬﻛﻮﺭ ﺃﻋﻼﻩ ﺑﻤﺪﺭﺳﺔ ﻁﻔﻠﻚ .ﺷﻜﺮﺍ ﺟﺰﻳﻼً.
ﻟﻘﺪ ﻗﺮﺃﺕ ﻭﻓﻬﻤﺖ ﺳﻴﺎﺳﺎﺕ ﻭﺇﺟﺮﺍءﺍﺕ ) (ESOLﺍﻟﻤﺤﺪﺩﺓ ﺃﻋﻼﻩ.
_____________________________________________
ﺍﺳﻢ ﺍﻟﻄﺎﻟﺐ

_________________________________________ _______________
ﺗﻮﻗﻴﻊ ﻭﻟﻲ ﺍﻷﻣﺮ

ﺍﻟﺘﺎﺭﻳﺦ

 -ﺗﻢ ﺍﻟﺘﺤﺪﻳﺚ ﻓﻲ 2015 / 8

里奇兰第二学区
关于学生参加非母语者英语课程（ESOL）项目的家长通知

致__________________________________________的家长或监护人：
姓
名
中间名缩写
学校 ________________________________

年级___________

日期

________

现已通过英语学习者州际英语理解力及沟通测验的安置筛选项目或伍德考克-穆诺兹语言调查（WMLS/
W-APT）对您孩子的英文熟练程度进行了衡量。基于该项测试，并考虑到成绩及其他考试分数等附加因
素，我们不推荐您的学生参加非母语者英语课程。您的孩子将在整个学年受到关注，确保她/他在常规
课堂学习中获得成功。

如果你希望获取更多信息，请联系 _______________________________________，即
__________________________________________________ 学校的 ESOL 教师，请致电_______________
进行预约。
作为家长，您有权就您孩子所受到的教育服务发表意见并提出有关事宜。如需报告，请致电(803) 7383260，联系 ESOL 主管 Shawn Suber 女士。
诚致，

Shawn Suber,
Director of Special Programs
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
请签署并将本表返还您孩子学校的上述 ESOL 教师。
非常感谢。

我已经阅读且理解上文所述的 ESOL 政策及程序。
___________________________________
学生姓名

_________________________
家长签字

_______________
日期
2015 年 8 月更新

리치랜드 제 2 학군
외국어로서의 영어 교육 (ESOL) 프로그램 학급 배정 통지서
학부모님/법적 보호자:_________________________________________________________
성

이름

학교이름: __________________________________

학년:____________ 날짜: ________

귀하의 자녀의 영어 능력 을 ACCESS for ELLs (W-APT) 언어 스크리너 또는 우드콕-무
노즈 언어 조사 (WMLS)로 평가 했음을 알려드립니다. 위의 시험 결과와 그 밖에 정규 수업중의
시험결과 등을 고려했을때 귀하의 자녀는 외국어로서의 영어 교육(ESOL)을 권장하지 않음을
알려드립니다. 저희들은 귀하의 자녀가 향후 2 년동안 정규 수업을 잘 할수 있도록 모니터링
할것입니다.

이 문제에 대해 더 자세한 정보를 원하시면 _______________________________________, ESOL 선생님께
__________________________________________________ 학교 , 몇시에 ___________________________ 만나기를 요청합니다.
귀하는 귀하의 자녀가 받는 모든 교육 서비스 에 대한 의견 및 의를 표명 할 권리가 있습니다. Sue

Mellette 틀리 , ESOL 이사 , (803) 738-3260에 문의하시기 바랍니다 .
감사합니다,
Shawn Suber
Director of Title III/ESOL
____________________________________________________________________________
이 서명하셔 위의 ESOL 선생님 양식을 보내 주시기 바랍니다 . 감사합니다.
저는 위의 설명한 ESOL의 정책과 절차를 이해 했다.

______________________________________________________

_______________________________________________ _______________

updated –8/2015

Richland School District Two
Notificación a los Padres de Ubicación del Estudiante en el
Programa “English for Speakers for Other Languages” (ESOL)

Para el Padre o Tutor de: ___________________________________________________________________________
Last Name
First Name
Middle Initial
Escuela

_____________________________________________ Grado ___________

Fecha

Se ha evaluado la capacidad de inglés de su estudiante usando el W-APT o Woodcock-Muñoz Language Survey (WMLS).
Basados en los resultados de esta evaluación, así como también factores adicionales como calificaciones y resultados de
otros tests, nosotros NO recomendamos una clase de ESOL para su estudiante. Su estudiante va a ser observado
durante el año escolar para asegurarnos que él/ella está teniendo éxito en el salón de clase regular.

Si usted quisiera más información, por favor contactar a ______________________________, la maestro o el maestro
de ESOL en __________________________ School, al ___________________________ para hacer una cita.
Los padres tienen el derecho de expresar opiniones y manifestar sus preocupaciones en relación con cualquier servicio
educativo que su estudiante está recibiendo. Por favor contactar a Sr. Shawn Suber al (803) 738-3260 si usted tiene la
necesidad de ejercer sus derechos.
Gracias,

Shawn Suber,
Director of Special Programs
_____________________________________________________________________________________
Por favor firmar y devolver esta forma al maestro de ESOL arriba mencionado.

He leído y entendido las reglas y procedimientos de ESOL.

______________________________________
Nombre del Estudiante

___________________________________________
Firma de uno de los Padres y Fecha

updated 8/2015

Ty Học chính Richland Quận Hai
Thoâng baùo veà vieäc saéùp xeáp hoïc sinh vaøo trong Chöông trình Anh ngöõ daønh
cho ngöôøi noùi ngoân ngöõ khaùc (ESOL)

Kính gôûi phuï huynh hoaëc giaùm hoä cuûa:
___________________________________________________________________________________
Teân hoï
Teân goïi
Teân ñeäm
Tröôøng _____________________________
___________

Lôùp ___________

Ngaøy

Khaû naêng thoâng hieåu Anh ngöõ cuûa con quyù vò ñaõ ñöôïc ñònh löôïng qua söï khaûo saùt
duøng phöông phaùp traéc nghieäm ACCESS ñeå saép ñaët ELL hoaëc Khaûo saùt ngoân ngöõ
cuûa Woodcock-Munoz (WMLS). Döïa vaøo keát quaû traéc nghieäm, cuõng nhö caùc yeáu toá boå
sung khaùc nhö ñieåm hoïc vaø caùc keát quaû thi cöû khaùc, chuùng toâi ñeà nghò hieän nay con
cuûa quyù vò KHOÂNG CAÀN phaûi tham gia vaøo chöông trình Anh ngöõ cho ngöôøi noùi ngoân
ngöõ khaùc (ESOL). Con cuûa quí vò seõ ñöôïc tieáp tuïc theo doõi trong suoát hai nieân hoïc saép
ñeán ñeå baûo ñaûm cho em ñöôïc hoïc haønh coù keát quaû trong caùc lôùp hoïc bình thöôøng.
Neáu quyù vò muoán bieát theâm chi tieát, xin lieân laïc
_______________________________________, laø giaùo vieân cuûa chöông trình ESOL taïi
tröôøng ________________________________________________, ôû
___________________________ ñeå laøm cuoäc heïn gaëp chuùng toâi.
Quyù vò vôùi tö caùch laø phuï huynh quyù vò coù quyeàn baøy toû yù kieán cuûa mình vaø neâu
leân nhöõng moái quan taâm veà caùc dòch vuï giaùo duïc ñöôïc cung caáp cho con cuûa quyù vò.
Xin lieân laïc vôùi Baø Shawn Suber, Giaùm ñoác chöông trình ESOL, taïi soá (803) 738-3280 ñeå
laøm ñieàu naøy.
Kính buùt,

Shawn Suber,
Giaùm ñoác chöông trình Khôûi ñoäng Hoïc vaán
________________________________________________________________________________
_________
Xin kyù teân vaøo baûn ñôn naøy vaø gôûi laïi cho giaùo vieân cuûa ESOL ôû treân, taïi tröôøng
hoïc cuûa con quyù vò. Caùm ôn quyù vò raát nhieàu.
Toâi ñaõ ñoïc vaø hieåu chính saùch vaø thuû tuïc cuûa ESOL trình baøy ôû treân.

____________________________

________________________________

Teân hoïc sinh

Chöõ kyù cuûa phuï huynh

_______________
Ngaøy

updated 8/2015

ESOL - 5 Content Area Progress Report

Date ________

Student Information
Last name: __________________ First Name: _________________ Class Grade: __________ Teacher name: _________________ Subject: : _________________
Please document your communication with the student’s parent/guardian:
I have not attempted to contact the parents so far this year.

Comments concerning parent contact:

I have attempted to contact the parent without success.
I have contacted the parent in English (or through an interpreter if necessary).
I would like to know how to contact the parent through an interpreter.

To handle the REGULAR work in my class this student requires (check all that applies)
No extra assistance

Some extra assistance

Constant attention

Extensive modifications; unable to handle the work required of English-fluent students

Modifications and Accommodations Made – Please check the following that you do for the above student.
Instructional Modifications and Accommodations
Prioritize key objectives
Tap prior knowledge and personal history
Preferential seating
Use multisensory input: pictures, flashcards, visuals, videos, music, realia, charts
Buddy student or cooperative learning
Simplified language and vocabulary, rewording and rephrasing
Alternate reading on lower grade level, leveled readers, shorter reading assignments
Provide class notes or partial notes with blanks to be filled in
Meeting with student one on one to check comprehension
Use kinesthetic methods: gestures, drama, TPR, movement
Pre-teach vocabulary and key concepts
Others:

Assessment Modifications and Accommodations
Oral assessments (reading assessments aloud)
Bilingual or picture dictionary
Extended time, scheduling modifications
Allow for non-essential errors (spelling, grammar, items not focus of assessment)
Show models and give examples of acceptable work
Shortened tests, removing answer options on multiple choice
Allow alternate forms of assessment: e.g. portfolios, labeling or drawing, etc.
Rewording or rephrasing directions and questions to simplify language
Allow for retakes, revisions
Study guides given beforehand to guide studying
Open book or open notes, indicating what pages to find answers in book
Others:

Please continue to page 2 to complete this progress report.

ESOL 5 Reviewed 5/2015

Performance Levels – Please indicate how this student is performing in your class

Academic Skills
(Teachers, please mark responses on
both columns to the right)

Vocabulary – Social
Vocabulary – Academic
Reading Comprehension and Skill
Writing Ability
Completes Assignments and
Homework
Follows Classroom Procedures and
Expectations

12345-

Based on your modified objectives, presentation and
assessment, this student…
Does not attempt modified work
Tries to complete modified work, but has little success
Can do some of the modified work
Does the modified work with success
Is working on grade level without the need of modifications
1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Compared to
English Speaking students in your class.
A
B.
C.

Above what I expect of other English speaking students
Same level I expect of other English speaking students
Below what I expect of other English speaking students

A

B

C

A

B

C

A

B

C

A

B

C

A

B

C

A

B

C

Teacher Comments: Please write any comments/questions you have in the box below
Write any comments here:

I have some concern this student might fail this course/class/subject.
No, I do not need to speak with an ESOL teacher regarding this student.
Yes, I would like to meet with an ESOL teacher regarding this student. Potential days or times to meet:
ESOL 5 Reviewed 5/2015

ACHIEVEMENT CHECKLIST
Transition to Consultative Services (B3)
Richland School District Two English for Speakers of Other Languages (ESOL)
Last name:_______________________ First name: _________________ School: _______________________
Current Grade (must be 4th or higher) ______ ESOL Teacher:______________ Evaluation Date: ________
Instructions: Please indicate the matrix score for each factor that applies.
Most Current
ACCESS Test

Composite Score/Proficiency:______________ R: ____ W: ____ S: ____ L: ____
Grade:_____
Year:__________

ACT Aspire or ACT
(Writing Component):

Level of performance: ________

Score ______

Grade:_____

Year:______

ACT Aspire or ACT
(ELA Component):

Level of performance: ________

Score ______

Grade:_____

Year:______

ACT Aspire or ACT
(Reading Component):

Level of performance: ________

Score ______

Grade:_____

Year:______

ACT Aspire or ACT
(Math Component):

Level of performance: ________

Score ______

Grade:_____

Year:______

Level of performance: ________
Level of performance: ________

Score ______
Score ______

Grade:_____
Grade:_____

Year:______
Year:______

Level of performance: ________

Score ______

Grade:_____

Year:______

PASS Science and/or
Social Studies
WorkKeys Assessment

ADDITIONAL CONSIDERATIONS:
Most Current

Score: _____ Percentile:_____ Results show ESOL Level:_____ Date: ______
MAP Reading
ESOL Teacher Rating
Current Content Area
Grades from last report
card dated:
____/____/_____

Average Student

Above Average Student

ELA: _______ Math: _______ SS: _______
Other:______________________ _______
______________________ _______

Exemplary Student

Sci: _______

ESOL Teacher Comments:
Signature:________________________
*Please submit to Lead Teacher for review to have student moved to consultative services.
____Approved

_____Not Approved

Comments:
______________________________________________
Signature, Lead ESOL Teacher
Date
REVISED 8/2015

Richland School District Two
Monitoring Form – English Proficiency 6 and 7
Student______________________
School___________________________________
First Year Follow-Up: Year______
Grade______ ESOL Teacher____________________________
CLASSROOM PERFORMANCE
ELA
Math
1st Nine Weeks
2nd Nine Weeks
3rd Nine Weeks
4th Nine Weeks
FORMAL ASSESSMENT
Writing
MAP
ACT ASPIRE
EOC
ACT/3rd year HS
WORKKEYS/HS
Recommendation:
No Change

Science

Social Studies

English/ELA

Attendance Discipline

Reading

ESOL Re-entry

Math

Other Program (specify)

Comments
Signature

ESOL Teacher________________________

Date______________

_____________________________________________________________________________________
Second Year Follow-Up: Year______ Grade______
CLASSROOM PERFORMANCE
ELA
Math
st
1 Nine Weeks
2nd Nine Weeks
3rd Nine Weeks
4th Nine Weeks
FORMAL ASSESSMENT
WRITING
MAP
ACT ASPIRE
EOC
ACT/3rd year HS
WORKKEYS/HS
Recommendation:
No Change

Science

ESOL Teacher__________________________

Social Studies

ENGLISH/ELA

ESOL Re-entry

Attendance Discipline

READING

MATH

Other Program (specify)

Comments
Signature

ESOL Teacher______________________ Date______________

Monitoring Form 5/2015

Richland School District Two ESOL Resource Request Application
Awards

Eligibility

The number of classroom resource awards will depend on the
total number of applicants. The maximum amount of funds
available for each applicant is $500.00. Each applicant can
request up to 3 resources totaling a maximum of $500.00.
Selected recipients will be notified accordingly.

Classroom Resource request are available to full-time
educators who currently teach ESOL students and plan to
remain employed as a teacher in Richland School District Two
for the following year. If a teacher leaves the district before they
are able to use the resources, they are required to send all
resources back to the district ESOL department.

Classroom Resource Options
Resource funds can be used for a variety of materials, including
but not limited to books, reproducibles, software, math
manipulatives, consumables, audio-visual equipment, and lab
materials. Resources should be used within one year of the
application deadline.

Application Deadlines

ESOL Classroom Resource Application:
Name _______________________________________ Email Address _____________________________________
School ___________________________ Grade Level(s) ____________________ Subject _____________________
School Phone Number/Extension ______________________________________ Room Number _______________
Names and levels of ESOL students you currently teach:
1.

6.

11.

2.

7.

12.

3.

8.

13.

4.

9.

14.

5.

10.

15.

1

Classroom ESOL Resource Request:
Product Full Name:

Product ISBN Number:

Product Description. It is best to copy this description from the website or catalog.

How will this item be used effectively in the classroom and how will it promote effective student learning.

Publisher Name:

Publisher Address:

Publisher Website:

Vendor Name (where product can be
purchased):

Vendor Address:

Vendor Website:

Single Unit Price:

Quantity:

Total Cost:

Product Full Name:

Product ISBN Number:

Product Description. It is best to copy this description from the website or catalog.

How will this item be used effectively in the classroom and how will it promote effective student learning.

Publisher Name:

Publisher Address:

Publisher Website:

Vendor Name (where product can be
purchased):

Vendor Address:

Vendor Website:

Single Unit Price:

Quantity:

Total Cost:

Product Full Name:

Product ISBN Number:

Product Description. It is best to copy this description from the website or catalog.

How will this item be used effectively in the classroom and how will it promote effective student learning.

Publisher Name:

Publisher Address:

Publisher Website:

Vendor Name (where product can be
purchased):

Vendor Address:

Vendor Website:

Single Unit Price:

Quantity:

Total Cost:

2

ESOL Retention Committee Request
Richland School District Two
English for Speakers of Other Langugaes (ESOL)
Date: ____________

School:________________________

Name:_______________________________

ESOL teacher:__________________

Current Grade:________

Entry date into the US:___________

Date of Birth:________

Current ESOL Level:_________

Is this student from a limited formal schooling background?

Yes

Has this student been retained in the past?

No

Yes

No

Did this student return to his/her home country for any length of time?

Yes

No

If yes, please give some information (how long, when, etc. . . ) _______________________________
School administrator to contact about this retention:________________________________________
Person requesting retention:
Classroom teacher

ESOL teacher

Parent

Other: _____________________

Reason for possible retention:_________________________________________________________
_________________________________________________________________________________
Do you the ESOL teacher agree with the idea of retaining this student?

Yes

No

Not sure

Please explain: _____________________________________________________________________
__________________________________________________________________________________
Is this student being served by the school intervention assistance team or been referred to the team?
yes No
If yes, what has been done for interventions thus far?________________________________________
__________________________________________________________________________________
What accommodations have been made in the classroom for this student?_______________________
__________________________________________________________________________________
Has the parent been informed about the possible retention in a language he or she can understand?
Yes No
Does the parent agree with the idea of retention?
Revised August 2015

Yes

No Explain if NO: ________________

ESOL Retention Committee Request Procedures
Richland School District Two
English for Speakers of Other Languages (ESOL)

 ESOL teacher will make contact with classroom teachers about any ESOL student who is being
considered for retention.
 ESOL teacher will make contact with the building administrator who is over the retention decisions.
 Give that person a list of all LEP students (served and monitored) to see if any have been brought up for
retention. Ask that person if one of these students is being considered for retention to let you know.
 If there is an ESOL student who is being considered for retention, the ESOL teacher then will complete
the ESOL retention committee request form and give it to the ESOL team leader.
 The ESOL teacher will ask to be involved with any meeting that is happening regarding the student and
retention. For example, if the classroom teacher meets with administration to talk about this retention.
 The ESOL teacher will let the team leader know about those meetings so the team leader and Shawn
Suber can attend the meeting as well.
 Any principal planning to retain an ESOL student will be required to complete additional paperwork
from Shawn Suber to show that the retention is not due to linguistic and cultural issues and ESOL
concerns for State Department documentation
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