
Survey for English 1 and Reading Seminar Teachers 

 

English 1 Workshop/Curriculum Workshop Feedback 

 

English 1/ Reading Seminar Reunion! 

 

 

 

Unstoppable Learning PLO Materials: 

 

Standard/ Indicator What does this look like in your 

classroom? In other words, give an 

example of how you covered this 

standard in your instruction.  

Covered 

Yet? 

Inquiry (I)                    
(4-8 items) 

  

Standard 3: Construct knowledge, 

applying disciplinary concepts and tools, to 

build deeper understanding of the world 

through exploration, collaboration, and 

analysis. 
 3.2 Examine historical, social, cultural, or 

political context to broaden inquiry and create 

questions. 
 3.3 Gather information from a variety of 

primary and secondary sources and evaluate 

for perspective, validity, and bias. 
 3.4 Organize and categorize important 

information; synthesize relevant ideas to build 

a deeper understanding; communicate new 

learning; identify implications for future 

inquiry.  

  

Reading Literary Text (RL)   
(16-25 items) 

  

Standard 5: Determine meaning and 

develop logical interpretations by making 

predictions, inferring, drawing conclusions, 

analyzing, synthesizing, providing 

evidence, and investigating multiple 

interpretations. 
 5.1 Cite strong and thorough textual evidence 

to support analysis of what the text says 

explicitly as well as inferences drawn from 

the text; identify multiple supported 

  

https://docs.google.com/forms/d/e/1FAIpQLScnOMUcyHNwzUe9foInwMBe8we35qZsCXooyZR_OE2UE1ly7Q/viewform?c=0&w=1
https://docs.google.com/forms/d/e/1FAIpQLSciPbaHTNEo6yxKkDo19qMrUYLaxeCKLzMYd7y96WFvHcT1Mg/viewform?c=0&w=1
https://docs.google.com/a/richland2.org/forms/d/e/1FAIpQLSf3Gt-iELa_IXlmr_6D9n71X4HXLUl5kDqTnMI0aV51Wb1JKg/viewform?c=0&w=1


interpretations.  

Standard 6: Summarize key details and 

ideas to support analysis of thematic 

development.  
6.1 Determine a theme of a text and analyze 

its development over the course of the text 

including how it emerges and is shaped and 

refined by specific details; provide an 

objective summary of the text.  

  

Standard 8: Analyze characters, settings, 

events, and ideas as they develop and 

interact within a particular context.  
8.1 Analyze how characters or a series of 

ideas or events is introduced, connected, and 

developed within a particular context.  

  

Standard 9: Interpret and analyze the 

author’s use of words, phrases, and 

conventions, and how their relationships 

shape meaning and tone in print and 

multimedia texts. 
 9.1 Determine the figurative and connotative 

meanings of words and phrases; analyze the 

impact of specific word choices on meaning 

and tone.  

  

 
Standard 10: Apply a range of strategies to 

determine and deepen the meaning of 

known, unknown, and multiple-meaning 

words, phrases, and jargon; acquire and 

use general academic and domain specific 

vocabulary.  
10.1 Use context clues to determine meanings 

of words and phrases. 

  

Standard 11: Analyze and provide evidence 

of how the author’s choice of point of view, 

perspective, and purpose shape content, 

meaning, and style. 
 11.1 Analyze and provide evidence of how 

the author’s choice of point of view, 

perspective, and purpose shape content, 

meaning, and style. 

  

Standard 12: Analyze and critique how the 

author uses structures in print and 

multimedia texts to shape meaning and 

impact the reader.  

  



12.1 Determine the significance of the 

author’s use of text structure and plot 

organization to create the effects of mystery, 

tension, or surprise citing support from the 

text.  
12.2 Analyze how an author’s choices 

concerning how to structure a text, order 

events within the text, and manipulate time 

create different effects.  

Reading Informational Text (RI) 
(18-25 items) 

  

Standard 5: Determine meaning and 

develop logical interpretations by making 

predictions, inferring, drawing conclusions, 

analyzing, synthesizing, providing evidence 

and investigating multiple interpretations. 
 5.1 Cite significant textual evidence in order 

to articulate explicit meanings and meanings 

that can be inferred from the text; identify 

multiple supported interpretations.  

  

Standard 6: Summarize key details and 

ideas to support analysis of central ideas.  
6.1 Determine a central idea of a text and 

analyze its development over the course of the 

text including how it emerges and is shaped 

and refined by specific details; provide an 

objective summary of the text.  

  

Standard 8: Interpret and analyze the 

author’s use of words, phrases, text 

features, conventions, and structures, and 

how their relationships shape meaning and 

tone in print and multimedia texts. 
 8.1 Determine figurative, connotative, or 

technical meanings of words and phrases; 

analyze the impact of specific words, phrases, 

analogies or allusions on meaning and tone. 
 8.2 Determine how an author uses text 

features and structures to shape meaning and 

tone.  

  

Standard 9: Apply a range of strategies to 

determine the meaning of known, 

unknown, and multiple meaning words, 

phrases, and jargon; acquire and use 

general academic and domain specific 

vocabulary. 

  



 9.1 Use context clues to determine meanings 

of words and phrases.  

Standard 10: Analyze and provide evidence 

of how the author’s choice of purpose and 

perspective shapes content, meaning, and 

style.  
10.1 Determine an author’s point of view or 

purpose in a text and analyze how an author 

uses rhetoric to advance that point of view or 

purpose.  

  

Standard 11: Analyze and critique how the 

author uses structures in print and 

multimedia texts to craft informational and 

argument writing.  
11.1 Explain how the author’s ideas or claims 

are supported through the use of text features 

and structures.  
11.2 Analyze and evaluate the argument and 

specific claims in a text, assessing whether 

the reasoning is valid and the evidence is 

relevant and sufficient; identify false 

statements and fallacious reasoning.  

  

Writing (W)                             
 (5-8 items) 

  

Standard 2: Write informative/explanatory 

texts to examine and convey complex ideas 

and information clearly and accurately 

through the effective selection, 

organization, and analysis of content. 2h. 

develop and strengthen writing as needed by 

planning, revising, editing, rewriting; 

  

Communication (C)  
(2-6 items) 

  

Standard 4: Critique how a speaker 

addresses content and uses craft techniques 

that stylistically and structurally inform, 

engage, and impact audience and convey 

messages. 
 4.1 Evaluate a speaker’s point of view, 

reasoning, and use of evidence and rhetoric, 

identifying any fallacies in reasoning or 

exaggerated or distorted evidence. 
 4.3 Analyze the speaker’s use of repetition, 

rhetorical questions, and delivery style to 

convey the message and impact the audience.  

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Getting to Know Standards and Expectations 

 

 

     Curriculum has been described in many ways and at many levels. Essentially, curriculum is 

the content that will be taught. But it’s more complex than it seems. As George Posner (1994) 

notes, there are at least five levels of any curriculum: 



● The official curriculum, or written curriculum, gives the basic lesson plan to be followed, 

including objectives, sequence, and materials.  

● The operational curriculum is what is taught by the teacher, and how it is communicated. 

This includes what the teacher teaches in class and the learning outcomes for the student.  

● The hidden curriculum includes the norms and values of the surrounding society. These 

are stronger and more durable than the first two, and may be in conflict with them.  

● The null curriculum consists of what is not taught. Consideration must be given to the 

reasons behind why things are not included in the official operational curriculum 

● The extra curriculum is the planned experiences outside of the specific educational 

session.  

 

Types of Standards 

     Schools use several types of standards. Content standards, the most movoom, refer to a 

specific grade-level or class curriculum. These are developed at the district, state, territory, or 

national level. The content standards do not provide teachers with guidance for planning 

instruction but do stipulate what they should teach.  

 

     In addition to the content standards, performance standards are often developed at a local 

level to ensure that students can demonstrate their knowledge across traditional academic 

disciplines. Performance standards allow teachers from different disciplines to talk about their 

expectations for students beyond the curriculum.  

 

 

Fisher, D., & Frey, N. (2015). Unstoppable Learning: Seven Essential Elements to Unleash Student Potential. 

Bloomington, IN: Solution Tree Press.  

 

 

 

 

 

 

 

How Can I Structure Learning Tasks to Ensure Complexity?  

 

 

 

 

 

     Simply said, tasks should be appropriately complex. Although some aspects of the task may 

be familiar to students, there should be parts of each task that challenge their thinking or their 

skills. The task should be novel, meaning that it is not a replication of what the teacher has 



previously modeled. Task duplication does not result in student interest, motivation, or 

engagement. Meaningful tasks involve using what students know in a new way.  

In addition, the task should offer the possibility of productive failure (Kapur, 2008). We don’t 

mean that the task should be well beyond students’ capabilities but rather structured in such a 

way that students have to devote time and energy to complete the assignment.         

     Productive failure provides learning opportunities for students as they try and try again to 

complete their assignments. If students can complete the task on their own, without guidance or 

support from another person, then they really don’t need to spend time consolidating their 

learning-- that is, figuring out how existing knowledge and new knowledge combine to form a 

coherent whole. In those cases, students are ready to individually produce something that the 

teacher can assess.  

We used the term complexity very intentionally as we see it different from difficulty. Simply 

increasing the difficulty of the task doesn’t necessarily make it complex. Let’s look at these two 

terms. 

1. Difficulty: A measure of effort required to complete a task.  

2. Complexity: A measure of the thinking, action, or knowledge that is needed to 

complete the task.  

 

 

 

 

 

Fisher, D., & Frey, N. (2015). Unstoppable Learning: Seven Essential Elements to Unleash Student Potential. 

Bloomington, IN: Solution Tree Press. 

 

 

 

 

 

 

 

How will I ensure that my assessments are valid and reliable?  

 

 

 

 

● Reliability: A reliable measure is one that produces consistent scores when the 

phenomenon being measured doesn’t change.  

● Validity: A valid measure is one that accurately measures the concepts it is intended 

to measure.  

 



 

Here are practices related to test construction and delivery that make use of the principles of 

reliability and validity.  

● Create longer tests: Tests that only have a few items are more subject to being less 

reliable.  

● Use high-quality test items: Simply making the test longer isn’t the magical solution.  

● Write clear direction: All of us believe our directions are clear; our students’ opinions 

might differ. Consider the popular direction to “choose the best answer.” Without a 

definition of best, the default meaning is that best is equivalent to the teacher’s answer.  

● Don’t wait until just before the test is administered to construct it: It is very useful to pilot 

items with your class throughout the unit in the form of short quizzes. There is growing 

evidence that frequent low-stakes quizzes increase academic performance and retention 

of content. In addition, the frequent feedback students receives gives them a better means 

for self-assessing their own progress. An added benefit is that you can get feedback in 

advance from students about which items are not clearly written.  

● Write test items that gauge a wide range of expected difficulty levels. Test result are not 

useful to the student or the teacher if all the items are equally simple or difficult.  

● Be on the lookout for items that are unintentionally biased.  

● Analyze items to identify whether they are bad or not.  

 

Fisher, D., & Frey, N. (2015). Unstoppable Learning: Seven Essential Elements to Unleash Student Potential. 

Bloomington, IN: Solution Tree Press. 

 

 

 

 

 

 

How Can I Differentiate Instruction to Meet Students’ Diverse Learning 

Needs?  

 

 

 

 

 

 

     Students in the lowest levels, for example, are most subjected to rote memorization and worn 

methods, as their teachers often feel that these are the children who need, first, to master the 

“basics.” Until the basics are learned, the thinking goes, creative methods are a frill that these 

students can ill afford. Poor children and those most alienated by the schools are once again the 

losers. The cycle of school failure is repeated: The students most in need are placed in the 



lowest-level classes and exposed to the drudgery of drill and repetition; school becomes more 

boring and senseless every day and the students become discouraged and drop out.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fisher, D., & Frey, N. (2015). Unstoppable Learning: Seven Essential Elements to Unleash Student Potential. 
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Question: Why is assessment critical to determining if a unit’s content has 

been learned?  

 

 

Question: When is whole-group instruction most helpful? Why is it necessary 

to utilize other instructional methods in combination with whole-group 

instruction?  

 

 

Question: How does accommodation differ from a modification? Name some 

examples.  

 

Question: Is it a challenge for you to provide appropriately complex tasks for 

your Reading Seminar or English 1 students? If so, give an example.  

 



Question: Do you offer your students an opportunity for “productive 

failure?” How does this impact your students’ learning?  

 

Question: Have you seen students shut down when they are intimidated by 

learning? What have you (or your school) done to bolster students’ sense of 

safety in their studies? 

 

Question: How often do you build your assessments prior to teaching the 

unit? Why is this good practice?  

 

Question: How often do you analyze your assessments for bad items? What do 

you do when you find them?  

 

 

 

 
 

 

 

 



 

 

PREVIEW MATERIALS 

 

 

These materials are NOT for you to take. Please look at them and then leave your 

thoughts on whether or not this is something that would be useful for you with 

your Reading Seminar and English 1 students.  

 


