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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
L. W. Conder Elementary Arts Integrated Magnet School is a suburban school located in Columbia, South Carolina in Richland School

District 2. The school is located centrally within its community with students zoned from several nearby neighborhoods and apartment

complexes, as well as, school choice students from across the district. The diversity within the Conder community creates an atmosphere of

sharing and celebrating various cultural backgrounds.

 

L. W. Conder Elementary Arts Integrated Magnet School serves pre-kindergarten through fifth grade and has 862 students of which 1.6% are

Asian, 60.8% Black or African-American, 28.1% Hispanic/Latino, .1% American Indian or Alaska Native, 4.5% Two or More Races,  .3%

Native Hawaiian or Pacific Islander, 4.6% are Caucasian. At Conder, we have 83.6% of the students that are served free and reduced lunch.

Additionally, 8.1% of our students have an Individualized Education Plan.   Conder's curriculum is characterized by multiculturalism.

Conder's staff embraces the many cultures represented in the student population through intentional planning and implementation of lessons

and activities that embody the rich history and traditions of these cultures.

 

Currently, Conder has a diverse staff of 100. There are 70 Highly Qualified certified teachers, 30 non-certified staff, 7 National Board

teachers and 7 specialists.  On the staff, 8% are male and 92% are female. In the last three years, the school has had changes in

administration and has some classroom teacher turnover. Demographics at Conder have been consistent during this time, considering the

transient nature of some zoned communities. Students are Conder are provided with variety of interventions to support academic needs.

The master schedule creates maximum time students spend with classroom teachers, interventionists and specialists. Moreover, the school

has implemented data teams to analyze and reflect on student data, hired a RTI (Response To Intervention) Specialist to assist students

struggling in Reading and Math, additionally, the school has created a professional support system for new teachers with mentors and

professional development.  
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
At L. W. Conder Elementary Arts Integrated Magnet School, our vision is to foster an environment where learning is student-centered in

preparation for career and college readiness. Our mission is to continue our ongoing partnership with parents and the community by

providing meaningful and engaging experiences through the arts and technology everyday.  We incorporate 21st Century learning through

arts integration, technology, project-based learning, and inquiry-based activities in our classrooms and in our STEAM (Science, Technology,

Engineering, Arts, and Math) lab. Conder is a school where rigorous instruction requires critical thinking, creativity, collaboration, and

effective communication. An emphasis on life skills and organization through AVID (Advancement Via Individual Determination) strategies

prepares students for success in an ever-changing, global world. Our goal is to provide the highest level of achievement for every child, every

day in our arts-infused setting. At Conder, parents embrace our shared vision and are encouraged to participate in their children's

educational experience. Our magnet theme is captured in the school motto: STARS (Students Through the Arts Reach Success). 

 

As an arts integrated magnet school, we are excited to provide our students rigorous, engaging STEAM (Science, Technology, Engineering,

Arts, and Math) enrichment opportunities that emphasize the "A" for the arts.  Our goal is to integrate creative arts, performing arts, visual

arts, language arts, and physical arts into our experiences; while also addressing STEM careers and content.  Our students are exposed to

Arts and STEM activities that will prepare them for career and college, while improving classroom performance. Students are always

challenged to think critically and creatively.  Conder prepares students to be successful in global society by providing an enriching curriculum

filled with an appreciation of dance, drums, physical fitness, visual arts, and music. Each of the arts fosters a connection to the students' lives

while promoting their connection to our global society. 
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
L. W. Conder Elementary Arts Integrated Magnet School offers our diverse student body a unique educational experience, where a broader

and deeper depth of knowledge is provided through an arts-infused curriculum. The magnet theme of arts integration is embedded in

instruction throughout the school day by core subject teachers and in co-curricular classes through interdisciplinary units. Students eagerly

attend various related arts classes daily such as music, dance, strings, drums, visual arts, physical education, and STEAM (Science,

Technology, Engineering, Arts, and Math) lab. Students also participate with their grade levels in relevant, scaffolded, arts integration lessons

designed to challenge students while providing clear and focused instruction that reinforces South Carolina standards.

 

To foster co-teaching, an innovative related arts schedule encourages weekly collaboration between classroom teachers and related arts

teachers. To strengthen this collaborative model, Conder's Arts Integration PLC (Professional Learning Community) emphasizes professional

development and teacher support. The Arts Integration PLC provides valuable co-teaching strategies, planning ideas, and explanations of

arts standards during faculty meetings.

 

In addition, in our arts-infused environment, artistic pursuits extend beyond school hours through several co-curricular programs such as the

Conder Chorus, Dance Company, Super Star Strings and the theater club named "ACT" (Active Conder Theater).  These elective programs

that are beloved by families, allow students to specialize in art forms that cultivate in-depth knowledge and skills in areas that have piqued

student interest.

 

Furthermore, the after-school STEAM program capitalizes on the strength of the higher order thinking skills fostered through arts-infusion by

incorporating several instructional approaches in units such as role-playing, creating visual art artifacts, and music. STEAM participants

demonstrate their learning through performances and activities at the end of each week that include class performances of student-

generated skits, songs, dances, and artwork created to showcase and illustrate knowledge of learner standards that have been addressed.

Students strengthen academic skills and knowledge as the magnet theme is integrated throughout the school in core classes, electives, and

in co-curricular activities.

 

Conder also offers a Single Gender Program within the Arts Integrated Magnet School. This program provides gender-specific classrooms to

better meet the needs of each gender's learning style and needs. Students in the single gender program are able to reach their maximum

potential academically because the instruction is individualized to a specific gender and also differentiated based on academic performance.

One single gender girls and one single gender boys class is provided for students in grades one through five. Teachers and staff that work

with the Single Gender Program participate in professional development specific to their respective gender in order to increase their

pedagogical knowledge and skills and ability to promote problem solving and critical thinking within their curriculum.

 

As a model arts magnet school, Conder emphasizes academic achievement and building strong character traits that foster student success.

Conder received the Palmetto Silver and Gold Award for historically underperforming students from the South Carolina State Department of

Education. Conder achieved the following: Palmetto Gold 2013-2014 for general performance, Palmetto Silver 2013-2014 and 2011-2012 for

closing the achievement gap. Conder received Magnet Merit School of Distinction 2013 and 2016 and Magnet Schools of America Region XI

Teacher of the Year 2013. Conder is a Certified Green Steps School, an environmental education and action initiative that recognized

schools in South Carolina who take action in environmental responsibility. Conder was also selected as a South Carolina School of Character
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2013-2015 by the Palmetto Character Council because of exceptional citizenship, guidance, and mentoring programs.  Conder also boasts

Columbia Area Reading Council Distinguished Reading Teachers of the year, 2015-2016, 2014-2015, and 2013-2014.

 

L. W. Conder provides leadership opportunities and after school activities for students and families.  Students can participate in CTV (Conder

Television), Homework Center, Recycle Club, Beta Club, Student Council, Girls On The Run, Run Hard (Boys), Mentoring groups: A+ Girls

and STAR Gents, Choir, Dance, Steel Drums, ESOL after school tutoring, Super Star Strings Club  and STEAM Club.

 

L. W. Conder aims to promote family involvement through many planned events throughout the school year such as Curriculum Night,

Literacy and Math Night, SMART Night, STEAM Day, Winter Showcase, Field Days, Arts performances, Career Fair, Author's Tea,

Mother/Daughter Tea, Writing Night and ESOL (English Speakers Other Languages) Family Night. Also, the principal invites parents to talk

with her in an informal setting after school called, "Principal Listens." During this time parents are able to voice any concerns, share good

news, and/or make suggestions for future events and programs.  L. W. Conder is committed to working with the community and parents to

strengthen partnerships between families and the school through an open door policy, opportunities for student leadership during the school

day and opportunities after school for students and families to engage in meaningful activities that reinforce academic content.

 

At Conder, we always strive to improve student academic performance. We will continue to monitor student progress and utilize data to

support best instructional practices and the achievement of all students. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
N/A 
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Introduction
 
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the

accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in

purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement

efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's

ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential

component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction

 

The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and

beliefs about teaching and learning.  

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
1.1 The school engages in a

systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

The school's process for review,
revision, and communication of the
purpose statement is documented. The
process is formalized and implemented
on a regular schedule. The process
includes participation by representatives
from all stakeholder groups. The
purpose statement focuses on student
success.

•Survey results

•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

•Communication plan to
stakeholders regarding the
school's purpose

•Minutes from meetings
related to development of
the school's purpose

•Documentation or
description of the process
for creating the school's
purpose including the role
of stakeholders

•Purpose statements -
past and present

Level 3

Indicator Statement or Question Response Evidence Rating
1.2 The school's leadership and staff

commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Commitment to shared values and
beliefs about teaching and learning is
evident in documentation and decision
making. This commitment is regularly
reflected in communication among
leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented
so that all students achieve learning,
thinking, and life skills necessary for
success. Evidence indicates a
commitment to instructional practices
that include active student engagement,
a focus on depth of understanding, and
the application of knowledge and skills.
School leadership and staff share high
expectations for professional practice.

•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

•Survey results

•The school's statement of
purpose

•Professional
Development opportunities

Teacher
collaboration/innovation
sessions

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Our mission at L. W. Conder Elementary Arts Integrated Magnet School, in shared partnership with the parents and community, is to provide

meaningful and engaging experiences through the arts and technology. The vision of L.W. Conder Elementary is a school where learning is

student-centered in preparation for career and college readiness. Indicator 1.2 is noted as an area by stakeholders as strength. Arts

Integration, technology, S.T.E.A.M., project-based and inquiry-based activities are all incorporated in Enterprise Learning. We incorporate

21st Century learning through arts integration, technology, project-based learning, and inquiry-based activities in our classrooms and in our

STEAM (Science, Technology, Engineering, Arts, and Math) lab. Conder's mission and vision is shared with the teachers weekly, in our

school handbook and on our website. In addition, we review, revise, and communicate with our PTO (Parent Teacher Organization) and SIC

(School Improvement Council) on a yearly basis. The purpose and vision statement are published in a variety of mediums such as the

school's website, newsletters, and social media. At Conder, parents embrace our shared vision and are encouraged to participate in their

children's educational experience through classroom visits, volunteer opportunities, PTO or SIC. We believe that an arts infused education

enriches, motivates, and broadens student learning. Our magnet theme and mission is captured in the school motto: STARS (Students

Through the Arts Reach Success).

 

L. W. Conder will continue to focus on Arts Integration, technology, S.T.E.A.M, project-based and inquiry-based learning. We will continue to

commit to shared values and beliefs about teaching and learning. Communication among stakeholders is essential to provide challenging,

equitable educational experiences of all students. The school will advertise and invite participation from stakeholders in school wide initiatives

and events including parent nights, performances, and open houses. The school will continue to engage stakeholders through newsletters,

school website, marquee, and other media platforms. We will continue to seek feedback from stakeholders following school events.

 

L. W. Conder Elementary School faculty, staff, and stakeholders noted indicators in Standard 1.1 and 1.3 as areas of improvement. Our

focus is on continuous improvement and student success. Our teachers engage in frequent analysis of student progress, develop and

implement plans to address areas of strengths and weakness and reflect on the success of the actions. In areas of mathematics and English

Indicator Statement or Question Response Evidence Rating
1.3 The school's leadership

implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

•Survey results

•The school data profile

•Agenda, minutes from
continuous improvement
planning meetings

•Communication plan and
artifacts that show two-
way communication to
staff and stakeholders

•The school continuous
improvement plan

Level 3
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Language Arts we need to continue to improve and focus on student achievement through data analysis and interventions.

 

Our goal is to provide the highest level of achievement for every child, every day; we are a place where parents and families are encouraged

to be active in their children's school experience through their participation and support. Conder utilizes the state report card, data-based

programs and student achievement to determine how effectively we accomplish our vision. We use IXL Math, DIEBLS, DRA, DRA2, MAP,

Reading A-Z Benchmark, RTI and South Carolina standardized tests to assist with intervention determination. We follow district pacing

guides and South Carolina State Standards. Teachers review single and multi-year data sets from standardized tests and Classroom Mosaic.

Classroom Mosaic is used in classroom observations to assist administration in providing feedback to teachers in area of teaching and

learning.

 

Intervention programs are in place for students in need of assistance. These programs target weaknesses in reading, mathematics, and

organization. Standardized placement criteria exist for placement in these programs, and student progress is monitored on a regular basis.

 

Conder is a place where rigorous instruction requires critical thinking, creativity, collaboration, and effective communication. An emphasis on

Life Skills and organization through AVID (Advancement Via Individual Determination) strategies prepare students for success in an ever-

changing, global world. Our staff collaborates through PLC (Professional Learning Communities) and Collaboration and Innovation sessions

bi-weekly. We also utilize our SIC survey results to celebrate our areas of achievement and focus on areas of concern. Our goal is to provide

the highest level of achievement for every child, every day in our arts-infused setting.  
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Standard 2: Governance and Leadership

 

The school operates under governance and leadership that promote and support student performance and school effectiveness. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
2.1 The governing body establishes

policies and supports practices
that ensure effective
administration of the school.

Policies and practices support the
school's purpose and direction and the
effective operation of the school. Policies
and practices promote effective
instruction and assessment that produce
equitable and challenging learning
experiences for all students. There are
policies and practices regarding
professional growth of all staff. Policies
and practices provide requirements,
direction for, and oversight of fiscal
management.

•Student handbooks

•Governing body policies,
procedures, and practices

•Communications to
stakeholder about policy
revisions

•School handbooks

Level 3

Indicator Statement or Question Response Evidence Rating
2.2 The governing body operates

responsibly and functions
effectively.

The governing body has a process to
ensure that its decisions and actions are
in accordance with defined roles and
responsibilities, a code of ethics, and
free of conflict of interest. Governing
body members participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members.  The
governing body complies with all
policies, procedures, laws, and
regulations and functions as a cohesive
unit.

•Governing body minutes
relating to training

•Communication plan to
inform all staff on code of
ethics, responsibilities,
conflict of interest

•Assurances, certifications

•Governing body training
plan

•Communications about
program regulations

•Historical compliance
data

•Governing code of ethics

•School board agenda,
minutes, and video posted
online.

Level 3

Indicator Statement or Question Response Evidence Rating
2.3 The governing body ensures that

the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

The governing body protects, supports,
and respects the autonomy of school
leadership to accomplish goals for
improvement in student learning and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a distinction between its
roles and responsibilities and those of
school leadership.

•Roles and responsibilities
of school leadership

•School improvement plan
developed by the school

•Stakeholder input and
feedback

•Survey results regarding
functions of the governing
body

•Agendas and minutes of
meetings

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Indicator Statement or Question Response Evidence Rating
2.4 Leadership and staff foster a

culture consistent with the
school's purpose and direction.

Leaders and staff align their decisions
and actions toward continuous
improvement to achieve the school's
purpose. They expect all students to be
held to high standards in all courses of
study. All leaders and staff are
collectively accountable for student
learning. School leaders support
innovation, collaboration, shared
leadership, and professional growth. The
culture is characterized by collaboration
and a sense of community.

•Examples of collaboration
and shared leadership

•Survey results

•Examples of decisions
aligned with the school's
statement of purpose

•Examples of decisions in
support of the school's
continuous improvement
plan

Level 3

Indicator Statement or Question Response Evidence Rating
2.5 Leadership engages stakeholders

effectively in support of the
school's purpose and direction.

Leaders communicate effectively with
appropriate and varied representatives
from stakeholder groups, provide
opportunities for stakeholders to shape
decisions, solicit feedback and respond
to stakeholders, work collaboratively on
school improvement efforts, and provide
and support meaningful leadership roles
for stakeholders. School leaders' efforts
result in measurable, active stakeholder
participation; engagement in the school;
a sense of community; and ownership.

•Minutes from meetings
with stakeholders

•Copies of surveys or
screen shots from online
surveys

•Survey responses

•Involvement of
stakeholders in a school
improvement plan

•Communication plan

•Agenda for meeting and
minutes for the Steering
Committee for the Arts
grant

Level 3

Indicator Statement or Question Response Evidence Rating
2.6 Leadership and staff supervision

and evaluation processes result
in improved professional practice
and student success.

The focus of the criteria and processes
of supervision and evaluation is
improving professional practice and
improving student success. Supervision
and evaluation processes are regularly
implemented. The results of the
supervision and evaluation processes
are used to monitor and effectively
adjust professional practice and improve
student learning.

•Examples of professional
development offerings and
plans tied specifically to
the results from
supervision and evaluation

•Governing body policy on
supervision and evaluation

•Supervision and
evaluation documents with
criteria for improving
professional practice and
student success noted

•Job specific criteria

•Representative
supervision and evaluation
reports

Level 3
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Cite sources of evidence External Review team members may be interested in reviewing. 
 
The Richland School District 2 School Board establishes policies and supports practices that ensure effective administration of the school.

Board policies and practices promote effective instruction and assessments, professional staff development and fiscal management.  L. W.

Conder Elementary continues to follow all school board policies and procedures. In addition, Conder works with the Department of Business

Services and Director of Special Projects, State & Federal Programs to ensure accurate oversight of general funds, Title I, At-Risk, and

Intervention/RTI (Response To Intervention) funds.

The Richland Two School Board  ensures that the school leadership has the autonomy to meet goals for achievement and instruction and to

manage day to day operations.  Conder administration understands and appreciates the ongoing School Board support.

 

Another strength relates to the school leaders focus on continuous improvement.  School leaders and staff will continue to review the

school's purpose and direction during staff planning sessions and professional development opportunities for improvement opportunities.

Administration and staff continue to hold all students to high expectations in all disciplines while holding students accountable for student

learning. The leadership team that includes administration, team leaders, literacy coach, RTI specialist, ESOL lead, and technology specialist

support ongoing teacher collaboration and professional growth through data teams, instructional feedback sessions, teacher support with

student interventions, and monthly reading and math professional development sessions.

 

Stakeholders also report that Conder's strength of working with all stakeholders to collect feedback to improve our school is exemplary.

Conder's goal is to work collaboratively on school improvement efforts and provide leadership roles for stakeholders. Surveys for parents and

students are given and the involvement of the School Improvement Council and Parent Teacher Organization are used to gather information

to improve engagement. We involve our families and community through Lunch Buddies, Veterans' Day, Muffins for Mom, Donuts with Dads,

Grandparents Breakfast, Junior Achievement, STEAM Day, Math/Literacy Night, SMART Night and numerous musical performances.  The

school maintains active social media accounts, weekly newsletters, classroom newsletters and blogs, and Blackboard mass call system.

 

Conder's staff evaluation process is a final strength.  All staff complete an evaluation process. We use Goals-Based Evaluation, Student

Learning Objectives, and SAFE-T as the evaluation process and eleot observations. These evaluation efforts are geared to improve

instructional practices with specific feedback for the educator. We use the information gathered in the observations and meetings to guide

professional development and to increase student achievement. The administration team ensures all classrooms are visited several times a

month and immediate feedback is provided.

 

We will continue to work with the Richland Two  School Board by adhering to policies. Also, we will engage all stakeholders to continue to

improve teaching and learning at Conder through professional development and ongoing feedback.  Conder will continue to focus on

continuous improvement in all disciplines. We appreciate and recognize the autonomy provided by the Richland 2 School Board. This

autonomy affords Conder to focus funds on school related improvements and specific staffing needs.

 

When discussing 2.1, policies and practices regarding professional growth for all staff, teachers indicated the need for professional

development for Teaching Assistants. Teachers feel it is important Teaching assistants are trained in school wide initiatives as they work

closely with teachers and students. We will provide additional professional development for teaching assistants during our early release days

to include current practices in math and balanced literacy program. Also, Conder will increase professional development with teaching

assistants and their role in data collection such as identifying goals and tracking progress. As we have new initiatives, we will include

teaching assistants in the professional development offered.
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Standard 3: Teaching and Assessing for Learning 

 

The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
3.1 The school's curriculum provides

equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills.  There is
some evidence to indicate curriculum
and learning experiences prepare
students for success at the next level.
Like courses/classes have equivalent
learning expectations. Some learning
activities are individualized for each
student in a way that supports
achievement of expectations.

•Survey results

•Lesson plans

•Posted learning
objectives

•Representative samples
of student work across
courses

•Course schedules

•Descriptions of
instructional techniques

•Attendance

Assessments submitted to
Assessment PLC
(Professional Learning
Community)

Faculty meeting notes

Level 3

Indicator Statement or Question Response Evidence Rating
3.2 Curriculum, instruction, and

assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

•Curriculum guides

•A description of the
systematic review process
for curriculum, instruction,
and assessment

•Common assessments

•Curriculum writing
process

•Products – scope and
sequence, curriculum
maps

•Lesson plans aligned to
the curriculum

•PLC agendas and
meeting notes

Leadership team meeting
notes

Professional development
attendance

Grade Level meeting
notes

Level 3
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Indicator Statement or Question Response Evidence Rating
3.3 Teachers engage students in

their learning through
instructional strategies that
ensure achievement of learning
expectations.

Teachers plan and use instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of students
when necessary. Teachers use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

•Teacher evaluation
criteria

•Agenda items addressing
these strategies

•Professional development
focused on these
strategies

•Authentic assessments

•Examples of teacher use
of technology as an
instructional resource

•Examples of student use
of technology as a learning
tool

•Student work
demonstrating the
application of knowledge

•Findings from supervisor
walk-thrus and
observations

•Surveys results

•Interdisciplinary projects

•Collaboration session
meeting notes

Lesson plans including
AVID strategies

Blended Learning lesson
plans

Level 3

Indicator Statement or Question Response Evidence Rating
3.4 School leaders monitor and

support the improvement of
instructional practices of teachers
to ensure student success.

School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
to ensure that they 1) are aligned with
the school's values and beliefs about
teaching and learning, 2) are teaching
the approved curriculum, 3) are directly
engaged with all students in the
oversight of their learning, and 4) use
content-specific standards of
professional practice.

•Curriculum maps

•Documentation of
collection of lesson plans
and grade books

•Supervision and
evaluation procedures

•Peer or mentoring
opportunities and
interactions

•Examples of
improvements to
instructional practices
resulting from the
evaluation process

•Administrative classroom
observation protocols and
logs

Level 3
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Indicator Statement or Question Response Evidence Rating
3.5 Teachers participate in

collaborative learning
communities to improve
instruction and student learning.

All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally. Collaboration often occurs
across grade levels and content areas.
Staff members have been trained to
implement a formal process that
promotes discussion about student
learning. Learning from, using, and
discussing the results of inquiry
practices such as action research, the
examination of student work, reflection,
study teams, and peer coaching occur
regularly among most school personnel.
School personnel indicate that
collaboration causes improvement
results in instructional practice and
student performance.

•Examples of cross
curricular projects,
interdisciplinary
instruction, and classroom
action research project

•Common language,
protocols and reporting
tools

•Agendas and minutes of
collaborative learning
committees

•Calendar/schedule of
learning community
meetings

•Peer coaching guidelines
and procedures

•Examples of
improvements to content
and instructional practice
resulting from
collaboration

Level 3

Indicator Statement or Question Response Evidence Rating
3.6 Teachers implement the school's

instructional process in support of
student learning.

All teachers use an instructional process
that informs students of learning
expectations and standards of
performance. Exemplars are often
provided to guide and inform students.
The process includes multiple measures,
including formative assessments, to
inform the ongoing modification of
instruction and provide data for possible
curriculum revision. The process
provides students with specific and
timely feedback about their learning.

•Examples of learning
expectations and
standards of performance

•Examples of
assessments that
prompted modification in
instruction

•Samples of exemplars
used to guide and inform
student learning

Level 3
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Indicator Statement or Question Response Evidence Rating
3.7 Mentoring, coaching, and

induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

School personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for all school personnel
and include measures of performance.

•Records of meetings and
walk thrus/feedback
sessions

•Professional learning
calendar with activities for
instructional support of
new staff

•Descriptions and
schedules of mentoring,
coaching, and induction
programs with references
to school beliefs and
values about teaching and
learning

•Personnel manuals with
information related to new
hires including mentoring,
coaching, and induction
practices

•Induction meetings

SAFE-T observations

New to Conder monthly
meeting notes

Level 3

Indicator Statement or Question Response Evidence Rating
3.8 The school engages families in

meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Programs that engage families in
meaningful ways in their children's
education are designed and
implemented. School personnel regularly
inform families of their children's learning
progress.

•Volunteer program with
variety of options for
participation

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days

•Calendar outlining when
and how families are
provided information on
child's progress

•Parental/family/caregiver
involvement plan including
activities, timeframes, and
evaluation process

•Social media sites

School website

Parent Portal

Level 3
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Indicator Statement or Question Response Evidence Rating
3.9 The school has a formal structure

whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student.
All students may participate in the
structure. The structure allows the
school employee to gain insight into and
serve as an advocate for the student's
needs regarding learning skills, thinking
skills, and life skills.

•List of students matched
to adult advocate

•Curriculum and activities
of formal adult advocate
structure

•Description of formal
adult advocate structures

•Mentor group lists

After school activities lists

Performance programs

Level 3

Indicator Statement or Question Response Evidence Rating
3.10 Grading and reporting are based

on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

•Evaluation process for
grading and reporting
practices

•Sample report cards for
each grade level and for
all courses

•Sample communications
to stakeholders about
grading and reporting

•Policies, processes, and
procedures on grading and
reporting

Level 3

Indicator Statement or Question Response Evidence Rating
3.11 All staff members participate in a

continuous program of
professional learning.

All staff members participate in a
continuous program of professional
learning that is aligned with the school's
purpose and direction. Professional
development is based on an assessment
of needs of the school. The program
builds capacity among all professional
and support staff. The program is
systematically evaluated for
effectiveness in improving instruction,
student learning, and the conditions that
support learning.

•Results of evaluation of
professional learning
program.

•Evaluation tools for
professional learning

•Survey results

•Brief explanation of
alignment between
professional learning and
identified needs

•Crosswalk between
professional learning and
school purpose and
direction

Level 3

Accreditation Report
Conder Elementary Arts Integrated Magnet School

SY 2016-2017 Page 21
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 
Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
At L. W. Conder Elementary Arts Integrated Magnet School,we provide equitable and challenging learning experiences to grow and develop

the whole child.  We incorporate 21st Century learning through arts integration, technology, project-based learning, and inquiry-based

activities in all of  our classrooms and in our STEAM (Science, Technology, Engineering, Arts, and Math) lab. L. W.  Conder is a place where

rigorous instruction requires critical thinking, creativity, collaboration, and effective communication is emphasized daily.  An emphasis on Life

Skills and organization through AVID (Advancement Via Individual Determination) strategies prepares students for success in an ever-

changing, global world. Our goal is to provide the highest level of achievement for every child, every day in our arts-infused setting. Teachers

also examine interest survey results and learning inventories to develop activities that address learning styles. Afterwards, they collaborate in

professional learning communities, in bi-weekly meetings, and during grade level meetings to align content used for arts integration planning.

By combining the expertise of multiple educators, all students receive the maximum benefits from the arts integrated magnet program.

 

Grade level teams and Assessment PLC (Professional Learning Community) meet frequently to discuss instructional practices and to ensure

academic success of all students.  All teachers participate in a comprehensive professional development to analyze student progress through

benchmark testing and formative assessments through the Assessment PLC. Leadership Team Members meet monthly with district level

content coordinators to discuss content-specific issues and instructional strategies.

 

Teachers utilize Google classroom as a platform for instruction and discussion. Teachers differentiate instruction based on academic levels

and needs of their students. Students are grouped based on test scores and performance. Conder is also an Elementary AVID

(Advancement Via Individual Determination) site and our teachers use a variety of AVID strategies to increase student organization and

career goals such as college field trips, virtual college tours, monthly college focus, SCOIS exploratory with emphasis on career paths.

Conder teachers develop learning experiences where students gain valuable experience through PBL (Project Based Learning) activities that

are inquiry based learning.  This allows the students the opportunity to exchange ideas, create finished products, and make academic

connections using the arts curriculum. Authentic assessments are evident in all  PBLs  where student work demonstrates the application of

knowledge.

 

Indicator Statement or Question Response Evidence Rating
3.12 The school provides and

coordinates learning support
services to meet the unique
learning needs of students.

School personnel use data to identify
unique learning needs of all students at
all levels of proficiency as well as other
learning needs (such as second
languages). School personnel stay
current on research related to unique
characteristics of learning (such as
learning styles, multiple intelligences,
personality type indicators) and provide
or coordinate related learning support
services to all students.

•List of learning support
services and student
population served by such
services

•Training and professional
learning related to
research on unique
characteristics of learning

•Data used to identify
unique learning needs of
students

•Teacher and student data
notebooks

ESOL teacher schedules

RTI schedules

Reading Recovery
schedule

Level 3
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Every opportunity is utilized to provide meaningful learning experiences to increase teachers' pedagogical knowledge and skills and to

provide strategies that can be readily implemented into the classroom. Arts-based, student data analysis and grade level PBLs are

professional development opportunities provided weekly. These sessions are led by teachers, academic coaches, and arts specialists.

Innovation and collaboration sessions, which are led by academic and technology coaches, are held monthly during grade level planning

time. The purpose of the innovation and collaboration sessions is for a grade level planning session that supports current and upcoming units

of study.

 

All teachers use an instructional process that informs students of learning expectation and standards of performance. Several measures of

this process include formative assessments and specific and timely feedback about their learning. All teachers model frequently and use

strategies to help our students succeed. Conder's instructional process in support of student learning include: data notebooks, Friday

communication folders, parent communication letters, school wide back to school night, teacher websites or blogs, RTI (Response to

Intervention), IEPs (Individualized Education Plans), and Family Nights (Math Night, Literacy Night, SMART Night, STEAM Day).

 

At Conder, there are a variety of ways that mentoring, coaching, and induction programs that support instructional improvement in the

classroom and after school. The STEAM (Science Technology Engineering Arts Mathematics) after school program is funded through the

21st Century Learning grant. Students in the program receive homework help, small group guided instructional lessons, character education

lessons, and participate in STEAM activities that promote critical thinking. The ESOL (English Speakers Other Languages) after school

program is offered for students who do not speak English as their first language. Students are provided with homework help and also various

enrichment activities to help increase their academic skills.  The Homework Center program is funded through a grant from SCE&G. This

program provides students in second grade with small group academic assistance/tutoring after-school. The Super Star Strings program is

for students who have shown advanced progress in the strings program. These students have the opportunity to have more intense violin

training three times each week in addition to their regular strings class. Additionally, working with the community, there is a Breakfast Buddy

mentor group and Lunch Buddy mentor group. The members of these groups talk with students informally about school, life goals, and ways

to be successful.

 

The administrative team provides a new teacher orientation prior to the start of the school year to acclimate new teachers and transfers. This

includes monthly round table professional development with new teachers focused on classroom management, school and district policies

and procedures, and question and answer sessions. We also assign each new teacher a mentor teacher. The mentors meet with their

assigned teacher throughout their first year to provide feedback and support. Conder has an RTI Intervention Specialist and Literacy Coach

to provide ongoing academic support to both staff and students.

 

There are several procedures in place for keeping parents informed of their child's progress. Parents are sent a link to Conder's newsletter,

The Star Chronicle, weekly on Fridays. This electronic newsletter contains notes from the principal, important dates, safety tips, etc.

Classroom teachers also send home weekly newsletters that contains information specific to their classrooms, and have either a classroom

webpage and/or classroom blog. These websites/blogs have the following commonalities across all grade levels:  teacher information,

weekly classroom updates, newsletters, class schedules, curriculum, grading policy, homework policy, make up work, project rubrics, helpful

links. In addition, Conder also has a school website where all teacher websites/blogs are linked. The school's website has links to the

school's Facebook and twitter accounts so that parents have access to important school information through social media.  Parent Portal is

an online platform parents can access to review student grades at any time. Parents are able to have daily or weekly reports sent to their

email indicating grades and attendance.  Teachers and/or staff members show parents how to access this tool during Open House at the

beginning of the year, during various parent workshops, and also during parent conferences. Teachers are required to hold at least two

parent conferences a year to share student progress and review important assessment data. Interim reports are sent home quarterly and

parents may request additional conferences as needed.
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Data is used to identify unique learning needs of special populations.  To meet the needs of diverse students who are not English language

learners or Special Education, teachers utilize differentiated instructional methods from analyzing both formative and summative assessment

data. Teachers also examine interest survey results and learning inventories to develop activities that address learning styles. Teachers and

students collect data in their data notebooks. These notebooks provide an ongoing record of student progress and goal setting.

 

L. W. Conder will maintain and increase public relations through social media, the school website, and other methods of communication. We

will also continue to utilize district translators, ESOL teachers, and parent liaison to increase communication. These actions will allow Conder

to keep all stakeholders informed. Additionally, we will continue to provide equitable and challenging learning experiences for all students to

develop learning skills, thinking skills, and life skills.

 

L. W. Conder has identified Indicator 3.3 as a needs improvement area:  "Teachers engage students in their learning through instructional

strategies that ensure achievement of learning expectations."  We currently implement PBLs (Project Based Learning) per grade level each

year. We would like to increase this number. In addition, L. W. Conder will  increase the amount of emphasis placed on AVID strategies used

in the classroom daily. L. W. Conder will work to increase planning time for PBL implementation and increase AVID professional

development. PBL planning time will be held once a month during planning with the CCEL coaches (funded by The Race To The Top Grant).

The CCEL coaches will guide PBL planning and implementation process. CCEL coaches will offer individual and grade level assistance at all

times.
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Standard 4: Resources and Support Systems

 

The school has resources and provides services that support its purpose and direction to ensure success for all students. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
4.1 Qualified professional and

support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

•School budgets for the
last three years

•Policies, processes,
procedures and other
documentation related to
the hiring, placement and
retention of professional
and support staff

•Assessments of staffing
needs

•Documentation of highly
qualified staff

Level 3

Indicator Statement or Question Response Evidence Rating
4.2 Instructional time, material

resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Instructional time, material resources,
and fiscal resources are focused on
supporting the purpose and direction of
the school. Instructional time is protected
in policy and practice. School leaders
work to secure material and fiscal
resources to meet the needs of all
students. School leaders demonstrate
that instructional time, material
resources, and fiscal resources are
allocated so that all students have
equitable opportunities to attain
challenging learning expectations.
Efforts toward the continuous
improvement of instruction and
operations include achieving the school's
purpose and direction.

•Examples of efforts of
school leaders to secure
necessary material and
fiscal resources

•School schedule

•Alignment of budget with
school purpose and
direction

•School calendar

•Title I budget

At-Risk budget

Level 3
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Indicator Statement or Question Response Evidence Rating
4.3 The school maintains facilities,

services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

School leaders have some expectations
for maintaining safety, cleanliness, and a
healthy environment and have shared
these definitions and expectations with
most stakeholders. Selected school
personnel are accountable for
maintaining these expectations. Some
measures are in place that allow for
tracking of these conditions. Personnel
work to improve these conditions.
Results of improvement efforts are
monitored.

•Documentation of
compliance with local and
state inspections
requirements

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.

•System for maintenance
requests

•Maintenance schedules

•Safety committee
responsibilities, meeting
schedules, and minutes

•School drill schedule

District and school
emergency plan

Maintenance monthly
report cards

Monthly safety meeting
with district personnel

Level 2

Indicator Statement or Question Response Evidence Rating
4.4 Students and school personnel

use a range of media and
information resources to support
the school's educational
programs.

Students and school personnel have
access to media and information
resources necessary to achieve the
educational programs of the school.
Qualified personnel are available to
assist students and school personnel in
learning about the tools and locations for
finding and retrieving information.

•Budget related to media
and information resource
acquisition

•Data on media and
information resources
available to students and
staff

•Schedule of staff
availability to assist
students and school
personnel related to
finding and retrieving
information

•RTI schedule

Master schedule

Level 3
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Indicator Statement or Question Response Evidence Rating
4.5 The technology infrastructure

supports the school's teaching,
learning, and operational needs.

The technology infrastructure meets the
teaching, learning, and operational
needs of all stakeholders. School
personnel develop and administer needs
assessments and use the resulting data
to develop and implement a technology
plan to improve technology services and
infrastructure.

•Technology plan and
budget to improve
technology services and
infrastructure

•Assessments to inform
development of technology
plan

•Survey results

•Policies relative to
technology use

Level 3

Indicator Statement or Question Response Evidence Rating
4.6 The school provides support

services to meet the physical,
social, and emotional needs of
the student population being
served.

School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Student assessment
system for identifying
student needs

•Agreements with school
community agencies for
student-family support

•Social classes and
services, e.g., bullying,
character education

•List of support services
available to students

•School Counselor logs

Classroom guidance
lesson plan

ESOL Family Night

IAT (Intervention
Assistance Team)
agendas

DARE classes with our
School Resource Officer

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
The administrative staff continues to follow the system's staffing guidelines to determine the number of personnel needed to support the

school's purpose, direction, and the educational program.  As our student enrollment numbers increase, we are supported by the system to

hire the required number of teachers. We continue to work with the system on accessing, hiring, and retaining qualified staff.

 

Richland School District Two provides a guideline for instructional time required for core content classes.  ELA (English Language Arts)

instruction requires ninety minutes of instruction. Math instruction requires sixty minutes of instruction. Teachers receive ongoing professional

development to include the integration of social studies and science within ELA and math.  L. W. Conder ensures appropriate instructional

time is available in all classes. Decisions impacting instructional time are made by administration and the Team Leaders. The Leadership

Team collaborates to ensure that appropriate material and fiscal resources are available to meet students' needs and achieve the school's

purpose and direction. Teachers have access to grade level funds and grant money to assist with Arts Integration.  Title I funds assist the

school with professional development opportunities, school supplies, software licenses, and field trip assistance for students.  With Richland

School District Two's 1TWO1 initiative, technology access for students is a priority. In partnership with CCEL (Carolina Consortium for

Enterprise Learning), funding was provided for all Conder kindergarten through fifth grade students to have individual Chromebooks. 

 

Conder's facilities, services, and equipment provide a safe, clean, and healthy environment. All visitors sign in through the LobbyGuard

system.  Exterior doors remain locked at all times and have key card access. We review school safety expectations with students-including

monthly safety drills and biannual reviews of safety procedures.  As a Title I school, all students receive breakfast and lunch daily free of

charge.  Breakfast and lunch nutritional standards follow federal and state guidelines.

 

Conder uses a range of media and information resources to support education programs. Our school has one media specialist, one

technology learning coach, one part-time technology learning coach, and a media center assistant. Students have access to all materials in

the media center before, during, and after school. In addition, each classroom has a classroom library, and all students have access to online

research sites.  Conder utilizes Google for Education, BrainPop, IXL Math, Flocabulary, Reading A-Z, Lexia, FrontRow, and PearDeck.

 

Indicator Statement or Question Response Evidence Rating
4.7 The school provides services that

support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

School personnel implement a clearly
defined, systematic process to
determine the counseling, assessment,
referral, educational, and career
planning needs of all students. School
personnel provide or coordinate
programs necessary to meet the needs
of all students. Valid and reliable
measures of program effectiveness are
in place, and school personnel use the
data from these measures to regularly
evaluate all programs. Improvement
plans related to these programs are
designed and implemented to more
effectively meet the needs of all
students.

•List of services available
related to counseling,
assessment, referral,
educational, and career
planning

•Budget for counseling,
assessment, referral,
educational and career
planning

•Description of IEP
process

•Description of referral
process

•School Counselor logs

Career Day program

Early release day College
and Career Lesson Plans

Level 4
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The technology infrastructure supports the school's teaching, learning, and operational needs.  Every student is issued a Chromebook and

has the technology resources necessary  to gain proficiency in digital age literacy.  Conder has 900 Chromebooks, 70 Wifi ports, 115

desktops, 70 SmartBoards,  and 70 iPads.

 

Our school provides support services to meet the physical, social, and emotional needs of each student. Three administrators, counselor,

social worker, two special education teachers, speech teacher, RTI specialist, school psychologist, Literacy Coach, three ESOL teachers and

a Reading Recovery teacher provide support services to students in need. Progress monitoring and support data provide information to

support student interventions. Students benefit from classroom guidance sessions and targeted small group sessions with the guidance

counselor.

 

At Conder, we pride ourselves in preparing our students to be successful in all aspects of life after elementary school. Through the AVID

program, our students develop and strengthen their organization skills through the use of binders and agendas. Our students are also

exposed to various college and career opportunities available to them after high school. AVID's mission to close the achievement gap by

preparing all students for college readiness and success in a global society is reflected at Conder Elementary. 

 

We will continue to maintain strengths in all areas through reflection, surveys, ongoing professional development and feedback. Cleaning

services are provided by an outside agency contracted by Richland School District 2, Service Solutions.  When the staff has concerns about

our environment and school facilities, it is important to address them quickly and appropriately. We use a google form for staff to identify

cleaning needs in the classroom.  When needs are identified, the cleaning staff is notified of the concern.  We will continue to work with

Service Solutions to communicate our expectations for cleanliness in our school. 
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Standard 5: Using Results for Continuous Improvement

 

The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness

and uses the results to guide continuous improvement. 

Overall Rating:  2.8 

 

Indicator Statement or Question Response Evidence Rating
5.1 The school establishes and

maintains a clearly defined and
comprehensive student
assessment system.

School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

•Documentation or
description of evaluation
tools/protocols

•Brief description of
student assessment
system including range of
data produced from
standardized and local
assessments on student
learning and school
performance

•Evidence that
assessments are reliable
and bias free

•Easy CBM

Teacher created
assessments

DRA2 results

MAP results

SC READY results

SC PASS results

Grade level benchmarks

CogAT/Iowa results

Ravens results

SRI results

Level 3
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Indicator Statement or Question Response Evidence Rating
5.2 Professional and support staff

continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

•Written protocols and
procedures for data
collection and analysis

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning

•List of data sources
related to student learning,
instruction, program
effectiveness, and
conditions that support
learning

•Teacher and student data
binders

SLOs (Student Learning
Objective)

Level 3

Indicator Statement or Question Response Evidence Rating
5.3 Professional and support staff are

trained in the evaluation,
interpretation, and use of data.

Most professional and support staff
members are assessed and trained in a
professional development program
related to the evaluation, interpretation,
and use of data.

•Policies specific to data
training

•Professional learning
schedule specific to the
use of data

•Documentation of
attendance and training
related to data use

•Training materials specific
to the evaluation,
interpretation, and use of
data

Level 2

Indicator Statement or Question Response Evidence Rating
5.4 The school engages in a

continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

•Agendas, minutes of
meetings related to
analysis of data

•Description of process for
analyzing data to
determine verifiable
improvement in student
learning

•Examples of use of
results to evaluate
continuous improvement
action plans

•Evidence of student
readiness for the next level

•Evidence of student
growth

•Evidence of student
success at the next level

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Conder Elementary School consistently implements comprehensive assessments that provide a range of data to better understand student

learning of content as well as our instructional programs. Formative and summative assessments are defined, comprehensive and ongoing.

Our assessments allow instructors to monitor, adjust and improve student learning. The data collected through assessments indicate

strengths and weaknesses in learning and instructors create plans to improve student achievement.  At Conder, we adhere to the Richland

School District 2 and South Carolina testing calendar and we implement a school-wide testing plan annually.

 

At Conder, all teachers and all students maintain a data notebook. Our mission is to use data to drive instruction. Student and teachers are

held accountable by creating grade level specific tools that encourage goal setting which increases success through motivation by using data

notebooks. Our goal for increasing student achievement through the continuous collection of data throughout the school year includes

helping students analyze their progress, having data to present to parents at conferences, and to have our students set goals and be

Indicator Statement or Question Response Evidence Rating
5.5 Leadership monitors and

communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals.  Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

•Communication plan
regarding student learning,
conditions that support
learning, and achievement
of school improvement
goals to stakeholders

•Sample communications
to stakeholders regarding
student learning,
conditions that support
learning, and achievement
of school improvement
goals

•School quality control
procedures for monitoring
information about student
learning, conditions that
support learning, and the
achievement of school
improvement goals

•Executive summaries of
student learning reports to
stakeholder groups

•PTO (Parent/Teacher
Organization) and SIC
(School Improvement
Council) agenda and
meeting notes

School Newsletter

Data Binders

Principal Listens

Connect-Ed messages

Parent-Teacher
conferences

Level 3
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responsible for their own learning. Each month, grade level planning time is devoted to analyzing formal and informal assessments. Teachers

determine students' strengths and challenges and set goals for improvement while determining how the student's needs will be addressed in

the classroom. Student progress is monitored and adjusted continuously.

 

Conder documents attendees of professional learning by attendance sign- in sheets. First and second year teachers attend an orientation

provided by district leaders in Richland School District 2 and are observed on a regular basis by instructional coaches. New teachers also

attend professional development opportunities throughout the year to support them in school/district policies and effective instructional

strategies.  Training is offered by Richland 2 in the Balanced Literacy Model, Envision math and Eureka Math. Professional development is

determined by staff surveys. Monthly meetings are scheduled with each grade level to review data, reading and math strategies and

coaching feedback on classroom observations.

 

Data discussions are coached by school administrators and district personnel. Through the discussions, instructors become comfortable in

the evaluation, interpretation and use of data. Data is also discussed and analyzed monthly during grade level planning time. Professional

and support staff members are provided training through a professional development plan related to the evaluation, interpretation, and use of

data.

 

Several procedures exist to keep parents informed of their child's progress. Parents are sent a link to Conder's blog, The Star Chronicle,

weekly on Fridays. This blog is an electronic  newsletter that contains  notes from the principal, important dates, safety tips, etc. Classroom

teachers also send home weekly newsletters that contains information specific to their classrooms, and have either a classroom webpage

and/or classroom blog. In addition, Conder also has a school website where all teacher websites/blogs are linked. The school's website has

links to the school's facebook and twitter accounts so that parents have access to important school information through social media. Also,

once each month our principal invites parents to talk with her in an informal setting after school called "Principal Listens".  During this time

parents are able to voice any concerns, share good news, and/or make suggestions for future events/programs. Through these

conversations, parents share how they would like to assist in their child's education, and also share additional ideas as to how we can further

challenge our students.

 

Parent Portal is an online platform parents access to review student grades at any time. Parents are able to have daily or weekly reports sent

their email indicating grades and attendance.  Teachers and/or staff members show parents how to access this tool during Open House at

the start of the year, during various parent workshops, and also during parent conferences. Teachers are required to hold at least two parent

conferences each year to share student progress and review important assessment data. Interim reports are sent home quarterly and

parents may request additional conferences as needed.

 

During SIC (School Improvement Committee) and PTO (Parent Teacher Organization) meetings, a segment of parent learning is provided.

This segment provides literacy and math tips to help parents understand what students are learning in school. Additionally, this time allows

parents to ask questions to gain understanding of academic expectations of their student.

 

We will continue to maintain clearly defined and comprehensive student assessment system by continuously collecting, analyzing, and

applying learning from range of data sources. Also, we will continue to train staff in the evaluation, interpretation and use of data. Leadership

will continue to monitor and communicate information concerning student learning and the achievement of school improvement goals to all

stakeholders.

 

Based on the self assessment, we do need to improve the training for teaching assistants on how to effectively analyze interpret data.

Conder Elementary does provide monthly support in analyzing data. However, teaching assistants should be trained on data analysis

because they are an important part of classroom instruction. Conder Elementary will create professional development opportunities for
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teaching assistants to attend data training each month.  Administration will reach out to the Accountability Department at the district level to

design a comprehensive training schedule for teaching assistants. It will be important to schedule these trainings within the allocated staff

time due to teaching assistant work hours. 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Standard 1: Purpose and Direction

Standard 2: Governance and Leadership

Standard 3: Teaching and Assessing for 
Learning 

Standard 4: Resources and Support 
Systems

Standard 5: Using Results for Continuous 
Improvement

3

3

3

3

2.8
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Stakeholder Feedback Diagnostic 
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Introduction
 
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that

need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the

institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each

survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to

broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be

used in the same manner by the institution as it engages in improvement planning. 
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Stakeholder Feedback Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Stakeholder Feedback

Data document offline and upload below?
Yes Conder

Stakeholder
Feedback
Conder Surveys
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Evaluative Criteria and Rubrics

 

 

Overall Rating:  2.5 

 

Statement or Question Response Rating
1. Questionnaire Administration Few or no required AdvancED questionnaires

were used by the institution. The minimum
response rate was not met (parent
questionnaire: less than 20%, student
questionnaire(s): less than 40%, staff
questionnaire: less than 60%). Questionnaires
were administered with no fidelity to the
administrative procedures. The participants to
whom these questionnaires were administered
did not represent the populations served by the
institution. Appropriate accommodations were
not provided for participants.

Level 1

Statement or Question Response Rating
2. Stakeholder Feedback Results and Analysis Two or more of the stakeholder questionnaires

had average item values of 4.30 or higher (on a
5.0 scale). All questionnaires had an average
item value of 3.20 or above (on a 5.0 scale).
Results of stakeholder feedback collected by
the institution were well analyzed and clearly
presented.

Level 4
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Areas of Notable Achievement

 

 

 
Which area(s) indicate the overall highest level of satisfaction or approval? 
 
Students

Indicators 4.5, 5.4, 4.4

 

The highest level of satisfaction with students is standard 4.  Students feel that the school has resources and provided services that support

its purpose and direction to ensure success for all students. Specifically, students feel technology infrastructure supports the school's

teaching, learning, and operational needs.  In addition, students feel the school engages in a continuous process to determine verifiable

improvement in student learning, including readiness for and success at the next level.  The students also indicate that students and school

personnel use a range of media and information resources to support the school's educational programs.

 

 

Staff

Indicators 2.4, 2.2, 1.3

 

The highest level of satisfaction with staff is standard 2.  The staff feels leadership fosters a culture consistent with the school's purpose and

direction. Responses indicate the the staff believes the governing body operates responsibly and effectively. In addition, staff members

believe that clearly defined policies, processes, and procedures are in place to hire and retain sufficient staff. Staff members also believe that

the school's leadership implements a continuous improvement process that provides clear direction for improving conditions that support

student learning.

 

 

Parents

Indicators 4.3, 3.10, 1.3

 

The highest level of satisfaction with parents is standard 4. Parents feel that the school maintains facilities, services, and equipment to

provide a safe, clean, and healthy environment for all students and staff.  Responses indicate that parents believe grading and reporting are

based on clearly defined criteria that represent the attainment of content knowledge and skills and are consistent across grade levels and

courses. In addition, parents feel that the school's leadership implements a continuous improvement process that provides clear direction for

improving conditions that support student learning.  
 
 
Which area(s) show a trend toward increasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report. 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources?  
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Results of the 2015-2106 South Carolina Department of Education school climate surveys are fairly consistent with AdvancED surveys.

95.5% of students believe that teachers work together to help students at their school and 93.6% believe that teachers help students when

they do not understand a concept. 87.1% of the staff indicated they are satisfied with the learning environment at school and 96.3% of the

staff agreed there are relevant professional opportunities offered to teachers to help improve student learning.  The parents indicated on the

survey that 93.4% are satisfied with the learning environment at school.  Additionally, 89.1% of the parents agreed they are satisfied with the

social and physical environment at school. 
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Areas in Need of Improvement

 

 

 
Which area(s) indicate the overall lowest level of satisfaction or approval? 
 
Students

Indicators 4.3, 3.8, 5.1

 

 

Standard 4 is an area in need of improvement as seen by the students. Students indicate the largest need for improvement is that the school

maintains facilities, services, and equipment to provide a safe, clean, and healthy environment for all students and staff. In addition, students

feel areas in need of growth are the school engages families in meaningful ways in their children's education and keeps them informed of

their children's learning progress as well as the school establishes and maintains a clearly defined and comprehensive student assessment

system.

 

 

 

Staff

Indicators 5.2, 3.8, 3.5

 

Standard 5 is an area in need of improvement recognized by the staff. Specifically, professional and support staff continuously collect,

analyze, and apply learning from a range of data sources, including comparison and trend data about student learning, instruction, program

evaluation, and organizational conditions. Also, the staff feels that the school engages families in meaningful ways in their children's

education and keeping them informed of their children's learning progress as well as teachers participating in collaborative learning

communities to improve instruction and student learning are areas in need of growth.

 

 

 

Parents

Indicators 3.3, 3.12, 2.3

 

The area indicated for the greatest need of improvement is standard 3. In standard 3, the areas of teachers engaging students in their

learning through instructional strategies that ensure achievement of learning expectations as well as the area of the school provides and

coordinates learning support services to meet the unique learning needs of students are in need of improvement. In addition, parents feel

that the governing body ensures that the school leadership has the autonomy to meet goals for achievement and instruction and to manage

day-to-day operations effectively is another area for growth. 
 
 
Which area(s) show a trend toward decreasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report. 
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What are the implications for these stakeholder perceptions? 
 
The implications of these stakeholder perceptions are the parents, staff, and students seem satisfied with the direction that school leadership

is taking towards continuous improvement.   
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources? 
 
Results of the 2015-2106 South Carolina Department of Education school climate surveys are fairly consistent with AdvancED surveys.

Student survey results indicate that the physical environment is an area of improvement.  The staff would like to engage parents in

meaningful ways in their child's education.  The climate survey indicates 85.5% of the staff agree that parents attend school meetings and

other school events. Additionally, 42.6% of the staff agree that parents participate as volunteer helpers in the school or classroom.  The

climate survey indicate parents feel that the area of teachers engaging students in their learning through instructional strategies that ensure

achievement of learning expectations as well as the area of the school provides and coordinates learning support services to meet the

unique learning needs of students are in need of improvement. The survey reflects that 89.4% of parents agree that the teacher encourages

their child to learn. 
 

Accreditation Report
Conder Elementary Arts Integrated Magnet School

SY 2016-2017 Page 43
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 2.5
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Student Performance Diagnostic  
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Introduction
 
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is

significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment

results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment

of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external

review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same

manner by the institution as it engages in improvement planning.
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Student Performance Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Student Performance

Data document offline and upload below?
Yes L. W. Conder

Student
Performance
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Evaluative Criteria and Rubrics

 

 

Overall Rating:  3.5 

 

 

 

Statement or Question Response Rating
1. Assessment Quality The array of assessment devices used by the

institution to determine students' performances
is sufficiently aligned so that valid inferences
can be reached regarding students' status with
respect to the entire set of curricular aims
regarded as high-priority, “must accomplish,”
instructional targets. The documentation
provided in support of this alignment is
persuasive. All of the assessments used are
accompanied by evidence demonstrating that
they satisfy accepted technical requirements
such as validity, reliability, absence of bias, and
instructional sensitivity.

Level 4

Statement or Question Response Rating
2. Test Administration All the assessments used by the institution to

determine students' performances, whether
externally acquired or internally developed,
have been administered with complete fidelity
to the administrative procedures appropriate for
each assessment. In every instance, the
students to whom these assessments were
administered are accurately representative of
the students served by the institution.
Appropriate accommodations have been
provided for all assessments so that valid
inferences can be made about all students'
status with respect to all of the institution's
targeted curricular outcomes.

Level 4

Statement or Question Response Rating
3. Quality of Learning Evidence of student learning promoted by the

institution is well analyzed and clearly
presented. In comparison to institutions
functioning in a similar educational context,
students' status, improvement, and/or growth
evidence indicates that the level of student
learning is substantially greater than what
would otherwise be expected.

Level 4

Statement or Question Response Rating
4. Equity of Learning Evidence of student learning indicates

achievement gaps exist among subpopulations
of students, and these achievement gaps
demonstrate a modest decline.

Level 2
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Areas of Notable Achievement

 

 

 
Which area(s) are above the expected levels of performance? 
 
Hispanic and Black or African American students at Conder performed well in Science and Social Studies on SCPASS.  Science proficiency

rates were similar for both groups of students compared to the state proficiency rates.  Forty nine percent of Conder Hispanic students were

proficient compared to 57.4% statewide.  For Black or African American students, 41.5% of Conder students achieved a proficient score

compared to 45.6% statewide. Conder Hispanic students outperformed students from the district as well as the state overall with 86.8%

scoring proficient compared to 79.3% for the district and 73.5% for Hispanic students statewide.  Black or African American students from

Conder achieved a proficiency rate of 68.3% which compares to 73.8% for the district and 64.1% statewide.  
 
 
Describe the area(s) that show a positive trend in performance. 
 
L.W. Conder has a significant population of limited English proficiency (LEP) students.  These students have made significant improvements

in both Mathematics and Reading on the MAP tests compared to Richland School District Two students.  In mathematics LEP students have

achieved proficiency from 26.4% in 2014 to 28.6% in 2015 and 32.2% in 2016.  LEP students have achieved proficiency rates in reading of

47.7% in 2014, 55.5% in 2015 and 47.0% in 2016.  These scores have moved higher than the District proficiency rates in 2015 and 2016. 
 
 
Which area(s) indicate the overall highest performance? 
 
The students of Conder excel in social studies.  Overall 73.2% of Conder students score Met or High on PASS in 2014, 75.1% in 2015, and

72.7% in 2016.  These scores were close to the overall Richland School District Two scores. 
 
 
Which subgroup(s) show a trend toward increasing performance? 
 
Thirty six percent of Hispanic students and 29.9% of Black or African American students were proficient in math on SCREADY test.  These

scores were slightly below the district performance for both Hispanic, 42.4%, and Black or African American students, 38.2%.  The scores

were even stronger when compared to students from the state of South Carolina.  Hispanic Conder students were very similar to all Hispanic

students statewide, 41.9%, and Black or African American students outperformed their peers statewide which achieved a 28.3% proficiency

rate. 
 
 
Between which subgroups is the achievement gap closing? 
 
Conder students have made progress in multiple subgroups.  In particular Black or African American, Hispanic, and Limited English

Proficiency students have all improved performance in mathematics and reading when compared to Richland Two students. 
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Which of the above reported findings are consistent with findings from other data sources? 
 
All findings are consistent with other data sources. 
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Areas in Need of Improvement

 

 

 
Which area(s) are below the expected levels of performance? 
 
Overall Conder scores do lag behind Richland School District Two as well as the state of South Carolina, however Conder students

performed well when scores were disaggregated by ethnicity.  Reading scores for Hispanic and Black or African American students are

slightly behind those of the district and the state.  Twenty six percent Hispanic students at Conder were proficient in reading compared to

35.3% for the district and 32.9% for the state of South Carolina.  Black or African American students at Conder performed at similar levels

with 22.5% achieving a proficient score in reading while 31.7% of Black or African American students in the district were proficient but only

24% scored proficient statewide.  
 
 
Describe the area(s) that show a negative trend in performance. 
 
While some groups of students are making progress, overall Conder students have struggled in reading and mathematics.  The gap in

student performance on the MAP has increased in both reading and mathematics over the last three years. 
 
 
Which area(s) indicate the overall lowest performance? 
 
Conder students have especially struggled to achieve Meeting scores on the MAP test in mathematics.  In 2014 31.4% of Conder students

achieved a Meeting or above score.  This performance was 27.9% in 2015 and 32.6% in 2016. 
 
 
Which subgroup(s) show a trend toward decreasing performance? 
 
The performance of almost every subgroup dropped in reading on the MAP test from 2015 to 2016.  Overall the reading performance of

Conder students dropped from 48.7% in 2015 to 40.7% in 2016.  
 
 
Between which subgroups is the achievement gap becoming greater? 
 
Caucasian students showed the largest increased achievement gap when compared to the overall performance of Conder students as well

as Richland Two students.  In mathematics 40.0% of white students achieved meeting scores in 2014.  These rates dropped to 22.2% in

2015 and recovered slightly to 26.7% in 2016.  Reading scores followed a similar pattern.  In 2014 65.2% of white students achieved a

Meeting score on Map Reading test.  This number dropped to 38.9% in 2015 and recovered slightly to 41.4% in 2016. 
 
 
Which of the above reported findings are consistent with findings from other data sources? 
 
All findings are consistent with other data sources. 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 3.5
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AdvancED Assurances 
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Introduction
 
AdvancED Policies and Procedures outline certain requirements that all institutions must meet in order to be in compliance. Institutions are

required to verify whether or not they meet these requirements by answering a series of questions and in some cases, attaching evidence for

review.

 

By responding to the questions in ASSIST and attaching evidence when required, the institution has verified whether it meets or does not

meet each of the Assurances for Accreditation.
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AdvancED Assurances

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
1. The institution has read, understands, and

complies with the AdvancED Policies and
Procedures.

Yes

Label Assurance Response Comment Attachment
2. The institution has reported all substantive

changes in the institution that affect the scope
and/or have an impact on the institution's ability
to meet the AdvancED standards and policies.
Such changes include, but are not limited to:
- Restructuring (merging, opening, or closing) of
the institution or institution(s) within its
jurisdiction
- Mission and purpose of the institution
- Governance structure of the institution,
including changing to a charter school/school
system, being the subject of a state takeover, or
a change in ownership
- Grade levels served by the institution
- Staffing, including administrative and other
non-teaching professionals personnel
- Available facilities, including upkeep and
maintenance
- Level of funding
- School day or school year
- Establishment of an additional location
geographically apart from the main campus
- Student population that causes program or
staffing modification(s)
- Available programs, including fine arts,
practical arts and student activities

Yes

Label Assurance Response Comment Attachment
3. The institution implements a written security

and crisis management plan which includes
emergency evacuation procedures and
appropriate training for stakeholders. Attach the
security and crisis management plan. (optional)

Yes

Label Assurance Response Comment Attachment
4. The institution monitors all financial transactions

through a recognized, regularly audited
accounting system.

Yes

Label Assurance Response Comment Attachment
5. The institution engages in a continuous

improvement process and implements an
improvement plan. Attach the improvement plan
if the plan is not located in AdvancED's
Adaptive System of School Improvement
Support Tools (ASSIST).

Yes L. W. Conder
Narrative
Conder SIP
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L. W. Conder Integrated Arts Magnet 
School 
Stakeholder Feedback Data Document 
 

Survey Administration 

L. W. Conder Elementary administered parent, student, and certified staff stakeholder feedback 
surveys with fidelity in regards to administration procedures using the AdvancED® ASSIST™ 
platform. This was the first administration of the AdvancED® stakeholder feedback surveys in 
our school system.  Therefore, there is no comparison data to previous survey administrations. 
However, our school has additional survey data from other sources that will support us in 
analyzing comparison data. Surveys were administered online using the link provided for each 
of the surveys. Paper copies of the parent, student, and certified staff surveys were provided in 
multiple languages. The responses from the paper surveys were then entered into the online 
surveys by school staff.  Parents were encouraged to participate in the surveys through a 
variety of means including several social media platforms, phone calls, and emails. Parents were 
also provided opportunities to participate in the survey by using the computers at the school. 
Students used their devices to complete the surveys at school where they had assistance in 
accessing the survey. All certified staff members were encouraged to participate. The required 
response rates for parents, students, and certified staff were met for L. W. Conder Integrated 
Magnet School. 
 

Stakeholder Feedback Results and Analysis 

All stakeholder survey results were reviewed, disaggregated, and analyzed to look for high and 
low responses. The high/low responses were used in deciding upon the areas of notable 
achievement and areas in need of improvement. The district and school leaders are currently 
using the results from stakeholder surveys as part of the continuous improvement process.  
 

The stakeholder surveys administered were based on a 5-point scale. Results were ranked 
based on average score to determine the highest and lowest level of satisfaction from 
stakeholders. The tables below show the indicator ratings compiled on student, parent, and 
certified staff surveys. 
  



 
 

Areas of Notable Achievement 

Which areas indicate the overall highest level of satisfaction or approval? 

 
 

Students 

Indicators 4.5, 5.4, 4.4 
 

The highest level of satisfaction with students is standard 4.  Students feel that the school has 
resources and provided services that support its purpose and direction to ensure success for all 
students. Specifically, students feel technology infrastructure supports the school’s teaching, 
learning, and operational needs.  In addition, students feel the school engages in a continuous 
process to determine verifiable improvement in student learning, including readiness for and 
success at the next level.  The students also indicate that students and school personnel use a 
range of media and information resources to support the school’s educational programs. 
 
 

Staff 
Indicators 2.4, 2.2, 1.3 
 

The highest level of satisfaction with staff is standard 2.  The staff feels leadership fosters a 
culture consistent with the school’s purpose and direction. Responses indicate the the staff 
believes the governing body operates responsibly and effectively. In addition, staff members 
believe that clearly defined policies, processes, and procedures are in place to hire and retain 
sufficient staff. Staff members also believe that the school’s leadership implements a 
continuous improvement process that provides clear direction for improving conditions that 
support student learning. 
 
 

Parents 

Indicators 4.3, 3.10, 1.3 
 

The highest level of satisfaction with parents is standard 4. Parents feel that the school 
maintains facilities, services, and equipment to provide a safe, clean, and healthy environment 
for all students and staff.  Responses indicate that parents believe grading and reporting are 
based on clearly defined criteria that represent the attainment of content knowledge and skills 
and are consistent across grade levels and courses. In addition, parents feel that the school’s 
leadership implements a continuous improvement process that provides clear direction for 
improving conditions that support student learning.  
 



Which areas show a trend toward increasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback.  Past survey results are not 
available and were not compared for the purpose of this report. 
 
 

Which of the above reported findings are consistent with findings from other 

stakeholder feedback sources? 

Results of the 2015-2106 South Carolina Department of Education school climate surveys are 
fairly consistent with AdvancED surveys.  95.5% of students believe that teachers work together 
to help students at their school and 93.6% believe that teachers help students when they do 
not understand a concept. 87.1% of the staff indicated they are satisfied with the learning 
environment at school and 96.3% of the staff agreed there are relevant professional 
opportunities offered to teachers to help improve student learning.  The parents indicated on 
the survey that 93.4% are satisfied with the learning environment at school.  Additionally, 
89.1% of the parents agreed they are satisfied with the social and physical environment at 
school. 
 
  



 

Areas in Need of Improvement 

Which areas indicate the overall lowest level of satisfaction or approval? 

 
 

Students 

Indicators 4.3, 3.8, 5.1 
 
 

Standard 4 is an area in need of improvement as seen by the students. Students indicate the 
largest need for improvement is that the school maintains facilities, services, and equipment to 
provide a safe, clean, and healthy environment for all students and staff. In addition, students 
feel areas in need of growth are the school engages families in meaningful ways in their 
children’s education and keeps them informed of their children’s learning progress as well as 
the school establishes and maintains a clearly defined and comprehensive student assessment 
system. 
 
 
 

Staff 
Indicators 5.2, 3.8, 3.5 
 

Standard 5 is an area in need of improvement recognized by the staff. Specifically, professional 
and support staff continuously collect, analyze, and apply learning from a range of data sources, 
including comparison and trend data about student learning, instruction, program evaluation, 
and organizational conditions. Also, the staff feels that the school engages families in 
meaningful ways in their children’s education and keeping them informed of their children’s 
learning progress as well as teachers participating in collaborative learning communities to 
improve instruction and student learning are areas in need of growth. 
 
 
 

Parents 

Indicators 3.3, 3.12, 2.3 
 

The area indicated for the greatest need of improvement is standard 3. In standard 3, the areas 
of teachers engaging students in their learning through instructional strategies that ensure 
achievement of learning expectations as well as the area of the school provides and coordinates 
learning support services to meet the unique learning needs of students are in need of 
improvement. In addition, parents feel that the governing body ensures that the school 
leadership has the autonomy to meet goals for achievement and instruction and to manage 
day-to-day operations effectively is another area for growth. 
 



Which areas show a trend toward decreasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback.  Past survey results are not 
available and were not compared for the purpose of this report. 
 
 

What are the implications for these stakeholder perceptions? 

The implications of these stakeholder perceptions are the parents, staff, and students seem satisfied 
with the direction that school leadership is taking towards continuous improvement.   
 
 

Which of the above reported findings are consistent with findings from other 

stakeholder feedback sources? 

Results of the 2015-2106 South Carolina Department of Education school climate surveys are 
fairly consistent with AdvancED surveys.  Student survey results indicate that the physical 
environment is an area of improvement.  The staff would like to engage parents in meaningful 
ways in their child’s education.  The climate survey indicates 85.5% of the staff agree that 
parents attend school meetings and other school events. Additionally, 42.6% of the staff agree 
that parents participate as volunteer helpers in the school or classroom.  The climate survey 
indicate parents feel that the area of teachers engaging students in their learning through 
instructional strategies that ensure achievement of learning expectations as well as the area of 
the school provides and coordinates learning support services to meet the unique learning 
needs of students are in need of improvement. The survey reflects that 89.4% of parents agree 
that the teacher encourages their child to learn. 
  



 

Additional Data and Analysis 

 
 



L. W. Conder Integrated Arts Magnet 
School 
Student Performance Data Document 
 

Brief summary of the data your institution uses for decision-making. 

L. W. Conder Elementary uses the standardized assessments mandated by the state of South 
Carolina in compliance with state and federal regulations to inform instruction and evaluate 
program effectiveness. These assessments include the following: 
 

The South Carolina College-and Career-Ready Assessments (SC READY) are statewide 
assessments in English language arts (ELA) and mathematics that will meet all of the 
requirements of Acts 155 and 200, the Elementary and Secondary Education Act (ESEA), the 
Individuals with Disabilities Education Improvement Act (IDEA), and the Assessments Peer 
Review guidance.  All students in grades 3–8 are required to take the SC READY except those 
who qualify for the South Carolina National Center and State Collaborative (SC-NCSC).  
 

The South Carolina Palmetto Assessment of State Standards (SCPASS) is a statewide science and 
social studies assessment administered to students in grades 4-8. All students in these grade 
levels are required to take the SCPASS except those who qualify for the South Carolina 
Alternate Assessment (SC-Alt). 
 
 

The district also uses NWEA’s Measure of Academic Progress (MAP) as a formative assessment 
to guide instruction.  Richland Two administers the MAP reading and mathematics tests in 
grades 2-8. Several schools also administer the MAP for Primary Grades (MAP) to kindergarten 
students. The MAP tests are computer adaptive assessments that are given in the fall and again 
in the spring to monitor student progress and inform instruction. 
  



 

Summary of student performance at your institution. 

Provide documentation or a brief description about how results from your assessments prove 
that: 
 

1) The assessments you use are aligned to your curriculum. 
The standards addressed in the assessments are in alignment to our state standards.  The district 

pacing guide aligns to the required grade level standards.  The classroom curriculum follows the 

district pacing guide which aligns to our state standards. Teachers develop all formative and 

summative assessments based on state standards.  Student performance on classroom 

assessments as well as standardized tests allow teachers to develop differentiated instruction to 

meet the needs of all students at L. W. Conder Elementary. 
 

2) All instruction is based on high priority curricular needs. 
 
Every year we analyze and disaggregate local and state data.  Based on trends and challenges we 

identify within the assessment data areas of focus and we develop a strategic plan to meet the  

needs of our student population. We address the student deficiencies through interventions and 

classroom instruction. SC READY, SC PASS, and MAP data enable classroom teachers to 

identify specific areas of concern and areas of strength.  
 

Areas of Notable Achievement 

1.      Which area(s) are above the expected levels of performance? 
 

Hispanic and Black or African American students at Conder performed well in Science and 

Social Studies on SCPASS.  Science proficiency rates were similar for both groups of students 

compared to the state proficiency rates.  Forty nine percent of Conder Hispanic students were 

proficient compared to 57.4% statewide.  For Black or African American students, 41.5% of 

Conder students achieved a proficient score compared to 45.6% statewide. Conder Hispanic 

students outperformed students from the district as well as the state overall with 86.8% scoring 

proficient compared to 79.3% for the district and 73.5% for Hispanic students statewide.  Black 

or African American students from Conder achieved a proficiency rate of 68.3% which compares 

to 73.8% for the district and 64.1% statewide.  

 

2.      Describe the area(s) that show a positive trend in performance. 
 

L.W. Conder has a significant population of limited English proficiency (LEP) students.  These 

students have made significant improvements in both Mathematics and Reading on the MAP 

tests compared to Richland School District Two students.  In mathematics LEP students have 

achieved proficiency from 26.4% in 2014 to 28.6% in 2015 and 32.2% in 2016.  LEP students 

have achieved proficiency rates in reading of 47.7% in 2014, 55.5% in 2015 and 47.0% in 2016.  

These scores have moved higher than the District proficiency rates in 2015 and 2016. 

 



 

3.      Which area(s) indicate the overall highest performance? 
 

The students of Conder excel in social studies.  Overall 73.2% of Conder students score Met or 

High on PASS in 2014, 75.1% in 2015, and 72.7% in 2016.  These scores were close to the 

overall Richland School District Two scores. 

 
 
 

4.  Which subgroup(s) show a trend toward increasing performance? 
 

Thirty six percent of Hispanic students and 29.9% of Black or African American students were 

proficient in math on SCREADY test.  These scores were slightly below the district performance 

for both Hispanic, 42.4%, and Black or African American students, 38.2%.  The scores were 

even stronger when compared to students from the state of South Carolina.  Hispanic Conder 

students were very similar to all Hispanic students statewide, 41.9%, and Black or African 

American students outperformed their peers statewide which achieved a 28.3% proficiency rate. 

 

5.  Between which subgroup is the achievement gap closing? 
 

Conder students have made progress in multiple subgroups. In particular Black or African 

American, Hispanic, and Limited English Proficiency students have all improved performance in 

mathematics and reading when compared to Richland Two students. 

 
 

6.   Which of the above reported findings are consistent with findings from other data sources? 
 

All findings are consistent with other data sources. 

 
 

Areas in Need of Improvement 

1.      Which area(s) are below the expected levels of performance? 
 

Overall Conder scores do lag behind Richland School District Two as well as the state of South 

Carolina, however Conder students performed well when scores were disaggregated by ethnicity.  

Reading scores for Hispanic and Black or African American students are slightly behind those of 

the district and the state.  Twenty six percent Hispanic students at Conder were proficient in 

reading compared to 35.3% for the district and 32.9% for the state of South Carolina.  Black or 

African American students at Conder performed at similar levels with 22.5% achieving a 

proficient score in reading while 31.7% of Black or African American students in the district 

were proficient but only 24% scored proficient statewide.  

 

2.      Describe the area(s) that show a negative trend in performance. 



While some groups of students are making progress, overall Conder students have struggled in 

reading and mathematics.  The gap in student performance on the MAP has increased in both 

reading and mathematics over the last three years. 

 
 

3.      Which area(s) indicate the overall lowest performance? 
 

Conder students have especially struggled to achieve Meeting scores on the MAP test in 

mathematics.  In 2014 31.4% of Conder students achieved a Meeting or above score.  This 

performance was 27.9% in 2015 and 32.6% in 2016.     

 
 

4.      Which subgroup(s) show a trend toward decreasing performance? 
 

The performance of almost every subgroup dropped in reading on the MAP test from 2015 to 

2016.  Overall the reading performance of Conder students dropped from 48.7% in 2015 to 

40.7% in 2016.   

 
 

5.      Between which subgroup is the achievement gap becoming greater? 
 

Caucasian students showed the largest increased achievement gap when compared to the overall 

performance of Conder students as well as Richland Two students.  In mathematics 40.0% of 

white students achieved meeting scores in 2014.  These rates dropped to 22.2% in 2015 and 

recovered slightly to 26.7% in 2016.  Reading scores followed a similar pattern.  In 2014 65.2% 

of white students achieved a Meeting score on Map Reading test.  This number dropped to 

38.9% in 2015 and recovered slightly to 41.4% in 2016. 

 
 

6.      Which of the above reported findings are consistent with findings from other data 
sources? 
 
 

All findings are consistent with other data sources.  



 

 

Document or describe the degree to which all of your summative 

assessments are valid, reliable, and unbiased. 

The SC Ready, SCPASS, and EOCEP tests are statewide assessment programs managed under 
contract by Data Recognition Corporation (DRC). At the conclusion of testing, DRC performs 
several statistical analyses to verify the validity and reliability of the assessments. Reliability 
indices for each of these tests are calculated using coefficient alpha (Cronbach 1951). 
Additionally, both the standard error of measurement and conditional standard errors of 
measurement are computed.  DRC also provides validity evidence based on (1) test content, (2) 
internal structure, and (3) relations to other variables. The most recent technical reports for 
these assessments can be found at South Carolina Department of Education’s website: 
http://ed.sc.gov/tests/assessment-information/archives/technical-reports/. 
 

NWEA regularly conducts and publishes studies on the reliability and validity of the MAP tests. 
Detailed information about these studies are found in the NWEA Technical Manual For MAP 
and MPG. The computer adaptive nature of the MAP tests prevents NWEA from using 
traditional test-retest or parallel form methodologies to establish reliability. Instead, NWEA 
calculates correlations between tests spread across several months but “comparable in content 
and structure, differing only in the difficulty level of its items.” They refer to this as “stratified, 
randomly-parallel form reliability.” As a second measure, they examine the correlations of MAP 
scores from tests taken in one term with the same students tested the following fall or spring 
term. According to the technical manual NWEA uses four methods to establish validity. First, 
content validity is “developed by carefully mapping into a test blueprint the content standards 
being used by the educational entity commissioning the test.” NWEA also uses concurrent 
assessments to establish validity. Concurrent validity is “expressed in the form of a Pearson 
correlation coefficient between the total domain area RIT score and the total scale score of 
another established test designed to assess the same domain area.” NWEA also has also 
established predictive validity. They express predictive validity as Pearson correlation 
coefficients between the total RIT score and the total scale score of another established test. 
Finally, criterion-related validity is expressed as the point-measure correlation between a MAP 
score and a proficient-not proficient designation on a state assessment. 
 
Northwest Evaluation Association (2011, January), Technical Manual For Measures of Academic Progress® (MAP®) 
and Measures of Academic Progress for Primary Grades (MPG). Portland, OR 
 

Provide documentation or a brief description about how you ensure all 

assessments are administered with complete fidelity to administrative 

procedures. 

Richland School District Two administers all assessments with complete fidelity to 
administrative procedures.  The district has several board policies and administrative rules that 

http://ed.sc.gov/tests/assessment-information/archives/technical-reports/


address this issue. District Policy ILB was adopted in 1986 and revised in 2003 to establish the 
basic structure for administering standardized tests. This policy states the following: 
 

“All mandatory tests administered by or through the state board 
of education to the students of the district will be administered in 
accordance with state law and regulations. Violation of any state 
law or regulation or any of the guidelines in this policy will subject 
the individual to liability and may lead to criminal proceedings 
(resulting in fines and/or imprisonment), termination, suspension 
or revocation of administrative and/or teaching credentials. The 
same policy will be followed for district mandated testing. 
Individuals will adhere to all procedures specified in all operating 
manuals governing the mandated assessment programs.” 
 

Additionally, administrative Rule ILB-R states that the district and schools “will keep all tests 
and test materials under lock and key in a central location both before and after testing” and 
that “all applicable mandated state testing security procedures will be followed.” This rule also 
states that “no employee of the district will knowingly or willfully violate security procedures, 
including but not limited to the following: 
 

● Give examinees access to test questions prior to testing. 
● Copy, reproduce, or use in any manner inconsistent with test security regulations all or 

any portion of any secure test booklet. 
● Coach examinees during testing or alter or interfere with examinees’ responses in any 

way. 
● Make answer keys available to examinees. 
● Failure to follow security regulations for distribution and return of secure tests as 

directed or failure to account for all secure test materials before, during and after 
testing. 

● Participate in, direct, aid, counsel, assist in, encourage or fail to report any of the acts 
prohibited in this section. 

 

Policy ILBB was adopted in 1981 and most recently revised in 2007 to establish the basic 
structure for implementation of the statewide assessment program. This policy states that “All 
students attending district schools will participate in the statewide assessment program as 
mandated by current applicable laws and regulations.” This policy also requires the district to 
“comply with administrative rules prepared by the administration as well as federal and state 
laws and regulations in the implementation of the statewide assessment program.” 
Administrative Rule ILBB-R states that “district will provide appropriate in-service training for 
staff, including newly employed certified personnel, involved in implementing the statewide 
assessment program.” 
 

The specific procedures to be followed during test administrations are outlined in the test 
administration manuals for the specific tests. The manuals include an excerpt from Section 59-



1- 445 of the South Carolina Code of Laws, a summary of Section 59-1-447 of the Code of Laws, 
and the entirety of State Board of Education Regulation 43-100. 
 
 

Data supporting your institution’s Student Performance Diagnostic 

Questions and the summaries given at the beginning of this document. 
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Vision Statement: 
To create a student-centered learning environment where educators provide academically 
challenging experiences for students that promote creativity, innovation, inquiry, and 
critical thinking.  

Mission Statement: 
L.W. Conder Elementary Arts Integrated Magnet, in partnership with our parents and community 
will provide meaningful and engaging experiences through the arts and technology. 

Demographic Data: 
  (Day 90, 2015-2016)* 

L. W. Conder Elementary Arts Integrated Magnet is located at 8040 Hunt Club Rd. in 
Columbia, S.C. , in the Windsor Lake and Woodfield Park subdivision between Decker, 
Percival, and Interstate 77. Conder is one of our oldest elementary schools in the district. 
L. W. Conder Elementary has a total enrollment of  830 students. African American 
students comprise 61% of the student population, while Caucasian students represent 5%, 
Hispanic students represent 28%, Asian students represent 2%, and 5% are classified as 
“other”. Of the 830 students, 603 (73%) receive free or reduced lunch.  
*Based on 90th day enrollment 
 

Highlights: 

National Magnet School of Distinction, 2013, 2016 
National Award Winner Promising Practice in Character Education, 2013 
South Carolina School of Character, 2013-2015 
Palmetto Gold Award for General Performance, 2013-2014 
Palmetto Gold Award For Closing the Achievement Gap, 2013-2014 
South Carolina Reading Principal of the Year, 2011 – 2012 
Palmetto Silver Award for Overall Performance, 2011-2012 
Palmetto Silver Award for Closing the Achievement Gap, 2010 
SC Certified Green Steps Overall School of the Year, 2011 
District Top Recycling School, 2011 
SC PBIS School of Distinction, 2010 
State Finalist for Assistant Principal of the Year, 2010 
ARTS Integrated Magnet School, Since 2005 
Region XI Magnet Schools of America Principal of the Year, 2009-2010 
Region XI Magnet Teacher of the year, 2012-2013 
Red Carpet School, 2002, 2009 

           Exemplary Writing School-2008 – 2010  
  Midlands Recycling Award Winner-2008 
            Arts in Basic Curriculum Site-2007, 2011 
 National Blue Ribbon School – 1985, 1994 
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Palmetto’s Finest—1980-1981 
National Blue Ribbon, 1983, 1996 
 

Magnets:  Arts Integration  
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STAKEHOLDER INVOLVEMENT FOR SCHOOL PLANS 
 

List the name of persons who were involved in the development of the school renewal plan.  A 
participant for each numbered category is required. 

 POSITION       NAME 

1. PRINCIPAL       Paula China     

2. TEACHER       Sarah Hayes  

3. PARENT/GUARDIAN     Terri Davis 

4. COMMUNITY MEMBER     Dr. Shirley Watson 

5. SCHOOL IMPROVEMENT COUNCIL   Stacy Johnson 

6. OTHERS* (May include school board members, administrators, School 
Improvement Council members, students, PTO members, agency representatives, 
university partners, etc.) 

      POSITION       NAME  

 Asst. Principal     Dr. Tammer Roberts  

 Asst. Principal     Mrs. Connie May 

  

             

*REMINDER: If state or federal grant applications require representation by other stakeholder groups, 
it is appropriate to include additional stakeholders to meet those requirements and to ensure that the 
plans are aligned. 
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ASSURANCES FOR SCHOOL PLANS 
 

Act 135 Assurances  
Assurances checked and signed by the district superintendent and the principal, attest that the 
school/district complies with all applicable Act 135 requirements. 

___x __ Academic Assistance, PreK–3 The school/district makes special efforts to assist children in 
PreK–3 who demonstrate a need for extra or alternative instructional attention (e.g., after-school 
homework help centers, individual tutoring, and group remediation). Provide a good example of 
academic assistance services for PreK–3 by referencing elementary school plans. 

___x__ Academic Assistance, Grades 4–12  The school/district makes special efforts to assist children 
in grades 4–12 who demonstrate a need for extra or alternative instructional attention (e.g., 
after-school homework help centers, individual tutoring, and group remediation). Provide a 
good example of academic assistance services for grades 4–12 by referencing the 1st strategy 
and action step 1.9.4. 

___x__ Parent Involvement The school/district encourages and assists parents in becoming more 
involved in their children’s education. Some examples of parent involvement initiatives include 
making special efforts to meet with parents at times more convenient for them, designating 
space in schools for parents to access educational resource materials, including parent 
involvement expectations as part of the principal’s and superintendent’s evaluations, and 
providing parents with information pertaining to expectations held for them by the school 
system, such as ensuring attendance and punctuality of their children. Provide a good example 
of parent involvement by referencing the third strategy and action step 3.6.4. 

___x__ Staff Development The school/district provides staff development training for teachers and 
administrators in the teaching techniques and strategies needed to implement the school/district 
plan for the improvement of student academic performance. The staff development program 
reflects requirements of Act 135, the EAA, and the National Staff Development Council’s 
revised Standards for Staff Development. Provide a good example of staff development by 
referencing the 1st strategy and action step 1.9.6 

__x___ Technology The school/district integrates technology into professional development, 
curriculum development, and classroom instruction to improve teaching and learning. Provide a 
good example of the use of technology by referencing strategy # 5 and action step 
5.1.1(additional technology assurances for districts follow the Act 135 assurances) 

__x___ Innovation The school/district uses innovation funds for innovative activities to improve 
student learning and accelerate the performance of all students. Provide a good example of the 
use of innovation funds by referencing the 1st strategy and action step ??? 
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___x__ Recruitment The school/district makes special efforts to recruit and give priority in parenting 
and family literacy activities to parents of at-risk 0–5 year olds. The recruitment program is not 
grade specific, but normally would be most appropriate for parents of children at the primary 
and elementary school levels and below, and for secondary school students who are parents. 

__x___ Collaboration  The school/district (regardless of the grades served) collaborates with health 
and human services agencies (e.g., county health departments, social services departments, 
mental health departments, First Steps, and the family court system). 

__x___ Developmental Screening The school/district ensures that the young child receives all services 
necessary for growth and development. Instruments are used to assess physical, social, 
emotional, linguistic, and cognitive developmental levels. This program normally is appropriate 
at primary and elementary schools, although screening efforts could take place at any location. 

__ x___ Half-Day Child Development The school/district provides half-day child development 
programs for four-year-olds (some districts fund full-day programs). The programs usually 
function at primary and elementary schools, although they may be housed at locations with 
other grade levels or completely separate from schools. 

__ x__ Best Practices in Grades K–3 The school/district provides in grades K–3 curricular and 
instructional approaches that are known to be effective in the K–3 setting.  

__x__ Developmentally Appropriate Curriculum for PreK–3  The school/district ensures that the 
scope and sequence of the curriculum for PreK–3 are appropriate for the maturation levels of 
students. Instructional practices accommodate individual differences in maturation level and 
take into account the student's social and cultural context. 

__x___ Parenting and Family Literacy The school/district provides parenting activities and 
opportunities for parents of at-risk 0–5 year olds to improve their educational level. This 
program is not grade specific, but generally is most appropriate for parents of children at the 
primary and elementary school levels and below, and for secondary school students who are 
parents. Some districts operate the program at various schools, an early childhood development 
center, or some other location, while other districts operate the program through home visits. 

__x___ Coordination of Act 135 Initiatives with Other Federal, State, and District Programs  The 
school/district ensures as much program effectiveness as possible by developing a district 
wide/school wide coordinated effort among all programs and funding. Act 135 initiatives are 
coordinated with programs such as Head Start, First Steps, Title I, and programs for students 
with disabilities. 

__x___ The School-to-Work Transition Act of 1994 (STW)  The school/district provides required 
STW programs for grades 6–12, and STW concepts are a part of the developmentally 
appropriate curriculum for K–12. 
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__________________________   ________________________________   ______ 
Superintendent’s Printed Name         Superintendent’s Signature                              Date 
(for district and school plans) 
 
__________________________   ____________________________________   _______ 
Principal’s Printed Name Principal’s Signature                                Date 
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EXECUTIVE SUMMARY OF NEEDS ASSESSMENT FINDINGS 

 

L.W. Conder Integrated Arts Magnet School upgraded their strategic plan in the winter of 2014.  
The Conder plan is aligned to the district plan and focuses on these four areas:  Student achievement, 
School climate,  Instructional Technology, Teacher/ administrator quality and Parents/Community.  In 
addition the Conder Plan focuses on district’s aims and board goals.  Conder’s strategic plan is to 
implement integrated thematic instruction into an arts infused environment.  In addition Conder has an 
ABC Grant for the Arts, Distinguished Arts Program (DAP) Grant, and a Race to the Top Grant.



10 

10 

State 
Performance 
Area(s) 

▢ Student Achievement 

▢ Teacher/Administrator Quality 

▢ Instructional Technology 

▢ School Climate 

▢ Parents/Community 

Board Goals 

 

▢  Ensure the primary focus of schools is on the quality of 
experiences provided to students - experiences that 
result in increased student engagement and learning. 

▢  Advocate for the needs and interests of students. 

▢  Act as good stewards of public resources. 

▢  Model a culture of honesty, morality, transparency, and 
collaboration. 

▢  Ensure responsible and flexible use of district resources. 

▢  Develop in the community common understanding of the problems and 
challenges facing the school district. 

▢  Promote and model open communications between and among students, 
district staff, and community. 

Strategy Sustainable academic excellence for all students  

 ▢ Setting High Expectations 
▢  Rigorous Curriculum 
▢  Structured system for academic support 
▢  Promote Innovation and problem solving  
▢  Involving students/parents in a guidance system 
▢ Students engaged in the learning process 
▢  Involving students/parents in a guidance system 
 

▢ Structured system for teachers for collaboration 
▢ Using assessment /data for continuous improvement. 
 
 

Action Plans: 1. Actively engage students through a relevant curriculum and instructional approaches such as arts infusion and technology integration 
for 21st Century Learners 

2. Build on the SC State Standards 
3. Develop strategies to address and reduce the achievement gap 
4. Improve in all areas of SDE measurements 
5. Challenge al students by providing consistently rigorous instruction 
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Green text = actual         Orange text = projection 

Key Measure   
2012-
2013 
T1/Y3 

2013-
2014 
T1/Y4 

2014-2015 
T2/Y5 

2015-
2016 
T2/Y1 

2016-
2017 
T2/Y2 

2017-
2020 
T2/Y3 

2020-
2019 
T2/Y4 

PASS/Aspire Writing-Exemplary Grade 3 40.4% 50% N/A 52% 53% 55% 56% 

PASS/Aspire Writing- Met Grade 3 28.4% 32% N/A 33% 33% 34% 32% 

PASS/Aspire Writing –not Met Grade 3 31.2% 18% N/A 15% 14% 13% 12% 

PASS/Aspire Writing-Exemplary Grade 4 27.3% 28% N/A 34% 36% 38% 40% 

PASS/Aspire Writing- Met Grade 4 46.5% 42% N/A 42% 42% 43% 44% 

PASS/Aspire Writing –not Met Grade 4 26.3% 30% N/A 24% 22% 19% 16% 

PASS/Aspire Writing-Exemplary Grade 5 26.5% 40% N/A 44% 46% 48% 50% 

PASS/Aspire Writing- Met Grade 5 41.2% 46% N/A 44% 44% 42% 41% 

PASS Writing/Aspire –not Met Grade 5 31.2% 13% N/A 12% 11% 10% 9% 

PASS/Aspire Reading—Exemplary Grade 3 49.1% 45% N/A 47% 49% 50% 51% 

PASS/Aspire Reading- Met Grade 3 31.8% 36% N/A 38% 38% 38% 39% 

PASS Reading/Aspire –not Met Grade 3 19.1% 19% N/A 15% 13% 12% 11% 

PASS/Aspire Reading-Exemplary Grade 4 24.2% 33% N/A 35% 37% 39% 40% 

PASS/Aspire Reading Met Grade 4 45.5% 40% N/A 41% 41% 42% 43% 

PASS/Aspire Reading–not Met Grade 4 24.2% 28% N/A 24% 22% 19% 17% 

PASS/Aspire Reading-Exemplary Grade 5 19.6% 34% N/A 37% 38% 39% 41% 
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PASS/Aspire Reading- Met Grade 5 60.8% 58% N/A 53% 52% 52% 53% 

PASS/Aspire Reading-not Met Grade 5 19.6% 12% N/A 10% 10% 9% 8% 

PASS Math-Exemplary Grade 3 38.2% 40% N/A 42% 44% 47% 50% 

PASS Math- Met Grade 3 25.5% 22% N/A 24% 26% 28% 30% 

PASS Math –not Met Grade 3 36.4% 39% N/A 34% 30% 25% 20% 

PASS Math-Exemplary Grade 4 22.2% 23% N/A 28% 30% 32% 34% 

PASS Math- Met Grade 4 52.5% 40% N/A 45% 46% 47% 49% 

PASS Math–not Met Grade 4 27.3% 37% N/A 27% 24% 21% 17% 

PASS Math-Exemplary Grade 5 32.4% 27% N/A 34% 36% 38% 40% 

PASS  Math – Met Grade 5 38.2% 50% N/A 47% 46% 45% 44% 

PASS Math-not Met Grade 5 29.4% 23% N/A 19% 18% 17% 16% 

PASS Science-Exemplary Grade 3 18.9% 18% N/A 24% 26% 28% 33% 

PASS Science- Met Grade 3 49.1% 36% N/A 38% 40% 40% 42% 

PASS Science–not Met Grade 3 27.5% 46% N/A 38% 34% 32% 25% 

PASS  Science-Exemplary Grade 4 10.0% 14% 3.30% 24% 28% 30% 33% 

PASS  Science Met Grade 4 59.6% 63% 52.50% 58% 55% 54% 52% 

PASS  Science–not Met Grade 4 30.6% 23% 44.20% 18% 17% 16% 15% 

PASS Science-Exemplary Grade 5 7.8% 14% 6.70% 20% 24% 27% 30% 

PASS  Science Met Grade 5 64.7% 63% 41.00% 60% 55% 55% 53% 

PASS  Science-not Met Grade 5 27.5% 24% 52.40% 20% 19% 18% 17% 
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PASS Social Studies—Exemplary Grade 3 24.6% 14% N/A 24% 26% 30% 34% 

PASS Social Studies- Met Grade 3 47.4% 52% N/A 51% 52% 53% 54% 

PASS  Social Studies –not Met Grade 3 28.1% 34% N/A 25% 22% 17% 12% 

PASS Social Studies-Exemplary Grade 4 16.2% 13% 11.70% 25% 30% 35% 40% 

PASS  Social Studies- Met Grade 4 75.8% 58% 72.50% 56% 52% 48% 45% 

PASS Social Studies–not Met Grade 4 8.1% 29% 15.80% 19% 18% 17% 15% 

PASS  Social Studies-Exemplary Grade 5 19.6% 34% 25.70% 38% 39% 40% 42% 

PASS Social Studies – Met Grade 5 52.9% 46% 39.00% 40% 41% 40% 41% 

PASS Social Studies-not Met Grade 5 27.5% 21% 35.20% 22% 20% 20% 17% 

% State Report Card—Teachers 
satisfied with learning environment   89.3% 98% 93.90% 98% 99% 99% 100% 

 % State Report Card—Students 
satisfied with learning environment 

  89.7% 92.5% 
90.40% 

95% 96% 97% 97% 

% State Report Card— Parents 
satisfied with learning environment   89.7% 88% 91.70% 93% 94% 95% 95% 
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Action 
Plan 
ID 

Action 
Step 
ID 

Action Step Timeline Responsibility Estimated 
Cost 

Funding 
Source(s) 

Accountability 

Start 
Date 

End 
Date 

Date Method 

1.1 1.1.2 

Provide quality technology 
resources/ programs to maximize 
learning opportunities through 1-
to-1 devices and instruction 

8/2015 6/2020 ITS, Faculty, 
Administration TBD TBD 2020 

 

Resources and assistance is 
provided for teachers and staff 
throughout the school and 
training is provided as needed 

1.1 1.1.3 
Develop and implement 
strategies to increase  the student 
participation rate in ALERT 

8/2015 6/2020 
Faculty, 
Guidance, 
Administration 

TBD TBD 2020 

Number of students 
participating;  number of 
students/test scores; data from 
MAP, CogAt, and Ravens 

1.1 1.1.4 

Create and implement plan to 
assist students to ensure all 
students maximize their ability to 
perform well on Standardized 
Test and District Assessments 

8/2015 6/2020 Faculty, 
Administration TBD TBD 2020 

Documentation of plan; in-
service for teachers; results of 
DRA, Dibels, MAP, PASS and 
SC Ready. 

1.1 1.1.5 

Evaluate and improve curriculum 
and instruction towards 
improving MAP,  PASS, and SC 
Ready scores 

8/2015 6/2020 Faculty, 
Administration TBD TBD 2020 

Classroom observations; lesson 
plan review; number of 
professional learning 
opportunities; survey results 

1.1 1.1.6 

Increase state standards 
implementation and routine use 
by sharing information via L.W. 
Conder Website 

8/2015 6/2020 Faculty, 
Administration TBD TBD 2020 

Log of people accessing the 
website; survey of staff seeking 
ways to improve the website; 
constant updating of website  

1.1 1.1.7 

Develop and implement 
strategies to increase middle 
school readiness and middle 
school magnet school 
opportunities 

8/2015 6/2020 Faculty, 
Administration TBD TBD 2020 Written policies and practices; 

CDF records of classroom visits 

1.1 1.1.8 
Increase rigor through alignment 
of curriculum to SC State 
Standards 

8/2015 6/2020 Faculty, 
Administration TBD TBD 2020 Alignment documents; lesson 

plans; classroom observations 

1.2 1.2.1 Obtain professional learning or 
teacher leaders to build capacity 6/2015 8/2020 

Administration, 
Teacher 
Leaders 

TBD TBD 2020 
 

Teacher leaders are leading 
most professional learning 
through Professional Learning 
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Committees; number of teacher 
leaders and number of 
professional development 
opportunities 

1.2 1.2.2 
Provide Art Integration school-
wide professional learning  in 
moving to routine use 

8/2015 6/2020 
Teacher 
Leaders, 
Administration 

TBD TBD 2020 Yearly training is held to sustain 
the integration of the arts 

1.2 1.2.3 
Provide monthly school-wide 
professional learning to increase 
teacher  capacity 

8/2015 6/2020 
Teacher 
Leaders, 
Administration 

TBD TBD 2020 
Record number of participants 
and survey teachers to learn 
ways to improve training 

1.2 1.2.4 
Provide a monthly planning and 
designing with Conder’s 
Academic Leadership Team 

8/2015 6/2020 

CONDER 
Academic 
Leadership 
Team, 
Administration 

TBD TBD 2020 

Agenda and notes from 
meetings and training sessions; 
debriefing sessions with 
Conder’s Academic Leadership 
Team 

1.3 1.3.1 

Review and strengthen initiatives 
that provide academic support, 
and identify, evaluate, and 
strengthen systems of academic 
support 

8/2015 6/2020  
Administration TBD TBD 2020 

Survey staff and students on 
initiatives, record number of 
people benefiting from various 
initiatives: Arts Integration, 
Technology Integration, 
STEAM, Single Gender, 
Project-Based Learning, and 
AVID  

1.3 1.3.2 

Investigate and implement 
strategies for increasing academic 
achievement of African American 
and Hispanic Males 

8/2015 6/2020 

Teacher 
Leaders, 
Administration, 
Counselors 

TBD TBD 2020 

Demographic reports of classes; 
classroom observations; teacher 
input MAP, SC Ready, PASS, 
DRA, and Dibels; STAR Gents 
and A+ Girls 
 

1.3 1.3.3 

Use analysis of trends in DRA, 
Dibels, MAP, PASS, and SC 
Ready test results to plan for 
improvement 

8/2015 6/2020 

Faculty, 
CONDER 
Academic 
Leadership 
Team, 
Instructional 
Leaders, 
Counselors, 
Administration, 

TBD TBD 2020 

Results are shared with 
Administrators, Leadership 
Team, Instructional Leaders, 
and Academic Leadership 
Team, and with Faculty at 
Faculty Meetings; groups 
discuss trends and plans for 
improvement 
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Assistant 
Superintendent 

1.3 1.34 
Increase the percentage of 
students eligible for Middle 
School Magnet Programs 

8/2015 6/2020 
Counselor, 
Fifth Grade 
Teachers 

TBD TBD 2014 

Number of students eligible, 
number of different magnet 
information is sent to parents, 
counselors meet with every 
students eligible,  Magnet 
Application Day 

1.4 1.4.1 
Use analysis of course 
pass/failure data, and retention 
rates to plan for improvement 

8/2015 6/2020 

Academic 
Leadership 
Team, 
Leadership 
Team, 
Administration, 
IAT 

TBD TBD 2020 

Leadership teams, IAT and 
grade levels analyze data and 
implement ways for 
improvement  

1.4 1.4.2 

Provide support for struggling 
students in areas measured on 
School Report Card and ESEA 
Federal Report Card 

8/2015 6/2020 
Teachers, 
Administration, 
Counselors 

TBD TBD 2020 

IAT; after school tutoring; 
STAR Gents; A+ Girls; focus 
on IAT students; monitoring 
students data 

1.4 1.4.3 Evaluate and strengthen 
Transiency Procedures  8/2015 6/2020 

Administration, 
Transiency/IAT 
Team 

TBD TBD 2020 Registration, Tracking students, 
WD records, E Portfolios 

1.5 1.5.1 
Provide school-wide professional 
learning in SC State Standards 
implementation 

8/2015 6/2020 Administration, 
Faculty TBD TBD 2020 Professional learning agendas 

and documentation 

1.5 1.5.2 
Provide school-wide professional 
learning in use of SC State 
assessments 

8/2015 6/2020 

Administration, 
Faculty, 
Assessment 
and Data PLCs  

TBD TBD 2020 

Professional learning agendas; 
documentation of observations 
to track growth in 6 focus areas 
to move to routine use 

1.5 1.5.3 

Provide constructive feedback to 
faculty via updated walk-through 
observation form that reflects 
implementation of SC State 
Standards and increased rigor 

8/2015 6/2020 Administration N/A N/A 2020 Completed walk-through forms 
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State 
Performance 
Area(s) 

▢ Student Achievement 

▢ Teacher/Administrator Quality 

▢ Instructional Technology 

▢ School Climate 

▢ Parents/Community 

Board Goals 

 

▢  Ensure the primary focus of schools is on the quality of 
experiences provided to students - experiences that 
result in increased student engagement and learning. 

▢  Advocate for the needs and interests of students. 

▢  Act as good stewards of public resources. 

▢  Model a culture of honesty, morality, transparency, and 
collaboration. 

▢  Ensure responsible and flexible use of district resources. 

▢  Develop in the community common understanding of the problems and 
challenges facing the school district. 

▢  Promote and model open communications between and among students, 
district staff, and community. 

 
 

  

Strategy 2. Learning Climate and Environment  

 ▢ Setting High Expectations 
▢  Rigorous Curriculum 
▢  Structured system for academic support 
▢  Promote Innovation and problem solving  
▢  Involving students/parents in a guidance system 
▢ Students engaged in the learning process 
▢  Involving students/parents in a guidance system 
 

▢ Structured system for teachers for collaboration 
▢ Using assessment /data for continuous improvement. 
 
 

Action Plans:  
1.  Provide a safe and secure environment that sustains quality teaching and learning.  
2.  Rules, policies and procedures are clear, fair, and consistently applied for all. 
3.  Provide opportunities to recognize the achievements of all. 
4.  Faculty, staff, and students are given leadership roles and are encouraged to be active participants in school-based decisions. 
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Green text = actual         Orange text = projection 

Key Measure 
2012-
2013 
T1/Y3 

2013-
2014 
T1/Y4 

2014-2015 
T2/Y5 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

2017-
2020 
T2/Y4 

2020-
2019 
T2/Y5 

Enrollment 686 788 830 847 TBD TBD TBD 

Discipline Incidents 301 114 95 140 130 120 110 

 In-School Suspension Days 0 1 8 0 0 0 0 

Out-School Suspensions Days N/A 117 173     

Expulsions N/A 0 0     

Serious offenses N/A 0 0     

Student Attendance 98% 98% 96.60% 98% 98% 98% 98% 

% State Report Card ---Teachers 
satisfied with social and physical 
environment 

89.3% 98.2% 87.80% 98% 98% 98% 99% 

 % State Report Card ---Students 
satisfied with social and physical 
environment 

88.5% 88.8% 77.10% 90.7% 91.6% 90.7% 91.6% 

% State Report Card ---Parents 
satisfied with social and physical 
environment 

94.2% 87% 83.70% 89% 90% 91% 91% 
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Action 
Plan 
ID 

Action 
Step 
ID 

Action Step Timeline Responsibility Estimated 
Cost 

Funding 
Source(s) 

Accountability 

Start 
Date 

End 
Date 

Date Method 

2.1   2.1.2 
Provide training for all students, 
faculty and staff on safety and 
emergency procedures annually 

8/2015 6/2020 All Staff and 
Students TBD TBD 2020 

Training is completed as 
needed but at least each 
semester, documentation of 
training 

2.1 2.1.3 
Review, revise, and update the 
L.W. Conder’s Command Center 
semi-annually 

8/2015 6/2020 Administration, 
SRO TBD TBD 2020 Mobile Command Center is 

updated 

2.1 2.1.4 
Update CPR certification for all 
building level administrators and 
relevant personnel 

8/2015 6/2020 School Nurse, 
Administration TBD TBD 2020 Names and number of staff 

trained in CPR 

2.1 2.1.5 
Conduct routine observations, 
drills, and simulations of 
situational emergencies annually 

8/2015 6/2020 Administration, 
SRO TBD TBD 2020 

Drills and trainings are 
conducted annually with 
documentation of drills 

2.2 2.2.1 

Review and revise the policy and 
procedures manual (faculty and 
student handbook) to ensure that 
policies are up to date clear and 
appropriate annually 

8/2015 6/2020 Administration TBD TBD 2020 
Policies are addressed yearly 
and are updated and distributed 
to faculty, staff, and students 

2.2 2.2.2 

Review and revise customary 
Matrix Discipline document to 
ensure that consequences are 
consistent and fair annually 

8/2015 6/2020 Administration, 
Guidance TBD TBD 2020 Discipline records, survey of 

staff and students 

2.2 2.2.3 
Conduct a policy and procedure 
orientation for all students, 
faculty and staff annually 

8/2015 6/2020 Guidance, 
Administration TBD TBD 2020 

Orientation is held at the 
beginning of the school year; 
record number of students, 
faculty and staff in attendance 
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2.2 2.2.4 

Review and analyze discipline 
data for the purpose of identify 
trends in discipline practices bi- 
annually 

8/2015 6/2020 
Administration, 
PowerSchool 
Coordinator 

TBD TBD 2020 
Discipline data review, survey 
of students and staff, classroom 
and administrative observations 

2.3 2.3.1 

Recognize LifeSkills on a weekly 
basis through the LWCE News 
show and other social media 
outlets  

8/2015 6/2020 Administration, 
Guidance TBD TBD 2020 LifeSkill recognitions weekly 

and monthly 

2.3 2.3.2 

Recognize overall faculty & staff 
achievements on a weekly basis 
through the emails and social 
media 

8/2015 6/2020 Administration TBD TBD 2020 

Recognition posted on  
Newsletter and on other social 
media outlets, survey faculty, 
and staff on effectiveness of 
recognitions 

2.3 2.3.3 

Establishing awards for student, 
faculty & staff for the purpose of 
recognizing overall achievement  
 
 

8/2013 6/2020 Administration TBD TBD 2020 

Awards are given monthly to 
students, faculty, and staff and 
are placed on website and other 
media outlets 

2.4 2.4.1 
Establish a student council for the 
purpose of participating in 
school-based decisions 

8/2015 6/2020 Administration, 
Students TBD TBD 2020 

Student Council meets monthly, 
log of minutes from meetings 
and participation 

2.4 2.4.2 

Involve Instructional Leaders and 
Academic Leadership Team 
members in school-based 
decisions 

8/2015 6/2020 

Administration, 
Instructional 

Leaders, 
Academic 
Leadership 

Team 

TBD TBD 2020 

Instructional Leaders Meet 
monthly and Academic 
Leadership Team meets as 
weekly; school data is shared 
with both groups; 
documentation of  meetings and 
participation in meetings 

2.4 2.4.3 

Provide opportunities for input 
from all stakeholders (faculty, 
staff, students, parents, SIC, PTO 
etc.) to ensure decisions are made 
collectively 

8/2015 6/2020 

Administration, 
Students, 

Faculty, Staff, 
Parents, 

Community 

TBD TBD 2020 

Record number of opportunities 
all stakeholders have to voice 
input;  school wide calendar, 
minutes from meetings and 
documentation of attendance 
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State 
Performance 
Area(s) 

▢ Student Achievement 

▢ Teacher/Administrator Quality 

Integration of Technology 

▢ School Climate 

▢ Parents/Community 

Board Goals 

 

▢  Ensure the primary focus of schools is on the quality of 
experiences provided to students - experiences that 
result in increased student engagement and learning. 

▢  Advocate for the needs and interests of students. 

▢  Act as good stewards of public resources. 

▢  Model a culture of honesty, morality, transparency, and 
collaboration. 

▢  Ensure responsible and flexible use of district resources. 

▢  Develop in the community common understanding of the problems and 
challenges facing the school district. 

▢  Promote and model open communications between and among students, 
district staff, and community. 

Strategy 
3.  Integration of technology 

 ▢ Setting High Expectations 
▢  Rigorous Curriculum 
▢  Structured system for academic support 
▢  Promote Innovation and problem solving  
▢  Involving students/parents in a guidance system 
▢ Students engaged in the learning process 
▢  Involving students/parents in a guidance system 
 

▢ Structured system for teachers for collaboration 
▢ Using assessment /data for continuous improvement. 
 
 

Action Plans:  
1. Participation in professional growth and leadership  
2. Promote and model digital citizenship and responsibility 
3. Model digital-age work and learning 
4. Design and develop digital-age learning experiences and assessments 
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Green text = actual         Orange text = 
projection 

Key Measure 2010-2011 
T1/Y4 

2011-
2012 
T1/Y5 

2012-
2013 
T2/Y1 

2013-2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

Discipline Incidents through technology- 
Office Referrals 

N/A N/A N/A N/A N/A   

Retention Rate N/A N/A N/A N/A N/A   

Student Met and Above Rate on SC 
Ready and PASS 

N/A N/A N/A N/A N/A   

Student MAP Data N/A N/A N/A N/A N/A   

DRA Data N/A N/A N/A N/A N/A   

DIBELS N/A N/A N/A N/A N/A   

 

 

 

Action 
Plan 
ID 

Action 
Step 
ID 

Action Step Timeline Responsibility Estimated 
Cost 

Funding 
Source(s) 

Accountability 

Start 
Date 

End 
Date 

Date Method 

3.1 3.1.2 

Certified personnel will be 
required to attend a minimum of 
4 instructional technology 
professional development 
workshop/training/in-service per 
year. 

8/2015 6/2020 

ITS, Digital 
Resource 
Coach, 

Administration, 
Teachers 

TBD TBD 2020 

Number of people participating; 
debrief from professional 
development; classroom 
observation 

3.1 3.1.3 Create and publicize instructional 
technology professional 8/2015 6/2020 ITS, 

Administration, TBD TBD 2020 
Calendar is created and 
published; calendar is updated 
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development series calendar.   Teachers regularly 

3.1 3.1.4 

Host technology demonstrations 
for teachers to 
present/demonstrate instructional 
technology methods used in the 
classroom setting. 

8/2015 6/2020 

ITS, Digital 
Resource 
Coach, 

Teachers 

TBD TBD 2020 

Teachers present to faculty and 
staff; log of participants; survey 
of staff 

3.2 3.2.1 
Review the Responsible Use 
Policy with all faculty, staff, and 
students annually. 

8/2015 6/2020 
Administration, 

ITS, DRC, 
Faculty, Staff 

TBD TBD 2020 
All faculty, staff, and students 
sign an agreement they have 
reviewed the policy. 

3.2 3.2.2 

Establish and implement 
guidelines and policies for the use 
of technology outside of 
instructional time during school 
hours. 

8/2015 6/2020 ITS, 
Administration TBD TBD 2020 

Policies are reviewed with all 
faculty, staff, and students and 
they sign the agreement. 

3.3 3.3.1 
Highlight exceptional examples 
of the use of technology by 
faculty and staff. 

8/2015 6/2020 ITS, 
Administration TBD TBD 2020 

Faculty and staff presentations, 
In-services, and Faculty 
Meetings 

3.3 3.3.2 

Select samples of student 
technology-based projects to 
spotlight. 
 

8/2015 6/2020 

ITS, DRC, 
Teachers, 

Administration, 
Students 

TBD TBD 2020 

Student projects are presented at 
school and posted on Star 
Update and other social media 

3.3 3.3.3 

Host an annual digital/technology 
showcase for students to 
demonstrate and model new 
innovative technology usage and 
integration for the classroom. 

8/2015 6/2020 
ITS, 

Administration, 
Students 

TBD TBD 2020 

Number of students 
participating and attending 
showcase; debrief with 
attendees after event. 

3.4 3.4.1 
Require teachers to design a 
minimum of 1 digital/technology 
lesson/project per quarter. 

8/2015 6/2020 Teachers, ITS TBD TBD 2020 
Classroom observations, lesson 
plan review, collegial 
conversations 

3.4 3.4.2 

Create, introduce and implement 
new digital/technology focused 
lessons through the computer lab 
into the Encore schedule. 
 

8/2015 6/2020 Administration, 
Guidance TBD TBD 2020 

Master schedule review; 
number of technology classes; 
number of students participating 
in those classes 
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State 
Performance 
Area(s) 

▢Student Achievement 

▢Teacher/Administrator Quality 

Integrating Technology 

▢School Climate 

▢Parents/Community 

Board Goals 

 

▢ Ensure the primary focus of schools is on the 
quality of experiences provided to students - 
experiences that result in increased student 
engagement and learning. 

▢ Advocate for the needs and interests of 
students. 

▢ Act as good stewards of public resources. 

▢ Model a culture of honesty, morality, 
transparency, and collaboration. 

▢ Ensure responsible and flexible use of district resources. 

▢ Develop in the community common understanding of the problems and challenges 
facing the school district. 

▢ Promote and model open communications between and among students, district 
staff, and community. 

Strategy 4.  Provide a positive environment conducive to recruiting and retaining quality teachers 

 ▢ Student Achievement 

▢ Teacher/Administrator Quality 

Integration of Technology 

▢ School Climate 

▢ Parents/Community 

Action Plans: 1.  Recruit quality certified and classified personnel 
2.  Implement teacher support program 
3.  Implement teacher retention practices  
4.  Improve communication among faculty and staff 
5.  Provide faculty and staff with relevant ongoing professional development training and opportunities  
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Green text = actual         Orange text = 
projection 

Key Measure 2010-2011 
T1/Y4 

2011-
2012 
T1/Y5 

2012-
2013 
T2/Y1 

2013-2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

School Report Card Data---Advanced 
Degrees 64.% 61.10% 67.30% 64.40% 60.70% 61.31% 61.92% 

School Report Card Data--Continuing 
Contract 73.1% 77.80% 74.50% 72.90% 72.10% 72.82% 73.55% 

School Report Card Data--Returning 
Teachers 90.0% 82.90% 80.60% 80.30% 81.70% 82.52% 83.34% 

School Report Card Data--Teacher 
Attendance 99.6% 95.30% 95.50% 97.20% 95.60% 96.56% 97.00% 

Number of teachers Nationally Board 
Certified 58 N/A N/A N/A N/A    

 

 

Action 
Plan 
ID 

Action 
Step 
ID 

Action Step Timeline Responsibility Estimated 
Cost 

Funding 
Source(s) 

Accountability 

Start 
Date 

End 
Date 

Date Method 

4.1 4.1.2 

Actively recruit and select 
diverse certified and classified 
faculty and staff members 
 
 

8/2015 6/2020 Administration, 
Teachers TBD TBD 2020 Participation in job fairs; 

diversity of faculty 

4.1 4.1.3 

Participate in a minimum of four 
job/career fair activities 
throughout the school year 
annually. 

8/2015 6/2020 Administration, 
Teachers TBD TBD 2020 Participation in job fairs 
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4.2 4.2.1 

Provide induction orientation for 
all new certified and classified 
faculty and staff members 
annually.  
 

8/2015 6/2020 Administration TBD TBD 2020 Attendance & participation 

4.2 4.2.2 

Provide and assign mentor 
teachers for induction teachers 
and partner teachers for new non-
induction teachers 
 

8/2015 6/2020 Administration, 
Faculty TBD TBD 2020 

Number of mentors; classroom 
observations; collegial 
conversations and debriefing 
with mentors and mentees 

4.2 4.2.3 

Provide and assign mentor staff 
for all first year staff members 
and partner staff for all new non-
induction staff members  

8/2015 6/2020 Administration, 
Faculty TBD TBD 2020 

Number of mentors; classroom 
observations; collegial 
conversations and debriefing 
with mentors and mentees 

4.2 4.2.4 

Require all induction teachers to 
observe at least two veteran 
teachers teach per year. 
 
 

8/2015 6/2020 Administration, 
Teachers TBD TBD 2020 Log of observations 

          

4.3 4.3.1 

Conduct exit interviews/surveys 
for all non-returning certified and 
classified staff members.   
 

8/2015 6/2020 Administration TBD TBD 2020 

Surveys; sharing exit interview 
results with Administration, 
Academic Leadership Team, 
and Instructional Leaders 

4.3 4.3.2 

Host a faculty and staff  “meet 
and greet” event to introduce new 
faculty and staff members 
annually. 
 

8/2015 6/2020 All Faculty and 
Staff TBD TBD 2020 Number of attendees; survey 

new staff members 

4.3 4.3.3 

Continue efforts that allow 
teachers maximum time/ focus 
for instruction (limited preps, 
protected PEP time, limited 
classroom/ instructional 
interruptions) 
 

8/2013 6/2020 Administration,  
Teachers TBD TBD 2020 

Calendar observation; 
classroom observation; lesson 
plan review 
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4.4 4.4.1 

Provide training in Google Apps 
for Education (GAFE) for all 
certified and classified staff 
members..   

8/2013 6/2020 ITS, Teachers TBD TBD 2020 

Trainings are scheduled as 
needed; number of attendees; 
survey of attendees to 
determine validity of training. 

4.4 4.4.2 

Update all school based/related 
calendars a minimum of once per 
week.   
 

8/2013 6/2020 Administration TBD TBD 2020 Calendars are updated, 
reviewed, and published weekly 

4.4 4.4.3 

Provide real time communication 
updates and notifications via the 
Star Update and other social 
media 

8/2015 6/2020 Administration, 
Teachers TBD TBD 2020 

Review of website; survey 
families to determine 
effectiveness 

          

4.5 4.5.1 
Conduct survey of certified and 
classified personnel professional 
development needs annually.   

8/2015 6/2020 
Administration, 

Faculty and 
Staff 

TBD TBD 2020 

Share survey results with 
Administration, Academic 
Leadership Team, and 
Instructional Leaders 

4.5 4.5.2 

Provide ongoing relevant 
professional development 
opportunities for certified and 
classified personnel. 

8/2015 6/2020 
Administration, 

Faculty and 
Staff 

TBD TBD 2020 
Number of participants; debrief 
with participants; classroom 
observations 

4.5 4.5.3 
Monitor and record certified and 
classified personnel professional 
development participation. 

8/2015 6/2020 
Administration, 

Faculty and 
Staff 

TBD TBD 2020 Maintain log and shared with 
staff 

4.5 4.5.4 
Solicit feedback from all 
professional development 
sessions. 

8/2015 6/2020 
Administration, 

Faculty and 
Staff 

TBD TBD 2020 
Debrief sessions; surveys; 
meetings with administration 
and DO staff 
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State 
Performance 
Area(s) 

▢Student Achievement 

▢Teacher/Administrator Quality 

▢School Climate 

▢Parents/Community 

Board Goals 

 

▢ Ensure the primary focus of schools is on the quality of 
experiences provided to students - experiences that 
result in increased student engagement and learning. 

▢ Advocate for the needs and interests of students. 

▢ Act as good stewards of public resources. 

▢ Model a culture of honesty, morality, transparency, 
and collaboration. 

▢ Ensure responsible and flexible use of district resources. 

▢ Develop in the community common understanding of the problems and 
challenges facing the school district. 

▢ Promote and model open communications between and among students, 
district staff, and community. 

Strategy 5. Strengthen alliances with families and the community to support student success (needs 
updating) 

 ▢Setting H igh Expectations 
▢ C areer/Technical Studies  
▢ R igorous A cadem ic Studies  
▢ C hallenging Program  of Study  
▢ Structured system  of Extra H elp  
 

▢C hoices for School-based and Work-based learning                
▢Students engaged in the learning process  
▢ Involving students/parents in a guidance system 
▢Structured system  for teachers w orking together  
▢U sing assessm ent /data for continuous im provem ent. 
 

Action Plans: 
1. Engage parents as partners 
2. Seek new and develop existing community partnerships 
3. Review/ update strategic plan annually 
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Green text = actual         Orange text = 
projection 

Key Measure 2010-2011 
T1/Y4 

2011-
2012 
T1/Y5 

2012-
2013 
T2/Y1 

2013-2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

% State Report Card—Teachers satisfied 
with School/ Home relations 93.8% 94.2% 78.50% 85.10% 80.60% 81.41% 82.22% 

% State Report Card—Students satisfied 
with School/ Home relations 84.8% 86.7% 89.50% 89.70% 81.00% 81.81% 82.63% 

% State Report Card—Parents  satisfied 
with School/ Home relations 75.9% 85.7% 83.60% 82.00% 61.10% 61.71% 62.33% 

Volunteer hours per year 33325 3500 N/A N/A N/A   

Community partnerships 58 50 N/A N/A N/A   

Internships/ Job Shadowing Placements 50 60 N/A N/A N/A   

Unique visits per month on web site  82653 N/A N/A N/A N/A   

% of eligible parents enrolled in Parent 
Portal  78.0% 59% N/A N/A N/A   

 

 

Action 
Plan 
ID 

Action 
Step 
ID 

Action Step Timeline Responsibility Estimated 
Cost 

Funding 
Source(s) 

Accountability 

Start 
Date 

End 
Date 

Date Method 

5.1 5.1.2 Provide key stakeholders with 
timely and relevant up-to-date 8/2015 6/2020 Administration TBD TBD 2020 Survey parents and community 

members 
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information through parent 
portal, Star Update and other 
social media. 

5.1 5.1.3 

Conduct survey of key 
stakeholders to measure 
satisfaction levels annually. 
 
 

8/2015 6/2020 Administration TBD TBD 2020 

Survey is reviewed by 
Administration and SIC to find 
ways to improve parent and 
community partnerships 

5.1 5.1.4 

Invite and host Open House, 
Parent/Teacher Conference, and 
other informational events for key 
stakeholders annually. 

8/2015 6/2020 

Administration, 
Guidance, 

Faculty and 
Staff 

TBD TBD 2020 

Number of events and the 
number of people attending 
events; solicit feedback from 
attendees. 

          

5.2 5.2.1 Expand business/ community 
partnerships. 8/2015 6/2020 Administration TBD TBD 2020 Number of business/community 

partnerships 

5.2 5.2.2 

Increase participation level of 
faculty and staff at the annual 
L.W. Conder Elementary Arts 
Education Foundation. 

8/2015 6/2020 All Faculty and 
Staff TBD TBD 2020 Number of faculty and staff at 

the auction and participating. 

          

5.3 5.3.1 

Review and revise the key 
components of strategic plan with 
stakeholders (SIC, L.W. Conder 
Elementary Education 
Foundation, and faculty) 
annually. 

8/2015 6/2020 Administration, 
SIC TBD TBD 2020 Stakeholders sign document and 

make changes as needed 

5.3 5.3.2 
Provide a copy of the strategic 
plan to all key stakeholders 
annually 

8/2015 6/2020 Administration, 
SIC TBD TBD 2020 

Plans are given to all 
stakeholders, placed on the 
website, and printed copies will 
be available locations at the 
school 

 



Average SD + D Neutral A + SA

3.88 8.47% 22.03% 69.49%

4.08 5.08% 10.17% 84.75%

4.42 3.39% 5.08% 91.53%

4.02 6.78% 8.47% 84.75%

4.10 0.00% 13.56% 86.44%

4.14 3.39% 8.47% 88.14%

4.29 0.00% 3.39% 96.61%

4.47 1.69% 1.69% 96.61%

4.32 5.08% 5.08% 89.83%

4.17 3.39% 8.47% 88.14%

4.15 3.39% 8.47% 88.14%

4.22 3.39% 6.78% 89.83%

4.17 1.69% 11.86% 86.44%

4.03 5.08% 11.86% 83.05%

4.27 5.08% 5.08% 89.83%

4.19 0.00% 11.86% 88.14%

4.27 0.00% 11.86% 88.14%

4.29 1.69% 3.39% 94.92%

Conder Elementary Arts Integrated Magnet School

Staff Survey Results

All teachers in our school have been trained to implement a formal process 

that promotes discussion about student learning (e.g., action research, 

examination of student work, reflection, study teams, and peer coaching).

All teachers in our school monitor and adjust curriculum, instruction, and 

assessment based on data from student assessments and examination of 

professional practice.

All teachers in our school participate in collaborative learning communities 

that meet both informally and formally across grade levels and content 

areas.

All teachers in our school personalize instructional strategies and 

interventions to address individual learning needs of students.

All teachers in our school provide students with specific and timely 

feedback about their learning.

All teachers in our school regularly use instructional strategies that require 

student collaboration, self-reflection, and development of critical thinking 

skills.

All teachers in our school use a process to inform students of their learning 

expectations and standards of performance.

Item

All teachers in our school use a variety of technologies as instructional 

resources.

All teachers in our school use consistent common grading and reporting 

policies across grade levels and courses based on clearly defined criteria.

All teachers in our school use multiple types of assessments to modify 

instruction and to revise the curriculum.

In our school, a formal process is in place to support new staff members in 

their professional practice.

In our school, a formal structure exists so that each student is well known 

by at least one adult advocate in the school who supports that student's 

educational experience.

In our school, a professional learning program is designed to build capacity 

among all professional and support staff members.

In our school, all school personnel regularly engage families in their 

children's learning progress.

In our school, all staff members participate in continuous professional 

learning based on identified needs of the school.

In our school, all staff members use student data to address the unique 

learning needs of all students.

In our school, all stakeholders are informed of policies, processes, and 

procedures related to grading and reporting.

In our school, challenging curriculum and learning experiences provide 

equity for all students in the development of learning, thinking, and life 

skills.



Average SD + D Neutral A + SA

4.25 1.69% 6.78% 91.53%

4.03 3.39% 13.56% 83.05%

4.34 0.00% 5.08% 94.92%

3.97 3.45% 17.24% 79.31%

4.43 0.00% 5.00% 95.00%

4.33 0.00% 5.17% 94.83%

4.39 0.00% 5.08% 94.92%

4.42 0.00% 3.39% 96.61%

4.14 3.39% 8.47% 88.14%

4.12 5.08% 13.56% 81.36%

4.44 0.00% 6.78% 93.22%

4.42 0.00% 10.17% 89.83%

4.31 0.00% 6.78% 93.22%

4.41 0.00% 11.86% 88.14%

4.25 3.39% 8.47% 88.14%

4.44 1.69% 6.78% 91.53%

4.03 6.78% 11.86% 81.36%

4.41 0.00% 10.17% 89.83%

4.17 5.08% 10.17% 84.75%

4.25 0.00% 5.08% 94.92%

4.39 0.00% 5.08% 94.92%

4.43 0.00% 6.67% 93.33%

4.43 1.67% 3.33% 95.00%

Item

Our school's governing body or school board complies with all policies, 

procedures, laws, and regulations.

Our school uses multiple assessment measures to determine student 

learning and school performance.

Our school uses data to monitor student readiness and success at the next 

level.

Our school provides sufficient material resources to meet student needs.

Our school provides qualified staff members to support student learning.

Our school provides a plan for the acquisition and support of technology to 

support student learning.

Our school provides a plan for the acquisition and support of technology to 

support the school's operational needs.

Our school provides a variety of information resources to support student 

learning.

Our school has a systematic process for collecting, analyzing, and using 

data.

Our school leaders monitor data related to school continuous 

improvement goals.

Our school leaders monitor data related to student achievement.

Our school maintains facilities that contribute to a safe environment.

In our school, related learning support services are provided for all 

students based on their needs.

In our school, staff members provide peer coaching to teachers.

Our school employs consistent assessment measures across classrooms 

and courses.

Our school ensures all staff members are trained in the evaluation, 

interpretation, and use of data.

Our school has a continuous improvement process based on data, goals, 

actions, and measures for growth.

Our school provides instructional time and resources to support our 

school's goals and priorities.

Our school provides high quality student support services (e.g., counseling, 

referrals, educational, and career planning).

Our school maintains facilities that support student learning.

Our school provides protected instructional time.

Our school provides opportunities for students to participate in activities 

that interest them.

Our school's governing body or school board maintains a distinction 

between its roles and responsibilities and those of school leadership.



Average SD + D Neutral A + SA

4.37 0.00% 6.67% 93.33%

4.32 1.67% 3.33% 95.00%

4.55 0.00% 5.00% 95.00%

4.45 1.67% 3.33% 95.00%

4.50 1.67% 5.00% 93.33%

4.45 0.00% 3.33% 96.67%

4.35 1.67% 5.00% 93.33%

4.53 0.00% 3.33% 96.67%

4.40 0.00% 5.00% 95.00%

4.60 0.00% 3.33% 96.67%

4.22 3.33% 10.00% 86.67%

4.39 0.00% 8.47% 91.53%

4.29 1.94% 7.65% 90.41%

Item

Our school's purpose statement is supported by the policies and practices 

adopted by the school board or governing body.

Our school's purpose statement is formally reviewed and revised with 

involvement from stakeholders.

Our school's purpose statement is clearly focused on student success.

Our school's purpose statement is based on shared values and beliefs that 

guide decision-making.

Our school's leaders support an innovative and collaborative culture.

Our school's leaders regularly evaluate staff members on criteria designed 

to improve teaching and learning.

Our school's leaders provide opportunities for stakeholders to be involved 

in the school.

Our school's leaders hold themselves accountable for student learning.

Our school's leaders hold all staff members accountable for student 

learning.

Our school's leaders expect staff members to hold all students to high 

academic standards.

Our school's leaders ensure all staff members use supervisory feedback to 

improve student learning.

Our school's leaders engage effectively with all stakeholders about the 

school‘s purpose and direction.

Overall Average



Indicator Average

1.1 4.41

1.2 4.40

1.3 4.43

2.1 4.32

2.2 4.43

2.3 4.43

2.4 4.51

2.5 4.41

2.6 4.33

3.1 4.30

3.2 4.08

3.3 4.21

3.5 3.88

3.6 4.19

3.7 4.09

3.8 4.03

3.9 4.22

3.11 4.29

3.12 4.22

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.

The school leadership and staff at all levels of the system commit to a culture that is based on shared 

values and beliefs about teaching and learning and supports challenging, equitable educational 

programs and learning experiences for all students that include achievement of learning, thinking 

and life skills.

The governing body operates responsibly and functions effectively.

The governing body establishes policies and supports practices that ensure effective administration 

of the system and its schools.

The system ensures that each school engages in a systematic, inclusive and comprehensive process 

to review, revise and communicate a school purpose for student success.

Conder Elementary Arts Integrated Magnet School

Staff Survey Results By Indicator

Indicator Description

The system operates as a collaborative learning organization through structures that support 

improved instruction and student learning at all levels.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

All staff members participate in a continuous program of professional learning.

Mentoring, coaching and induction programs support instructional improvement consistent with the 

system’s values and beliefs about teaching and learning.

The governing body ensures that the leadership at all levels has the autonomy to meet goals for 

achievement and instruction and to manage day-to-day operations effectively.

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose 

and direction.

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

The system’s curriculum provides equitable and challenging learning experiences that ensure all 

students have sufficient opportunities to develop learning, thinking and life skills that lead to success 

at the next level.

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

Curriculum, instruction, and assessment throughout the system are monitored and adjusted 

systematically in response to data from multiple assessments of student learning and an 

examination of professional practice.

Leadership and staff supervision and evaluation processes result in improved professional practice in 

all areas of the system and improved student success.

The system and its schools provide and coordinate learning support services to meet the unique 

learning needs of students.



Indicator Average

4.1 4.41

4.2 4.15

4.3 4.13

4.4 4.37

4.5 4.42

4.6 4.42

5.1 4.36

5.2 4.08

5.4 4.34

5.5 4.39

4.28

The system engages in a systematic process to recruit, employ and retain a sufficient number of 

qualified professional and support staff to fulfill their roles and responsibilities and support the 

purpose and direction of the system, individual schools and educational programs.

Instructional time, material resources and fiscal resources are sufficient to support the purpose and 

direction of the system, individual schools, educational programs and system operations.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

Indicator Description

Professional and support staff continuously collect, analyze and apply learning from a range of data 

sources, including comparison and trend data about student learning, instruction, program 

evaluation and organizational conditions that support learning.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The system establishes and maintains a clearly defined and comprehensive student assessment 

system.

The system provides, coordinates and evaluates the effectiveness of information resources and 

related personnel to support educational programs throughout the system.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.



Conder Elementary Arts Integrated Magnet School

Three Highest and Three Lowest Indicator Averages

4.51 
4.43 4.43 

4.08 4.03 

3.88 

2.00

2.50

3.00

3.50

4.00

4.50

5.00

Indicator 2.4 Indicator 2.2 Indicator 1.3 Indicator 5.2 Indicator 3.8 Indicator 3.5
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0

2

0
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3

13

17

22

5

52

8

0

54

0

1

27

0

3

28

Other

Support Staff

Teacher

Conder Elementary Arts Integrated Magnet School

Demographics of Staff Survey Respondents

Total Number of Respondents:

Position:

Administration

White

Years of Experience:

More than 20 years

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races

Male

Ethnicity:

Hispanic

Not Hispanic or Latino

Race:

11-20 years

Gender:

Female

Less than 1 year

1-3 years

4-10 years



Average Disagree Not Sure Agree

4.83 1.27% 7.59% 91.14%

4.44 6.67% 20.00% 73.33%

4.94 1.01% 1.52% 97.47%

4.94 0.77% 2.05% 97.18%

4.23 8.72% 28.72% 62.56%

4.01 18.09% 23.14% 58.78%

4.92 0.80% 2.93% 96.28%

4.83 1.33% 7.71% 90.96%

4.94 0.26% 2.90% 96.83%

4.90 1.06% 3.96% 94.99%

4.39 6.07% 24.54% 69.39%

4.72 2.90% 14.40% 86.28%

4.59 5.24% 14.40% 80.37%

4.14 11.78% 27.75% 60.47%

4.79 2.36% 7.59% 90.05%

4.80 2.09% 7.59% 90.31%

4.54 5.76% 15.97% 78.27%

4.86 1.57% 5.50% 92.93%

4.66 3.40% 13.61% 82.98%

4.79 2.62% 7.07% 90.31%

4.66 4.18% 11.76% 84.06%

My school has many places where I can learn, such as the library.

My school is safe and clean.

In my school students treat adults with respect.

My principal and teachers ask me what I think about school.

My principal and teachers help me to be ready for the next grade.

My principal and teachers tell children when they do a good job.

My school has computers to help me learn.

Item

In my school I am learning new things that will help me.

In my school I am treated fairly.

In my school my principal and teachers want every student to learn.

In my school my teachers want me to do my best work.

Conder Elementary Arts Integrated Magnet School

Elementary Student Survey Results

My teachers listen to me.

My teachers tell me how I should behave and do my work.

My teachers tell my family how I am doing in school.

My teachers use different activities to help me learn.

OVERALL AVERAGE

My school wants children in our school to help each other even if we are 

not friends.

My teachers always help me when I need them.

My teachers ask my family to come to school activities.

My teachers care about students.

My teachers help me learn things I will need in the future.



Indicator Average

1.1 4.88

2.1 4.45

2.4 4.58

3.2 4.80

3.3 4.67

3.4 4.80

3.6 4.85

3.8 4.15

3.9 4.58

3.10 4.67

4.3 4.38

4.4 4.90

4.5 4.95

4.6 4.72

5.1 4.02

5.4 4.92

5.5 4.83

4.66

Indicator Description

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.

Conder Elementary Arts Integrated Magnet School

Elementary Student Survey Results by Indicator

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

System and school leaders monitor and support the improvement of instructional practices of 

teachers to ensure student success.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The governing body establishes policies and supports practices that ensure effective administration 

of the system and its schools.

The governing body operates responsibly and functions effectively.

Curriculum, instruction, and assessment throughout the system are monitored and adjusted 

systematically in response to data from multiple assessments of student learning and an 

examination of professional practice.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

Grading and reporting are based on clearly defined criteria that represent the attainment of content 

knowledge and skills and are consistent across grade levels and courses.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

The system provides, coordinates and evaluates the effectiveness of information resources and 

related personnel to support educational programs throughout the system.

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The system establishes and maintains a clearly defined and comprehensive student assessment 

system.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average



Conder Elementary Arts Integrated Magnet School

Three Highest and Three Lowest Indicator Averages

4.95 4.92 4.90 

4.38 
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98
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14

11

218

6

81
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Conder Elementary Arts Integrated Magnet School

Demographics of Student Survey Respondents

Total Number of Respondents:

Grade Level:

Gender:

Boy

5th Grade

3rd Grade

4th Grade

Girl

Ethnicity:

Hispanic

Not Hispanic or Latino

Race:

White

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races



Average SD + D Neutral A + SA

4.27 9.09% 5.45% 85.45%

4.40 3.64% 5.45% 90.91%

4.51 0.00% 9.09% 90.91%

4.13 5.45% 21.82% 72.73%

4.35 5.45% 9.09% 85.45%

4.44 3.64% 7.27% 89.09%

4.35 5.45% 9.09% 85.45%

4.29 5.45% 12.73% 81.82%

4.18 5.45% 16.36% 78.18%

4.37 3.70% 7.41% 88.89%

4.36 3.64% 12.73% 83.64%

4.40 3.64% 7.27% 89.09%

4.31 5.45% 9.09% 85.45%

4.35 5.56% 5.56% 88.89%

4.40 3.64% 7.27% 89.09%

4.22 7.27% 9.09% 83.64%

4.40 5.45% 7.27% 87.27%

4.28 3.70% 12.96% 83.33%

4.38 0.00% 14.55% 85.45%

4.40 3.64% 7.27% 89.09%

4.20 3.64% 18.18% 78.18%

4.46 1.64% 6.56% 91.80%

Our school ensures that all staff members monitor and report the 

achievement of school goals.

Our school ensures that instructional time is protected and interruptions 

are minimized.

Our school ensures that the facilities support student learning.

Our school ensures the effective use of financial resources.

Our school has established goals and a plan for improving student learning.

My child is given multiple assessments to measure his/her understanding 

of what was taught.

My child is prepared for success in the next school year.

My child knows the expectations for learning in all classes.

My child sees a relationship between what is being taught and his/her 

everyday life.

Our school communicates effectively about the school's goals and 

activities.

All of my child's teachers work as a team to help my child learn.

My child has access to support services based on his/her identified needs.

My child has administrators and teachers that monitor and inform me of 

his/her learning progress.

My child has at least one adult advocate in the school.

My child has up-to-date computers and other technology to learn.

All of my child's teachers keep me informed regularly of how my child is 

being graded.

All of my child's teachers meet his/her learning needs by individualizing 

instruction.

All of my child's teachers provide an equitable curriculum that meets 

his/her learning needs.

All of my child's teachers report on my child's progress in easy to 

understand language.

All of my child's teachers use a variety of teaching strategies and learning 

activities.

Item

All of my child's teachers give work that challenges my child.

All of my child's teachers help me to understand my child's progress.

Conder Elementary Arts Integrated Magnet School

Parent Survey Results



Average SD + D Neutral A + SA

4.43 1.85% 11.11% 87.04%

4.62 0.00% 1.82% 98.18%

4.45 1.82% 9.09% 89.09%

4.35 1.82% 12.73% 85.45%

4.40 0.00% 18.18% 81.82%

4.31 5.45% 7.27% 87.27%

4.38 5.45% 7.27% 87.27%

4.44 3.64% 7.27% 89.09%

4.27 1.82% 18.18% 80.00%

4.11 1.82% 27.27% 70.91%

4.42 1.82% 7.27% 90.91%

4.53 1.67% 5.00% 93.33%

4.15 3.28% 19.67% 77.05%

4.35 3.56% 10.68% 85.76%

Our school provides opportunities for stakeholders to be involved in the 

school.

Our school provides opportunities for students to participate in activities 

that interest them.

Overall Average

Our school's purpose statement is formally reviewed and revised with 

involvement from parents.

Our school's purpose statement is clearly focused on student success.

Our school's governing body operates responsibly and functions effectively.

Our school's governing body does not interfere with the operation or 

leadership of our school.

Our school shares responsibility for student learning with its stakeholders.

Our school provides students with access to a variety of information 

resources to support their learning.

Our school provides qualified staff members to support student learning.

Item

Our school has high expectations for students in all classes.

Our school provides a safe learning environment.

Our school provides an adequate supply of learning resources that are 

current and in good condition.

Our school provides excellent support services (e.g., counseling, and/or 

career planning).



Indicator Average

1.1 4.30

1.3 4.46

2.2 4.42

2.3 4.11

2.4 4.31

2.5 4.40

3.1 4.31

3.3 4.27

3.5 4.29

3.6 4.35

3.8 4.40

3.9 4.36

3.10 4.47

3.12 4.18

4.1 4.38

4.2 4.35

4.3 4.62

4.4 4.44

Instructional time, material resources and fiscal resources are sufficient to support the purpose and 

direction of the system, individual schools, educational programs and system operations.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

Grading and reporting are based on clearly defined criteria that represent the attainment of content 

knowledge and skills and are consistent across grade levels and courses.

The system and its schools provide and coordinate learning support services to meet the unique 

learning needs of students.

The system engages in a systematic process to recruit, employ and retain a sufficient number of 

qualified professional and support staff to fulfill their roles and responsibilities and support the 

purpose and direction of the system, individual schools and educational programs.

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

The system operates as a collaborative learning organization through structures that support 

improved instruction and student learning at all levels.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

The governing body operates responsibly and functions effectively.

The governing body ensures that the leadership at all levels has the autonomy to meet goals for 

achievement and instruction and to manage day-to-day operations effectively.

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose 

and direction.

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

The system’s curriculum provides equitable and challenging learning experiences that ensure all 

students have sufficient opportunities to develop learning, thinking and life skills that lead to success 

at the next level.

Conder Elementary Arts Integrated Magnet School

Parent Survey Results by Indicator

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.

The school leadership and staff at all levels of the system commit to a culture that is based on shared 

values and beliefs about teaching and learning and supports challenging, equitable educational 

programs and learning experiences for all students that include achievement of learning, thinking 

and life skills.

Indicator Description



Indicator Average

4.6 4.35

5.4 4.35

5.5 4.32

4.35

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average

Indicator Description



Conder Elementary Arts Integrated Magnet School

Three Highest and Three Lowest Indicator Averages

4.62 

4.47 4.46 

4.27 
4.18 

4.11 

2.00

2.50

3.00

3.50

4.00

4.50

5.00

Indicator 4.3 Indicator 3.10 Indicator 1.3 Indicator 3.3 Indicator 3.12 Indicator 2.3



66

2

6

4

6

15

15

15

1

0

2

0

0

0

0

47

19

26

35

0

1

33

0

13

10

Race of the oldest child at this school:

Total Number of Respondents:

Gender of the oldest child at this school:

Female

Male

Grade Level of the oldest child at this school:

8th grade

9th grade

10th grade

11th grade

12th grade

3rd grade

4th grade

5th grade

6th grade

7th grade

White

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races

Hispanic

Not Hispanic or Latino

Ethnicity of the oldest child at this school:

Demographics of Parent Survey Respondents

Conder Elementary Arts Integrated Magnet School

Pre-K

1st grade

2nd grade

K



L.W. Conder Elementary Arts Integrated Magnet School’s has a rich history of success. We are 

an arts integrated magnet school within Richland School District Two. At Conder Art Integrated 

Magnet School, we encourage our students to dream and reach for the S.T.A.R.S., which means 

“Students Through the Arts Reach Success.” Our teachers and arts team collaborate together to 

provide meaningful, challenging, and rigorous lessons that engage students to spark creativity 

and increase intellectual capacity. Conder received the 2013 and 2016 Magnet School of 

America Distinction Award, Honorable Mention for High Flying School Award, and the South 

Carolina Character Award. This year we received the Palmetto Gold Award for General 

Performance and the Silver Award for Closing the Achievement Gap. Our arts program is school 

wide so every student has an opportunity to participate. We provide programs such as visual arts, 

dance, drums, music, and physical education. Conder has an outstanding Strings program for 

students in first through fifth grades.  Artists-in-Residence visit our school to work with our 

children frequently throughout the year.  We also had a fifth grade student as a finalist in the 

district chef competition sponsored by Sodexo and a Distinguished Reading Teacher of the 

Year.  We provide a variety of opportunities for with our Award winning Star Gents boys 

mentoring program and A+ girls mentoring program. Conder continues to excel as a Green Steps 

School in South Carolina. We established new programs such Girls on the Run, A.C.T. (theater 

opportunities), Student Council, and Morning Running Club. Conder has seen an increase with 

parent and community involvement with events such as the SMART Carnival, Movie Night, Arts 

concerts, Career Day, Mother/Daughter Tea and Author’s Tea, Math and Literacy Curriculum 

Night and STEAM Day. Our PTO and SIC continue to provide avenues to improve student 

achievement, supporting the arts, and communication. We are honored by the hard work of our 

students, teachers and parents that ensure the success of our school. 
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