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Introduction
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by
which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful
to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder
engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student
learning.

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and
challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school
perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it
provides teaching and learning on a day to day basis.
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Description of the School

Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include
demographic information about the students, staff, and community at large. What unique features and challenges are associated
with the community/communities the school serves?

Langford Elementary School (LES) is located at 480 Langford Road in the rural community of Blythewood, S. C. Langford Elementary
opened in the fall of 2010 school year to accommodate the continued growth in the northeast portion of Richland County. Our beautiful
modern campus was the first two-story elementary school in Richland School District Two that attained the prestigious Leadership and
Energy and Environmental Design (LEED) Certification. Our campus is located on 25.37 acres and includes an 110,000 square foot facility
with plenty of outdoor space for physical activities as well as room for discovery and exploration. The labrador is the school's mascot, and
the school colors are yellow, chocolate, and black..

LES serves approximately 471 students from child development through fifth grade. Our student demographics are rich with diversity-- very
similar to our Blythewood community. Of our total school population, 16% are military families. Our student body is approximately 51.06%
female and 48.94% male. African-American students represent 47.45%, Caucasian students comprise 35.74% of the student population,
while Hispanic students represent 7.23%, and 9.57% are classified as 'other' (Asian, Indian, biracial and other cultural/ethnic groups).
Families from five different continents call Langford Elementary home and more than six languages spoken in the homes. Of the 471
students, 49.36% receive free or reduced lunch.

Our staff is comprised of 51 certified and 23 classified staff members. Of our 74 faculty and staff members, our female population is
comprised of 64.86% Caucasian females, 20.27% African-American, 1.35% Hispanic and 4.05% are "other" (Asian, Indian, biracial and other
cultural/ethnic groups). Our male faculty and staff encompasses 6.76% Caucasian and 2.70% African-American. National Board Certified
teachers account for 16% of our teachers and 75% of our teachers hold advanced degrees. All our Administrative team is certified with 75%
being female and 25% male; our composition is 75% being African-American, 25% Caucasian, and 100% holding advance degrees.

In order to educate the whole child, we provide students with a collaborative, learning community through relevant, engaging, meaningful and
challenging learning experiences from profoundly creative teachers, strategic leadership, supportive parents, and community support. Our
students flourish academically through technology-infused (one-to-one) class activities, service learning projects and school partnerships. In
addition to maintaining high academic expectations, LES provides opportunities for all students to develop life skills and career
characteristics that represent the Profile of the South Carolina Graduate by providing a foundation for students to develop a love of learning.
Our classrooms are student-centered, which allows our staff to continuously monitor and adjust our teaching practices to meet the needs of
every child. We consistently enhance the curriculum through on-hands activities and a variety of strategies to engage all students. Richland
County School District Two is data informed; therefore, we always challenge and encourage our students to do their very best. We employ
the Response to Intervention Program (RTI) to focus continually on helping students develop, using early intervention strategies to ensure all
students grow into successful readers, writers and develop a solid understanding of number sense. The full time, on-site Reading Coach
focuses on independent reading, which cultivates a love of reading and promotes a literacy rich environment for all learners.

Within in our Langford community, we have a very strong military population, which adds to our transient population. In addition, we have
experienced a rise in our homeless population. These factors present a unique set of challenges; yet, we ensure that all of our students'
needs are met academically, socially and emotionally. We embrace a philosophy that confirms that all children are valued, can learn,
deserve respect and have the right to a high-quality education.
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School's Purpose

Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the
school embodies its purpose through its program offerings and expectations for students.

At LES, school culture is created and sustained through practices that bring the community together, promote shared understandings and
encourage all community members to become life-long learners and contributing members to society. This culture develops a sense of
community that extends beyond its walls. Not only do our students, teachers and families enjoy activities such as family fitness, "Running
with the Labs," a winter family dance and spring Lab Fest and community service projects, but we also raise money for the Walk for Life
(Breast Cancer), Pennies for Patients (Leukemia and Lymphoma Society) and donate food for the local canned/nonperishable food drive. To
culminate the school year, parents and community members present to students at our annual Career Fair. Our School Improvement
Council highlighted the importance of instructional time and developed a plan to help reduce tardiness and early dismissals. Our stellar PTO
and SIC components are laudable as they work collaboratively to enhance our school culture. We value the temerity in which the LES
community builds relationships with families and pursues the invaluable community partnerships that significantly enhance our students'
educational experiences.

LES's mission is to prepare all students for success by providing meaningful, challenging, and engaging learning experiences. Our ongoing
goal is to create an encouraging environment that fosters respect and trust for all learners while nurturing the development of the whole child
academically, socially, emotionally and physically. This starts the journey to prepare our students for college and career readiness. To
accomplish this goal, teachers and staff provide students personalized, differentiated, and engaging lessons while the School Improvement
Council (SIC) and Parent Teacher Organization (PTO) work collaboratively to help create an inviting and nurturing school culture.
LES community members embody the tenets of these principles as they participate in the purposeful process of learning:

Vision
LES is a positive, safe and encouraging environment that fosters respect and trust for all learners, while nurturing the development of the
whole child through engaging, meaningful and challenging learning experiences.

Focus
At Langford Elementary, in building Life Long Learners…

We Believe….
…children are the first priority
Every decision, action, and instructional practice is based on the needs of the whole child.
Maximize every moment, of every day, with every child.

We Believe…
…in a learning community of respect, promoting positive character and good citizenship.
All members of the learning community practice respect, responsibility, and support one another in a safe and positive environment. Our
positive thinking creates positive actions which equals positive results.

We Believe…
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…the relationship between home, school, and community promotes student success. Everyone concerned with the child's development has
a unique role in this partnership.

Our strong character education program focuses on the Six Pillars of Good Character: Trustworthiness, Fairness, Respect, Responsibility,
Caring and Citizenship. This framework for teaching good character is composed of six ethical values that serves as a foundation for being a
good citizen. This program also helps instill a positive learning environment for students, fosters a culture of kindness and creates a safe
place for learning. This environment establishes a mutual trust and respect for all, as students and teachers value one another's differences,
embrace others' ideas and build positive relationships. We maintain that school should be a safe place where students can learn. PAWS for
Great EFFORT is our school-wide behavior management plan which provides students with a flexible structure in which expectations are
communicated alongside clearly stated positive consequences P-ause and think, A-ct with kindness, W-ork with purpose, and S-afety first.
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Notable Achievements and Areas of Improvement

Describe the school's notable achievements and areas of improvement in the last three years. Additionally, describe areas for
improvement that the school is striving to achieve in the next three years.

LES has attained an array of notable achievements over the past three years. These achievements manifest through gains in reading and
mathematics on the Measures of Academic Progress (MAP) assessment, which is an achievement assessment taken in the fall and spring of
each school year and used to guide instruction. On MAP, second graders scored above the district's average by 7.0% in reading and above
the district's average by 2.0% in math. Fourth graders scored above the district's average by 13.0% in reading by 8.0% in math. Fifth grade
students scored above the district's average by 6.0% and 8.0% in math.

Academic success is also reflected in students' performance on the South Carolina Palmetto Assessment of State Standards (PASS), end of
year assessment in Science and Social studies and the South Carolina Ready assessment in Math and English Language Arts. On SC
PASS, 94% met and/or exceeded state standards for 4th grade Social Studies. On SC Ready, LES students performed above the state
average in math on all three grade levels. LES's 3rd and 4th grade students, surpassed the state by 10% or higher for English Language
Arts. Students scored 20.6% higher than the state's average in math on SC Ready.

Through our school wide behavior plan (P.A.W.S for Great Effort), bus and discipline incidents decreased significantly from the 2014-15
school year to 2015-2016 year. LES experienced a 67% decrease in bus violations and a 50% decline in discipline incidents.

Additionally, we support students who are not meeting expectations through a variety of means, including offering academic support during
the school day through academic enrichment, focus groups, small group instruction, school wide common language through EngageNY math
curriculum, and differentiating instruction based on data from common formative assessments.

LES's focus on educating the whole child promulgated the need and establishment of a School Instructional Leadership team, which includes
a lower- and upper-grade general education teacher, a special education teacher, reading coach, media specialist, technology learning
coach (TLC); Learning Support Services Team (LSS), school psychologist, guidance counselor, school nurse, school social worker and a
member from administration. Through professional development and "data days," teachers extrapolate data for analysis to make sound
instructional decisions that best support student behaviors, learning and instruction.

Faculty and staff members write and garner a variety of grants that enhance the educational success of our students. Beautification grants
augment the budget and provide students the opportunity apply particular principles from various content standards through Target- Arts &
Culture in schools, ING Unsung heroes, Department of Health and Environmental control (DHEC) Recycling Education Grant, Lowe's
beautification grant, Department of Defense Education Activity, Total School Clustering (TSCG) grant, various Sparkleberry Fair grants, and
numerous other grants.

LES students elect learning in new and innovate ways, such as integrated class activities using technology, service learning projects and
school partnerships inside the classroom. Outside of the classroom, our clubs allow students to learn while being more involved in
supporting their school and community. Some of our clubs include Student Council, Chess Club, Go Green Team (Recycling), WLAB News
Crew, Chorus and Run Hard club. Students also can enjoy extracurricular activities such as Taekwondo, soccer, art, cheer and dance.

High quality professional development is vital to student success and integral to teacher growth and development. LES teachers participate
SY 2016-2017
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and lead a variety of professional learning experiences such as: Balanced Literacy, Writing Across the Curriculum, Technology Integration,
Science Technology Engineering and Math (STEM) Convention, National Council for teacher of Mathematics (NCTM), South Carolina State
Council of the International Reading Association (SCIRA), and South Carolina Association of School Administrators (SCASA).
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Additional Information

Provide any additional information you would like to share with the public and community that were not prompted in the previous
sections.

LES third and fourth grade students are piloting a program called SPARK (Scholarly Pursuits Always Reveal Knowledge). The SPARK
program is about talent development and cultivating students' intelligence. Students participate in the pullout program one day per week.
They are heavily immersed in research-based strategies that ignite their curiosity and extend their learning experiences. Students focus on
21st Century Skills that are a part of the Profile of the South Carolina Graduate: Collaboration and teamwork - diversity, cultures;
Communication, information media and technology - speaking, writing, reading, listening; Critical Thinking and problem-solving - assess and
navigate masses of information available; Creativity and Innovation - know something well enough and be passionate enough about it to
make something new; Content, - rigorous standards, select and synthesize information needed; and Confidence - take risks, self-assurance,
self-reliance. These skills are needed to succeed in an ever-changing society.

As a Safe Routes to School Silver Partner, we work with parents and community leaders to encourage students to be and build physical
fitness, healthy habits as well as reinforce safety skills. This endeavor helps to support our vision of educating the whole child while building
strong community partnerships.

LES is a safe and nurturing learning community which places students first by focusing on the whole child. LES strives to meet the needs of
each child by customizing and designing the curriculum to meet students at their ability levels. Involved parents, motivated students and
strong community investment in our school's implementation of our mission are the elements that thrust our students to success and validate
the professionalism of our faculty and staff.

For more information about Langford Elementary School, visit our blog http://thelangfordledger.blogspot.com/ or follow us on twitter
@langfordlabs
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SY 2016-2017
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 10

Accreditation Report
Langford Elementary School

Introduction
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the
accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in
purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement
efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's
ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential
component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction
The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and
beliefs about teaching and learning.
Overall Rating: 3.0
Indicator
1.1

Statement or Question
The school engages in a
systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

Response
The school's process for review,
revision, and communication of the
purpose statement is documented. The
process is formalized and implemented
on a regular schedule. The process
includes participation by representatives
from all stakeholder groups. The
purpose statement focuses on student
success.

Evidence
•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

Rating
Level 3

•Minutes from meetings
related to development of
the school's purpose
•Purpose statements past and present
•Langford Elementary is
centered on utilizing
student data to make
informed decisions about
our school. Through our
mission statement, we
communicate our purpose
for community
stakeholders. We are
working to create a more
systematic approach to
analyzing data similar to
the process use for
communicating our
school's purpose involving
all stakeholders. For these
reasons, we scored this
indicator as 3.0 because
our school engages in a
review process to revise
its purpose statement and
data.
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1.2

Indicator
1.3

Statement or Question
The school's leadership and staff
commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Statement or Question
The school's leadership
implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

Response
Commitment to shared values and
beliefs about teaching and learning is
evident in documentation and decision
making. This commitment is regularly
reflected in communication among
leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented
so that all students achieve learning,
thinking, and life skills necessary for
success. Evidence indicates a
commitment to instructional practices
that include active student engagement,
a focus on depth of understanding, and
the application of knowledge and skills.
School leadership and staff share high
expectations for professional practice.

Evidence
•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

Response
School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

Evidence
•The school data profile

Rating
Level 3

•The school's statement of
purpose
•After assessing the
process at Langford, we
concluded that school
leadership does provide
clear direction for
improving conditions that
support student learning
through annual meetings
with faculty other
stakeholders such as
parents. There are areas
that need further
development, such as a
more consistent
implementation of the
process for continuous
improvement across all
grade levels and
curriculum areas including
Related Arts.

Rating
Level 3

•Agenda, minutes from
continuous improvement
planning meetings
•The school continuous
improvement plan
•This is a systematic
process that we revisit
periodically as a school
community. We scored
this indicator a 3.0 based
on the factors outlined in
the following sentences.
We concluded that the
school leadership team
implements a process that
support student learning.
However, there needs to
be a more systematic
approach that connects
the process to student
learning.

Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following
questions when drafting your narrative response. Use language from the performance level descriptions to guide your writing.
Cite sources of evidence External Review team members may be interested in reviewing.

Langford Elementary School opened in 2012 in Blythewood, SC, a rural area of Richland School District Two. The mission of Langford
Elementary is to ensure that all students become lifelong learners who achieve at their highest potential, giving their best effort in a safe,
SY 2016-2017
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nurturing, and challenging environment. To accomplish this goal, teachers and staff provide students differentiated and engaging lessons
while the School Improvement Council and Parent Teacher Organization work collaboratively to help create an inviting and exciting school
culture.

Based on our school's mission, vision, and culture, we identified several areas of strength for Langford. First, our school engages in a review
process to revise its purpose statement and data for students' learning. Second, our mission statement and purpose clearly centers on the
success of students by focusing on the development of the whole child. Our leadership and staff are committed to a culture of a shared vision
and belief. Our second strength is that through our Guidance Department and other content areas, the leadership at Langford has a system
that includes opportunities for the achievement of learning, thinking, and life skills. We have a character trait of the month that is
communicated and revisited every morning through the news show, morning meetings, and PAWS for EFFORT Preventive Discipline Policy.

Through the self- assessment, several actions to sustain areas of strength were identified. The first action is the use of data collection. To
sustain this strength, we will continue to utilize data in making informed decisions about classroom placements, acceleration, and
intervention. For example, data was used by school leadership to group students for academic focus groups which teachers use acceleration
and intervention instructional strategies. Secondly, continuing to empower teachers to reach the whole child by taking ownership in our
school vision and culture (i.e. PAWS for Great EFFORT) will sustain the strengths identified in this area. This area will also be sustained
through continuous professional development and team building opportunities.

In contrast, we have also identified several areas of need based on the self- assessment. The first area is to consistently implement the
process for continuous improvement across all grade levels and all curriculum areas. By developing proficiency with all teachers (including
Related Arts) will improve in data analysis and goal setting through an integrated approach. The second area of need is to have consistency
in the area of teaching and learning and also to use data to mark progress within the systematic approach. Although there is a system for
collecting and accessing data shared by administration, there is little communication on setting clear goals for student progress or
improvement and how it is identified in various academic areas such as the Related Arts and RTI (Response to Intervention). Since teachers
are emerging at different levels in this area, we have identified data analysis as an area of need.

As a school of life-long learners, we have identified several actions to improve the areas of need. First, there is a need for a common
language and shared belief statement within all facets of the school system. This action can be accomplished by integrating curriculum, data,
and PAWS for Great EFFORT within the shared belief statement. Secondly, we believe staff and leadership have engaged in professional
development opportunities to promote a culture of equitable educational programs and learning experiences; however, we identified
expanding this area through the arts as an action for improvement. As a staff we meet to plan vertically across grade levels; however, vertical
planning does not focus on data collection, review, and analysis. An action to improve this area of need is to revise the structure of vertical
planning meetings to become data meetings which focus on goal setting for student improvement.
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© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 14

Accreditation Report
Langford Elementary School

Standard 2: Governance and Leadership
The school operates under governance and leadership that promote and support student performance and school effectiveness.
Overall Rating: 3.5
Indicator
2.1

Indicator
2.2

Statement or Question
The governing body establishes
policies and supports practices
that ensure effective
administration of the school.

Statement or Question
The governing body operates
responsibly and functions
effectively.

Response
Policies and practices support the
school's purpose and direction and the
effective operation of the school. Policies
and practices promote effective
instruction and assessment that produce
equitable and challenging learning
experiences for all students. There are
policies and practices regarding
professional growth of all staff. Policies
and practices provide requirements,
direction for, and oversight of fiscal
management.

Evidence
•Student handbooks

Response
The governing body has implemented a
process to evaluate its decisions and
actions to ensure they are in accordance
with defined roles and responsibilities, a
formally adopted code of ethics, and free
of conflict of interest. Governing body
members are required to participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members. The
professional development curriculum
also includes conflict resolution,
decision-making, supervision and
evaluation, and fiscal responsibility.
Members comply with all policies,
procedures, laws, and regulations and
function as a cohesive unit for the
benefit of student learning.

Evidence
•Governing body minutes
relating to training

Rating
Level 3

•Governing body policies,
procedures, and practices
•Staff handbooks
•School handbooks
•Standard 2.1 addresses
the school board policies
and support systems that
help the school to function
efficiently. We scored this
a 3 because district
policies are public and in
written form through
R2TV. Teachers and
students have access to
handbooks, policies,
procedures. As a result,
school practices are
consistent.

Rating
Level 4

•Communication plan to
inform all staff on code of
ethics, responsibilities,
conflict of interest
•List of assigned staff for
compliance
•Proof of legal counsel
•Assurances, certifications
•Governing body training
plan
•Historical compliance
data
•Governing body policies
on roles and
responsibilities, conflict of
interest
•Governing code of ethics
•Standard 2.2 addresses
how the governing body
operates responsibly and
functions effectively. We
scored this 4 because
there is an established and
effective system of
accountability in place.
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Indicator
2.3

Statement or Question
The governing body ensures that
the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

Response
The governing body consistently
protects, supports, and respects the
autonomy of school leadership to
accomplish goals for achievement and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a clear distinction
between its roles and responsibilities
and those of school leadership.

Evidence
Rating
•Roles and responsibilities Level 4
of school leadership
•School improvement plan
developed by the school
•Maintenance of
consistent academic
oversight, planning, and
resource allocation
•Communications
regarding board actions
•Agendas and minutes of
meetings
•We scored this as a 4
because we were able to
utilize a variety
instructional practices and
incentives that are
different than neighboring
schools. Teachers are
also allowed to create
plans unique and specific
to Langford and choose a
curriculum for our
community of students.

Indicator
2.4

Statement or Question
Leadership and staff foster a
culture consistent with the
school's purpose and direction.

Response
Leaders and staff align their decisions
and actions toward continuous
improvement to achieve the school's
purpose. They expect all students to be
held to high standards in all courses of
study. All leaders and staff are
collectively accountable for student
learning. School leaders support
innovation, collaboration, shared
leadership, and professional growth. The
culture is characterized by collaboration
and a sense of community.

Evidence
Rating
•Examples of collaboration Level 3
and shared leadership
•Examples of decisions
aligned with the school's
statement of purpose
•Examples of decisions in
support of the school's
continuous improvement
plan
•This standard looks at
how we link leadership
with beliefs and how we
carry out these values to
our staff, students, and
families. We scored this a
3 because although there
are areas where we need
more improvement;
overall, all stakeholders
have a high level of
investment and
accountability for student
learning.
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Indicator
2.5

Statement or Question
Leadership engages stakeholders
effectively in support of the
school's purpose and direction.

Response
Leaders communicate effectively with
appropriate and varied representatives
from stakeholder groups, provide
opportunities for stakeholders to shape
decisions, solicit feedback and respond
to stakeholders, work collaboratively on
school improvement efforts, and provide
and support meaningful leadership roles
for stakeholders. School leaders' efforts
result in measurable, active stakeholder
participation; engagement in the school;
a sense of community; and ownership.

Evidence
•Minutes from meetings
with stakeholders

Rating
Level 3

•Copies of surveys or
screen shots from online
surveys
•Involvement of
stakeholders in a school
improvement plan
•Communication plan
•Groups such as PTO and
SIC look at decisions
made at the school level
from a different
perspective and monitor
the effectiveness of
programs and decisions at
Langford. We scored this a
3 because we have strong
groups that work
collaboratively with our
school community and
constantly monitor and
adjust based on feedback
from families.

Indicator
2.6

Statement or Question
Leadership and staff supervision
and evaluation processes result
in improved professional practice
and student success.

Response
The primary focus of the criteria and
processes of supervision and evaluation
is improving professional practice and
ensuring student success. Supervision
and evaluation processes are
consistently and regularly implemented.
The results of the supervision and
evaluation processes are analyzed
carefully and used to monitor and
effectively adjust professional practice
and ensure student learning.

Evidence
Rating
•Examples of professional Level 4
development offerings and
plans tied specifically to
the results from
supervision and evaluation
•Governing body policy on
supervision and evaluation
•Supervision and
evaluation documents with
criteria for improving
professional practice and
student success noted
•Job specific criteria
•Standard 2.6 addresses
how the leadership staff
supervision and evaluation
processes result in
improved professional
practice and student
success. We scored this 4
because effective
evaluation processes and
supervision ensure student
success.

Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following
questions when drafting your narrative response. Use language from the performance level descriptions to guide your writing.
Cite sources of evidence External Review team members may be interested in reviewing.

At Langford Elementary, we have shared beliefs. The ones that apply to this standard state that we believe in a learning community of
respect that promotes positive character and good citizenship. Furthermore, all members of the learning community practice respect,
SY 2016-2017
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responsibility, and support one another in a safe, positive environment. Secondly, we believe the relationship of home, school, and
community promotes student success. Everyone concerned with the child's development has a unique role in this partnership. To foster
these beliefs, we develop and implement school practices that are aligned with school board policies.

As a result of the self- assessment, we outlined several areas of strength. First, district policies are easily accessed, and school board
meetings address issues and school level concerns. The school board participates in programs and activities at our school such as Real
Men Read, Literacy Ladies, and support community service. Secondly, the school board honors Teacher of the Year, Turnaround students
and individual students. As part of the regular school board agenda, the "Faculty Focus" provides an opportunity to highlight innovative
instructional strategies. Another strength is the autonomy the school board gives to implement building-level practices. At Langford, these
include the full implementation of Engage NY Math Curriculum, TSCG (Total School Cluster Grouping) in partnership with Purdue University,
SPARK Academic Program for high achieving students, PAWS school- wide preventive discipline, and academic flexible grouping. Other
extra-curricular activities include Chess club, Bows and Bowties Mentorship Program, and cafeteria behavior management through the use of
music.

Langford Elementary has a progressive-thinking staff with a shared vision crafted with stakeholders from the school and the community.
These collective beliefs are posted at the entrance of the school and reviewed at faculty meetings, Parent Teacher Organization (PTO), and
School Improvement Council (SIC) events. Parent organizations are present and aware of actions in the school. The PTO provides grants
to teachers, sponsors school-wide events, and manages the school store and fundraisers. The SIC advises the principal and provides
feedback to continuously improve the school. These organizations have an active stake in multiple areas across the school. They are visible
at the school daily and take time to post their minutes from meetings to keep the school community informed of their decisions. In addition,
school leadership committees are in place to insure the alignment and communication of the school's purpose and direction through multiple
forms such as newsletters, blogs, and school events.
We identified several actions to sustain the strengths. First, we will continue to invite board members to school events. This practice will
foster the relationship to individual, school, and community needs. Another action to sustain the strengths is to continue to recognize the
positive achievements of staff and students. Third, we will continue to improve upon the system of checks and balances and maintain
accountability for student achievement. Finally, autonomy at the school is vital. This strength can be sustained by continuing to allow
Langford to implement necessary practices to meet student needs.

In contrast, we identified areas in need of improvement. These areas include increased feedback from school staff to enhance teacher
recruitment and retention, and more awareness of discussions and needs presented by SIC to be fully aware of their feedback. Several
actions will improve our identified areas of need. First, we will involve teachers more in grouping of students and provide immediate
reinforcement of PAWS rewards. Secondly, increased transparency at SIC meetings about items being discussed at meetings will inform
school leaders. The SIC will be asked to present its purpose and pertinent information at faculty meetings to inform staff. Also, minutes from
SIC meetings will be available via email or bulletin board in the workroom. Based on this self-assessment for continuous improvement, we
will continue to align school practices with board policies and foster strong community relationships.
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Standard 3: Teaching and Assessing for Learning
The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning.
Overall Rating: 3.08
Indicator
3.1

Statement or Question
The school's curriculum provides
equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Response
Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills. There is
some evidence to indicate curriculum
and learning experiences prepare
students for success at the next level.
Like courses/classes have equivalent
learning expectations. Some learning
activities are individualized for each
student in a way that supports
achievement of expectations.

Evidence
•Lesson plans

Rating
Level 3

•Posted learning
objectives
•Representative samples
of student work across
courses
•Course schedules
•Descriptions of
instructional techniques
•We scored this standard
a 3 because we have high
standards for all students,
but it is challenging to
always reach every
student within a vast range
of abilities. At Langford, it
is our vision to reach the
whole child by providing
challenging learning
experiences for all
students in order to
promote quality learning
experiences. We have a
school system efficiently
working to fulfill this vision.
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Indicator
3.2

Statement or Question
Curriculum, instruction, and
assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Response
Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

Evidence
•Curriculum guides

Rating
Level 3

•A description of the
systematic review process
for curriculum, instruction,
and assessment
•Common assessments
•Standards-based report
cards
•Curriculum writing
process
•Products – scope and
sequence, curriculum
maps
•Lesson plans aligned to
the curriculum
•At Langford, we use
Richland School District
Two's alignment
documents for each
subject area across grade
levels to guide instruction,
and we gave it an overall
score of 3. Assessments
are reviewed and revised
on a regular basis. Data is
used in several formats to
assess student learning.
There is also a process in
which curriculum and
assessments are reviewed
school wide through
vertical planning and
grade level team
meetings.
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Indicator
3.3

Statement or Question
Teachers engage students in
their learning through
instructional strategies that
ensure achievement of learning
expectations.

Response
Teachers plan and use instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of students
when necessary. Teachers use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

Evidence
•Teacher evaluation
criteria

Rating
Level 3

•Agenda items addressing
these strategies
•Professional development
focused on these
strategies
•Authentic assessments
•Examples of teacher use
of technology as an
instructional resource
•Examples of student use
of technology as a learning
tool
•Findings from supervisor
walk-thrus and
observations
•We gave it an overall
score of 3 because
teachers use lesson
planning and an array of
instructional strategies to
improve student learning.
Administration provides
the support needed in
order for teachers to be
successful, including
professional development
and additional Math/ELA
resources/curriculum in
conjunction with the state
adopted texts.
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Indicator
3.4

Statement or Question
School leaders monitor and
support the improvement of
instructional practices of teachers
to ensure student success.

Response
School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
beyond classroom observation to ensure
that they 1) are aligned with the school's
values and beliefs about teaching and
learning, 2) are teaching the approved
curriculum, 3) are directly engaged with
all students in the oversight of their
learning, and 4) use content-specific
standards of professional practice.

Evidence
•Curriculum maps

Rating
Level 4

•Documentation of
collection of lesson plans
and grade books
•Supervision and
evaluation procedures
•Peer or mentoring
opportunities and
interactions
•Recognition of teachers
with regard to these
practices
•Examples of
improvements to
instructional practices
resulting from the
evaluation process
•Administrative classroom
observation protocols and
logs
•We scored this a 4.0
because of the formal and
consistent monitoring of
instructional practices
based on observations,
conferences, and
evaluations. Quarterly
grade distribution sheets
are shared with
administration. School
Committees and Vertical
Planning meetings take
place monthly and notes
are shared with
administration. The
administrative team
reviews the notes and
provides feedback if
needed with committee
members. Information
from the meetings is used
to make instructional
decisions.
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Indicator
3.5

Statement or Question
Teachers participate in
collaborative learning
communities to improve
instruction and student learning.

Response
All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally. Collaboration often occurs
across grade levels and content areas.
Staff members have been trained to
implement a formal process that
promotes discussion about student
learning. Learning from, using, and
discussing the results of inquiry
practices such as action research, the
examination of student work, reflection,
study teams, and peer coaching occur
regularly among most school personnel.
School personnel indicate that
collaboration causes improvement
results in instructional practice and
student performance.

Evidence
•Common language,
protocols and reporting
tools

Rating
Level 3

•Agendas and minutes of
collaborative learning
committees
•Calendar/schedule of
learning community
meetings
•Examples of
improvements to content
and instructional practice
resulting from
collaboration
•We scored this a 3.0
because although there
are areas of strength in
this category, the school
still has some room for
growth. Teachers have the
opportunity to attend
district and school level
professional development;
however, further research
and discussion is needed
to determine how the PD
will fit the overall vision of
Langford Elementary.

Indicator
3.6

Statement or Question
Teachers implement the school's
instructional process in support of
student learning.

Response
All teachers use an instructional process
that informs students of learning
expectations and standards of
performance. Exemplars are often
provided to guide and inform students.
The process includes multiple measures,
including formative assessments, to
inform the ongoing modification of
instruction and provide data for possible
curriculum revision. The process
provides students with specific and
timely feedback about their learning.

Evidence
•Examples of learning
expectations and
standards of performance

Rating
Level 3

•Examples of
assessments that
prompted modification in
instruction
•Samples of exemplars
used to guide and inform
student learning
•We scored this 3.0
because we communicate
standards and
expectations to our
students, as well as
provide feedback for their
learning. For example,
data collection is a
strength for Langford;
however, further
improvement is needed in
using data systematically
to improve student
learning.
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Indicator
3.7

Statement or Question
Mentoring, coaching, and
induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

Response
School personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for all school personnel
and include measures of performance.

Evidence
Rating
•Records of meetings and Level 3
walk thrus/feedback
sessions
•Professional learning
calendar with activities for
instructional support of
new staff
•Descriptions and
schedules of mentoring,
coaching, and induction
programs with references
to school beliefs and
values about teaching and
learning
•Personnel manuals with
information related to new
hires including mentoring,
coaching, and induction
practices
•School personnel across
grade levels are engaged
in induction, mentoring,
and coaching programs to
support learning and state
standards. These
programs set expectations
that are evaluated with
specific criteria based on
the SAFE-T model. In
addition to this, Langford
has a club called C3,
which is designed for
teachers new to teaching
and to our school. This
club meets monthly with
administration to gain
additional support outside
of the district's model.
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Indicator
3.8

Statement or Question
The school engages families in
meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Response
Programs that engage families in
meaningful ways in their children's
education are designed and
implemented. School personnel regularly
inform families of their children's learning
progress.

Evidence
•Volunteer program with
variety of options for
participation

Rating
Level 3

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days
•Parental/family/caregiver
involvement plan including
activities, timeframes, and
evaluation process
•We scored this standard
3.0 because our
interaction with parents is
successful; however, we
need to evaluate parent
interaction programs on a
more consistent basis.

Indicator
3.9

Statement or Question
The school has a formal structure
whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

Response
School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student.
All students may participate in the
structure. The structure allows the
school employee to gain insight into and
serve as an advocate for the student's
needs regarding learning skills, thinking
skills, and life skills.

Evidence
•List of students matched
to adult advocate

Rating
Level 3

•Curriculum and activities
of formal adult advocate
structure
•Description of formal
adult advocate structures
• At Langford, we believe
in addressing the needs of
the whole child. We do this
through a system that
meets the educational
needs of all students.
Through this system, we
maintain small groups for
students with academic
needs and utilize teacher
interactions in identifying
students at risk and in
need.
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Indicator
3.10

Statement or Question
Grading and reporting are based
on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Response
Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

Evidence
•Evaluation process for
grading and reporting
practices

Rating
Level 3

•Sample report cards for
each grade level and for
all courses
•Sample communications
to stakeholders about
grading and reporting
•Policies, processes, and
procedures on grading and
reporting
•We scored this a 3.0
because we have policies,
but not all stakeholders
(parents and new
teachers) are aware or
understand them. The use
of clearly defined criteria to
grade and report
attainment of content
knowledge need to be
effectively communicated
to parents. For this reason,
we identified this as an
area of need. Langford
shows consistency and
strength in several aspects
of this standard; however,
there needs to be
communication of policies
for grading with parents
and new teachers.
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Indicator
3.11

Statement or Question
All staff members participate in a
continuous program of
professional learning.

Response
All staff members participate in a
continuous program of professional
learning that is aligned with the school's
purpose and direction. Professional
development is based on an assessment
of needs of the school. The program
builds capacity among all professional
and support staff. The program is
systematically evaluated for
effectiveness in improving instruction,
student learning, and the conditions that
support learning.

Evidence
•Evaluation tools for
professional learning

Rating
Level 3

•Brief explanation of
alignment between
professional learning and
identified needs
•Crosswalk between
professional learning and
school purpose and
direction
•We are provided with
professional development
opportunities.However, we
are still working towards
consistent use of
professional development
strategies. We examined
the effectiveness of the
programs,
implementations required
to improve instruction, and
the conditions necessary
to support learning.
Surveys request teacher
input for professional
development. We will
continue to systematically
evaluate student needs,
adjust learning
environments and plan
staff development to meet
those needs.

Indicator
3.12

Statement or Question
The school provides and
coordinates learning support
services to meet the unique
learning needs of students.

Response
School personnel use data to identify
unique learning needs of all students at
all levels of proficiency as well as other
learning needs (such as second
languages). School personnel stay
current on research related to unique
characteristics of learning (such as
learning styles, multiple intelligences,
personality type indicators) and provide
or coordinate related learning support
services to all students.

Evidence
Rating
•List of learning support
Level 3
services and student
population served by such
services
•Training and professional
learning related to
research on unique
characteristics of learning
•Data used to identify
unique learning needs of
students
•Our support staff works
with general education
teachers to implement
differentiated instructional
practices to ensure all
students are successful.
These practices are
consistent in Resource,
Speech, Occupational
Therapy, Response to
Intervention, and
Guidance.

Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following
questions when drafting your narrative response. Use language from the performance level descriptions to guide your writing.
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Cite sources of evidence External Review team members may be interested in reviewing.

The vision of Langford Elementary is to provide a positive, safe and encouraging environment that fosters respect and trust for all learners. It
is our belief that we nurture the development of the whole child through engaging, meaningful, and challenging learning experiences. To do
this, we have established a systematic approach to addressing the needs of all learners at our school. First, lesson planning and student
work samples support challenging learning in the classroom and evidence that learning experiences prepare students for the next level.
Course schedules and resources services, IEP (Individualized Education Plan) goals, Occupational Therapy, Speech, Developmental
Therapy, and 504 goals are also evidence in support of enrollment patterns for various courses. Class schedules and grade level schedules
also provide evidence of the school's curriculum providing learning experiences for all students. Posted learning objectives and "I can"
statements also support an equitable learning environment for all students. In addition, Langford offers many opportunities to meaningfully
engage families in their child's education. Newsletters, weekly folders, interactive classroom websites, teacher pages, student showcase
nights, PTO (Parent Teacher Organization) nights, school website, Facebook, Twitter are examples of communication portals offered to keep
families informed of school news and activities. Classroom teachers build meaningful relationships with students and families over time.

Based on the self- assessment, we identified several strengths for our school. First, we use several assessment tools to determine student
success and learning. This includes DIBELS, RAVENS, MAP, STAR, CogAt, AIMSweb probes, DRA, PASS testing, Reading A-Z
benchmarks, TSCG, and teacher -created assessments and projects. Teachers have planning meetings which display evidence of a
systematic approach to teaching and assessing for learning. In these meetings, cross grade- level teachers discuss instructional practices on
a continuum. This approach allows teachers to create lessons that are both challenging, but attainable for students. Secondly, our school
utilizes interdisciplinary units while incorporating technology for inquiry-based research and projects. The development of assignments is
designed to be more authentic and allow students to apply the knowledge of class content. Another area of strength is the multiple ways we
keep parents informed about student progress and ways they can be active participants in our school environment. Examples include contact
logs, behavior logs, agendas, social media, classroom and school-wide newsletters, Parent Portal, ConnectEd phone/email communication,
and distribution of student data to parents. We aim to continue the methods of informing parents listed above.

These strengths will be sustained by maintaining a collaboration with SIC (School Improvement Council) and PTO (Parent Teacher
Organization) to sustain parent involvement and address parent needs. The second action is to continue to expand the system for meeting
the educational needs of students through course curriculum and building classes through the TSCG (Total School Cluster Grouping) model.
Finally, we will sustain research based practices for teachers by providing professional development and extended planning days for
teachers.

In contrast, we have identified several areas of need and specific actions to address each area of improvement. Our first area of need is the
continuous evaluation of community events. We have sent out some surveys to parents and teachers about parent interaction, but we would
see further success from creating surveys, rating scales, and exit slips for both parents and teachers from every event or program sponsored
by the PTO, SIC, and the Langford community. To address this need, parents can complete a survey and/or rating scale each year for new
areas of interest. The second area of need is to streamline the process for IAT that is less involved than the full document. Possible solutions
may be a flowchart with different reasons to refer with easy links to the forms and emails to committee members for easy access and
questions. This graphic tool will aid in a faster processing time for identified resources available for students in need. A final area of need is to
provide more feedback to teachers on the use of instructional strategies. Based on the data collected from team discussions, we have
identified several actions of improvement. The administration team will work to provide more time for collaboration to discuss student data
and further individualize and differentiate instruction. This provision will be implemented through extended planning times and data meeting
days. Instructionally, teachers will work to widen the curriculum scope to better identify specific student needs and align lessons and
assessments to target those specific needs. Lesson planning will reflect the incorporation of a variety of activities and assessments. Based
on this self-assessment, we will continue to strive for continuous improvement through data collection that will systematically improve the way
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we teach and assess for learning.
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Standard 4: Resources and Support Systems
The school has resources and provides services that support its purpose and direction to ensure success for all students.
Overall Rating: 3.14
Indicator
4.1

Statement or Question
Qualified professional and
support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Response
Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

Evidence
•School budgets for the
last three years

Rating
Level 3

•Policies, processes,
procedures and other
documentation related to
the hiring, placement and
retention of professional
and support staff
•Assessments of staffing
needs
•Documentation of highly
qualified staff
•Standard 4.1 addresses
sufficient qualified
professionals and support
staff. We scored this a 3.0
because we have several
TA's, a Reading Coach,
and Instructional
Technology Specialist and
a school nurse.

Indicator
4.2

Statement or Question
Instructional time, material
resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Response
Instructional time, material resources,
and fiscal resources are focused on
supporting the purpose and direction of
the school. Instructional time is protected
in policy and practice. School leaders
work to secure material and fiscal
resources to meet the needs of all
students. School leaders demonstrate
that instructional time, material
resources, and fiscal resources are
allocated so that all students have
equitable opportunities to attain
challenging learning expectations.
Efforts toward the continuous
improvement of instruction and
operations include achieving the school's
purpose and direction.

Evidence
•Examples of efforts of
school leaders to secure
necessary material and
fiscal resources

Rating
Level 3

•Survey results
•School schedule
•Alignment of budget with
school purpose and
direction
•School calendar
•Standard 4.2 addresses
instructional time, material
resources and fiscal
resources. We scored this
a 3.0 because our
schedules are developed
to maximize instructional
time including specific time
for RTI (Response to
Intervention). Materials
are provided to support
curriculum and the needs
of all students. Ex. Math
Workbooks are provided.
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Indicator
4.3

Statement or Question
The school maintains facilities,
services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

Response
School leaders have adopted or
collaboratively created clear definitions
and expectations for maintaining safety,
cleanliness, and a healthy environment
and they have shared these definitions
and expectations with all stakeholders.
All school personnel and students are
accountable for maintaining these
expectations. Valid measures are in
place that allow for continuous tracking
of these conditions. Improvement plans
are developed and implemented by
appropriate personnel to continuously
improve these conditions. The results of
improvement efforts are systematically
evaluated regularly.

Evidence
•Documentation of
compliance with local and
state inspections
requirements

Rating
Level 4

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.
•System for maintenance
requests
•Maintenance schedules
•Standard 4.3 addresses
the way the school
maintains facilities,
services and equipment to
provide a safe, clean and
healthy environment for all
students and staff. We
scored this a 4.0 because
administration meets
monthly with support staff
to ensure a safe, clean
school environment.

Indicator
4.4

Statement or Question
Students and school personnel
use a range of media and
information resources to support
the school's educational
programs.

Response
Students and school personnel have
access to media and information
resources necessary to achieve the
educational programs of the school.
Qualified personnel are available to
assist students and school personnel in
learning about the tools and locations for
finding and retrieving information.

Evidence
•Budget related to media
and information resource
acquisition

Rating
Level 3

•Data on media and
information resources
available to students and
staff
•Schedule of staff
availability to assist
students and school
personnel related to
finding and retrieving
information
•We scored this as a 3.0
because we have access
to different online
programs and support
staff. Examples include
Reading Specialists, TLC,
and manipulative
resources. Students and
school personnel also use
a range of media and
information resources to
support the school's
educational programs.
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Indicator
4.5

Indicator
4.6

Statement or Question
The technology infrastructure
supports the school's teaching,
learning, and operational needs.

Statement or Question
The school provides support
services to meet the physical,
social, and emotional needs of
the student population being
served.

Response
The technology infrastructure meets the
teaching, learning, and operational
needs of all stakeholders. School
personnel develop and administer needs
assessments and use the resulting data
to develop and implement a technology
plan to improve technology services and
infrastructure.

Evidence
Rating
•Assessments to inform
Level 3
development of technology
plan

Response
School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

Evidence
•Student assessment
system for identifying
student needs

•Policies relative to
technology use
•The technology
infrastructure support the
school's teaching,
learning, and operational
needs. We scored this as
a 3.0 because we have
access to Chromebooks at
all times in grade levels 25; however there is a need
for additional technology in
kindergarten and first
grades.

Rating
Level 3

•Schedule of family
services, e.g., parent
classes, survival skills
•Social classes and
services, e.g., bullying,
character education
•List of support services
available to students
•The social, physical, and
emotional needs of
student population are
addressed at Langford
Elementary. We scored
this 3.0 because we have
many programs but there
is still a need for
supporting and sustaining
their effectiveness.
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Indicator
4.7

Statement or Question
The school provides services that
support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

Response
School personnel implement a process
to determine the counseling,
assessment, referral, educational, and
career planning needs of all students.
School personnel provide or coordinate
programs necessary to meet the needs
of students whenever possible.
Measures of program effectiveness are
in place, and school personnel use the
data from these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

Evidence
•List of services available
related to counseling,
assessment, referral,
educational, and career
planning

Rating
Level 3

•Budget for counseling,
assessment, referral,
educational and career
planning
•Description of IEP
process
•Description of referral
process
•Services that support the
counseling assessment
referral educational and
career planning needs are
available. We scored this
3.0 because Langford has
many programs in place
with clearly defined
guidelines for meeting
student needs; however,
there is a need to
continually improve these
services as student needs
change.

Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following
questions when drafting your narrative response. Use language from the performance level descriptions to guide your writing.
Cite sources of evidence External Review team members may be interested in reviewing.

At Langford Elementary, we have shared belief statements. The one that applies to this standard states that, "We believe that children are
the first priority". Every decision, action, and instruction must be based on the needs of the whole child. Our goal is to maximize every
moment of every day with every child. To do this, we provide resources and services that support Langford Elementary's purpose and
direction to ensure success for all students.

First, plentiful resources are available to teachers, and we have a high quality support staff including grade level instructional assistants,
Technology Learning Coach, and a Reading Coach to support teaching and learning. As a part of our shared vision, administration typically
seeks feedback from teachers when purchasing school- wide items. For example, we have Engage NY which is a rigorous curriculum
specifically requested by teachers to promote higher order thinking in math. Langford has designated a specific Response to Intervention
time to support students with unique learning needs. The daily schedule protects and maximizes instructional time. Ample supplemental
materials are purchased and available in our Literacy Room. Another area of strength is the clear documentation of procedures (Emergency
and PAWS for Great EFFORT). Work orders are available to complete online and are handled in an efficient manner. Safety moments are
presented at faculty meeting and the staff is provided policies for duty stations (morning, afternoon, and recess). A third strength is the
access to web-based programs for students and staff which is accessible at home and school) These programs include IXL, Raz- Kids, and
Lexia. Parents also have access to Google Classrooms which serve as a direct connection between school and home. A final strength is that
Langford has many different support systems available at the school-wide level, intervention level, and individual level that address and
support and assessment of student needs. These systems include military support through S2S (Student to Student); social emotional
support through student council, mentoring, social thinking groups, Tumble Tree dance and cheer, soccer, art cub, backpack program, Run
Hard, Art Express, foster care groups, guidance, and PAWS for Great EFFORT. Langford also provides academic support through the
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California emotional test, IAT, Tier 2, RTI, Easy CBM, progress monitoring, resource services, autism services and IAT (Intervention
Assistance Team). With this support, parents are actively involved in student improvement plans, annual reviews of IEPs and 504s.

These strengths will be sustained by continue to survey staff about instructional materials needed, continue to use Engage NY as we have
seen academic growth in Math as a result, and purchase additional workbooks to build the literacy room. This action will ensure the
purchase-relevant educational programs are based on student interest and need. Other ways to sustain areas of strength is to continue to
implement PAWS for Great EFFORT. We have noticed a significant decline in discipline infractions since the implementation of the
Preventative Discipline Plan. Also, Langford will have an on-going review of the faculty/ staff handbook and positive behavior supports and
incentives (PAWS, Bow WOW, Lab of the Day), with faculty feedback, implementation of character Education programs, and related art
rotations. We will also continue to monitor collective data in a timely fashion and meet regularly to review the data.

In contrast, we have identified several areas in need of improvement and specific actions to address each area of improvement. Our first
area of need is to expand technology in the lower grades and the related arts. The action to address this area is to have planning and
purchasing meetings with staff to determine those specific technology needs in the primary grades and related arts. Our second area of need
is to create a systematic approach where RTI is taught by a certified teacher. This area can be addressed by designating funds for a certified
full time RTI teacher. Also, Langford will plan to provide training for the instructional assistant and classroom teacher on use of EasyCBM and
curriculum used within the RTI classroom, more focused conversations on RTI delivery, and collaboration about RTI (where RTI is and where
it needs to go) The final area of need is to develop an ongoing program evaluation to determine the effectiveness of instructional practices
utilized at Langford. Having a school psychologist on campus every day will aid in this process. Based on our stakeholder self-assessment
of Standard 4, we will continue to strive for continuous improvement through the analysis of resources and services that support learning and
ensure success for all students.
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Standard 5: Using Results for Continuous Improvement
The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness
and uses the results to guide continuous improvement.
Overall Rating: 3.0
Indicator
5.1

Indicator
5.2

Statement or Question
The school establishes and
maintains a clearly defined and
comprehensive student
assessment system.

Statement or Question
Professional and support staff
continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Response
School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

Evidence
•Brief description of
student assessment
system including range of
data produced from
standardized and local
assessments on student
learning and school
performance

Response
Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

Evidence
•Survey results

Rating
Level 3

•Evidence that
assessments are reliable
and bias free
•The school establishes
and maintains a clearly
defined and
comprehensive student
assessment system. We
scored this a 3.0 because
we have multiple
assessment measures,
and the measures in place
are consistent and reliable.

Rating
Level 3

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning
•List of data sources
related to student learning,
instruction, program
effectiveness, and
conditions that support
learning
•Professional and support
staff members collect
analyze and apply learning
from a range of data
sources, including
comparison and trend data
about student learning,
instruction, program
evaluation and
organizational conditions.
We scored it a 3.0
because we felt like not all
personnel use data to
design.
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Indicator
5.3

Statement or Question
Professional and support staff are
trained in the evaluation,
interpretation, and use of data.

Response
All professional and support staff
members are assessed and trained in a
rigorous professional development
program related to the evaluation,
interpretation, and use of data.

Evidence
•Professional learning
schedule specific to the
use of data

Rating
Level 3

•Documentation of
attendance and training
related to data use
•Training materials specific
to the evaluation,
interpretation, and use of
data
•Professional and support
staff are trained in the
evaluation, interpretation
and use of data. We
scored this a 3.0 because
we feel that there is a
need for continuous
improvement based on
trend data.

Indicator
5.4

Statement or Question
The school engages in a
continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Response
Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

Evidence
•Agendas, minutes of
meetings related to
analysis of data

Rating
Level 3

•Evidence of student
readiness for the next level
•Evidence of student
growth
•Evidence of student
success at the next level
•Measures are used to
determine readiness for
the next grade level. We
scored this indicator a 3.0
because we have a
system in place but we
believe it could be more
clearly defined for all
teachers. We also believe
that much of the process is
subjective and more
definitive assessments
could be used to
determine this information.
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5.5

Statement or Question
Leadership monitors and
communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Response
Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals. Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

Evidence
•Minutes of board
meetings regarding
achievement of student
learning goals

Rating
Level 3

•Sample communications
to stakeholders regarding
student learning,
conditions that support
learning, and achievement
of school improvement
goals
•School quality control
procedures for monitoring
information about student
learning, conditions that
support learning, and the
achievement of school
improvement goals
•Executive summaries of
student learning reports to
stakeholder groups
•Leadership monitors and
communicates information
about students to all
stakeholders (parents,
staff, and district officials).
We scored this a 3.0
because although we
agree with a majority of
the indicator, we believe
that more regular
communication could be
done on a consistent basis
to all stakeholders.

Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following
questions when drafting your narrative response. Use language from the performance level descriptions to guide your writing.
Cite sources of evidence External Review team members may be interested in reviewing.

Langford Elementary School (LES) consistently implements comprehensive assessments that provide a range of data about student
performance through the Measures of Academic Progress (MAP), EasyCBM, Reading A-Z, SLOs (Student Learning Objectives), the
Developmental Reading Assessment (DRA), and state assessments. Professional educators and support staff provide processes and
procedures for analyzing, collecting, and applying various sources of data. At the school level, LES adheres to the district/state testing
calendar and implements a school-wide analysis of data through grade level and department meetings. Data results are used to guide
continuous improvement.

LES has strengths related to using data for continuous improvement. School leaders ensure consistent measurement across classrooms by
developing and following the school professional learning schedule. Professional educators and support staff consistently use systematic
processes and procedures for collecting, analyzing, applying learning from multiple data sources and utilize the results to improve student
learning including readiness and success at the next level. Data results are reviewed through the RTI progress monitoring calendar and
data meetings. Data sources include comparison and trend data that offer a comprehensive representation of student learning, instruction,
program effectiveness, and the learning environment. Professional and support staff members are provided training through Easy CBM
which is related to the evaluation, interpretation, and use of data. The district Accountability Department also provides training on the
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collection, analysis, and application from a range of data sources. LES documents professional learning attendance by having those in
attendance sign in and or complete a reflection as evidence. New teachers attend an orientation provided by Richland School District Two
and also attend monthly meetings to support them in the school's policies and instructional strategies. Additionally, training is offered in the
Leveled Literacy Intervention (LLI) curriculum and Easy CBM (Curriculum Based Measures).

We have identified several actions to sustain the strengths. Professional development is determined by end of year staff surveys. LES
professional educators and support staff consistently use these results to design, implement, and evaluate for the development of continuous
improvement Student Learning Objectives (SLOs) related to student learning. LES leaders monitor comprehensive information concerning
student achievement, conditions that support student learning, and the attainment of school improvement goals through the implementation
of a School-wide Improvement Plan. This plan is revisited with all stakeholders including staff, Parent Teacher Organization (PTO), and the
School Improvement Council (SIC). SC READY and SC Pass data are analyzed at faculty and staff meetings to enhance understanding of
the level of student learning.

In contrast, we identified several areas of need. Consistent and systematic training on using data to guide instruction is needed. In addition,
there is a need to improve the inclusion of all staff with professional development and data meetings. Several actions will improve our areas
of need. We will continuously monitor student growth and achievement with teachers through monthly data days. During these meetings, we
will provide specific professional development on using data to drive instruction. Also, instructional assistants will continue to attend
Response to Intervention (RTI) meetings and have regular fidelity checks regarding specific students who need interventions to enhance
individual learning. Leaders will consistently and successfully communicate results to all stakeholder groups through multiple delivery
methods such as PTO/SIC meetings, grade level meetings, and written communication. Also, student report cards, progress reports, and
state assessments will continuously be used to communicate student learning and achievement. Based on this self- assessment, we will
continue to build capacity in the area of data analysis and improved instructional strategies.
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Report Summary

Scores By Section
Section Score
1

2

Standard 1: Purpose and Direction

3

4

3

Standard 2: Governance and Leadership

3.5

Standard 3: Teaching and Assessing for
Learning

3.08

Standard 4: Resources and Support
Systems

3.14

Standard 5: Using Results for Continuous
Improvement

3

Sections
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Stakeholder Feedback Diagnostic
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Introduction
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that
need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the
institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each
survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to
broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be
used in the same manner by the institution as it engages in improvement planning.
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Stakeholder Feedback Data

Label
1.

Assurance
Did you complete the Stakeholder Feedback
Data document offline and upload below?

Response
Yes

Comment
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Evaluative Criteria and Rubrics

Overall Rating: 3.5

1.

Statement or Question
Questionnaire Administration

Response
Rating
All required AdvancED questionnaires were
Level 4
used by the institution to receive stakeholder
feedback. The minimum response rate for each
population was met (parent questionnaire:
equal to or greater than 20%, student
questionnaire(s): equal to or greater than 40%,
staff questionnaire: equal to or greater than
60%). Questionnaires were administered with
complete fidelity to the appropriate
administrative procedures. In every instance,
the stakeholders to whom these questionnaires
were administered fully represented the
populations served by the institution.
Appropriate accommodations were provided as
necessary for all participants.

2.

Statement or Question
Stakeholder Feedback Results and Analysis

Response
Rating
All questionnaires had an average item value of Level 3
3.20 or above (on a 5.0 scale). Results of
stakeholder feedback collected by the institution
were acceptably analyzed and presented with
reasonable clarity.
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Areas of Notable Achievement

Which area(s) indicate the overall highest level of satisfaction or approval?

Parent

The results of the 85 responses averaged an overall rating of 4.22 on a 5 point scale. The three highest responses are outlined below. The
top indicator 4.3( Resources and Support Systems) had an average score of 4.49 - The system maintains facilities, services, and equipment
to provide a safe, clean , and healthy environment for all students and staff. The second highest indicator 4.1 (Resources and Support
Systems) had an average score of 4.44-The system engages in a systematic process to recruit, employ, and retain a sufficient number of
qualified professional and support staff to fulfill their roles and responsibilities and support the purpose and direction of the system, individual
schools and educational programs.The third highest indicator 4.4 (Resources and Support Systems) had an average score of 4.35-The
system demonstrates strategic resource management that includes long range planning in support of the purpose and direction of the
system.

Staff

The results of the 42 responses averaged an overall rating of 4.14 on a 5 point scale. The three highest responses are outlined below. The
top indicator 4.3( Resources and Support Systems) had an average score of 4.46 - The system maintains facilities, services, and equipment
to provide a safe, clean , and healthy environment for all students and staff. The second highest indicator 1.3 (Purpose and Direction) had an
average score of 4.41-The school leadership and staff at all levels of the system commit to a culture that is based on shared values and
beliefs about teaching and learning and supports challenging, equitable educational programs and learning experiences for all students that
include achievement of learning, thinking and life skills. The third highest indicator 1.1(Purpose and Direction) had an average score of 4.40The system engages in a systematic, inclusive, and comprehensive process to review, revise and communicate a system-wide purpose for
student success.

Students

The results of the 231 responses averaged an overall rating of 4.83 on a 5 point scale. The three highest responses are outlined below. The
top indicator 4.5( Resources and Support Systems) had an average score of 4.97 - The system provides, coordinates and evaluates the
effectiveness of information resources and related personnel to support educational programs throughout the system. The second highest
indicator 4.4 (Resources and Support Systems) had an average score of 4.97-The system demonstrates strategic resource management that
includes long-range planning in support of the purpose and direction of the system. The third highest indicator 3.10(Teaching and Assessing
for Learning ) had an average score of 4.93- Grading and reporting are based on clearly defined criteria that represent the attainment of
content knowledge and skills and are consistent across grade levels and courses.

Which area(s) show a trend toward increasing stakeholder satisfaction or approval?

This survey provides only baseline data for stakeholder feedback. Past survey results are not available and were not compared for the
SY 2016-2017
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purpose of this report.

Which of the above reported findings are consistent with findings from other stakeholder feedback sources?

Other stakeholder feedback indicates some similarities. Standard 4 (Resources and Support Systems) was common to all of the stakeholder
surveys. Indicator 4.3 is consistent with findings from the parent form of the 2015-2016 School Climate Survey, in that 93.7% of parents
either strongly agreed or agreed that "My child feels safe at school," and 97.1% of staff either strongly agreed or agreed that "I feel at my
school during the school day." Indicator 4.4 is consistent with findings from the student form of the 2015-2016 School Climate Survey, in
that 97.7% of students either strongly agreed or agreed that "My teachers expect students to learn," and 98.4% of parents either strongly
agreed or agreed that "My child's teachers encourage my child to learn. "
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Areas in Need of Improvement

Which area(s) indicate the overall lowest level of satisfaction or approval?

Parent

There were 85 parent surveys with a difference of .61 between the highest score and the lowest. The three lowest responses are outlined
below. The lowest Indicator 3.12( Teaching and Assessing of Learning) had an average score of 3.88- The school provides and coordinates
learning support services to meet the unique learning needs of students. The second lowest Indicator 2.3 (Governance and Leadership) had
an average score of 4.03-The governing body ensures that the leadership at all levels has the autonomy to meet goals for achievement and
instruction and to manage day-to-day operations effectively. The third lowest Indicator 4.6 ( Resources and Support Systems) had an
average score of 4.13- The system provides a technology infrastructure and equipment to support the system's teaching,
learning and operational needs.

Staff

There were 42 staff surveys with a difference of .67 between the highest score and the lowest. The three lowest responses were identified
from Standard 3 (Teaching and Assessing of Learning) and are outlined below. The lowest Indicator 3.5 had an average score of 3.79- The
system operates as a collaborative learning organization through structures that support improved instruction and student learning at all
levels. The second lowest Indicator 3.7 had an average score of 3.86-Mentoring, coaching and induction programs support instructional
improvement consistent with the system's values and beliefs about teaching and learning. The third lowest Indicator 3.3 had an average
score of 3.88- Teachers throughout the district engage students in their learning through instructional strategies
that ensure achievement of learning expectations.

Students

There were 231 student surveys with a difference of .34 between the highest score and the lowest. The three lowest responses are
outlined below. The lowest Indicator 4.3 (Resources and Support Systems) had an average score of 4.63- The system maintains facilities,
services and equipment to provide a safe, clean and healthy environment for all students and staff. The second lowest Indicator 2.1
(Governance and Leadership) had an average score of 4.67- The governing body establishes policies and supports practices that ensure
effective administration of the system and its schools. The third lowest Indicator 5.1( Using Results for Continuous Improvement) had an
average score of 4.68- The system maintains facilities, services and equipment to provide a safe, clean and healthy environment for all
students and staff.
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Which area(s) show a trend toward decreasing stakeholder satisfaction or approval?

This survey provides only baseline data for stakeholder feedback. Past survey results are not available and were not compared for the
purpose of this report.

What are the implications for these stakeholder perceptions?

Implications evidenced through these results indicate concerns with four main standards:

Governance and Leadership
Teaching and Assessing for Learning
Resources and Support Systems
Using Results for Continuous Improvement

Based on the teacher results, Langford Elementary has a need for a continued focus on individualizing learning for all students and providing
support and professional development which will foster a collaborative learning environment. Richland School District Two has an
established mentoring programs for teachers. However, an action to address areas of improvement is to continue "C3" (Coke, Chips, and
Conversation) which is a support system for teachers who are new to Langford. There is also a need to create a formal school- based
mentoring program and collaboration through more defined professional learning communities.

Based on the parent results, Langford has a need for a continued focus on informing parents of the daily operations of the school as it relates
to resources and instruction. An action to address this need will be delivered through our School Improvement Council (SIC), Parent Teacher
Organization (PTO), Open House, and social media outlets. Similar to the teacher results, there is a need for individualizing learning for all
students which can be addressed through academic focus groups and Response to Intervention (RTI).

Based on the student survey results, Langford has a need for a continued focus on maintaining equitable resources for learning. An action to
address this need will be to ensure that every student has a working Chromebook and that practices are put in place for a timely return on
repair and maintenance of devices.

Which of the above reported findings are consistent with findings from other stakeholder feedback sources?

Other stakeholder feedback indicates some similarities. Standard 3 (Teaching and Assessing for Learning) was common to the parent and
teacher stakeholder groups.

Standard 3 is consistent with findings from the parent form of the 2015-2016 School Climate Survey, in that only 75.8% of parents either
strongly agreed or agreed that "My child's school gives me information about what my child should be learning in school. Indicator 3.5 had an
average score of 3.79- The system operates as a collaborative learning organization through structures that support improved instruction and
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student learning at all levels. This is consistent with findings from the teacher form of the 2015-2016 School Climate Survey, in that only
59.5% of teachers either strongly agreed or agreed that "My school administrator communicates clear instructional goals for the school. "
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Report Summary

Scores By Section
Section Score
1

2

Evaluative Criteria and Rubrics

3

4

3.5

Sections
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Student Performance Diagnostic
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Introduction
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is
significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment
results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment
of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external
review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same
manner by the institution as it engages in improvement planning.
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Student Performance Data

Label
1.

Assurance
Did you complete the Student Performance
Data document offline and upload below?

Response
Yes

Comment
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Evaluative Criteria and Rubrics

Overall Rating: 3.75

1.

Statement or Question
Assessment Quality

Response
Rating
The array of assessment devices used by the
Level 4
institution to determine students' performances
is sufficiently aligned so that valid inferences
can be reached regarding students' status with
respect to the entire set of curricular aims
regarded as high-priority, “must accomplish,”
instructional targets. The documentation
provided in support of this alignment is
persuasive. All of the assessments used are
accompanied by evidence demonstrating that
they satisfy accepted technical requirements
such as validity, reliability, absence of bias, and
instructional sensitivity.

2.

Statement or Question
Test Administration

Response
Rating
All the assessments used by the institution to
Level 4
determine students' performances, whether
externally acquired or internally developed,
have been administered with complete fidelity
to the administrative procedures appropriate for
each assessment. In every instance, the
students to whom these assessments were
administered are accurately representative of
the students served by the institution.
Appropriate accommodations have been
provided for all assessments so that valid
inferences can be made about all students'
status with respect to all of the institution's
targeted curricular outcomes.

3.

Statement or Question
Quality of Learning

Response
Evidence of student learning promoted by the
institution is well analyzed and clearly
presented. In comparison to institutions
functioning in a similar educational context,
students' status, improvement, and/or growth
evidence indicates that the level of student
learning is substantially greater than what
would otherwise be expected.

4.

Statement or Question
Equity of Learning

Response
Rating
Evidence of student learning indicates
Level 3
achievement gaps exist among subpopulations
of students, and these achievement gaps have
noticeably declined.
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Areas of Notable Achievement

Which area(s) are above the expected levels of performance?

To measure to progress towards intended learning outcomes, Langford Elementary has used an array of summative assessments that are
aligned with the South Carolina College and Career Readiness Standards. In English/ Language Arts and Math, students in grades K-5 are
assessed through Measures of Academic Progress (MAP) at the beginning and ending of the year. The beginning of the year results helps
our teachers determine gaps in student understanding of curriculum and plan instruction based on that need. The end of the year results help
teachers assess student mastery and growth of targeted academic goals.

Students in grades 3-5 are also assessed at the end of the year in the areas of English/ Language Arts and Math through SC Ready, and
they are assessed in the areas of Social Studies and Science through SC PASS. All of these assessment practices allow teachers to adjust
instruction based on student curricular needs. Students' scores on these tests are also used to determine remediation and acceleration
strategies.

In addition to the defined minimum time for ELA, Math, Social Studies, and Science; there is additional time built in the schedule for
intervention. Instructional goals are based on student data results and academic levels. For example, structured academic focus groups are
provided during intervention based on student RIT(Rausch unit) scores on the MAP test. Students progress is monitored bi weekly to
determine adequate growth based on the targeted instruction.

The areas that are above expected levels of performance are listed below:

2nd grade Reading MAP- above the district by 7.0%
3rd grade ELA- above the state by 10.4 %
4th grade Reading MAP- above the district by 13.0%
5th grade ELA- above the state by 2.5 %
5th grade Reading MAP- above the district by 6.0%
2nd grade Math MAP- above the district by 2.0%
3rd grade Math-above the state by 20.6 %
4th grade Math-above the state by 18.1 %
4th grade Math MAP- above the district by 8.0%
5th grade Math-above the state by 6.4 %
5th grade Math MAP- above the district by 8.0%

The 2015-16 school year marked the first administration of SC Ready assessment. The assessment is designed to measure the proficiency
of students in mastery of state core curriculum standards in language arts, and mathematics. The scores for Langford Elementary were
better than the state average in all content areas and grade levels listed above.

Describe the area(s) that show a positive trend in performance.

On the 2016 administration of SC Ready, Langford Elementary performed above the state average in math on all three grade levels. In 3rd
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and 4th grades, Langford surpassed the state by 10% or higher.

Which area(s) indicate the overall highest performance?

On SC PASS, 94 % met and/or exceeded state standard for 4th grade Social Studies. On SC Ready, students out performed the state by
20.6% in Math.

Which subgroup(s) show a trend toward increasing performance?

Based on 2014-2016 MAP data, the African American subgroup is showing a trend toward increasing performance in Math. From 20142015, this subgroup increased by 2.5%. From 2015-2016, this subgroup increased by 0.4% in the area of Math. The Hispanic subgroup
showed an 11.5% increase in Math. There is also an increase for females in Reading. From 2014-2015, this subgroup increased by 4.1 %.
From 2015-2016, this subgroup increased by 3.5% in the area of Reading. The subgroup labeled "other"increased all three years in Reading
and Math.

Between which subgroups is the achievement gap closing?

Based on 2014 to 2016 MAP data, the achievement gap is closing for students identified as "other" in terms of ethnicity. This subgroup
shows consistent growth in both Reading and Math.

Which of the above reported findings are consistent with findings from other data sources?

Some findings are consistent with other data sources. However, Math MAP scores were inconsistent with SC Ready results. Our students
scored higher on SC Ready than MAP in this area.

SY 2016-2017
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Areas in Need of Improvement

Which area(s) are below the expected levels of performance?

As stated earlier, the SC Ready assessment is designed to measure the proficiency of students in mastery of state core curriculum standards
in language arts, and mathematics. The scores for Langford Elementary were better than the state average in all content areas except 4th
grade ELA.

Describe the area(s) that show a negative trend in performance.

On the 2016 administration of SC Ready, Langford Elementary performed below the state average in 4th grade ELA by 2.7%.

Which area(s) indicate the overall lowest performance?

On SC PASS, 5th grade Social Studies was below the district average by 6.0% . Based on the MAP assessment results, our lowest overall
lowest performance was 3rd grade Reading. We were below the district average by 1%.

Which subgroup(s) show a trend toward decreasing performance?

Based on the 2014 to 2016 MAP data, Caucasians show a trend toward decreasing performance. Males also dropped consistently from
2014- 2016 in Reading.

Between which subgroups is the achievement gap becoming greater?

Based on 2014 to 2016 MAP results, the achievement gap in some areas is becoming greater for Caucasians in Math. Results for this
subgroup are inconsistent in Reading.

Which of the above reported findings are consistent with findings from other data sources?

All of the above findings are consistent with other data sources.
SY 2016-2017
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Report Summary

Scores By Section
Section Score
1

2

Evaluative Criteria and Rubrics

3

4

3.75

Sections
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Introduction
AdvancED Policies and Procedures outline certain requirements that all institutions must meet in order to be in compliance. Institutions are
required to verify whether or not they meet these requirements by answering a series of questions and in some cases, attaching evidence for
review.

By responding to the questions in ASSIST and attaching evidence when required, the institution has verified whether it meets or does not
meet each of the Assurances for Accreditation.

SY 2016-2017
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AdvancED Assurances

Label
1.

Assurance
The institution has read, understands, and
complies with the AdvancED Policies and
Procedures.

Response
Yes

Comment

Attachment

Label
2.

Assurance
Response
The institution has reported all substantive
Yes
changes in the institution that affect the scope
and/or have an impact on the institution's ability
to meet the AdvancED standards and policies.
Such changes include, but are not limited to:
- Restructuring (merging, opening, or closing) of
the institution or institution(s) within its
jurisdiction
- Mission and purpose of the institution
- Governance structure of the institution,
including changing to a charter school/school
system, being the subject of a state takeover, or
a change in ownership
- Grade levels served by the institution
- Staffing, including administrative and other
non-teaching professionals personnel
- Available facilities, including upkeep and
maintenance
- Level of funding
- School day or school year
- Establishment of an additional location
geographically apart from the main campus
- Student population that causes program or
staffing modification(s)
- Available programs, including fine arts,
practical arts and student activities

Comment

Attachment

Label
3.

Assurance
Response
The institution implements a written security
Yes
and crisis management plan which includes
emergency evacuation procedures and
appropriate training for stakeholders. Attach the
security and crisis management plan. (optional)

Comment

Attachment

Label
4.

Assurance
Response
The institution monitors all financial transactions Yes
through a recognized, regularly audited
accounting system.

Comment

Attachment

Label
5.

Assurance
Response
The institution engages in a continuous
Yes
improvement process and implements an
improvement plan. Attach the improvement plan
if the plan is not located in AdvancED's
Adaptive System of School Improvement
Support Tools (ASSIST).

Comment

Attachment
LES School
Improvement Plan
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Stakeholder Feedback Data Document
Survey Administration
Langford Elementary administered parent, student, and certified staff stakeholder feedback
surveys with fidelity in regards to administration procedures using the AdvancED® ASSIST™
platform. This was the first administration of the AdvancED® stakeholder feedback surveys in
our school system. Therefore, there is no comparison data to previous survey administrations.
However, our school has additional survey data from other sources that will support us in
analyzing comparison data. Surveys were administered online using the link provided for each
of the surveys. Paper copies of the parent, student, and certified staff surveys were provided in
multiple languages. The responses from the paper surveys were then entered into the online
surveys by school staff. Parents were encouraged to participate in the surveys through a
variety of means including several social media platforms, phone calls, and emails. Parents were
also provided opportunities to participate in the survey by using the computers at the school.
Students used their devices to complete the surveys at school where they had assistance in
accessing the survey. All certified staff members were encouraged to participate. The required
response rates for parents, students, and certified staff were met for Langford Elementary
School.

Stakeholder Feedback Results and Analysis
All stakeholder survey results were reviewed, disaggregated, and analyzed to look for high and
low responses. The high/low responses were used in deciding upon the areas of notable
achievement and areas in need of improvement. The district and school leaders are currently
using the results from stakeholder surveys as part of the continuous improvement process.
The stakeholder surveys administered were based on a 5-point scale. Results were ranked
based on average score to determine the highest and lowest level of satisfaction from
stakeholders. The tables below show the indicator ratings compiled on student, parent, and
certified staff surveys.

Areas of Notable Achievement
Which areas indicate the overall highest level of satisfaction or approval?
Parent
The results of the 85 responses averaged an overall rating of 4.22 on a 5 point scale. The three highest
responses are outlined below. The top indicator 4.3( Resources and Support Systems) had an average
score of 4.49 - The system maintains facilities, services, and equipment to provide a safe, clean , and
healthy environment for all students and staff. The second highest indicator 4.1 (Resources and Support
Systems) had an average score of 4.44-The system engages in a systematic process to recruit, employ,
and retain a sufficient number of qualified professional and support staff to fulfill their roles and
responsibilities and support the purpose and direction of the system, individual schools and educational
programs.The third highest indicator 4.4 (Resources and Support Systems) had an average score of 4.35The system demonstrates strategic resource management that includes long range planning in support
of the purpose and direction of the system.

Staff
The results of the 42 responses averaged an overall rating of 4.14 on a 5 point scale. The three
highest responses are outlined below. The top indicator 4.3( Resources and Support Systems)
had an average score of 4.46 - The system maintains facilities, services, and equipment to
provide a safe, clean , and healthy environment for all students and staff. The second highest
indicator 1.3 (Purpose and Direction) had an average score of 4.41-The school leadership and
staff at all levels of the system commit to a culture that is based on shared values and beliefs
about teaching and learning and supports challenging, equitable educational programs and
learning experiences for all students that include achievement of learning, thinking and life
skills. The third highest indicator 1.1(Purpose and Direction) had an average score of 4.40- The
system engages in a systematic, inclusive, and comprehensive process to review, revise and
communicate a system-wide purpose for student success.
Students
The results of the 231 responses averaged an overall rating of 4.83 on a 5 point scale. The
three highest responses are outlined below. The top indicator 4.5( Resources and Support
Systems) had an average score of 4.97 - The system provides, coordinates and evaluates the
effectiveness of information resources and related personnel to support educational programs
throughout the system. The second highest indicator 4.4 (Resources and Support Systems) had
an average score of 4.97-The system demonstrates strategic resource management that
includes long-range planning in support of the purpose and direction of the system. The third
highest indicator 3.10(Teaching and Assessing for Learning ) had an average score of 4.93Grading and reporting are based on clearly defined criteria that represent the attainment of
content knowledge and skills and are consistent across grade levels and courses.

Which areas show a trend toward increasing stakeholder satisfaction or approval?
This survey provides only baseline data for stakeholder feedback. Past survey results are not
available and were not compared for the purpose of this report.
Which of the above reported findings are consistent with findings from other
stakeholder feedback sources?
Other stakeholder feedback indicates some similarities. Standard 4 (Resources and Support
Systems) was common to all of the stakeholder surveys. Indicator 4.3 is consistent with
findings from the parent form of the 2015-2016 School Climate Survey, in that 93.7% of parents
either strongly agreed or agreed that "My child feels safe at school,” and 97.1% of staff either
strongly agreed or agreed that "I feel at my school during the school day.” Indicator 4.4 is
consistent with findings from the student form of the 2015-2016 School Climate Survey, in that
97.7% of students either strongly agreed or agreed that "My teachers expect students to
learn,” and 98.4% of parents either strongly agreed or agreed that "My child’s teachers
encourage my child to learn. “

Areas in Need of Improvement
Which areas indicate the overall lowest level of satisfaction or approval?
Parent
There were 85 parent surveys with a difference of .61 between the highest score and the lowest. The
three lowest responses are outlined below. The lowest Indicator 3.12( Teaching and Assessing of
Learning) had an average score of 3.88- The school provides and coordinates learning support services
to meet the unique learning needs of students. The second lowest Indicator 2.3 (Governance and
Leadership) had an average score of 4.03-The governing body ensures that the leadership at all levels

has the autonomy to meet goals for achievement and instruction and to manage day-to-day operations
effectively. The third lowest Indicator 4.6 ( Resources and Support Systems) had an average score of
4.13- The system provides a technology infrastructure and equipment to support the system’s teaching,
learning and operational needs.

Staff
There were 42 staff surveys with a difference of .67 between the highest score and the lowest. The
three lowest responses were identified from Standard 3 (Teaching and Assessing of Learning) and are
outlined below. The lowest Indicator 3.5 had an average score of 3.79- The system operates as a
collaborative learning organization through structures that support improved instruction and student
learning at all levels. The second lowest Indicator 3.7 had an average score of 3.86-Mentoring, coaching

and induction programs support instructional improvement consistent with the system’s values and
beliefs about teaching and learning. The third lowest Indicator 3.3 had an average score of 3.88Teachers throughout the district engage students in their learning through instructional strategies
that ensure achievement of learning expectations.

Students
There were 231 student surveys with a difference of .34 between the highest score and the lowest.
The three lowest responses are outlined below. The lowest Indicator 4.3 (Resources and Support
Systems) had an average score of 4.63- The system maintains facilities, services and equipment to
provide a safe, clean and healthy environment for all students and staff. The second lowest Indicator 2.1
(Governance and Leadership) had an average score of 4.67- The governing body establishes policies

and supports practices that ensure effective administration of the system and its schools. The third
lowest Indicator 5.1( Using Results for Continuous Improvement) had an average score of 4.68- The
system maintains facilities, services and equipment to provide a safe, clean and healthy environment for
all students and staff.

Which areas show a trend toward decreasing stakeholder satisfaction or approval?
This survey provides only baseline data for stakeholder feedback. Past survey results are not
available and were not compared for the purpose of this report.
What are the implications for these stakeholder perceptions?
Implications evidenced through these results indicate concerns with four main standards:
Governance and Leadership
Teaching and Assessing for Learning
Resources and Support Systems
Using Results for Continuous Improvement
Based on the teacher results, Langford Elementary has a need for a continued focus on
individualizing learning for all students and providing support and professional development
which will foster a collaborative learning environment. Richland School District Two has an
established mentoring programs for teachers. However, an action to address areas of
improvement is to continue “C3” (Coke, Chips, and Conversation) which is a support system for
teachers who are new to Langford. There is also a need to create a formal school- based
mentoring program and collaboration through more defined professional learning
communities.
Based on the parent results, Langford has a need for a continued focus on informing parents of
the daily operations of the school as it relates to resources and instruction. An action to address
this need will be delivered through our School Improvement Council (SIC), Parent Teacher
Organization (PTO), Open House, and social media outlets. Similar to the teacher results, there
is a need for individualizing learning for all students which can be addressed through academic
focus groups and Response to Intervention (RTI).
Based on the student survey results, Langford has a need for a continued focus on maintaining
equitable resources for learning. An action to address this need will be to ensure that every
student has a working Chromebook and that practices are put in place for a timely return on
repair and maintenance of devices.
Which of the above reported findings are consistent with findings from other
stakeholder feedback sources?
Other stakeholder feedback indicates some similarities. Standard 3 (Teaching and Assessing for
Learning) was common to the parent and teacher stakeholder groups.

Standard 3 is consistent with findings from the parent form of the 2015-2016 School Climate
Survey, in that only 75.8% of parents either strongly agreed or agreed that "My child's school
gives me information about what my child should be learning in school. Indicator 3.5 had an
average score of 3.79- The system operates as a collaborative learning organization through structures
that support improved instruction and student learning at all levels.

This is consistent with findings
from the teacher form of the 2015-2016 School Climate Survey, in that only 59.5% of teachers
either strongly agreed or agreed that "My school administrator communicates clear
instructional goals for the school. ”

Additional Data and Analysis

Langford Elementary
Student Performance Data Document
Brief summary of the data your institution uses for decision-making.
Langford Elementary uses the standardized assessments mandated by the state of South
Carolina in compliance with state and federal regulations to inform instruction and evaluate
program effectiveness. These assessments include the following:
The South Carolina College-and Career-Ready Assessments (SC READY) are statewide
assessments in English language arts (ELA) and mathematics that will meet all of the
requirements of Acts 155 and 200, the Elementary and Secondary Education Act (ESEA), the
Individuals with Disabilities Education Improvement Act (IDEA), and the Assessments Peer
Review guidance. All students in grades 3–8 are required to take the SC READY except those
who qualify for the South Carolina National Center and State Collaborative (SC-NCSC).
The South Carolina Palmetto Assessment of State Standards (SCPASS) is a statewide science and
social studies assessment administered to students in grades 4-8. All students in these grade
levels are required to take the SCPASS except those who qualify for the South Carolina
Alternate Assessment (SC-Alt).
The End of Course Examination Program (EOCEP) is a statewide assessment program of end of
course tests for gateway courses awarded units of credit in English/language arts (English I),
mathematics (Algebra I), science (Biology I), and social studies(United States History and the
Constitution). EOCEP examination scores count 20 percent in the calculation of the student’s
final grade in gateway courses.
The district also uses NWEA’s Measure of Academic Progress (MAP) as a formative assessment
to guide instruction. Richland Two administers the MAP reading and mathematics tests in
grades 2-8. Several schools also administer the MAP for Primary Grades (MAP) to kindergarten
students. The MAP tests are computer adaptive assessments that are given in the fall and again
in the spring to monitor student progress and inform instruction.

Summary of student performance at your institution.
Provide documentation or a brief description about how results from your assessments prove
that:
1) The assessments you use are aligned to your curriculum.
To measure to progress towards intended learning outcomes, Langford Elementary has used an
array of summative assessments that are aligned with the South Carolina College and Career
Readiness Standards. In English/ Language Arts and Math, students in grades K-5 are assessed
through Measures of Academic Progress (MAP) at the beginning and ending of the year. The
beginning of the year results helps our teachers determine gaps in student understanding of
curriculum and plan instruction based on that need. The end of the year results help teachers
assess student mastery and growth of targeted academic goals.
Students in grades 3-5 are also assessed at the end of the year in the areas of English/ Language
Arts and Math through SC Ready, and they are assessed in the areas of Social Studies and
Science through SC PASS. All of these assessment practices allow teachers to adjust instruction
based on student curricular needs. Students’ scores on these tests are also used to determine
remediation and acceleration strategies.
2) All instruction is based on high priority curricular needs.
In addition to the defined minimum time for ELA, Math, Social Studies, and Science; there is
additional time built in the schedule for intervention. Instructional goals are based on student
data results and academic levels. For example, structured academic focus groups are provided
during intervention based on student RIT(Rausch unit) scores on the MAP test. Students
progress is monitored bi weekly to determine adequate growth based on the targeted
instruction.
Areas of Notable Achievement
1. Which area(s) are above the expected levels of performance?
2nd grade Reading MAP- above the district by 7.0%
3rd grade ELA- above the state by 10.4 %
4th grade Reading MAP- above the district by 13.0%
5th grade ELA- above the state by 2.5 %
5th grade Reading MAP- above the district by 6.0%
2nd grade Math MAP- above the district by 2.0%
3rd grade Math-above the state by 20.6 %
4th grade Math-above the state by 18.1 %
4th grade Math MAP- above the district by 8.0%
5th grade Math-above the state by 6.4 %
5th grade Math MAP- above the district by 8.0%

The 2015-16 school year marked the first administration of SC Ready assessment. The
assessment is designed to measure the proficiency of students in mastery of state core
curriculum standards in language arts, and mathematics. The scores for Langford Elementary
were better than the state average in all content areas and grade levels listed above.
2.

Describe the area(s) that show a positive trend in performance.

On the 2016 administration of SC Ready, Langford Elementary performed above the state
average in math on all three grade levels. In 3rd and 4th grades, Langford surpassed the state
by 10% or higher.
3.

Which area(s) indicate the overall highest performance?

On SC PASS, 94 % met and/or exceeded state standard for 4th grade Social Studies. On SC
Ready, students out performed the state by 20.6% in Math.
4.

Which subgroup(s) show a trend toward increasing performance?

Based on 2014-2016 MAP data, the African American subgroup is showing a trend toward
increasing performance in Math. From 2014-2015, this subgroup increased by 2.5%. From
2015-2016, this subgroup increased by 0.4% in the area of Math. The Hispanic subgroup
showed an 11.5% increase in Math. There is also an increase for females in Reading. From
2014-2015, this subgroup increased by 4.1 %. From 2015-2016, this subgroup increased by 3.5%
in the area of Reading. The subgroup labeled “other”increased all three years in Reading and
Math.
5. Between which subgroup is the achievement gap closing?
Based on 2014 to 2016 MAP data, the achievement gap is closing for students identified as
“other” in terms of ethnicity. This subgroup shows consistent growth in both Reading and
Math.
6.
Which of the above reported findings are consistent with findings from other data
sources?
Some findings are consistent with other data sources. However, Math MAP scores were
inconsistent with SC Ready results. Our students scored higher on SC Ready than MAP in this
area.
Areas in Need of Improvement
1. Which area(s) are below the expected levels of performance?
As stated earlier, the SC Ready assessment is designed to measure the proficiency of students in
mastery of state core curriculum standards in language arts, and mathematics. The scores for

Langford Elementary were better than the state average in all content areas except 4th grade
ELA.
2.

Describe the area(s) that show a negative trend in performance.

On the 2016 administration of SC Ready, Langford Elementary performed below the state
average in 4th grade ELA by 2.7%.
3.

Which area(s) indicate the overall lowest performance?

On SC PASS, 5th grade Social Studies was below the district average by 6.0% . Based on the
MAP assessment results, our lowest overall lowest performance was 3rd grade Reading. We
were below the district average by 1%.
4.

Which subgroup(s) show a trend toward decreasing performance?

Based on the 2014 to 2016 MAP data, Caucasians show a trend toward decreasing
performance. Males also dropped consistently from 2014- 2016 in Reading.
5.

Between which subgroup is the achievement gap becoming greater?

Based on 2014 to 2016 MAP results, the achievement gap in some areas is becoming greater for
Caucasians in Math. Results for this subgroup are inconsistent in Reading.
6.
Which of the above reported findings are consistent with findings from other data
sources?
All of the above findings are consistent with other data sources.

Document or describe the degree to which all of your summative
assessments are valid, reliable, and unbiased.
The SC Ready, SCPASS, and EOCEP tests are statewide assessment programs managed under
contract by Data Recognition Corporation (DRC). At the conclusion of testing, DRC performs
several statistical analyses to verify the validity and reliability of the assessments. Reliability
indices for each of these tests are calculated using coefficient alpha (Cronbach 1951).
Additionally, both the standard error of measurement and conditional standard errors of
measurement are computed. DRC also provides validity evidence based on (1) test content, (2)
internal structure, and (3) relations to other variables. The most recent technical reports for
these assessments can be found at South Carolina Department of Education’s website:
http://ed.sc.gov/tests/assessment-information/archives/technical-reports/.
NWEA regularly conducts and publishes studies on the reliability and validity of the MAP tests.
Detailed information about these studies are found in the NWEA Technical Manual For MAP

and MPG. The computer adaptive nature of the MAP tests prevents NWEA from using
traditional test-retest or parallel form methodologies to establish reliability. Instead, NWEA
calculates correlations between tests spread across several months but “comparable in content
and structure, differing only in the difficulty level of its items.” They refer to this as “stratified,
randomly-parallel form reliability.” As a second measure, they examine the correlations of MAP
scores from tests taken in one term with the same students tested the following fall or spring
term. According to the technical manual NWEA uses four methods to establish validity. First,
content validity is “developed by carefully mapping into a test blueprint the content standards
being used by the educational entity commissioning the test.” NWEA also uses concurrent
assessments to establish validity. Concurrent validity is “expressed in the form of a Pearson
correlation coefficient between the total domain area RIT score and the total scale score of
another established test designed to assess the same domain area.” NWEA also has also
established predictive validity. They express predictive validity as Pearson correlation
coefficients between the total RIT score and the total scale score of another established test.
Finally, criterion-related validity is expressed as the point-measure correlation between a MAP
score and a proficient-not proficient designation on a state assessment.
Northwest Evaluation Association (2011, January), Technical Manual For Measures of Academic Progress® (MAP®) and
Measures of Academic Progress for Primary Grades (MPG). Portland, OR

Provide documentation or a brief description about how you ensure all
assessments are administered with complete fidelity to administrative
procedures.
Richland School District Two administers all assessments with complete fidelity to
administrative procedures. The district has several board policies and administrative rules that
address this issue. District Policy ILB was adopted in 1986 and revised in 2003 to establish the
basic structure for administering standardized tests. This policy states the following:
“All mandatory tests administered by or through the state board
of education to the students of the district will be administered in
accordance with state law and regulations. Violation of any state
law or regulation or any of the guidelines in this policy will subject
the individual to liability and may lead to criminal proceedings
(resulting in fines and/or imprisonment), termination, suspension
or revocation of administrative and/or teaching credentials. The
same policy will be followed for district mandated testing.
Individuals will adhere to all procedures specified in all operating
manuals governing the mandated assessment programs.”
Additionally, administrative Rule ILB-R states that the district and schools “will keep all tests
and test materials under lock and key in a central location both before and after testing” and
that “all applicable mandated state testing security procedures will be followed.” This rule also
states that “no employee of the district will knowingly or willfully violate security procedures,
including but not limited to the following:

● Give examinees access to test questions prior to testing.
● Copy, reproduce, or use in any manner inconsistent with test security regulations all or
any portion of any secure test booklet.
● Coach examinees during testing or alter or interfere with examinees’ responses in any
way.
● Make answer keys available to examinees.
● Failure to follow security regulations for distribution and return of secure tests as
directed or failure to account for all secure test materials before, during and after
testing.
● Participate in, direct, aid, counsel, assist in, encourage or fail to report any of the acts
prohibited in this section.
Policy ILBB was adopted in 1981 and most recently revised in 2007 to establish the basic
structure for implementation of the statewide assessment program. This policy states that “All
students attending district schools will participate in the statewide assessment program as
mandated by current applicable laws and regulations.” This policy also requires the district to
“comply with administrative rules prepared by the administration as well as federal and state
laws and regulations in the implementation of the statewide assessment program.”
Administrative Rule ILBB-R states that “district will provide appropriate in-service training for
staff, including newly employed certified personnel, involved in implementing the statewide
assessment program.”
The specific procedures to be followed during test administrations are outlined in the test
administration manuals for the specific tests. The manuals include an excerpt from Section
59-1- 445 of the South Carolina Code of Laws, a summary of Section 59-1-447 of the Code of
Laws, and the entirety of State Board of Education Regulation 43-100.

Data supporting your institution’s Student Performance Diagnostic
Questions and the summaries given at the beginning of this document.

Langford Elementary School

Kaseena Jackson, Principal
480 Langford Road
Blythewood, S. C

Version 2016/2017
Year 5 of 5-year term 2012/2013 - 2016/2017

Mission:
Langford Road Elementary will strive to ensure that all students become life-long learners who
achieve at their highest potential, giving their best effort in a safe, nurturing, and challenging
environment.

Demographic Data:
(Day 90, 2015-2016)*

Langford Road Elementary is located at 480 Langford Road in Blythewood, S. C.
Langford Road Elementary opened in the fall of 2010 school year to handle the continued
growth in the northeast portion of Richland County. Langford Elementary has an
enrollment of 494 students. Caucasian students represent 41% while African American
students comprise 45% of the student population. Hispanic students represent 7%, Asian
students 1%, and 6% are classified as ‘other.’ Of the 494 students, 225 (46%) receive free
or reduced lunch. The mascot for Langford Road is a Labrador and their goal is to
retrieve excellence for all students.
*90th enrollment data

Highlights
One on one computing, Grades 3-5
iPads/Chrome Books for K- 2nd
DHEC Recycling Education Grant
ING Unsung Heroes Grant
LEED Certification
Safe School Silver Award
Palmetto Silver Award
Palmetto Gold Award
Target Grant
Sparkleberry Fair Grant (Special Services)
Sparkleberry Fair Grant (Science Fair)
DoDEA Grant
TSCG Grant
Lowe’s Grant
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STAKEHOLDER INVOLVEMENT FOR SCHOOL PLANS
List the name of persons who were involved in the development of the school renewal plan. A
participant for each numbered category is required.

POSITION

1.

PRINCIPAL

2.

TEACHER

3.

PARENT/GUARDIAN

4.

COMMUNITY MEMBER

NAME

Kaseena Jackson
_____

Mrs. Kimberly Williams
Mrs. Terri Sheppard

_________ _

5. SCHOOL IMPROVEMENT COUNCIL

Mr. Felix Figueroa
Mrs. Donner Keller

6.
OTHERS* (May include school board members, administrators, School Improvement
Council members, students, PTO members, agency representatives, university partners, etc.)

POSITION

NAME
Asst. Principal

William Royce and Twanisha Garner

PTO President

Mrs. Kiley Bartsch

SIC Vice President

Ms. Brandy Horton

Other Faculty

Mrs. Chan Gray

All of Faculty/staff, PTO and SIC involved

Mrs. Akia Harper
Mr. Robert White
Mrs. Jill Carpenter
Mrs. Nicole Robinson

Planning Consultant

??

*REMINDER: If state or federal grant applications require representation by other
stakeholder groups, it is appropriate to include additional stakeholders to meet those
requirements and to ensure that the plans are aligned.
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ASSURANCES FOR SCHOOL PLANS

Act 135 Assurances
Assurances checked and signed by the district superintendent and the principal, attest that the
school/district complies with all applicable Act 135 requirements.
_ x____ Academic Assistance, PreK–3 The school/district makes special efforts to assist
children in PreK–3 who demonstrate a need for extra or alternative instructional attention (e.g.,
after-school homework help centers, individual tutoring, and group remediation). Provide a good
example of academic assistance services for PreK–3 by referencing strategy #1 and 1.1.9.
__x___ Academic Assistance, Grades 4–12 The school/district makes special efforts to assist
children in grades 4–12 who demonstrate a need for extra or alternative instructional attention
(e.g., after-school homework help centers, individual tutoring, and group remediation). Provide a
good example of academic assistance services for grades 4–12 by referencing strategy #1 and
1.2.11
__x___
Parent Involvement The school/district encourages and assists parents in
becoming more involved in their children’s education. Some examples of parent involvement
initiatives include making special efforts to meet with parents at times more convenient for them,
designating space in schools for parents to access educational resource materials, including
parent involvement expectations as part of the principal’s and superintendent’s evaluations, and
providing parents with information pertaining to expectations held for them by the school
system, such as ensuring attendance and punctuality of their children. Provide a good example of
parent involvement by referencing strategy # 4 and 4.1.8.
__x___ Staff Development The school/district provides staff development training for teachers
and administrators in the teaching techniques and strategies needed to implement the
school/district plan for the improvement of student academic performance. The staff
development program reflects requirements of Act 135, the EAA, and the National Staff
Development Council’s revised Standards for Staff Development. Provide a good example of
staff development by referencing strategy # 3 and 3.3.4
__x___ Technology The school/district integrates technology into professional development,
curriculum development, and classroom instruction to improve teaching and learning. Provide a
good example of the use of technology by referencing strategy # 1 and action step 1.3.2
(Additional technology assurances for districts follow the Act 135 assurances)
__x___ Innovation The school/district uses innovation funds for innovative activities to
improve student learning and accelerate the performance of all students. Provide a good example
of the use of innovation funds by referencing strategy #1 and 1.2.6.

4

___x__ Recruitment The school/district makes special efforts to recruit and give priority in
parenting and family literacy activities to parents of at-risk 0–5 year olds. The recruitment
program is not grade specific, but normally would be most appropriate for parents of children at
the primary and elementary school levels and below, and for secondary school students who are
parents.
___x__ Collaboration The school/district (regardless of the grades served) collaborates with
health and human services agencies (e.g., county health departments, social services
departments, mental health departments, First Steps, and the family court system).
___x__ Developmental Screening The school/district ensures that the young child receives all
services necessary for growth and development. Instruments are used to assess physical, social,
emotional, linguistic, and cognitive developmental levels. This program normally is appropriate
at primary and elementary schools, although screening efforts could take place at any location.
_x____ Half-Day Child Development The school/district provides half-day child development
programs for four-year-olds (some districts fund full-day programs). The programs usually
function at primary and elementary schools, although they may be housed at locations with other
grade levels or completely separate from schools.
___x__ Best Practices in Grades K–3 The school/district provides in grades K–3 curricular
and instructional approaches that are known to be effective in the K–3 setting.
__x___ Developmentally Appropriate Curriculum for PreK–3 The school/district ensures
that the scope and sequence of the curriculum for PreK–3 are appropriate for the maturation
levels of students. Instructional practices accommodate individual differences in maturation level
and take into account the student's social and cultural context.
__x___ Parenting and Family Literacy The school/district provides parenting activities and
opportunities for parents of at-risk 0–5 year olds to improve their educational level. This
program is not grade specific, but generally is most appropriate for parents of children at the
primary and elementary school levels and below, and for secondary school students who are
parents. Some districts operate the program at various schools, an early childhood development
center, or some other location, while other districts operate the program through home visits.
_x____ Coordination of Act 135 Initiatives with Other Federal, State, and District
Programs The school/district ensures as much program effectiveness as possible by developing
a district wide/school wide coordinated effort among all programs and funding. Act 135
initiatives are coordinated with programs such as Head Start, First Steps, Title I, and programs
for students with disabilities.
__x___ The School-to-Work Transition Act of 1994 (STW) The school/district provides
required STW programs for grades 6–12, and STW concepts are a part of the developmentally
appropriate curriculum for K–12.
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EXECUTIVE SUMMARY OF FINDINGS

Langford Elementary opened in the fall of 2010 to downsize Bethel Hanberry and Round Top
Elementary Schools. As part of the district accreditation, Langford Elementary School
developed a strategic plan to meet the needs of their student body. The plan included the district
focus in four areas: Student achievement, School climate, Teacher/Administrator Quality, and
Parent/Community involvement. In addition the plan focused on district’s aims and board goals.
Langford Elementary retrieves excellence for every child.
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State
Performance
Area(s)
District Goals

Student Achievement

School Climate

Teacher/Administrator Quality

Parents/Community

Ensure the primary focus of schools
is on the quality of experiences provided
to students - experiences that result in
increased student engagement and
learning.

Model a culture of honesty, morality,
transparency, and collaboration.

Advocate for the needs and
interests of students.

Develop in the community common
understanding of the problems and
challenges facing the school district.

Ensure responsible and flexible use of
district resources.

Promote and model open
communications between and
among students, district staff,
and community.

Act as good stewards of public
resources.
Strategy

1. Actively engage “Labradors” in a relevant curriculum to achieve excellence

Action Plans:

1.1 Analyze multiple sources of data to identify trends and areas of need
1.2 Engage students in a relevant curriculum that supports the Richland District Two
framework
1.3 Provide enrichment and academic assistance to meet the needs of all students
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20102011
T1/Y4

Key Measure

PASS Writing-Exemplary

Grade 3

Not Tested

PASS Writing- Met

Grade 3

Not Tested

PASS Writing –not Met

Grade 3

Not Tested

PASS Writing-Exemplary

Grade 4

Not Tested

PASS Writing- Met

Grade 4

Not Tested

PASS Writing –not Met

Grade 4

Not Tested

PASS Writing-Exemplary

Grade 5

38.5%

PASS Writing- Met

Grade 5

46.2%

PASS Writing –not Met

Grade 5

15.4%

PASS Reading--Exemplary

Grade 3

63.1%

PASS Reading- Met

Grade 3

24.6%

PASS Reading –not Met

Grade 3

12.3%

PASS Reading-Exemplary

Grade 4

52.2%

PASS Reading Met

Grade 4

29.9%

PASS Reading–not Met

Grade 4

17.9%

PASS Reading-Exemplary

Grade 5

29.2%

PASS Reading- Met

Grade 5

58.5%

20112012
T1/Y5

Green text = actual
Orange text = projection
20132014201520162012-2013
2014
2015
2016
2017
T2/Y1
T2/Y2
T2/Y3
T2/Y4
T2/Y5

Not Tested

29.60%

30.60%

N/A

32.60%

33.60%

Not Tested

36.60%

37.60%

N/A

39.60%

40.60%

Not Tested

33.80%

31.80%

N/A

33.80%

34.80%

Not Tested

37.80%

38.80%

N/A

40.80%

41.80%

Not Tested

40.00%

41.00%

N/A

43.00%

44.00%

Not Tested

22.20%

20.20%

N/A

22.20%

23.20%

32.1%

30.90%

31.90%

N/A

36.10%

37.10%

38.5%

45.70%

46.70%

N/A

42.50%

57.90%

29.4%

23.50%

21.40%

N/A

21.40%

5.00%

65.8%

59.70%

60.70%

N/A

69.80%

70.80%

21.1%

26.40%

27.40%

N/A

25.20%

24.20%

13.1%

13.90%

11.90%

N/A

5.00%

5.00%

51.4%

45.10%

46.10%

N/A

55.40%

56.40%

38.6%

37.40%

38.40%

N/A

42.60%

43.60%

10.0%

17.60%

15.50%

N/A

2.00%

0.00%

37.2%

38.10%

39.10%

N/A

41.20%

42.20%

43.6%

47.60%

48.60%

N/A

53.80%

52.80%

10

PASS Reading-not Met

Grade 5

12.3%

PASS Math-Exemplary

Grade 3

47.7%

PASS Math- Met

Grade 3

30.8%

PASS Math –not Met

Grade 3

21.5%

PASS Math-Exemplary

Grade 4

52.2%

PASS Math- Met

Grade 4

40.3%

PASS Math–not Met

Grade 4

7.5%

PASS Math-Exemplary

Grade 5

30.8%

PASS Math - Met

Grade 5

38.5%

PASS Math-not Met

Grade 5

30.8%

PASS Science-Exemplary

Grade 3

30.3%

PASS Science- Met

Grade 3

39.4%

PASS Science–not Met

Grade 3

30.3%

PASS Science-Exemplary

Grade 4

23.9%

PASS Science Met

Grade 4

65.7%

PASS Science–not Met

Grade 4

10.4%

PASS Science-Exemplary

Grade 5

12.9%

PASS Science Met

Grade 5

67.7%

PASS Science-not Met

Grade 5

19.4%

19.2%

14.30%

12.30%

N/A

5.00%

5.00%

43.4%

43.80%

44.80%

N/A

47.40%

48.40%

27.6%

30.10%

31.10%

N/A

31.60%

32.60%

29.0%

26.00%

24.10%

N/A

21.00%

19.00%

50.0%

42.40%

43.40%

N/A

54.00%

55.00%

42.9%

34.80%

35.80%

N/A

41.00%

40.00%

7.1%

22.80%

20.80%

N/A

5.00%

5.00%

35.9%

34.50%

35.50%

N/A

39.90%

40.90%

47.4%

44.00%

45.00%

N/A

51.40%

52.40%

16.7%

21.40%

19.50%

N/A

8.70%

6.70%

40.5%

19.40%

20.40%

N/A

44.50%

45.50%

37.8%

58.30%

59.30%

N/A

41.80%

42.80%

21.7%

22.20%

20.30%

N/A

13.70%

11.70%

5.7%

25.00%

26.00%

22.70%

9.70%

10.70%

74.3%

52.20%

53.20%

54.50%

85.30%

84.30%

20.0%

22.80%

20.80%

22.70%

5.00%

5.00%

17.5%

19.00%

20.00%

13.00%

21.50%

22.50%

62.5%

64.30%

65.30%

49.30%

66.50%

67.50%

20.0%

16.70%

14.70%

37.70%

12.00%

10.00%
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PASS Social Studies--Exemplary

Grade 3

56.3%

PASS Social Studies- Met

Grade 3

37.5%

PASS Social Studies –not Met

Grade 3

6.3%

PASS Social Studies-Exemplary

Grade 4

46.3%

PASS Social Studies- Met

Grade 4

46.3%

PASS Social Studies–not Met

Grade 4

7.5%

PASS Social Studies-Exemplary

Grade 5

29.4%

PASS Social Studies - Met

Grade 5

52.9%

PASS Social Studies-not Met

Grade 5

17.6%

% State Report Card—Teachers
satisfied with learning environment

92.0%

% State Report Card—Students
satisfied with learning environment

92.3%

% State Report Card— Parents
satisfied with learning environment

86.7%

39.5%

37.80%

38.80%

N/A

43.50%

44.50%

50.0%

48.60%

49.60%

N/A

51.50%

50.50%

10.5%

13.50%

11.60%

N/A

5.00%

5.00%

32.9%

47.80%

48.80%

51.10%

36.90%

37.90%

45.7%

46.70%

47.70%

44.30%

58.10%

57.10%

21.4%

5.40%

3.50%

4.50%

5.00%

5.00%

39.5%

31.00%

32.00%

30.40%

43.50%

44.50%

50.0%

45.20%

46.20%

36.20%

54.00%

55.00%

10.5%

23.80%

21.80%

33.30%

2.50%

0.50%

96.7%

93.70%

94.64%

94.30%

96.54%

97.00%

89.0%

94.70%

95.65%

81.00%

97.00%

97.00%

86.2%

82.80%

83.63%

87.60%

85.31%

86.16%
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Langford Elementary School Strategic Plan
Action
Plan ID

Action
Step ID

1.1

1.1.1

Analyze data dealing with
demographics

1.1

1.1.2

Analyze MAP data twice a
year

2016

1.1

1.1.3

Utilize RIT bands to group
for individualize
instruction

1.1

1.1.4

Continue the use of data
to maintain the current
level of individualize
instruction

Action Step

Timeline
Start
End
Date
Date
2016
2016
2017
2018
2019
2020

Responsibility

Estimated Funding
Cost
Source(s)

Accountability
Date

Method

Administration,
Student Data
Coordinator and
Teachers

N/A

N/A

2016

Analyze demographic
data every July. Report
discussed within
administrative team

2016
2017
2018
2019
2020

Grade Level
Administration
Teachers, and
Technology
Learning Coach
(TLC)

N/A

N/A

2016

Teachers analyze MAP
data within two weeks
after taking the test.
Teachers review with
grade level
administrator

2016

2016
2017
2018
2019
2020

Grade Level
Administration
Teachers, and TLC

N/A

N/A

2016

2016

2016
2017
2018
2019
2020

Administration

N/A

N/A

2016

Teachers adjust
students within two
weeks in to appropriate
levels by monitoring
performance; Students
are placed in ELA/Math
Focus Groups and
adjustments are
reflected in intervention
strategies
Teachers use
individualize instruction
effectively in 75% of
classrooms, through
classroom observations
and lesson plans
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1.1

1.1.5

Share results of MAP
testing with students and
parents

2016

2016
2017
2018
2019
2020

Faculty and TLC

N/A

N/A

2016

1.1

1.1.6

Analyze SC PASS/ SC
Ready data in core areas
and set performance goals

2016

2016
2017
2018
2019
2020

Grade Level
Administration,
Teachers, and TLC

N/A

N/A

2016

1.1

1.1.7

Analyze DIBELS (Dynamic
Indicators of Basic Early
Literacy Skills) and DRA
(Developmental Reading
Assessment) data

2016

2016
2017
2018
2019
2020

RTI Specialist,
Grade Level
Administration,
Teachers,
Psychologist and
TLC

TBD

TBD

2016

Utilizing iPads, look at
DIBELS scores a
minimum of three times
a year and a minimum
of two times for DRA.
Reports given to
administrators and
school psychologist

1.1

1.1.8

Provide interventions for
students based on DIBELS
and DRA scores

2016

2016
2017
2018
2019
2020

RTI Specialist,
Grade Level
Administration,
Teachers, IAT
and Psychologist

N/A

N/A

2016

Target groups of
students are assessed
biweekly to determine
level of intervention.
Grade level
administration review
charts and results
shared within teams
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Conference with 100 %
of students in grades 25 at the beginning of
year and share results
with parents at the
beginning of the year
and in the spring.
Administration reviews
parent communication
log
Review performance
goals within 2 weeks of
receiving scores and
adjust curriculum
where needed

1.1

1.1.9

Create a data room to
analyze grade level and
school wide data

2016

2016
2017
2018
2019
2020

Administration
Teachers
TLC
Reading Coach

TBD

TBD

2016

Analyze and review data
3/4 times each year

1.2

1.2.1

Monitor daily teachers’
schedules for minutes
taught in core areas

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Examine lesson plans
each week. Use weekly
classroom observations
to verify 5 core
curriculum areas are
balanced

1.2

1.2.2

Establish expectations for
academic rigor in
classroom to meet state
standards

2016

2016
2017
2018
2019
2020

Administration
Teachers

NA

NA

2016

1.2

1.2.3

Coordinate pacing of
content in classrooms

2016

2016
2017
2018
2019
2020

Administration
and Teachers

NA

NA

2016

Classroom observations
and grade level
presentations. Sharing
best practices that
illustrate rigor.
Analyzing types of
assessments and lesson
plans. Posting examples
of quality work based
on SC College & Career
Ready Standards
(SCCCR)
Analysis of teacher’s
long range plans and
daily schedules every
week and balanced
Literacy and Math
frameworks checklist
every nine weeks
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1.2

1.2.4

Engage students in the
classroom to make sure
all students are on task

2016

2016
2017
2018
2019
2020

Administration
and Teachers

NA

NA

2016

95% of classroom
observations should
indicate that students
are on task. Establish
baseline year one

1.2

1.2.5

Utilize a variety of
instructional techniques
to engage students

2016

2016
2017
2018
2019
2020

Administration
and Teachers

TBD

TBD

2016

1.2

1.2.6

Actively engage students
in relevant curriculum
using the “Richland School
District 2 Framework

2016

2016
2017
2018
2019
2020

Administration,
Teachers,
District Academic
Department

TBD

TBD

2014

95% of classroom
observations and lesson
plans should indicate
that students are
engaged in learning.
Administrative team
discusses observations
weekly
Move toward a
minimum of one unit
per 9 weeks based on
the “Richland School
District 2” framework
and alignment docs

1.2

1.2.7

Utilize presentation skills
and other 21 century
skills with project based
learning

2016

2016
2017
2018
2019
2020

Administration,
Teachers,
Technology
Learning Coach

TBD

TBD

2014
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Define and incorporate
21st century skills into
units. Observed in
classroom observations
and discussed weekly in
administrative and team
meetings. Baseline data
obtained and goals set

1.2

1.2.8

Analyze types and
frequencies of assessment

2016

2016
2017
2018
2019
2020

Administration,
Teachers, School
Psychologist

TBD

TBD

2016

Assessments are
indicated in lesson plans
and observed in
observations. Team
meetings collaborate
and discuss quality of
assessments

1.2

1.2.9

Use a variety of
assessments including
authentic assessments to
evaluate units based on
SCCCR

2016

2016
2017
2018
2019
2020

Teachers,
Administration,
School Standards
Leadership Team

TBD

TBD

2016

Variety of assessments
including authentic
assessments are
planned and used as
teachers develop units
based on “Richland
School District 2
Framework" and SCCCR

1.2

1.2.10

Implement a balanced
literacy & balanced math
approach, and writing
across all curriculum
areas

2016

2016
2017
2018
2019
2020

Teachers, Media
Specialist, and
Administration

TBD

TBD

2016

Lesson plans and
classroom observations
should indicate that
teachers are
incorporating a
balanced literacy and
math approach 80% of
the time. Observations
discussed by
administrative team
weekly and grade levels
bi-weekly

1.2

1.2.11

Use “Step Up to Writing”
framework to teach
writing in grades K to 5

2016

2016
2017
2018
2019
2020

Administration
and Teachers

TBD

TBD

2016

Lesson plans should
reflect daily activities in
“Step up to Writing” 80% of the time
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1.2

1.2.12

Focus on SCCCR and Math
Practice using Engage NY
Math to move students to
higher levels

2016

2016
2017
2018
2019
2020

Administration
Teachers

TBD

TBD

2016

1.2

1.2.13

Promote hands-on Science 2016
curriculum and use of
curriculum guide and
Science standard support
documents

2016
2017
2018
2019
2020

Administration
and Teachers

TBD

TBD

2016

1.2

1.2.14

Expand use of Science
Lab

2016

Administration
and Teachers

TBD

TBD

2016

Science lab scheduled
individually by teachers.
Schedule reviewed by
administrative team

1.2

1.2.15

Promote engaging Social
Studies curriculum
through SCCCR and
curriculum guide

2016

2016
2017
2018
2019
2020
2016
2017
2018
2019
2020

Administration
and Teachers

TBD

TBD

2016

Social Studies
curriculum aligned to
SCCCR determined via
lesson plans, checklist
reviews, and SS support
documents

1.2

1.2.16

Collaborate to align
instruction between grade
levels

2016

2016
2017
2018
2019
2020

Administration
and Teachers

NA

NA

2016

Monthly meetings
across grade levels to
align curriculum
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Math practice process
standards should be
posted in classrooms
and students should be
able to verbalize
standard. Reviewed
during classroom
observations. Teachers
review unit tests results
quarterly
Analysis of science
lesson plans during
weekly administration
review. Observation of
science units quarterly
and recorded on grade
distribution sheets

1.3

1.3.1

Utilize Chromebooks in all
3rd –5th grade classes in all
classes

2016

2016
2017
2018
2019
2020

Administration,
Teachers , TLC

TBD

TBD

2016

Lesson plans should
include a minimum of
80% utilization of
technology. Sharing of
best practices in
utilization of
technology.
Collaborative & coteaching model lessons.
Observations of
technology used in
classrooms, and TLC
survey of technology
used by teachers/
parents

1.3

1.3.2

Integrate a variety of
technology into
instruction

2016

2016
2017
2018
2019
2020

Administration,
Teachers, TLC

TBD

TBD

2016

Lesson plans should
include a minimum of
80% utilization of
technology. Sharing of
best practices in
utilization of
technology.
Observations of
technology used in
classrooms, and TLC
survey of technology
used by teachers/
parents

1.3

1.3.3

Expand exposure to a
variety of arts areas such
as musical , visual arts,
steel band,
instrumentation, dance,
etc.

2016

2016
2017
2018
2019
2020

Administration,
Teachers, Special
guests

TBD

TBD

2016

List of activities and
participants
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1.3

1.3.4

Review Reading Counts to
assess student reading
comprehension in
independent reading

2016

2016
2017
2018
2019
2020

K-5th Classroom
Teachers

TBD

TBD

2016

Analyze growth in
students' reading ranges
using Lexile and discuss
effectiveness of
program with staff

1.3

1.3.5

2016

2016
2017
2018
2019
2020

Administration,
IAT

NA

NA

2016

Annual review of IAT
process. Establish
baseline for percentage
of positive interventions

1.3

1.3.6

Improve effectiveness and
responsiveness of
Intervention Assistance
Team (IAT) to address the
academic needs of
students and parental
concerns
Continue to assess
effectiveness of
Foundations as Tier II
intervention

2016

2016
2017
2018
2019
2020

Administration,
Teachers,
RTI Specialist

TBD

TBD

2016

Administration monitor
changes in Dibels scores
and DRA assessments
during scheduled
reviews

1.3

1.3.7

Implement and monitor
small focus group reading
and math interventions
for grades 3-5 to assist
and challenge students

2016

2016
2017
2018
2019
2020

Administration
Teachers
RTI Specialist

TBD

TBD

2016

Review list of scheduled
Interventions. Monitor 3
times a year by analysis
of MAP scores

1.3

1.3.8

Monitor school
attendance. Implement
school attendance
incentive program and
lessons on attendance.

2016

2016
2017
2018
2019
2020

Administration
Social Worker
Guidance
Counselor
Attendance Clerk

TBD

TBD

2016

Monitor student
attendance each nine
weeks and track the
number of AIPs
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1.3

1.3.9

Create & implement a
literacy plan based on
district goals and Read to
Succeed initiative

2016

2016
2017
2018
2019
2020

Administration
Literacy Team
Teachers

N/A

N/A

2016

Annually review to
monitor progress and
update

1.3

1.3.10

Create a Literacy Room

2016

2016
2017
2018
2019
2020

Administration
Reading Coach

N/A

N/A

2016

Review bi-annually the
usage of the Literacy
Room and survey
teachers for materials
needed.

1.3

1.3.11

Implement District
Talented and Gifted
program with eligible
students, and develop
strategies to identify
greater number of
students

2016

2016
2017
2018
2019
2020

Administration,
ALERT Teachers

NA

NA

2016

Increase in number and
diversity through
cluster grouping

1.3

1.3.12

Implement Total School
Cluster Groupings in
grades K-5

2016

2016
2017
2018
2019
2020

School Wide

N/A

N/A

2016

Increase the number of
Gifted and Talented
students identified
through cluster
grouping - Data will be
reviewed annually

1.3

1.3.13

Celebration for students
with A & A/B Honor Roll

2016

2016
2017
2018
2019
2020

School Wide

TBD

TBD

2016

Monitor Students’
participation in each
event every nine weeks
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State
Performance
Area(s)
Board Goals

Student Achievement

School Climate

Teacher/Administrator Quality

Parents/Community

Ensure the primary focus of schools
is on the quality of experiences provided
to students - experiences that result in
increased student engagement and
learning.

Model a culture of honesty, morality,
transparency, and collaboration.

Advocate for the needs and
interests of students.

Develop in the community common
understanding of the problems and
challenges facing the school district.

Ensure responsible and flexible use of
district resources.

Promote and model open
communications between and
among students, district staff,
and community.

Act as good stewards of public
resources.
Strategy

2. Build and promote positive school culture to encourage all students to put forth their “Best
Effort.”

Action Plans:

2.1 Utilize and promote Character Education.
2.2 Implement an effective school wide counseling program.
2.3 Establish and monitor school wide preventative behavior plan
2.4 Establish a School Health Committee that sets yearly goals for Langford Elementary
2.5 Actively involve the student in the culture of Langford Elementary through service
learning, field studies, and student activities
2.6 Provide a safe and secure environment
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Key Measure

20102011
T1/Y4

Discipline Incidents

School
data

In-School Suspension Days

22

Out-School Suspensions Days

35

Expulsions

0

Serious offenses

0

Student Attendance

96.9%

% State Report Card ---Teachers
satisfied with social and physical
environment

96.0%

% State Report Card ---Students
satisfied with social and physical
environment

90.8%

% State Report Card ---Parents
satisfied with social and physical
environment

80.4%

20112012
T1/Y5

Green text = actual
Orange text = projection
20132014201520162012-2013
2014
2015
2016
2017
T2/Y1
T2/Y2
T2/Y3
T2/Y4
T2/Y5

283

256

110

147

219

256

10

10

13

13

8

10

32

30

45

103

27

30

0

0

0

0.

0

0

0

0

0

0.

0

0

97.1%

97.70%

98.00%

97.00%

98.00%

97.70%

100.0%

97.00%

91.10%

94.10%

97.00%

97.00%

83.3%

94.33%

80.20%

85.90%

97.00%

94.33%

86.2%

92.31%

88.00%

86.70%

95.11%

92.31%
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2.1

2.1.1

Monitor implementation
of Character Education
curriculum program in
classrooms

2016

2016
2017
2018
2019
2020

Administration,
Guidance
Counselor

NA

NA

2016

Evidence of weekly
Character strategies in
classroom observations
and lesson plans

2.1

2.1.2

Provide resources and
materials to enhance
student awareness of
character education.

2016

2016
2017
2018
2019
2020

Administration

TBD

TBD

2016

Annually review
inventory and needs for
resources and materials
to implement program

2.1

2.1.3

Provide Character
Education through
guidance lessons

2016

2016
2017
2018
2019
2020

Guidance
Counselor

NA

NA

2016

2.1

2.1.4

Recognize students as
“Spotlight Students” for
character award

2016

2016
2017
2018
2019
2020

Administration,
Guidance
Counselor

N/A

N/A

2016

Monthly review of
Guidance counselor
schedule, groups and
lesson plans; annual
review of program by
administration in
summer
Monthly recognition for
students; special
awards, newsletter,
website, highlight in
cafeteria

2.1

2.1.5

Music in the cafeteria

2016

2016
2017
2018
2019
2020

Guidance
Counselor

N/A

N/A

2016
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Informal focus groups
with students and
parents to assess the
effectiveness of music in
the cafeteria

2.2

2.2.1

Implement character
strategies from a variety
of programs with our
students through the
guidance department

2016

2016
2017
2018
2019
2020

Guidance
Counselor

NA

NA

2016

Monthly review of
classroom guidance
lessons and small group
activities; annual
evaluation of program
by administration in
summer

2.2

2.2.2

Monitor programs for
boys and girls, Bowties
and Bows to support
military and non-military
students

2016

2016
2017
2018
2019
2020

Guidance
Counselor
Administration

TBD

DoDEA
Grant

2016

Survey Mentees and
Mentors participating in
the program

2.2

2.2.3

Infuse conflict resolution,
social skills, and positive
character traits in
classroom guidance
lessons (Social Thinking
Skills)

2016

2016
2017
2018
2019
2020

Guidance
Counselor

NA

NA

2016

2.2

2.2.4

Train fifth grade students
with the Peer Mediation
Program to assist peers
with conflict resolution
and problem solving
model

2016

2016
2017
2018
2019
2020

Guidance
Counselor

NA

NA

2016

Monthly review of
Guidance counselor
schedule, groups and
lesson plans; annual
review of program and
analysis of discipline
referrals and mediation
data by administration
in the summer
Annual feedback from
mediators, and ongoing
feedback from each
mediation sessions and
participants; annual
analysis of discipline
referral data in summer
of each year
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2.2

2.2.5

Use Bullying programs In
grade K-5 classrooms and
avenues for students to
report bullying

2016

2016
2017
2018
2019
2020

Guidance
Counselor

NA

NA

2016

Monthly review of
lesson plans and
classroom observations
that include “Bullying
“program. Annual look
at discipline data in the
summer

2.2

2.2.6

Implement DARE program 2016
to support positive social
behavior and improve
conflict resolution
alternatives

2016
2017
2018
2019
2020

Administration,
School Resource
Officer (SRO),
Teachers

TBD

TBD

2016

Review DARE lesson
plans and schedules.
Review in summer by
administrative team

2.2

2.2.7

Recognize “PAWS for
Great Effort” and "Bow
Wow" students for
exemplary behavior

2016

2016
2017
2018
2019
2020

Administration,
Guidance
Counselor

NA

NA

2016

Weekly recognition on
WLAB morning news
program; list
maintained by Guidance
Counselor

2.3

2.3.1

Train faculty/staff in
school wide “PAWS for
Great Effort” preventative
discipline plan

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Annual training at
beginning of year school
in-service; review as
needed. Analysis of data
in the summer on
discipline

2.3

2.3.2

Teach and model specific
"PAWS" expectations and
reinforce appropriate
behaviors

2016

2016
2017
2018
2019
2020

Teachers,
Administration

NA

NA

2016

Daily observations,
student conferences,
Token winners
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2.3

2.3.3

Reinforce "PAWS"
behavior through
Character Moment

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Daily morning
announcements
regarding monthly
character traits

2.3

2.3.4

Recognize students with
“PAWS” bones

2016

2016
2017
2018
2019
2020

Administration,
Faculty and Staff

TBD

TBD

2016

Weekly drawing for
special awards, token
winners in newsletter
and photo on webpage

2.3

2.3.5

Identify behavior yearly
that Langford will focus
on as a school through
books and instruction to
set common expectations

2016

2016
2017
2018
2019
2020

Administration,
Faculty and Staff

TBD

TBD

2016

2.3

2.3.6

School wide incentive for
PAWS for Great Effort

2016

2016
2017
2018
2019
2020

School Wide

TBD

TBD

2016

Monitor data to see if
common expectations
have improved areas of
concern. Administrative
team looks at data each
semester
Discuss with student
council rewards for 25
point celebrations

2.4

2.4.1

Develop School Health
Council to address health
issues for faculty and staff

2016

2016
2017
2018
2019
2020

Administration,
Faculty and Staff

NA

NA

2016

Bi-monthly meetings of
Health Council to review
goals for the year

2.4

2.4.2

Develop School Health
Plan to target school
needs

2016

2016
2017
2018
2019
2020

School Health
Council

NA

NA

2016

Annual review of
Langford Elementary
School Health Plan and
completion of goals
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2.4

2.4.3

Implement strategies to
improve health and
wellness of faculty and
staff

2016

2016
2017
2018
2019
2020

School Health
Council

NA

NA

2016

Yearly list of strategies
and participantsBiggest Loser, Health
screenings, and
mammograms, etc.

2.4

2.4.4

Implement strategies to
improve health and
wellness of students

2016

2016
2017
2018
2019
2020

School Health
Council

NA

NA

2016

2.4

2.4.5

Run Hard Club for
students

2016

2016
2017
2018
2019
2020

Administration
Teachers

TBD

TBD

2016

Yearly list of strategies
and Fitness Stats data Reviewed by school
health council- students
participate in Fitness
gram
Students participate in
5K twice a year

2.4

2.4.6

Ensure students have 60
minutes of exercise per
week

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Yearly review of master
schedule and weekly
classroom observations

2.4

2.4.7

School Health Council
representative shares tips

2016

2016
2017
2018
2019
2020

Administration ,
School Health
Council , School
Nurse

NA

NA

2016

Monthly faculty meeting
agenda and weekly
newsletter items from
School Nurse/School
Health Council

2.5

2.5.1

Create Student Council to
empower students to take
ownership of school
leadership

2016

2016
2017
2018
2019
2020

Student Council
Advisors

NA

NA

2013

Student council created
and goals established
for each year
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2.5

2.5.2

Support extracurricular
opportunities for students

2016

2016
2017
2018
2019
2020

Administration,
Faculty and Staff

TBD

TBD

2016

2.5

2.5.3

Provide students with
outside-of-classroom field
study opportunities

2016

2016
2017
2018
2019
2020

Administration,
Teachers

TBD

TBD

2016

2.5

2.5.4

Participate in school wide
service learning projects
to help community
members

2016

2016
2017
2018
2019
2020

Administration,
Faculty & Staff

TBD

TBD

2016

2.5

2.5.5

Provide public speaking/
presentation skills to
students through
classroom activities,
projects, student
ambassadors, and extracurricular activities

2016

2016
2017
2018
2019
2020

Administration
and Teachers

TBD

TBD

2016
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Annual review of
programs; number of
students involved in
Chess Club, Recycling
Club, WLAB News Crew,
Art Club, Chorus, Steel
Drums, Princess
Parking, Dance & Cheer,
Tae Kwon Do, Soccer,
Leinani Hula and Run
Hard
Yearly calendar of
school events, activities,
and field studies to
facilitate planning by
grade levels. Number of
students that have field
trip opportunities
Yearly report of the
service learning projects
and number of students
involved - Pennies for
Pasta, Canned Food
Drive, 100 Acts of
Kindness, Breast Cancer
Walk
Analysis by admin. team
of opportunities
provided for students

2.6

2.6.1

Implement
District/School Safety
Plan

2016

2016
2017
2018
2019
2020

Administration,
Faculty & Staff

NA

NA

2016

Yearly review of plan
with observations, notes
and feedback from staff
and community

2.6

2.6.2

Conduct monthly safety
drills; and fire
extinguisher inspections

2016

2016
2017
2018
2019
2020

Administration,
Faculty & Staff

NA

NA

2016

Log of safety drills,
observations and
feedback from faculty
and staff

2.6

2.6.3

Require visitors to use
Lobby-guard system

2016

2016
2017
2018
2019
2020

Administration,
Receptionist

NA

NA

2016

Immediate notification
to administrative staff
of visitors failing
security check

2.6

2.6.4

Keep all exterior doors
secure

2016

2016
2017
2018
2019
2020

Administration,
Faculty & Staff

NA

NA

2016

Daily inspections by
contracted services and
administrative team

2.6

2.6.5

Expect quality control
feedback from all
stakeholders - faculty,
staff, students, parents,
School Improvement
Council (SIC),
Parent/Teacher
Organization (PTO)
regarding safety

2016

2016
2017
2018
2019
2020

Administration,
Faculty & Staff

NA

NA

2016

Admin. Review at back
to school in-service, and
monthly at Faculty
meetings, PTO board
meetings, and SIC
meetings
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2.6

2.6.6

Use tools to communicate
with faculty, staff, and
community regarding
safety issues.

2016

2016
2017
2018
2019
2020

Administration

TBD

District
funds

2016

Number of successful
calls when using system
as needed. Blackboard
Connect , Blog, Weekly
Newsletter

2.6

2.6.7

Communicate with faculty
regarding School Safety
tips

2016

2016
2017
2018
2019
2020

School Safety Rep

NA

NA

2016

Monthly faculty meeting
agendas

2.6

2.6.8

Continue to look at such
issues as School speed
limits and transportation
patterns

2016

2016
2017
2018
2019
2020

School Safety Rep

NA

NA

2016

Yearly review of safety
issues by admin and
safety team

2.6

2.6.9

Communicate with faculty
regarding School Safety
tips

2016

2016
2017
2018
2019
2020

School Safety Rep

NA

NA

2016

Monthly faculty meeting
agendas
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State
Performance
Area(s)
Board Goals

Student Achievement

School Climate

Teacher/Administrator Quality

Parents/Community

Ensure the primary focus of schools
is on the quality of experiences provided
to students - experiences that result in
increased student engagement and
learning.

Model a culture of honesty, morality,
transparency, and collaboration.

Advocate for the needs and
interests of students.

Develop in the community common
understanding of the problems and
challenges facing the school district.

Ensure responsible and flexible use of
district resources.

Promote and model open
communications between and
among students, district staff,
and community.

Act as good stewards of public
resources.
Strategy

3.Create a professional learning organization to engage students in a relevant curriculum
Action Plans:

3.1 Actively seek, recruit, and retain teachers and staff
3.2 Reward and celebrate accomplishments of teachers.
3.3 Create a professional learning organization.
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20102011
T1/Y4

Key Measure
School Report Card Data--Advanced Degrees

Record Actual Data

80.0%

School Report Card Data-Continuing Contract

Record Actual Data

66.7%

School Report Card Data-Returning Teachers

Record Actual Data

N/A

School Report Card Data--Teacher
Attendance
Number of teachers Nationally
Board Certified

94.0%
Record Actual Data

10

20112012
T1/Y5

Green text = actual
Orange text = projection
20132014201520162012-2013
2014
2015
2016
2017
T2/Y1
T2/Y2
T2/Y3
T2/Y4
T2/Y5

80.6%

75.0%

75.75%

69.00%

77.27%

78.05%

N/A

80.0%

80.80%

71.40%

82.42%

83.25%

N/A

N/A

N/A

87.20%

N/A

N/A

96.0%

96.60%

97.57%

95.00%

98.00%

98.00%

N/A

N/A

N/A

N/A
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3.1

3.1.1

Encourage Langford
family and staff to recruit
high quality teachers and
staff

2016

2016
2017
2018
2019
2020

Administration,
Faculty and Staff

NA

NA

2016

Documentation of
teachers and staff hired
that were referred or
recruited by faculty and
staff

3.1

3.1.2

Focus efforts on recruiting
diverse faculty that
reflects student
demographics

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Create a baseline for
diversity- Set yearly
goals

3.1

3.1.3

Participate in Job Fairs

2016

Administration,
Faculty and Staff

NA

NA

2016

# of job fairs attended

3.1

3.1.4

Partner with local colleges
and universities to recruit
teachers

2016

Administration
and Teachers

NA

NA

2016

Number of student
teachers

3.1

3.1.5

Provide classroom
practicum experiences for
university pre-service
teachers

2016

Administration
and Teachers

NA

NA

2016

The number of preservice students

3.1

3.1.6

Continue with informal
mentoring support for
colleagues

2016

2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020

Administration
and Teachers

NA

NA

2016

Assignment of mentors
to all new teachers
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3.1

3.1.7

Provide common planning
time in master schedule to
promote collaboration
and support

2016

2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020

Administration

NA

NA

2016

Administrative analysis
of master schedule to
promote more
collaboration

3.1

3.1.8

Provide extra grade level
collaboration time four
times per year

2016

Administration
Teachers

TBD

DoDEA
Grant

2016

Survey teachers for
feedback four times per
year

3.1

3.1.9

2016

3.1

3.1.10

Provide immediate
feedback and support
through daily classroom
visits and ELEOT
observations by Admin
Facilitate communication
with faculty and staff
through weekly “Low
down” Communication
email

Administration,
District
Coaches/Staff
Faculty/Staff

NA

NA

2016

Number of walkthrough
records and feedback
meetings

Administration

NA

NA

2016

Teacher feedback,
weekly “Low Down”

3.1

3.1.11

Conversation, Community
and Coke (C3 Club) for all
new teachers to Langford

2016

2016
2017
2018
2019
2020

Principal

N/A

N/A

2016

Monthly Meeting with
New Teachers

3.1

3.1.12

Fun relationship building
planned events for faculty
and staff- Faculty/Staff
Outing, Spring Fling

2016

2016
2017
2018
2019
2020

Administration

N/A

N/A

2016

Number of Faculty/Staff
who participate in staff
outing every nine weeks

2016
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3.1

3.1.13

Building Faculty/Staff
relationships through
interactive games, bulletin
boards, and activities

2016

2016
2017
2018
2019
2020

Administrative
Assistant

N/A

N/A

2016

Informal Faculty/Staff
feedback

3.2

3.2.1

Celebrate faculty and staff
successes

2016

2016
2017
2018
2019
2020

Administration
Teachers

NA

NA

2016

Faculty meetings, WLAB
morning show, R2TV,
Newsletter

3.2

3.2.2

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Number of passes
issued and monthly pins
awarded

3.2

3.2.3

Issue incentives (jeans
passes) for participation
and outstanding
contributions to culture of
Langford Elementary
(teacher pins)
Teacher of the Month

2016

2016
2017
2018
2019
2020

Administration
Guidance
Counselor

NA

NA

2015

Monthly winners

3.2

3.2.4

Celebrate Teacher
Appreciation Week with
faculty and staff

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2015

Informal Faculty and
staff feedback
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3.2

3.2.5

Celebrate with faculty and
staff at holiday luncheon

2016

2016
2017
2018
2019
2020

Administration

TBD

TBD

2015

Informal Faculty and
staff feedback

3.2

3.2.6

Celebrate faculty and staff
accomplishments at
annual end of year
luncheon

2016

2016
2017
2018
2019
2020

Administration

TBD

TBD

2015

End of year luncheon
held

3.2

3.2.7

2016

2016
2017
2018
2019
2020

Administration
Faculty and Staff
,PTO

NA

NA

2015

Teacher feedback, State
Report Card Teacher
Survey responses,
monthly Team Leaders’
meetings, monthly
grade level meetings

3.2

3.2.8

Continue to provide a
positive, supportive work
environment to help
teacher’s problem solve
and work through
challenges. Problem of
the month and Reading
Buddies in classrooms
Monitor teacher retention

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2015

Letters of Intent,
resignations, contract
signed

3.3

3.3.1

Maintain a database of
faculty and staff
documenting the
professional development
attended

2016

2016
2017
2018
2019
2020

Principal

N/A

N/A

2015

Database established
and maintained yearly.
Reviewed by
administrative team
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3.3

3.3.2

Provide staff development
and coaching to support
instructional expectations
for lesson procedures

2016

2016
2017
2018
2019
2020

Administration

TBD

TBD

2015

Daily walkthrough
observations and staff
development plan

3.3

3.3.3

2016

2016
2017
2018
2019
2020

Administration

TBD

TBD

2015

Roster of teachers who
successfully complete
“Step Up to Writing”.
Evidence in classroom
observations 100 % of
the time

3.3

3.3.4

Provide resources for
teachers to participate in
“Step up to Writing",
Engage NY;
Implementation of SC
Ready, Depth of
knowledge, and Academic
Rigor
Continue with Tier II
intervention Training for
faculty/staff

2016

2016
2017
2018
2019
2020

School
Psychologist RTI
specialist

NA

NA

2013

Faculty and staff trained
in the fall of each year

3.3

3.3.5

Provide professional
development to fully
implement Character
Education programs

2016

2016
2017
2018
2019
2020

Administration
Guidance
Counselor

TBD

TBD

2013

Faculty and Staff
feedback. Teacher notes
and lesson plans.
Reviewed annually by
guidance and
administration

3.3

3.3.6

Train and support
faculty/staff in antibullying program and
reporting procedures

2016

2016
2017
2018
2019
2020

Administration
Guidance
Counselor

NA

NA

2015

Faculty meeting
agendas and notes
Reviewed annually by
guidance and
administration
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3.3

3.3.7

Survey faculty and staff to
determine technology
needs

2016

2016
2017
2018
2019
2020

TLC Coordinator

NA

NA

2015

Analysis of survey and
dividing faculty in small
groups for monthly
training

3.3

3.3.8

Provide technology
training and support for
faculty and staff based on
survey results

2016

2016
2017
2018
2019
2020

TLC Coordinator

NA

NA

2015

Documentation of
monthly training to
meet the technology
needs of the teachers

3.3

3.3.9

Review and update all
procedures yearly and
update

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2015

Overview of procedures
at in-service at
beginning and middle of
the year

3.3

3.3.10

Create a
parent/community room

2016

2016
2017
2018
2019
2020

Administration
Guidance
Counselor

TBD

DoDEA
Grant

2016

Review the number of
parents utilizing the
rooms and survey
parent and community
needs
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State
Performance
Area(s)
Board Goals

Student Achievement

School Climate

Teacher/Administrator Quality

Parents/Community

Ensure the primary focus of schools
is on the quality of experiences provided
to students - experiences that result in
increased student engagement and
learning.

Model a culture of honesty, morality,
transparency, and collaboration.

Advocate for the needs and
interests of students.

Develop in the community common
understanding of the problems and
challenges facing the school district.

Ensure responsible and flexible use of
district resources.

Promote and model open
communications between and
among students, district staff,
and community.

Act as good stewards of public
resources.
Strategy

4. Create alliances with families and the community

Action Plans:

4.1 Implement strategies to engage parents and community as partners.
4.2 Involve stakeholders in school strategic planning
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Key Measure

20102011
T1/Y4

% State Report Card—Teachers
satisfied with School/ Home
relations

96.0%

% State Report Card—Students
satisfied with School/ Home
relations

89.1%

% State Report Card—Parents
satisfied with School/ Home
relations

77.8%

Volunteer hours
Unique visTLC per month on web
site
% of eligible parents enrolled in
Parent Portal

Record Actual Data
Record Actual Data
Record Actual Data

20112012
T1/Y5

Green text = actual
Orange text = projection
20132014201520162012-2013
2014
2015
2016
2017
T2/Y1
T2/Y2
T2/Y3
T2/Y4
T2/Y5

86.7%

93.80%

95.60%

91.40%

96.64%

97.00%

87.5%

93.40%

85.70%

82.80%

96.23%

97.00%

86.2%

82.70%

72.00%

60.00%

85.21%

86.06%

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

4.1

4.1.1

Maintain and update
school website and blog,
Langford Ledger

2016

2016
2017
2018
2019
2020

TLC

NA

NA

2016

4.1

4.1.2

Increase the number of
hits on school website and
blog

2016

2016
2017
2018
2019
2020

Teachers TLC

NA

NA

2016
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Parent and teacher
feedback at PTO and SIC
meetings- Website
usage statistics
reviewed in summer of
each year
Documentation of
monthly hits

4.1

4.1.3

Increase the number of
parents using Parent
Portal

2016

2016
2017
2018
2019
2020

Teachers TLC

NA

NA

2016

Create baseline data and
set goals for usage

4.1

4.1.4

Facilitate with parents the
effective use of
Blackboard

2016

2016
2017
2018
2019
2020

Teachers TLC

NA

NA

2016

Analysis of both student
and parent use of
blackboard. Establish
baseline and set goals

4.1

4.1.5

Use New Blackboard
Connect, tweets and blog
to communicate
important events and
information to all
stakeholders

2016

2016
2017
2018
2019
2020

Administration

NA

NA

2016

Parent and teacher
feedback at SIC and PTO
meetings

4.1

4.1.6

2016

2016
2017
2018
2019
2020

Administration
Teachers SIC

NA

NA

2016

Increase in number of
partnerships and
contributions to
Langford by at least two
partnerships per year

4.1

4.1.7

Create strong community
and business partnerships
through volunteer
luncheon, Acts of
Kindness, and PTO/SIC
events
Continue the partnership
with Columbia College
and Langford - Koalas and
Labrador’s Partnership
Program

2016

TBD
Yearly

Administration
Science
Committee

NA

NA

2016

Expand our Partnership
with Columbia College
Science Department for
at least 5 years.
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4.1

4.1.8

Establish procedures to
increase volunteer
participation

2016

2016
2017
2018
2019
2020

Administration
Teachers PTO

NA

NA

2016

# of hours volunteered
yearly reviewed.
Baseline data
established and goals
set

4.1

4.1.9

Expand transition and
support strategies for
military families new to
Langford Elementary and
our District

2016

2016
2017
2018
2019
2020

Administration
Teachers SIC
PTO

TBD

TBD

2016

Military family feedback
regarding strategies and
support through
guidance, SIC and PTO

4.1

4.1.10

Enhance greater
community support with
Goodies for Grandparents,
Muffins for Mom,
Doughnuts for Dad, and
Veterans Day Celebration

2016

2016
2017
2018
2019
2020

PTO
Administration
Teachers

NA

NA

2016

Establish baseline data
and set goals to increase
number of participating
parents and community
members

4.1

4.1.11

Market the school to
attract students through
choice

2016

Administration

NA

NA

2016

Analysis of choice
options for Langford
Elementary

4.1

4.1.12

Langford Showcase – LES
Students showcasing their
work

2016

Administration
Teachers
Students

N/A

N/A

2016

Number of participants
that attend the
showcase

4.1

4.1.13

Involve community in the
“Lab Fest “each year

2016

2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020

Administration

NA

NA

2016

Number of participants
of “Lab Fest”
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4.1

4.1.14

Involve Community in
Family Dance each year

2016

2016
2017
2018
2019
2020

Administration

N/A

N/A

2016

Number of participants
at Family Dance

4.1

4.1.15

Involve Community in
Career Day

2016

Administration

N/A

N/A

2016

Number of community
members participating
in Career Day

4.1

4.1.16

Military Night

2016

Administration
Guidance
Counselor

TBD

DoDEA
Grant

2016

Number of military
families participating
and survey needs

4.2

4.2.1

Involve community in
Parent Summit

2016

Administration

N/A

N/A

2016

Number of participants
at Parent Summit

4.2

4.2.2

Review strategic plan the
Fall of each year

2016

Administration
Teachers SIC

NA

NA

2016

Plan review at SIC and
PTO meeting by
September

4.2

4.2.3

Issue each year a school
annual report to parents

2016

2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020
2016
2017
2018
2019
2020

Administration
SIC

NA

NA

2016

Issue in April of each
year

44

Langford Elementary School
Parent Survey Results
Item

Average

SD + D

Neutral

A + SA

4.10

13.70%

4.11%

82.19%

4.21

10.96%

5.48%

83.56%

All of my child's teachers keep me informed regularly of how my child is
being graded.

4.10

12.33%

6.85%

80.82%

All of my child's teachers meet his/her learning needs by individualizing
instruction.

4.03

10.96%

12.33%

76.71%

All of my child's teachers provide an equitable curriculum that meets
his/her learning needs.

4.27

8.22%

4.11%

87.67%

All of my child's teachers report on my child's progress in easy to
understand language.

4.44

1.37%

5.48%

93.15%

All of my child's teachers use a variety of teaching strategies and learning
activities.

4.29

4.11%

6.85%

89.04%

4.22

6.85%

10.96%

82.19%

4.16

5.88%

13.24%

80.88%

4.27

5.63%

11.27%

83.10%

4.25

2.74%

13.70%

83.56%

4.25

1.37%

10.96%

87.67%

4.21

5.48%

9.59%

84.93%

4.31

4.23%

4.23%

91.55%

4.27

5.48%

6.85%

87.67%

My child sees a relationship between what is being taught and his/her
everyday life.

4.05

9.59%

13.70%

76.71%

Our school communicates effectively about the school's goals and
activities.

4.32

6.76%

2.70%

90.54%

Our school ensures that all staff members monitor and report the
achievement of school goals.

4.17

2.86%

15.71%

81.43%

Our school ensures that instructional time is protected and interruptions
are minimized.

4.14

2.82%

14.08%

83.10%

4.31

1.41%

7.04%

91.55%

3.96

7.04%

18.31%

74.65%

4.35

2.56%

8.97%

88.46%

All of my child's teachers give work that challenges my child.
All of my child's teachers help me to understand my child's progress.

All of my child's teachers work as a team to help my child learn.
My child has access to support services based on his/her identified needs.
My child has administrators and teachers that monitor and inform me of
his/her learning progress.
My child has at least one adult advocate in the school.
My child has up-to-date computers and other technology to learn.
My child is given multiple assessments to measure his/her understanding
of what was taught.
My child is prepared for success in the next school year.
My child knows the expectations for learning in all classes.

Our school ensures that the facilities support student learning.
Our school ensures the effective use of financial resources.
Our school has established goals and a plan for improving student learning.

Item

Average

SD + D

Neutral

A + SA

4.36

5.41%

5.41%

89.19%

4.49

0.00%

4.23%

95.77%

Our school provides an adequate supply of learning resources that are
current and in good condition.

4.28

0.00%

12.68%

87.32%

Our school provides excellent support services (e.g., counseling, and/or
career planning).

4.03

4.23%

22.54%

73.24%

Our school provides opportunities for stakeholders to be involved in the
school.

4.22

1.37%

16.44%

82.19%

Our school provides opportunities for students to participate in activities
that interest them.

4.06

8.45%

11.27%

80.28%

4.44

0.00%

7.04%

92.96%

4.35

0.00%

11.27%

88.73%

4.18

2.78%

13.89%

83.33%

4.03

6.76%

20.27%

72.97%

4.23

2.70%

13.51%

83.78%

4.43

1.27%

6.33%

92.41%

Our school's purpose statement is formally reviewed and revised with
involvement from parents.

4.06

3.80%

21.52%

74.68%

Overall Average

4.22

4.83%

10.65%

84.52%

Our school has high expectations for students in all classes.
Our school provides a safe learning environment.

Our school provides qualified staff members to support student learning.
Our school provides students with access to a variety of information
resources to support their learning.
Our school shares responsibility for student learning with its stakeholders.
Our school's governing body does not interfere with the operation or
leadership of our school.
Our school's governing body operates responsibly and functions effectively.
Our school's purpose statement is clearly focused on student success.

Langford Elementary School
Parent Survey Results by Indicator
Indicator

Indicator Description

1.1

The system engages in a systematic, inclusive, and comprehensive process to review, revise and
communicate a system-wide purpose for student success.

4.19

1.3

The school leadership and staff at all levels of the system commit to a culture that is based on shared
values and beliefs about teaching and learning and supports challenging, equitable educational
programs and learning experiences for all students that include achievement of learning, thinking
and life skills.

4.24

2.2

The governing body operates responsibly and functions effectively.

Average

4.23

2.3

The governing body ensures that the leadership at all levels has the autonomy to meet goals for
achievement and instruction and to manage day-to-day operations effectively.

4.03

2.4

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose
and direction.

4.22

2.5

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

4.24

3.1

The system’s curriculum provides equitable and challenging learning experiences that ensure all
students have sufficient opportunities to develop learning, thinking and life skills that lead to success
at the next level.

4.18

3.3

Teachers throughout the district engage students in their learning through instructional strategies
that ensure achievement of learning expectations.

4.15

3.5

The system operates as a collaborative learning organization through structures that support
improved instruction and student learning at all levels.

4.22

3.6

Teachers implement the system’s instructional process in support of student learning.

4.24

3.8

The system and all of its schools engage families in meaningful ways in their children’s education and
keep them informed of their children’s learning progress.

4.21

3.9

The system designs and evaluates structures in all schools whereby each student is well known by at
least one adult advocate in the student’s school who supports that student’s educational
experience.

4.25

3.10

Grading and reporting are based on clearly defined criteria that represent the attainment of content
knowledge and skills and are consistent across grade levels and courses.

4.27

3.12

The system and its schools provide and coordinate learning support services to meet the unique
learning needs of students.

3.88

4.1

The system engages in a systematic process to recruit, employ and retain a sufficient number of
qualified professional and support staff to fulfill their roles and responsibilities and support the
purpose and direction of the system, individual schools and educational programs.

4.44

4.2

Instructional time, material resources and fiscal resources are sufficient to support the purpose and
direction of the system, individual schools, educational programs and system operations.

4.13

4.3

The system maintains facilities, services and equipment to provide a safe, clean and healthy
environment for all students and staff.

4.49

4.4

The system demonstrates strategic resource management that includes long-range planning in
support of the purpose and direction of the system.

4.35

Indicator

Indicator Description

4.6

The system provides a technology infrastructure and equipment to support the system’s teaching,
learning and operational needs.

4.13

5.4

The school system engages in a continuous process to determine verifiable improvement in student
learning, including readiness for and success at the next level.

4.31

5.5

System and school leaders monitor and communicate comprehensive information about student
learning, school performance and the achievement of system and school improvement goals to
stakeholders.

4.19

Overall Average

4.22

Average

Langford Elementary School

Three Highest and Three Lowest Indicator Averages

5.00

4.50
4.49

4.44

4.35
4.13

4.00

4.03
3.88

3.50

3.00

2.50

2.00
Indicator 4.3

Indicator 4.1

Indicator 4.4

Indicator 4.6

Indicator 2.3

Indicator 3.12

Langford Elementary School
Demographics of Parent Survey Respondents
Total Number of Respondents:

85

Grade Level of the oldest child at this school:
Pre-K

0

K

4

1st grade

11

2nd grade

11

3rd grade

14

4th grade

19

5th grade

25

6th grade

0

7th grade

0

8th grade

0

9th grade

0

10th grade

1

11th grade

0

12th grade

0

Gender of the oldest child at this school:
Female

70

Male

15

Ethnicity of the oldest child at this school:
Hispanic

4

Not Hispanic or Latino

79

Race of the oldest child at this school:
American Indian or Alaska Native

0

Asian

1

Black or African American

30

Native Hawaiian or Other Pacific Islander

0

Two or more races

3

White

49

Langford Elementary School
Elementary Student Survey Results

Item
In my school I am learning new things that will help me.
In my school I am treated fairly.
In my school my principal and teachers want every student to learn.
In my school my teachers want me to do my best work.
In my school students treat adults with respect.
My principal and teachers ask me what I think about school.
My principal and teachers help me to be ready for the next grade.
My principal and teachers tell children when they do a good job.
My school has computers to help me learn.
My school has many places where I can learn, such as the library.
My school is safe and clean.
My school wants children in our school to help each other even if we are
not friends.
My teachers always help me when I need them.
My teachers ask my family to come to school activities.
My teachers care about students.
My teachers help me learn things I will need in the future.
My teachers listen to me.
My teachers tell me how I should behave and do my work.
My teachers tell my family how I am doing in school.
My teachers use different activities to help me learn.

OVERALL AVERAGE

Average

Disagree

Not Sure

Agree

4.86

0.89%

6.67%

92.44%

4.66

2.70%

14.86%

82.43%

4.97

0.00%

1.78%

98.22%

4.98

0.00%

1.35%

98.65%

4.55

1.35%

24.32%

74.32%

4.68

3.21%

12.84%

83.94%

4.91

1.38%

2.75%

95.87%

4.90

1.38%

3.21%

95.41%

4.96

0.46%

1.38%

98.17%

4.96

0.46%

1.38%

98.17%

4.63

2.29%

17.43%

80.28%

4.88

1.38%

9.09%

94.04%

4.79

1.82%

9.09%

89.09%

4.76

1.82%

10.91%

87.27%

4.86

1.82%

4.55%

93.64%

4.85

0.45%

8.18%

91.36%

4.64

4.09%

13.18%

82.73%

4.91

0.91%

3.64%

95.45%

4.94

0.00%

3.64%

96.36%

4.92

1.36%

2.27%

96.36%

4.83

1.39%

7.41%

91.21%

Langford Elementary School
Elementary Student Survey Results by Indicator
Indicator

Indicator Description

1.1

The system engages in a systematic, inclusive, and comprehensive process to review, revise and
communicate a system-wide purpose for student success.

4.92

2.1

The governing body establishes policies and supports practices that ensure effective administration
of the system and its schools.

4.67

2.4

The governing body operates responsibly and functions effectively.

Average

4.77

3.2

Curriculum, instruction, and assessment throughout the system are monitored and adjusted
systematically in response to data from multiple assessments of student learning and an
examination of professional practice.

4.85

3.3

Teachers throughout the district engage students in their learning through instructional strategies
that ensure achievement of learning expectations.

4.78

3.4

System and school leaders monitor and support the improvement of instructional practices of
teachers to ensure student success.

4.87

3.6

Teachers implement the system’s instructional process in support of student learning.

4.92

3.8

The system and all of its schools engage families in meaningful ways in their children’s education and
keep them informed of their children’s learning progress.

4.75

3.9

The system designs and evaluates structures in all schools whereby each student is well known by at
least one adult advocate in the student’s school who supports that student’s educational
experience.

4.78

3.10

Grading and reporting are based on clearly defined criteria that represent the attainment of content
knowledge and skills and are consistent across grade levels and courses.

4.93

4.3

The system maintains facilities, services and equipment to provide a safe, clean and healthy
environment for all students and staff.

4.63

4.4

The system demonstrates strategic resource management that includes long-range planning in
support of the purpose and direction of the system.

4.97

4.5

The system provides, coordinates and evaluates the effectiveness of information resources and
related personnel to support educational programs throughout the system.

4.97

4.6

The system provides a technology infrastructure and equipment to support the system’s teaching,
learning and operational needs.

4.88

5.1

The system establishes and maintains a clearly defined and comprehensive student assessment
system.

4.68

5.4

The school system engages in a continuous process to determine verifiable improvement in student
learning, including readiness for and success at the next level.

4.90

5.5

System and school leaders monitor and communicate comprehensive information about student
learning, school performance and the achievement of system and school improvement goals to
stakeholders.

4.90

Overall Average

4.83

Langford Elementary School
Three Highest and Three Lowest Indicator Averages

5.00
4.97

4.97

4.93

4.50

4.68

4.67

4.63

Indicator 5.1

Indicator 2.1

Indicator 4.3

4.00

3.50

3.00

2.50

2.00
Indicator 4.5

Indicator 4.4

Indicator 3.10

Langford Elementary School
Demographics of Student Survey Respondents
Total Number of Respondents:

231

Grade Level:
3rd Grade

60

4th Grade

80

5th Grade

91

Gender:
Boy

108

Girl

123

Ethnicity:
Hispanic

15

Not Hispanic or Latino

215

Race:
American Indian or Alaska Native

1

Asian

1

Black or African American

99

Native Hawaiian or Other Pacific Islander

1

Two or more races

45

White

83

Langford Elementary School
Staff Survey Results
Item

Average

SD + D

Neutral

A + SA

3.79

10.26%

23.08%

66.67%

All teachers in our school monitor and adjust curriculum, instruction, and
assessment based on data from student assessments and examination of
professional practice.

4.14

2.70%

10.81%

86.49%

All teachers in our school participate in collaborative learning communities
that meet both informally and formally across grade levels and content
areas.

4.13

7.69%

5.13%

87.18%

All teachers in our school personalize instructional strategies and
interventions to address individual learning needs of students.

4.03

0.00%

18.92%

81.08%

All teachers in our school provide students with specific and timely
feedback about their learning.

4.03

2.63%

15.79%

81.58%

All teachers in our school regularly use instructional strategies that require
student collaboration, self-reflection, and development of critical thinking
skills.

3.97

2.63%

18.42%

78.95%

All teachers in our school use a process to inform students of their learning
expectations and standards of performance.

4.08

0.00%

13.16%

86.84%

All teachers in our school use a variety of technologies as instructional
resources.

3.95

7.69%

12.82%

79.49%

4.13

5.26%

13.16%

81.58%

All teachers in our school use multiple types of assessments to modify
instruction and to revise the curriculum.

4.16

0.00%

13.51%

86.49%

In our school, a formal process is in place to support new staff members in
their professional practice.

3.95

7.69%

15.38%

76.92%

In our school, a formal structure exists so that each student is well known
by at least one adult advocate in the school who supports that student's
educational experience.

4.13

5.13%

7.69%

87.18%

In our school, a professional learning program is designed to build capacity
among all professional and support staff members.

3.97

7.69%

12.82%

79.49%

In our school, all school personnel regularly engage families in their
children's learning progress.

4.15

0.00%

10.26%

89.74%

In our school, all staff members participate in continuous professional
learning based on identified needs of the school.

4.23

5.13%

5.13%

89.74%

In our school, all staff members use student data to address the unique
learning needs of all students.

4.21

0.00%

15.38%

84.62%

In our school, all stakeholders are informed of policies, processes, and
procedures related to grading and reporting.

4.18

0.00%

7.69%

92.31%

In our school, challenging curriculum and learning experiences provide
equity for all students in the development of learning, thinking, and life
skills.

4.10

2.56%

12.82%

84.62%

All teachers in our school have been trained to implement a formal process
that promotes discussion about student learning (e.g., action research,
examination of student work, reflection, study teams, and peer coaching).

All teachers in our school use consistent common grading and reporting
policies across grade levels and courses based on clearly defined criteria.

Item

Average

SD + D

Neutral

A + SA

4.03

7.69%

12.82%

79.49%

3.77

10.26%

23.08%

66.67%

Our school employs consistent assessment measures across classrooms
and courses.

4.26

0.00%

10.53%

89.47%

Our school ensures all staff members are trained in the evaluation,
interpretation, and use of data.

3.97

2.63%

18.42%

78.95%

Our school has a continuous improvement process based on data, goals,
actions, and measures for growth.

4.41

0.00%

7.69%

92.31%

Our school has a systematic process for collecting, analyzing, and using
data.

4.13

2.63%

15.79%

81.58%

Our school leaders monitor data related to school continuous
improvement goals.

4.32

2.63%

0.00%

97.37%

4.42

0.00%

0.00%

100.00%

4.51

0.00%

0.00%

100.00%

4.41

0.00%

0.00%

100.00%

Our school provides a plan for the acquisition and support of technology to
support student learning.

3.90

10.26%

15.38%

74.36%

Our school provides a plan for the acquisition and support of technology to
support the school's operational needs.

3.90

5.13%

20.51%

74.36%

Our school provides a variety of information resources to support student
learning.

4.23

0.00%

12.82%

87.18%

Our school provides high quality student support services (e.g., counseling,
referrals, educational, and career planning).

4.10

2.56%

15.38%

82.05%

Our school provides instructional time and resources to support our
school's goals and priorities.

4.18

0.00%

10.26%

89.74%

Our school provides opportunities for students to participate in activities
that interest them.

4.38

0.00%

2.56%

97.44%

3.95

10.26%

12.82%

76.92%

4.10

5.13%

12.82%

82.05%

4.15

2.56%

12.82%

84.62%

Our school uses data to monitor student readiness and success at the next
level.

4.26

5.26%

0.00%

94.74%

Our school uses multiple assessment measures to determine student
learning and school performance.

4.37

2.63%

0.00%

97.37%

Our school's governing body or school board complies with all policies,
procedures, laws, and regulations.

4.29

0.00%

2.63%

97.37%

4.32

0.00%

7.89%

92.11%

In our school, related learning support services are provided for all
students based on their needs.
In our school, staff members provide peer coaching to teachers.

Our school leaders monitor data related to student achievement.
Our school maintains facilities that contribute to a safe environment.
Our school maintains facilities that support student learning.

Our school provides protected instructional time.
Our school provides qualified staff members to support student learning.
Our school provides sufficient material resources to meet student needs.

Our school's governing body or school board maintains a distinction
between its roles and responsibilities and those of school leadership.

Item

Average

SD + D

Neutral

A + SA

Our school's leaders engage effectively with all stakeholders about the
school‘s purpose and direction.

3.85

10.26%

15.38%

74.36%

Our school's leaders ensure all staff members use supervisory feedback to
improve student learning.

3.92

7.69%

15.38%

76.92%

Our school's leaders expect staff members to hold all students to high
academic standards.

4.62

2.56%

0.00%

97.44%

Our school's leaders hold all staff members accountable for student
learning.

4.26

5.13%

0.00%

94.87%

4.08

12.82%

5.13%

82.05%

Our school's leaders provide opportunities for stakeholders to be involved
in the school.

4.13

2.56%

10.26%

87.18%

Our school's leaders regularly evaluate staff members on criteria designed
to improve teaching and learning.

4.15

2.56%

10.26%

87.18%

4.36

2.56%

10.26%

87.18%

4.38

2.56%

5.13%

92.31%

4.51

2.56%

0.00%

97.44%

Our school's purpose statement is formally reviewed and revised with
involvement from stakeholders.

4.28

2.56%

7.69%

89.74%

Our school's purpose statement is supported by the policies and practices
adopted by the school board or governing body.

4.38

0.00%

10.26%

89.74%

Overall Average

4.16

3.61%

10.11%

86.28%

Our school's leaders hold themselves accountable for student learning.

Our school's leaders support an innovative and collaborative culture.
Our school's purpose statement is based on shared values and beliefs that
guide decision-making.
Our school's purpose statement is clearly focused on student success.

Langford Elementary School
Staff Survey Results By Indicator
Indicator

Indicator Description

1.1

The system engages in a systematic, inclusive, and comprehensive process to review, revise and
communicate a system-wide purpose for student success.

4.40

1.2

The system ensures that each school engages in a systematic, inclusive and comprehensive process
to review, revise and communicate a school purpose for student success.

4.38

1.3

The school leadership and staff at all levels of the system commit to a culture that is based on shared
values and beliefs about teaching and learning and supports challenging, equitable educational
programs and learning experiences for all students that include achievement of learning, thinking
and life skills.

4.41

2.1

The governing body establishes policies and supports practices that ensure effective administration
of the system and its schools.

4.38

2.2

The governing body operates responsibly and functions effectively.

Average

4.18

2.3

The governing body ensures that the leadership at all levels has the autonomy to meet goals for
achievement and instruction and to manage day-to-day operations effectively.

4.21

2.4

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose
and direction.

4.33

2.5

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

3.99

2.6

Leadership and staff supervision and evaluation processes result in improved professional practice in
all areas of the system and improved student success.

4.04

3.1

The system’s curriculum provides equitable and challenging learning experiences that ensure all
students have sufficient opportunities to develop learning, thinking and life skills that lead to success
at the next level.

4.10

3.2

Curriculum, instruction, and assessment throughout the system are monitored and adjusted
systematically in response to data from multiple assessments of student learning and an
examination of professional practice.

3.92

3.3

Teachers throughout the district engage students in their learning through instructional strategies
that ensure achievement of learning expectations.

3.88

3.5

The system operates as a collaborative learning organization through structures that support
improved instruction and student learning at all levels.

3.79

3.6

Teachers implement the system’s instructional process in support of student learning.

3.95

3.7

Mentoring, coaching and induction programs support instructional improvement consistent with the
system’s values and beliefs about teaching and learning.

3.86

3.8

The system and all of its schools engage families in meaningful ways in their children’s education and
keep them informed of their children’s learning progress.

4.15

3.9

The system designs and evaluates structures in all schools whereby each student is well known by at
least one adult advocate in the student’s school who supports that student’s educational
experience.

4.13

3.11
3.12

All staff members participate in a continuous program of professional learning.
The system and its schools provide and coordinate learning support services to meet the unique
learning needs of students.

4.11
4.12

Indicator

Indicator Description

4.1

The system engages in a systematic process to recruit, employ and retain a sufficient number of
qualified professional and support staff to fulfill their roles and responsibilities and support the
purpose and direction of the system, individual schools and educational programs.

4.10

4.2

Instructional time, material resources and fiscal resources are sufficient to support the purpose and
direction of the system, individual schools, educational programs and system operations.

4.09

4.3

The system maintains facilities, services and equipment to provide a safe, clean and healthy
environment for all students and staff.

4.46

4.4

The system demonstrates strategic resource management that includes long-range planning in
support of the purpose and direction of the system.

4.06

4.5

The system provides, coordinates and evaluates the effectiveness of information resources and
related personnel to support educational programs throughout the system.

3.90

4.6

The system provides a technology infrastructure and equipment to support the system’s teaching,
learning and operational needs.

4.24

5.1

The system establishes and maintains a clearly defined and comprehensive student assessment
system.

4.32

5.2

Professional and support staff continuously collect, analyze and apply learning from a range of data
sources, including comparison and trend data about student learning, instruction, program
evaluation and organizational conditions that support learning.

4.05

5.4

The school system engages in a continuous process to determine verifiable improvement in student
learning, including readiness for and success at the next level.

4.34

5.5

System and school leaders monitor and communicate comprehensive information about student
learning, school performance and the achievement of system and school improvement goals to
stakeholders.

4.32

Overall Average

4.14

Average

Langford Elementary School
Three Highest and Three Lowest Indicator Averages
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Langford Elementary School
Demographics of Staff Survey Respondents
Total Number of Respondents:

42

Position:
Administration

0

Other

0

Support Staff

0

Teacher

42

Years of Experience:
Less than 1 year

5

1-3 years

6

4-10 years

8

11-20 years

14

More than 20 years

9

Gender:
Female

39

Male

3

Ethnicity:
Hispanic

1

Not Hispanic or Latino

38

Race:
American Indian or Alaska Native

0

Asian

2

Black or African American

6

Native Hawaiian or Other Pacific Islander

0

Two or more races

0

White

34

