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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
The Center for Inquiry (CFI) is a K-5 elementary magnet school located on the campus of Summit Parkway Middle School. It was established

in 1996 as a partnership between Richland School District Two and the University of South Carolina.  A hallmark of the Center is that all

faculty members share the same philosophical approach to teaching and learning. This innovative approach emphasizes hands-on learning

experiences and high-interest studies through the use of an inquiry-based, interdisciplinary curriculum. 

 

Any child who is eligible to enroll in grades K-5 in Richland School District Two may apply to attend the Center.  Applications are accepted

during the district online application period. Because the Center enrolls students from across the district, parents are expected to provide

transportation for their children. To help accommodate transportation and to provide assistance for working families, the school has a fee-

based after school program that is available from 3:00 p.m. until 6:30 p.m.

 

The school houses 264 students: two at each grade level with 22 students each. Approximately 49% of CFI students are white, 38% are

African-American and 13% are other ethnicities. Approximately 20% have free/reduced-priced lunch status. Students and teachers loop for a

period of two years. This looping strategy allows students to have the same teacher for grades K/1, for grades 2/3, and for grades 4/5. The

Center for Inquiry follows the regular elementary schedule for Richland School District Two and incorporates state and district standards

within its curriculum.  

 

Students engage in inquiry when they are invited to pose and investigate questions or issues they find compelling.  Through this investigative

process, broad themes, concepts, or topics of study emerge with all participants in the classroom functioning as teachers and learners.

Teachers align this process with the skills, standards, and goals appropriate for the age level of the students.

 

Students are encouraged to explore, think, ask questions, and solve problems through the perspectives of mathematicians, scientists,

historians, artists, musicians, readers, and writers.  The application of these multiple perspectives broadens student knowledge and fosters

an appreciation of the disciplines. This effective instructional approach supports and challenges students and provides them with

opportunities to develop ownership in their learning. Additionally, strong community bonds are built between students, teachers, and parents

of Center families.

 

Weekly classes in art, music, physical education, and technology are also offered.  USC interns from the Early Childhood and Elementary

programs participate in classrooms on a regular basis offering additional instructional support. 

 

Rather than traditional report cards, a narrative progress report is used in grades 2-5 to document student growth at the end of the first and

third quarters.  A second progress report, based on the South Carolina State Curriculum Standards, is provided at the end of the second and

fourth quarters. Student-led conferences are conducted annually for parents to highlight academic progress.  Grades K/1 use an appropriate

literacy assessment along with parent conferences, a mid-year student-led conference, and a final narrative report.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
The Center for Inquiry (CFI) was founded as a school site that would exist as a model of inquiry-based education within a public school

setting. Developed twenty-one years ago as a partnership between our district and USC, CFI serves as a demonstration site for inquiry-

based learning and remains true to the original partnership through its relationship with partner, Dr. Heidi Mills. Since our school's inception,

our mission statement has served as a touchstone for our ongoing collaboration with children, their parents, and our school faculty:

 

The students, parents, and staff of the Center for Inquiry, a genuine collaboration between the University of South Carolina and Richland

School District Two, are responsible for developing ourselves as more thoughtful, caring, and intelligent people who delight in and are

committed to creating a more compassionate, equitable, knowledgeable, and democratic world!

 

All faculty at the Center have the same basic philosophy about learning and are committed to: 1) engaging in an on-going study of best

educational practices; 2) studying their own practices to enhance their theoretical understanding of inquiry and learning; and, 3) developing

and maintaining an educational culture conducive to inquiry.

 

As a part of the school's inquiry stance, curriculum structures such as reading, writing and math workshop, explorations, and integrated

studies provide the basis for planning. To help parents understand how these structures are operationalized in the classroom, Curriculum

Nights that promote and showcase student learning are held four times a year.

 

Creating community and providing support in the processes of inquiry is tantamount in creating our learning environment. Parents are invited

to be collaborators into the learning process with their children through a variety of ways including student-led parent conferences. We

continue to reinforce our process of including families as members of the CFI community through New Family Commitment Conferences and

through a New Family Buddy Program.

 

Professional inquiry is another important component at CFI. Teachers hold weekly Curriculum Conversations as an opportunity for continued

growth and planning. CFI has a strong professional connection with the National Council of Teachers of English. Teachers regularly present

at the national conference, serve on organizational committees, and publish books and articles. Additionally, one of our teachers received his

PhD this year. We have two other PhD candidates and nine National Board-certified teachers on staff.

 

At CFI we believe that we are all teachers and learners and that we all learn from each other. Engaging in genuine inquiry not only helps us

learn but helps us grow as well.
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
The Center for Inquiry has many notable achievements that relate to Learning and Learning, Schooling and Society, Democracy and

Community, and Teachers and Teaching.

 

Learners and Learning

For the past three years, CFI has received the Palmetto Gold Award by the South Carolina Department of Education.

 

CFI has a nearly 100% participation rate in its student-led conferences held in the spring of each year.

 

CFI's Legos Team was recognized by the Richland 2 School Board for receiving first place in Strategy and Innovation at the State Lego

Competition. The district R2TV spent an afternoon with the crew members filming a story about their research.

 

CFI was awarded a grant to create a sustainable vegetable garden. We also received a grant

to purchase e-readers for the Library.

 

Fifth graders demonstrated their Maker's Projects at EdVenture's Maker's Fair. CFI was the only elementary school invited to showcase their

creations.

 

Third grade students worked with visiting artist Kara Gunter to create batik silk banners based on their study of animals and environments.

The banners, and other pieces of student artwork, were premiered at a community reception hosted by the Blythewood Arts Council.

 

Mrs. Watkins was recognized by the SC Art Educators Association for receiving the R. Scot Hockman grant award. She presented her

project, along with visiting artist Kara Gunter, at both the state and national association conferences.

 

Art teacher, Mrs. Becky Watkins was awarded a work-study scholarship to the Penland School of Craft to pursue encaustic painting. Each

year Penland receives over 600 scholarship applications. Mrs. Watkins was one of only thirty teachers who  were selected.

 

Dr. Lyn Mueller was recognized by the SC Art Educators Association as Elementary Principal of the Year for her support of and commitment

to the arts.

 

CFI created a Morning Milers program where all students are able to walk at least one mile  before school each morning. Students have

combined to run thousands of miles.

 

Schooling and Society

CFI students collected over 2500 items for Harvest Hope Food Bank, the Columbia Area Women's Shelter and the BackPack Program. Fifth

graders performed at the Spring Valley High School's Winter Days ceremony.

 

Many classes at CFI continue a tradition of service learning by focusing on issues such as hunger and Alzheimer's care.
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One third grade class engaged in a study of homelessness. As a result, they performed at community events to promote their newly-released

CD which they produced to raise money for Harvest Hope Food Bank. Over the course of the year, they collected over $1,200 from CD

sales.

 

Under the direction of a second grade class, students collected books, hosted a bake sale and created items for a silent auction to raise

money to contribute to a summer reading camp and provided two basketball goals for a rural school in South Carolina.

 

A fifth grade class created World Change Projects to raise awareness, inform, and raise funds. They also spent a day at the State House

working to promote legislation for individuals with special needs.

 

Democracy and Community

CFI celebrated its 20th Anniversary with a week of Special Events which culminated with a Family Dance and Alumni drop-in. More than

three hundred Alumni and family members participated in the event.

 

Approximately four hundred students and family members attend CFI's Annual Field Study to the Riverbanks Zoo.

 

Approximately three hundred grandparents and other special guests attend CFI's "It's A Grand Day" celebration held on Veteran's Day.

 

The Student Voice Council continues to make a difference in the school community.

 

Teachers and Teaching

CFI continues its strong partnership with USC. Over the years, we have mentored approximately one hundred student teachers.

 

For the past three years, CFI has hosted an annual Inquiry Matters conference organized by Dr. Heidi Mills, USC research partner. All faculty

and many CFI students have presented. More than two hundred and fifty pre-service and inservice teachers have attended each year. The

day before, CFI hosted a special visitor's day for conference comers from Georgia, Connecticut, Arizona, Hawaii as well as noted authors in

the field of ELA.

 

Faculty member Tim O'Keefe and USC research partner, Dr. Heidi Mills, received the 2014 Outstanding Elementary Educators Award from

the National Council of Teachers of English.

 

Mrs. Julie Waugh was selected to be on the national Orbis Pictus Award Committee.

 

Mrs. Jennifer Barnes was recognized by the South Carolina State School Board as one of three finalists for the Presidential Award for

Excellence in Mathematics and Science Teaching.

 

CFI continues to host pre-service and visiting teachers who come to see demonstrations of inquiry in action.

 

Learning for Real:Teaching Content and Literacy Across the Curriculum (Mills, Heinemann Books, 2014) showcases teachers and students

at CFI and their inquiry studies in different content areas.

 

Areas of Improvement

While our four areas of notable achievement are significant, we recognize the importance of continuous improvement.  We have specific
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plans for our areas of improvement:

 

Learners and Learning

CFI, working closely with the Richland Two District Office, will develop a plan to expand their partnership with the Richland Public Library.

 

Schooling and Society

CFI will review and update resources to enhance students' explorations of their own and other's backgrounds, cultures, and differences.

 

Democracy and Community

We need to coordinate various aspects of social media to improve the technological presence of the school.

 

Teachers and Teaching

CFI will develop a five-year plan for professional development to assist teachers as they plan and to maximize efficient use of financial

resources.
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
CFI is a learning community where students pose and investigate questions or issues they find compelling.  This investigative process is not

only applicable for a student's schooling, but in their journey in life. 
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Self Assessment 
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Introduction
 
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the

accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in

purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement

efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's

ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential

component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction

 

The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and

beliefs about teaching and learning.  

Overall Rating:  3.33 

 

 

Indicator Statement or Question Response Evidence Rating
1.1 The school engages in a

systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

The school's process for review,
revision, and communication of the
purpose statement is documented. The
process is formalized and implemented
on a regular schedule. The process
includes participation by representatives
from all stakeholder groups. The
purpose statement focuses on student
success.

•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

•Minutes from meetings
related to development of
the school's purpose

•Documentation or
description of the process
for creating the school's
purpose including the role
of stakeholders

•Purpose statements -
past and present

Level 3

Indicator Statement or Question Response Evidence Rating
1.2 The school's leadership and staff

commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Commitment to shared values and
beliefs about teaching and learning is
clearly evident in documentation and
decision making.  This commitment is
always reflected in communication
among leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented in
a measurable way so that all students
achieve learning, thinking, and life skills
necessary for success. Evidence
indicates a strong commitment to
instructional practices that include active
student engagement, a focus on depth
of understanding, and the application of
knowledge and skills. School leadership
and staff hold one another accountable
to high expectations for professional
practice.

•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

•Survey results

•The school's statement of
purpose

•Conference presentations
by faculty

Level 4
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Actions to Sustain Areas of Strengths:

Faculty members engage in weekly Curriculum Conversations that push their thinking and help them to study their own practice. Our

Volunteer Coordinators (PTP) work through our Homeroom Parents to ensure that classrooms are covered for teachers during Curriculum

Conversation times. Simple guidelines to help parents during lunch/classroom times were developed and every effort is made to see that

parents and students know what is expected so that this professional development time is of the highest quality.

 

Faculty, in conjunction with Dr. Heidi Mills, have also began to document inquiry units of study through a co-created systematic process to

not only share ideas but as a resource for new teachers. We have also attempted, under the leadership of two of our teachers, to document

curricular possibilities, resources, and ideas. For example, what should a Morning Meeting look like? What community elements should be

included? How much time should you allot in planning?

We also have drafted a timeline that lays out expectations for teachers to help any new staff members organize their year. All three of these

efforts will be continued and updated as necessary.

 

Creating community and providing support in the processes of inquiry is tantamount in creating our learning environment. Parents are invited

to be collaborators into the learning process with their children through a variety of ways including Curriculum Nights and Student-led

Conferences.Therefore we continue to reinforce our process of including families as members of the CFI community through New Family

Commitment Conferences and through the New Family Buddy Program.

 

Areas in Need of Improvement:

Ensuring that prospective parents select our school and "buy in" to the educational philosophy of inquiry is always important. In the past five

years the choices that parents are offered in our district has increased considerably and we want to be certain that parents have an

understanding of inquiry as a basis for selecting us as a magnet. 

Indicator Statement or Question Response Evidence Rating
1.3 The school's leadership

implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

•Survey results

•Agenda, minutes from
continuous improvement
planning meetings

•Communication plan and
artifacts that show two-
way communication to
staff and stakeholders

•Student preparation
processes used to
document and self-reflect
on growth

Level 3
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We routinely invite feedback on classroom curriculum, school issues, and school policies but our process does not necessarily include a

random sampling of all of our stakeholders. Data collected through the SC Dept of Education's survey does not attend to elements of an

inquiry-based curriculum nor is it reported in a way that accurately delineates our school from the adjourning middle school.In the past, we

have used research conducted by university graduate students to help us obtain specific feedback. For example, one investigation

extensively documented how our students transition into middle school from participation in an inquiry-based curriculum and CFI in general.

We would like a broad sampling of our parents to be completed.

 

We have begun to link our Looping Team Meetings to topics of Curriculum Conversations. This will provide more opportunities for teachers to

share classroom practices.

 

Action to Improve Areas of Need:

Our SIC has researched strategies used at other schools, and developed a "New Family Buddy Program" for welcoming new families and

providing a thorough introduction to CFI. We hope to finalize this by identifying a person to coordinate this program.

 

The AdvancED survey will provide specific data from a broad sampling of parents and provide insights will be more relevant to our unique

components. We will also work with the district's magnet evaluation process (based on The Magnet Schools of America) to document areas

of programmatic growth.

 

Administration will revise the weekly faculty meeting schedule and examine the district's schedule of half-day planning times to ensure

looping teams have one or two times each month to meet. 
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Standard 2: Governance and Leadership

 

The school operates under governance and leadership that promote and support student performance and school effectiveness. 

Overall Rating:  3.5 

 

 

 

Indicator Statement or Question Response Evidence Rating
2.1 The governing body establishes

policies and supports practices
that ensure effective
administration of the school.

Policies and practices clearly and
directly support the school's purpose and
direction and the effective operation of
the school. Policies and practices
require and have mechanisms in place
for monitoring effective instruction and
assessment that produce equitable and
challenging learning experiences for all
students. There are policies and
practices requiring and giving direction
for professional growth of all staff.
Policies and practices provide clear
requirements, direction for, and
oversight of fiscal management.

•Governing body policies,
procedures, and practices

•Staff handbooks

•School handbooks

Level 4

Indicator Statement or Question Response Evidence Rating
2.2 The governing body operates

responsibly and functions
effectively.

The governing body has a process to
ensure that its decisions and actions are
in accordance with defined roles and
responsibilities, a code of ethics, and
free of conflict of interest. Governing
body members participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members.  The
governing body complies with all
policies, procedures, laws, and
regulations and functions as a cohesive
unit.

•Governing body minutes
relating to training

•List of assigned staff for
compliance

•Assurances, certifications

•Historical compliance
data

•Governing body policies
on roles and
responsibilities, conflict of
interest

Level 3

Indicator Statement or Question Response Evidence Rating
2.3 The governing body ensures that

the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

The governing body consistently
protects, supports, and respects the
autonomy of school leadership to
accomplish goals for achievement and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a clear distinction
between its roles and responsibilities
and those of school leadership.

•Communications
regarding board actions

•Survey results regarding
functions of the governing
body

•Agendas and minutes of
meetings

•SIC reports to
stakeholders

Level 4

Accreditation Report
Center for Inquiry

SY 2016-2017 Page 14
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 

 

 
Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Areas of Strength:

Our district and school board clearly articulates policies that enhance our school's purpose and direction. Policies are updated on a regular

basis and notification is provided to the schools to help track these updates. All policies are easily accessible to employees, parents, and

members of the community via the district website.

 

The Board meets twice monthly to establish, revise, and enact policies. Additionally they set the budget for the district and oversee Bond

Referendums. With the help and support of our Board, our entire school was relocated from portable classrooms into a new, permanent,

state-of-the- art building which received an architectural award for its design. 

Indicator Statement or Question Response Evidence Rating
2.4 Leadership and staff foster a

culture consistent with the
school's purpose and direction.

Leaders and staff deliberately and
consistently align their decisions and
actions toward continuous improvement
to achieve the school's purpose. They
encourage, support, and expect all
students to be held to high standards in
all courses of study. All stakeholders are
collectively accountable for student
learning. School leaders actively and
consistently support and encourage
innovation, collaboration, shared
leadership, and rigorous professional
growth. The culture is characterized by
collaboration and a sense of community
among all stakeholders.

•Examples of collaboration
and shared leadership

•Survey results

•Examples of decisions
aligned with the school's
statement of purpose

•Minutes from School
Improvement Council and
Parent Teacher
Partnership Meetings

Level 4

Indicator Statement or Question Response Evidence Rating
2.5 Leadership engages stakeholders

effectively in support of the
school's purpose and direction.

Leaders communicate effectively with
appropriate and varied representatives
from stakeholder groups, provide
opportunities for stakeholders to shape
decisions, solicit feedback and respond
to stakeholders, work collaboratively on
school improvement efforts, and provide
and support meaningful leadership roles
for stakeholders. School leaders' efforts
result in measurable, active stakeholder
participation; engagement in the school;
a sense of community; and ownership.

•Minutes from meetings
with stakeholders

•Survey responses

•Communication plan

Level 3

Indicator Statement or Question Response Evidence Rating
2.6 Leadership and staff supervision

and evaluation processes result
in improved professional practice
and student success.

The focus of the criteria and processes
of supervision and evaluation is
improving professional practice and
improving student success. Supervision
and evaluation processes are regularly
implemented. The results of the
supervision and evaluation processes
are used to monitor and effectively
adjust professional practice and improve
student learning.

•Examples of professional
development offerings and
plans tied specifically to
the results from
supervision and evaluation

•Governing body policy on
supervision and evaluation

•Copies of teachers'
Student Learning
Objectives, Staff goal
setting conference notes

Level 3
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School staff are consistently informed of policies and procedures that help to inform the learning decisions that we make for all students.

Training and discussions help school leadership to interpret and apply decisions in a classroom setting.

 

Public Candidate Forums conducted during election years provide opportunities for all stakeholders to make informed, personalized

decisions about candidates. Additionally, forums are made available to the entire community via the district's television channel.

 

District school board members are invited to individual school events and make frequent appearances. Board meetings are held at school

sites and individual schools have opportunities to highlight school happenings, as well as outstanding individual student and school

achievements. These efforts not only encourage community participation but provide board members with an on-going link to the day-to-day

learning experiences at our schools. For example, board members were present at our school's recent 20th Anniversary Celebration.

 

The Richland Two Board of Trustees appreciates that each school site is unique, even as we operate within one district and within one

overall set of goals. For example, our school is a magnet program with a particular focus. Our Board allows us and encourages us to operate

and make decisions that complement the inquiry focus of our school. We utilize a narrative and standards-based progress report to inform

our parents about student growth every nine weeks rather than the traditional report card. This progress reporting schedule allows us to

integrate classroom assessments and community into our analysis of student growth.

 

District staff are available as well to support school leadership and classroom teachers so that learning experiences can be consistent yet

individualized throughout the district. Necessary resources are also provided or recommended to assist schools and teachers improve their

instructional practice.

 

 

Actions to Sustain Areas of Strengths:

As a school, we have a representative that serves on the district's Faculty Advisory Board. Our representative keeps us informed of major

topics under discussion and the thinking behind decisions made that affect classrooms and the daily operations of our schools.

 

Surveys are often used to collect input from all district employees--not just teachers. This process provides an avenue for all voices to be

heard where major decisions are made. For example, in the past few years we have had input regarding issues related to the budget and the

school calendar.

 

Recently additional staff positions were created at the district level to help support school level leadership such as an officer to assist with

diversity and multicultural inclusion and an additional assistant superintendent to provide more individualized support for leadership. These

efforts have had a direct impact on our school and the level of support and access for assistance.

 

 

Areas in Need of Improvement:

Time for staff development is precious. While district-wide staff development does provide opportunities for training, a stronger effort should

be made to directly connect professional development to improving professional practice and evaluation.  

 

Actions to Improve Areas of Need:

Specifically, schools could help provide professional development offerings that are tied to each of their needs. While this is oftentimes cost

prohibitive for schools to fund outside resources, it would allow schools to capitalize on the expertise that they have within their own faculties

for addressing curriculum issues, best practice, and meeting the needs of individual students.
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Standard 3: Teaching and Assessing for Learning 

 

The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 

Overall Rating:  3.58 

 

 

 

Indicator Statement or Question Response Evidence Rating
3.1 The school's curriculum provides

equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills that align
with the school's purpose.  Evidence
clearly indicates curriculum and learning
experiences prepare students for
success at the next level. Like
courses/classes have the same high
learning expectations. Learning activities
are individualized for each student in a
way that supports achievement of
expectations.

•Survey results

•Lesson plans

•Representative samples
of student work across
courses

•Inquiry Units of Study
Template

Level 4

Indicator Statement or Question Response Evidence Rating
3.2 Curriculum, instruction, and

assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

•Standards-based report
cards

•Weekly Curriculum
Conversations with
University Partner

Level 3

Indicator Statement or Question Response Evidence Rating
3.3 Teachers engage students in

their learning through
instructional strategies that
ensure achievement of learning
expectations.

Teachers are consistent and deliberate
in planning and using instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of each
student. Teachers consistently use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

•Authentic assessments

•Findings from supervisor
walk-thrus and
observations

•Interdisciplinary projects

•Inquiry Units of Study

Level 4
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Indicator Statement or Question Response Evidence Rating
3.4 School leaders monitor and

support the improvement of
instructional practices of teachers
to ensure student success.

School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
to ensure that they 1) are aligned with
the school's values and beliefs about
teaching and learning, 2) are teaching
the approved curriculum, 3) are directly
engaged with all students in the
oversight of their learning, and 4) use
content-specific standards of
professional practice.

•Supervision and
evaluation procedures

•Peer or mentoring
opportunities and
interactions

•Administrative classroom
observation protocols and
logs

•Weekly classroom video-
taping by University
Partner

Level 3

Indicator Statement or Question Response Evidence Rating
3.5 Teachers participate in

collaborative learning
communities to improve
instruction and student learning.

All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally on a regular schedule.
Frequent collaboration occurs across
grade levels and content areas. Staff
members implement a formal process
that promotes productive discussion
about student learning. Learning from,
using, and discussing the results of
inquiry practices such as action
research, the examination of student
work, reflection, study teams, and peer
coaching are a part of the daily routine of
school staff members. School personnel
can clearly link collaboration to
improvement results in instructional
practice and student performance.

•Peer coaching guidelines
and procedures

•Team Teaching Projects
within and across Looping
Partners

Level 4

Indicator Statement or Question Response Evidence Rating
3.6 Teachers implement the school's

instructional process in support of
student learning.

All teachers systematically use an
instructional process that clearly informs
students of learning expectations and
standards of performance. Exemplars
are provided to guide and inform
students. The process requires the use
of multiple measures, including formative
assessments, to inform the ongoing
modification of instruction and provide
data for possible curriculum revision.
The process provides students with
specific and immediate feedback about
their learning.

•Examples of learning
expectations and
standards of performance

•Workshop model used in
all curriculum areas

Level 4

Indicator Statement or Question Response Evidence Rating
3.7 Mentoring, coaching, and

induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

School personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for all school personnel
and include measures of performance.

•Descriptions and
schedules of mentoring,
coaching, and induction
programs with references
to school beliefs and
values about teaching and
learning

•Doumentation of
expectations for all staff
members

Level 3
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Indicator Statement or Question Response Evidence Rating
3.8 The school engages families in

meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Programs that engage families in
meaningful ways in their children's
education are designed, implemented,
and evaluated. Families have multiple
ways of staying informed of their
children's learning progress.

•Survey results

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days

•Curriculum Nights, Expert
Project Share Fairs,
Learning Celebrations

Level 4

Indicator Statement or Question Response Evidence Rating
3.9 The school has a formal structure

whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student
and related adults. All students
participate in the structure. The structure
allows the school employee to gain
significant insight into and serve as an
advocate for the student's needs
regarding learning skills, thinking skills,
and life skills.

•Survey results

•School-wide looping

Level 4

Indicator Statement or Question Response Evidence Rating
3.10 Grading and reporting are based

on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

•Evaluation process for
grading and reporting
practices

•Survey results

•Sample report cards for
each grade level and for
all courses

•Sample communications
to stakeholders about
grading and reporting

•Narrative and Standards-
based Progress Reports

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Areas of Strength:

The mission statement of the school clearly articulates the school's purpose and emphasizes functioning within a strong community and

democratic environment. Teachers share the same philosophical stance and regularly revisit methods connecting their beliefs with their

practice. All staff members are expected to know and support each and every student. Looping at all grade levels (K/1; 2/3; 4/5) helps to

reinforce the classroom and school community.

 

High learning expectations are maintained using inquiry-based pedagogy and strategies. All aspects of the curriculum are integrated along

with inquiry units of study that use a guiding theme or topic (CFI Unit of Study Planning Templates). Cross curricular engagements and

cross-classroom collaboration are common using open-ended projects, activities, learning rituals, and learning routines.

 

Teachers employ a workshop model in all areas of the curriculum which is reflected in  their daily schedules and classroom routines.

Teachers create curriculum with and for children by balancing the interests and needs of their individual students along with standards and

what is developmentally appropriate for their grade level. All teachers teach with a strong emphasis on student work, talk, and reflection.

 

CFI employs strong community expectations for all staff and students (Rights and Responsibilities). School-wide rituals (K Buddies, 5th grade

responsibilities) help reinforce the school's community and showcase learning across classrooms (Share Fairs and School Gatherings).

 

CFI's professional community is strategically designed to reflect the same expectations in place for the classroom and school community.  As

such, we engage in discussions of beliefs, best practice, and authentic ways to be accountable for standards. Our university partner

videotapes learning engagements for reflection during our weekly Curriculum Conversations. We also engage in peer coaching, Looping

Team meetings, a summer retreat/book study, have individual debriefing and goal setting conferences, and regularly host visitors, university

Indicator Statement or Question Response Evidence Rating
3.11 All staff members participate in a

continuous program of
professional learning.

All staff members participate in a
rigorous, continuous program of
professional learning that is aligned with
the school's purpose and direction.
Professional development is based on
an assessment of needs of the school
and the individual. The program builds
measurable capacity among all
professional and support staff. The
program is rigorously and systematically
evaluated for effectiveness in improving
instruction, student learning, and the
conditions that support learning.

•Brief explanation of
alignment between
professional learning and
identified needs

•Summer Retreat and
Book Study; Weekly
Curriculum Conversations

Level 4

Indicator Statement or Question Response Evidence Rating
3.12 The school provides and

coordinates learning support
services to meet the unique
learning needs of students.

School personnel use data to identify
unique learning needs of all students at
all levels of proficiency as well as other
learning needs (such as second
languages). School personnel stay
current on research related to unique
characteristics of learning (such as
learning styles, multiple intelligences,
personality type indicators) and provide
or coordinate related learning support
services to all students.

•Survey results

•List of learning support
services and student
population served by such
services

•Procedures for referral to
Intervention Assistance
Team

Level 3
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interns, and a conference on inquiry.

 

Inquiry instruction which requires the use of multiple formal and informal measures that capture learning in authentic ways is used to guide

instruction (teacher collected kid-watching data through authentic classroom experiences, individual conferences with students and

quantitative check-ins). An important component of evaluation is that students know themselves and each other as learners. Therefore,

students regularly reflect on their own and each other's learning. To facilitate this valuable exercise, students are specifically taught,

beginning in kindergarten, about the importance of talk in the learning process and specific strategies to reflect on learning. For example,

they invite questions, comments, and connections of each other and begin their responses with phrases like "I appreciate" or "I wonder."

Teachers create rubrics with students and provide individual and class feedback.

 

To more accurately report student growth, we created and use narrative and standards-based Progress Reports specifically aligned with our

inquiry curriculum and with state standards. Teachers routinely share their processes that they use to collect and organize data and prepare

for Progress Reports and our annual Student-led Conferences. Special area teachers have also developed a Curriculum Report for their

areas.

 

Monthly Intervention Assistance Team meetings of the school counselor, speech therapist, school psychologist, resource and support

teachers, and administrator clearly delineate roles and responsibilities for identifying and coordinating special services for students who have

additional academic or behavioral needs.

 

Whole school family events are designed to help parents understand learning through inquiry and to enhance the CFI community (Curriculum

Nights, Expert Project Share Fairs,Weekly School-wide Gatherings). Class newsletters and blogs showcase learning. The weekly school

newsletter and Sunday night email and phone communication are used to inform and update parents.

 

Actions to Sustain Areas of Strengths:

Teachers submit Long Range Plans and schedules. These are reviewed for workshop schedule times and to ensure that standards are

maintained. They are also updated and posted for other teachers and special areas teachers to review for connections. To facilitate

collaborative discussions, resource sharing and focused professional development will be scheduled. To assist with this, a Reading Coach

(former CFI teacher) has joined our staff.

 

We recently engaged in a study of the ways in which teachers develop and write progress reports. We also examined them to update

alignment with current state standards and enhance the community section. K/1 teachers are working to create a Standards-based Report

similar to grades 2-5.

 

Areas in Need of Improvement:

After many years of peer coaching, we recognize that a systematic method of accountability is needed to ensure consistency. We also need

a plan for conference attendance to maximize sharing instructional strategies to ensure achievement of learning expectations.

 

During continuous evaluation conversations, we understand that different types of communication for parents is becoming cumbersome.

And, more home strategies for providing students with additional support are needed.

 

Actions to Improve Areas of Need: 

Follow up coaching with individual conversations to be more time efficient. Notes will be compiled for accountability. Staff will plan funding for

conference attendance two years in advance to assist with proposal submissions.
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Teachers and CFI administration will investigate additional resources to provide instructional support. For example, there may be online

resources that can be made available to increase home practice. Teachers will also develop Classroom Communication Plans to assist

parents with communication routines.
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Standard 4: Resources and Support Systems

 

The school has resources and provides services that support its purpose and direction to ensure success for all students. 

Overall Rating:  3.43 

 

 

Indicator Statement or Question Response Evidence Rating
4.1 Qualified professional and

support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

•School budgets for the
last three years

•Survey results

•Policies, processes,
procedures and other
documentation related to
the hiring, placement and
retention of professional
and support staff

•Assessments of staffing
needs

•Documentation of highly
qualified staff

•School level procedures
for hiring

Level 3

Indicator Statement or Question Response Evidence Rating
4.2 Instructional time, material

resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Instructional time, material resources,
and fiscal resources are focused solely
on supporting the purpose and direction
of the school. Instructional time is
fiercely protected in policy and practice.
School leaders exhaust every option to
secure material and fiscal resources to
meet the needs of all students. School
leaders measurably demonstrate that
instructional time, material resources,
and fiscal resources are allocated so
that all students have equitable
opportunities to attain challenging
learning expectations. Efforts toward the
continuous improvement of instruction
and operations concentrate on achieving
the school's purpose and direction.

•Examples of efforts of
school leaders to secure
necessary material and
fiscal resources

•Survey results

•Alignment of budget with
school purpose and
direction

•School calendar

•Notes from faculty
meetings

Level 4
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Indicator Statement or Question Response Evidence Rating
4.3 The school maintains facilities,

services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

School leaders have adopted or created
clear expectations for maintaining safety,
cleanliness, and a healthy environment
and have shared these definitions and
expectations with stakeholders. School
personnel and students are accountable
for maintaining these expectations.
Measures are in place that allow for
continuous tracking of these conditions.
Improvement plans are developed and
implemented by appropriate personnel
as necessary to improve these
conditions. Results of improvement
efforts are evaluated.

•Records of depreciation
of equipment

•Survey results

•Documentation of
compliance with local and
state inspections
requirements

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.

•System for maintenance
requests

•Safety committee
responsibilities, meeting
schedules, and minutes

•School level records of
maintenance requests

Level 3

Indicator Statement or Question Response Evidence Rating
4.4 Students and school personnel

use a range of media and
information resources to support
the school's educational
programs.

All students and school personnel have
access to an exceptional collection of
media and information resources
necessary to achieve the educational
programs of the school. Qualified
personnel in sufficient numbers are
available to assist students and school
personnel in learning about the tools and
locations for finding and retrieving
information.

•Survey results

•Data on media and
information resources
available to students and
staff

•Schedule of staff
availability to assist
students and school
personnel related to
finding and retrieving
information

•School-wide updates of
educational and
informational resources

Level 4

Indicator Statement or Question Response Evidence Rating
4.5 The technology infrastructure

supports the school's teaching,
learning, and operational needs.

The technology infrastructure is modern,
fully functional, and meets the teaching,
learning, and operational needs of all
stakeholders. School personnel develop
and administer needs assessments and
use the resulting data to develop and
implement a technology plan to
continuously improve technology
services and infrastructure.

•Technology plan and
budget to improve
technology services and
infrastructure

•Assessments to inform
development of technology
plan

•Survey results

•Policies relative to
technology use

•District support of one-to-
one computing for
students

Level 4
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Areas of Strength:

The district employs a clear hiring process to ensure that schools have access to qualified personnel. Additionally, district personnel regularly

provide information, guidance, and support to school leaders regarding hiring procedures. The district also determines the number of

personnel allocated to each school site based on student enrollment projection data.

 

Specific support is also provided by district personnel to assist school leaders with teacher retention. For example, teacher coaches for our

Induction Teacher Program visit administrators and first year teachers to provide support in the context of each school setting.  

 

Resources are used to support the purpose and the direction of the school and to ensure that all classrooms and students have equal

access. For example, the school purchased text sets of books to compliment every curriculum area and to reinforce the community

components of inquiry-based classrooms. These text sets supplement classroom libraries so that all classrooms have high-quality resources.

Instructional time is organized around large blocks of time whenever possible, to facilitate the workshop structures that align with inquiry

components.  Every effort is made to use time and resources to support instruction.

Indicator Statement or Question Response Evidence Rating
4.6 The school provides support

services to meet the physical,
social, and emotional needs of
the student population being
served.

School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Student assessment
system for identifying
student needs

•Agreements with school
community agencies for
student-family support

•Social classes and
services, e.g., bullying,
character education

•List of support services
available to students

•Logs of school level
referrals

Level 3

Indicator Statement or Question Response Evidence Rating
4.7 The school provides services that

support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

School personnel implement a process
to determine the counseling,
assessment, referral, educational, and
career planning needs of all students.
School personnel provide or coordinate
programs necessary to meet the needs
of students whenever possible.
Measures of program effectiveness are
in place, and school personnel use the
data from these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•List of services available
related to counseling,
assessment, referral,
educational, and career
planning

•Description of IEP
process

•Description of referral
process

•Logs from Intervention
Assistance Team
meetings

Level 3
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Safety is a primary concern of the school. Improvement efforts are on-going, and the district has assisted in improving safety measures. For

example, our school recently received bar coding on our outside doors so that all visitors must come through our front office area. The Center

for Inquiry also has a Student Voice Committee (SVC), hosted by our third grade classes, with representation from all of our classes. Quite

often SVC will bring safety issues--a broken bench, rocks or bricks that have moved into areas where students play, excessive trash on the

playground--to the attention of the administration and present possible solutions and ways that students can help to address the issue.

District personnel provide staff development and assist school leaders with safety concerns to be certain that information is current. For

example, we have accessed district personnel to advise us about safety procedures specifically adapted to the layout of our building. Parents

are regularly updated through the school newsletter regarding security resources available to the school. Our School Improvement Council

(SIC) is consulted annually by the administrator to assess safety concerns that parents may have so that they can be addressed.

 

Students and teachers are provided excellent access to technology. On-going support is provided to assist students and staff  in accessing

technological resources.  A technician is assigned to each school to ensure that response to equipment failures is minimal. This quick

response time allows teachers to continue with instruction. Policies regarding staff and student use of technology are consistent across all

schools and consequences for misuse are fair and reviewed in a consistent manner.

 

The school's Intervention Assistance Team (IAT) meets monthly to review progress of students who have been referred by teachers and/or

parents for academic or behavioral support. The IAT team has developed a consistent and streamlined process for referral. Forms are easily

accessible to teachers and teachers are informed about individual students. IAT team members involve itinerant teachers but every effort is

made to adjust calendars so that all team members can be present for meetings. A tracking system and log to assist members with progress

was developed and is maintained for the group by our speech therapist. School leaders have access to district expertise whenever

necessary to meet the particular needs of students.  Our school counselor provides additional support for students and teachers.

 

 

Actions to Sustain Areas of Strengths:

Multiple ways of sharing information resources allow for high-quality student and teacher use of technology. Because our school is allocated

funding for a technology assistant, both teachers and students receive immediate answers to questions and assistance with services.

 

Outside funding resources are used to provide additional support for instruction. Teachers and school leaders continue to pursue new

avenues of support through our Parent Teacher Partnership, community partners, and grants.

 

 

Areas in Need of Improvement:

Interventions and progress monitoring of students are conducted by instructional aides whose positions lack a permanent or stable source of

funding

 

Instructional aides who provide student interventions receive little training in the area of instructional support. Currently, our two instructional

aides are certified teachers. However, this may not always be the case.

 

Timelines and procedures are followed for conducting IAT meetings.  However a system for prioritizing which students need discussion time

should be developed so that time is used efficiently.

 

 

Actions to Improve Areas of Need:
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IAT team members should discuss possible strategies for prioritizing discussion times allotted for each student in the tracking system.

 

Tracking system and logs should be disseminated to all members of IAT prior to the beginning of the IAT meeting to provide ample time for

members to review the notes. This dissemination would assist the team in being more efficient.

 

We have only recently received funding for a Reading Coach. The Reading Coach will be responsible for ensuring that instructional aides

have support for providing instructional assistance to students. 
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Standard 5: Using Results for Continuous Improvement

 

The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness

and uses the results to guide continuous improvement. 

Overall Rating:  3.0 

 

 

 

Indicator Statement or Question Response Evidence Rating
5.1 The school establishes and

maintains a clearly defined and
comprehensive student
assessment system.

School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

•Documentation or
description of evaluation
tools/protocols

•Brief description of
student assessment
system including range of
data produced from
standardized and local
assessments on student
learning and school
performance

•Examples of school-level
reports: Narrative and
Standards-based Progress
Reports and Classroom
Curriculum Reports

Level 3

Indicator Statement or Question Response Evidence Rating
5.2 Professional and support staff

continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

•Survey results

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning

•List of data sources
related to student learning,
instruction, program
effectiveness, and
conditions that support
learning

•Examples of student
reflection and goal setting

Level 3

Indicator Statement or Question Response Evidence Rating
5.3 Professional and support staff are

trained in the evaluation,
interpretation, and use of data.

All professional and support staff
members are assessed and trained in a
rigorous professional development
program related to the evaluation,
interpretation, and use of data.

•Professional learning
schedule specific to the
use of data

•Training materials specific
to the evaluation,
interpretation, and use of
data

•Systematic review of
Narrative Progress
Reports

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Areas of Strength:

CFI has a strong focus on qualitative as well as quantitative data to systematically assess the process and the product of student work. We

do not use a traditional grading system. Rather, we use Narrative and Standards-based Progress Reports that are distributed to parents on

the same cycle as report cards. Narrative Progress Reports are distributed in grades 2-5 at the end of the first and third nine weeks.

Standards-based Progress Reports are distributed at the end of the second and fourth nine weeks.  K and 1st conduct an individual reading

assessment at the beginning and end of each year. Additionally, a Standards-based Progress Report to help parents see where their child is

in relation to the state standards is sent home.

 

Along with the Standards-based Report is a Curriculum Report providing a detailed overview of the curriculum in all areas specifically linked

Indicator Statement or Question Response Evidence Rating
5.4 The school engages in a

continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

•Student surveys

•Agendas, minutes of
meetings related to
analysis of data

•Evidence of student
readiness for the next level

•Evidence of student
growth

•Student Learning
Objective Plans developed
by teachers

Level 3

Indicator Statement or Question Response Evidence Rating
5.5 Leadership monitors and

communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals.  Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

•Communication plan
regarding student learning,
conditions that support
learning, and achievement
of school improvement
goals to stakeholders

•Survey results

•Sample communications
to stakeholders regarding
student learning,
conditions that support
learning, and achievement
of school improvement
goals

•School quality control
procedures for monitoring
information about student
learning, conditions that
support learning, and the
achievement of school
improvement goals

•School Improvement
Committee Goals related
to student achievement

Level 3
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to the state standards. (For example, when students have done a project that integrates areas across the curriculum, the report helps parents

see what standards have been addressed in each area within the process of creating that project.) In addition to these reports, all students

engage in extensive preparation for an annual student-led conference held in February or March.  Students collect and compare learning

artifacts over the course of the year, reflect on their growth in each curriculum area, and often set goals for the rest of the year. Students

present their findings to their parents in an individual 30 minute conference.  Student presentations may take the form of a series of work

samples, a booklet, or slide presentation. This is special for our students, and many dress in professional attire for their conferences. Over

time, we have enjoyed close to a 100% participation rate by our parents.

 

Teachers use multiple forms of data collection to assess students on an ongoing basis. Along with traditional methods, classroom-based

assessments also include collecting kid-watching data, conducting individual reading and writing conferences, calculating spelling indices,

analyzing math strategies, student-developed rubrics for projects, and student reflections. Classroom assessments are used in conjunction

with district and statewide measures that students participate in including district writing assessments, Measures of Academic Progress

(MAP), SC READY (ELA and math), and PASS (social studies and science).

 

Teachers are presented district and statewide data results as a whole faculty with follow-up individual or grade level conferences to

specifically address strengths and concerns. Classroom strategies utilized across all grade levels are presented, analyzed and shared by

teachers during weekly Curriculum Conversations and looping meetings through the use of student work samples.Standardized test score

information is distributed to parents along with the nine weeks' report. Information and demonstrations related to our inquiry curriculum are

made available through class newsletters and Curriculum Nights. During Curriculum Nights, students engage parents in showcasing some

aspect of their learning. For example, a Curriculum Night might focus on Writer's Workshop, the reading process, ways in which students use

a variety of strategies for solving math problems, or an inquiry into primary documents. Curriculum Nights also help parents understand how

authentic assessment is incorporated within the classroom to monitor student growth and progress.

 

When teachers have concerns about student progress, they refer students to an Intervention Assistance Team.  Two instructional aides are

available to provide academic assessment and to conduct progress monitoring, if necessary.  Based on monitoring and a variety of other

data, students may be referred for testing through the team's referral process for Special Education.

 

In addition to the weekly Curriculum Conversations faculty engage in other professional development related to assessment. Teachers, along

with Dr. Heidi Mills our research partner, have presented and published nationally about the ways in which we collect and utilize student data

at the Center. We also host a conference in conjunction with USC that highlights a variety of aspects of an inquiry-based curriculum,

including information about assessment and student-led conferences. Student and parents are often asked to share their thoughts within

presentations at this "Inquiry Matters" Conference.

 

Actions to Sustain Areas of Strengths:

We will continue to conduct on-going classroom level assessment reflective of the processes of learning to complement the district and state

standardized measures which tend to focus on the products of learning.On-going professional conversations regarding assessment should

be continued.

 

Areas in Need of Improvement:

Although there is an emphasis on comprehensive, authentic student assessment, classroom level structures for assessments are not always

consistent across grade levels or looping teams (K/1; 2/3; 4/5).  MAP data is easier to use than the state assessment because of the time

taken to deliver the results. If a high correlation exists between the two tests, then it would make it easier for us to use this data. A district-

wide correlation has been completed; a school level correlation would be useful as well. 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Standard 1: Purpose and Direction

Standard 2: Governance and Leadership

Standard 3: Teaching and Assessing for 
Learning 

Standard 4: Resources and Support 
Systems

Standard 5: Using Results for Continuous 
Improvement

3.33

3.5

3.58

3.43

3
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Stakeholder Feedback Diagnostic 
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Introduction
 
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that

need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the

institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each

survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to

broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be

used in the same manner by the institution as it engages in improvement planning. 
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Stakeholder Feedback Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Stakeholder Feedback

Data document offline and upload below?
Yes CFI Stakeholder

Feedback
CFI Staff Survey
Results
CFI Parent Survey
Results
CFI Student Survey
Results
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Evaluative Criteria and Rubrics

 

 

Overall Rating:  4.0 

 

Statement or Question Response Rating
1. Questionnaire Administration All required AdvancED questionnaires were

used by the institution to receive stakeholder
feedback. The minimum response rate for each
population was met (parent questionnaire:
equal to or greater than 20%, student
questionnaire(s): equal to or greater than 40%,
staff questionnaire: equal to or greater than
60%). Questionnaires were administered with
complete fidelity to the appropriate
administrative procedures. In every instance,
the stakeholders to whom these questionnaires
were administered fully represented the
populations served by the institution.
Appropriate accommodations were provided as
necessary for all participants.

Level 4

Statement or Question Response Rating
2. Stakeholder Feedback Results and Analysis Two or more of the stakeholder questionnaires

had average item values of 4.30 or higher (on a
5.0 scale). All questionnaires had an average
item value of 3.20 or above (on a 5.0 scale).
Results of stakeholder feedback collected by
the institution were well analyzed and clearly
presented.

Level 4
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Areas of Notable Achievement

 

 

 
Which area(s) indicate the overall highest level of satisfaction or approval? 
 
Overall averages for all three groups surveyed, parents, staff, and students, were high. All averages for parents are above 4.0 and ranged

from 4.29 to 4.71 with 4.52 being the overall mean of the responses.

 

The two highest averages among parents (96.52% and 95.69% strongly agreed or agreed respectively) were in response to: "My child sees a

relationship between what is being taught and his/her everyday life" and "Our school provides opportunities for stakeholders to be involved in

the school." Highest average rating for students (4.97 or 98% agree) were"In my school my principal and teachers want every student to

learn" and "My teachers want me to do my best work."  These ratings are consistent with the inquiry philosophy and mission of the school

and the importance that CFI places on its school-wide learning community.

 

Averages for staff responses were also high with all being above 4 with the exception of providing support staff services 3.91 (discussed

below).  The average response rating for staff was 4.49 with a range of 3.91 to 4.92.  Of the 53 items that staff responded to, 25 items

received a 100% rating of Agree or Strongly Agree. Again, this speaks to the collaborative nature of the inquiry and the extent, as a school,

we attempt to operationalize this philosophy throughout the school.

 

 
 
 
Which area(s) show a trend toward increasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report. 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources?  
 
Results from South Carolina Department of Education school climate surveys are not disaggregated by school. Thus the Center for Inquiry's

data is combined with Summit Parkway Middle School's data. Additionally, we only have 44 5th grades who would take the survey which

would be combined with their hundreds. Therefore, we do not rely on that as a valid measure from which to gather information.

 

We utilize a variety of methods for collecting feedback. Individual classroom teachers, as well as the school, have a Parent Communication

plan that allows us to handle the day to day business. Further, because our parents provide their own transportation, both teachers and

parents have daily opportunities to interact on a personal basis. Regular ongoing communication is also provided through our Homeroom

Parents who meet monthly with a Volunteer Coordinator. Any parent feedback or concerns are brought immediately to the attention of school

staff. Each nine weeks, teachers and the administration invite parents to share their thoughts about our Student Progress Reports. Surveys,

interviews, and different analyzes of student classroom interactions have also been conducted in conjunction with cross-sectional and

longitudinal studies regarding school satisfaction, transition to middle school, and the value of school talk.  All of these studies support the

AdvancED survey results in that they display a high level of satisfaction among all the stakeholders and a strong correlation to the value of

inquiry learning and sense of community.    
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Areas in Need of Improvement

 

 

 
Which area(s) indicate the overall lowest level of satisfaction or approval? 
 
Results between the parent and the staff surveys were consistent in their rankings of lowest level of satisfaction. Both staff and parents

ranked support services provided by the school low (3.91 and 4.18 respectively). As a magnet school, we do not have full-time staff in the

areas of  support services. Specifically, we share a resource teacher, school psychologist, nurse, and speech pathologist with another school

and only have access to a school counselor 6 days a month.  One instructional aide serves as our technology specialist and handles our

library. Supplemental school funding pays for two temporary aide positions to provide academic assistance. Support staff are often stretched

to provide high quality student services. 

 

Results from the student survey indicated all ratings were in the 4 level except for the responses to "My principal and teachers ask me what I

think about school." This may be due to the fact that the CFI attempts to operate in a democratic setting where everyone has "Rights and

Responsibilities" by which to live and learn.  The school employs a Student Voice Committee with representation from all classes where

students generate concerns and ideas for improving the school. Additionally, any school business is brought before the entire school at our

school-wide weekly Gatherings. Because this democratic process is embedded within our structure, it's possible that students don't connect

these structures to being "asked" about school.

 
 
 
Which area(s) show a trend toward decreasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report. 
 
 
What are the implications for these stakeholder perceptions? 
 
The school will continue to work with its partner schools to facilitate schedules of support staff to ensure that student contact time is

maximized. Library time has been reallocated and a volunteer schedule has been implemented to provide opportunities for student to access

books in a more efficient fashion. And, teachers have adjusted class schedules to ensure the best use of classroom schedules for

instructional aides. 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources? 
 
Results regarding staff and parents rankings of school support services is consistent with formal and informal feedback collected in the past

and during the AdvancED self-assessment process. Data has not indicated dissatisfaction with the actual services, just a desire to have more

staff time available for assistance. 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 4
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Student Performance Diagnostic  
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Introduction
 
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is

significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment

results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment

of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external

review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same

manner by the institution as it engages in improvement planning.
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Student Performance Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Student Performance

Data document offline and upload below?
Yes CFI Student

Performance Data
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Evaluative Criteria and Rubrics

 

 

Overall Rating:  3.0 

 

 

 

Statement or Question Response Rating
1. Assessment Quality The array of assessment devices used by the

institution to determine students' performances
is sufficiently aligned so that valid inferences
can be reached regarding students' status with
respect to the majority of those curricular aims
regarded as high-priority instructional targets.
The documentation provided in support of this
alignment is relatively persuasive. Most of the
assessments used are accompanied by
evidence demonstrating that they satisfy
accepted technical requirements.

Level 3

Statement or Question Response Rating
2. Test Administration All the assessments used by the institution to

determine students' performances, whether
externally acquired or internally developed,
have been administered with complete fidelity
to the administrative procedures appropriate for
each assessment. In every instance, the
students to whom these assessments were
administered are accurately representative of
the students served by the institution.
Appropriate accommodations have been
provided for all assessments so that valid
inferences can be made about all students'
status with respect to all of the institution's
targeted curricular outcomes.

Level 4

Statement or Question Response Rating
3. Quality of Learning Evidence of student learning promoted by the

institution is acceptably analyzed and presented
with reasonable clarity. In comparison to
institutions functioning in a similar educational
context, students' status, improvement, and/or
growth evidence indicates that the level of
student learning is at or above what would
otherwise be expected.

Level 3

Statement or Question Response Rating
4. Equity of Learning Evidence of student learning indicates

achievement gaps exist among subpopulations
of students, and these achievement gaps
demonstrate a modest decline.

Level 2
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Areas of Notable Achievement

 

 

 
Which area(s) are above the expected levels of performance? 
 
The school's overall ELA scores on SC READY were above expected levels of performance. The overall school percentage of students who

Met or Exceeded Expectations on ELA was 73.4%. This was 30.7% above our district average and significantly above both the district and

state averages at all grade levels.

 

Graph: 2016 SCREADY - Percentage of Center for Inquiry Students who Met or Exceeded Expectations by Subject

 
 
 
Describe the area(s) that show a positive trend in performance. 
 
A student by student examination of the Fall, 2016 MAP Reading reveals a decrease in the numbers of students who score at or below the

25 percentile across the grade levels. In general, as students advance through the grade levels, their overall reading levels tend to increase

as well.

Table: NWEA Grade Reports, Grades 2, 3, 4, and 5

 
 
 
Which area(s) indicate the overall highest performance? 
 
Scores on SCREADY across all grades (3, 4 & 5) also showed the highest level of performance with respect to the percentage of students

who scored above the 50th percentile on ELA. Percentages across grades ranged from 76.7% to 86% with an overall school mean of 80.5%.

 

Graph: 2016 SCREADY - Percentage of Center for Inquiry Students who Met or Exceeded Expectations by Subject

 
 
 
Which subgroup(s) show a trend toward increasing performance? 
 
A three-year examination of MAP data between 2014 and 2016 disaggregated by subgroups displays an upward trend in African American

students meeting their growth targets in math. In 2014, 28.1% of African American students met their growth rates. By 2016, this increased to

39.1%.

 

Table: Percent of Students Meeting MAP Fall to Spring Growth Target - 3 Year Trend by Subgroups

 
 
 
Between which subgroups is the achievement gap closing? 
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Even though the percentages of students meeting their growth targets do not display a straight linear progression, the gap between

Caucasian and African-American students has decreased between 2014 and 2016. Over these three years, differences between these two

groups changed from 12.9% to 10.5% in math and from 20.1% to 4.4% in reading.

 

Table: Percent of Students Meeting MAP Fall to Spring Growth Target - 3 Year Trend by Subgroups

 
 
 
Which of the above reported findings are consistent with findings from other data sources? 
 
Overall, trends in ELA (SCREADY) and Reading (MAP) are consistent. Further, strengths displayed at the standards or goal area levels on

both tests are also similar.

 

Table: Center for Inquiry 2015-2016 SC Ready Results by Standards Assessed for ELA 
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Areas in Need of Improvement

 

 

 
Which area(s) are below the expected levels of performance? 
 
Overall math scores on SC READY and MAP for all grade levels are below ELA and Reading levels. A schoolwide analysis of the strength

and weaknesses was completed to ascertain any specific patterns.

 

Graph: 2016 SCREADY - Percentage of Center for Inquiry Students who Met or Exceeded Expectations by Subject

 

Table: Percent of Students Meeting MAP Fall to Spring Growth Target - 3 Year Trend by Subgroups

 
 
 
Describe the area(s) that show a negative trend in performance. 
 
A close examination of students scoring met or higher on SCPASS between 2014 and 2016 show that there is a slight decline between 4th

grade and 5th grade scores in both social studies and science. Even though the scores are relatively high in 2016, there still seems to be a

decline as students move from 4th to 5th grade.

 

Graph: Percent of Students Scoring Met or Higher on 2016 PASS by Grade

 
 
 
Which area(s) indicate the overall lowest performance? 
 
Number Sense appears to be an area of weakness for students across all grades. SCREADY data displays 37.2% (3rd grade), 42.9% (4th

grade), and 39.5% (5th grade) of students as low in this area.  

 

Table: Center for Inquiry 2015-2016 SC Ready Results by Standards Assessed for Math

 
 
 
Which subgroup(s) show a trend toward decreasing performance? 
 
Overall, there appears to be a decreasing trend in the percentage of all students not reaching their growth target from 2014-2016 in their

scores on MAP Reading and Math. This trend seems to be consistent across male and female and Caucasian and African-American

students. Further delineation is not recommended as the n counts are too low to warrant interpretation.

	

Table: Percent of Students Meeting MAP Fall to Spring Growth Target - 3 Year Trend by Subgroups
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Between which subgroups is the achievement gap becoming greater? 
 
Even though we only have one year of data on SCREADY of ELA and Math, it is notable that girls perform higher than boys on the ELA

section of the test as measured by the percent of students meeting or exceeding performance level expectations (82.5% vs. 64.6%). The

difference between this sub-group is not as dramatic in math, however, the reverse appears to be the case in math; boys perform at a higher

rate than girls (58.5% vs. 50.8%).

 

Chart: 2016 SC READY-Percent of Students Meeting or Exceeding Performance Level Expectations and Percent of Students Scoring Higher

than the 50th Percentile by Subgroup in ELA and Math

 
 
 
Which of the above reported findings are consistent with findings from other data sources? 
 
Math MAP data displays weaknesses in the areas of Number Sense and Algebraic Thinking and Operations.  
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 3
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AdvancED Assurances 
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Introduction
 
AdvancED Policies and Procedures outline certain requirements that all institutions must meet in order to be in compliance. Institutions are

required to verify whether or not they meet these requirements by answering a series of questions and in some cases, attaching evidence for

review.

 

By responding to the questions in ASSIST and attaching evidence when required, the institution has verified whether it meets or does not

meet each of the Assurances for Accreditation.
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AdvancED Assurances

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
1. The institution has read, understands, and

complies with the AdvancED Policies and
Procedures.

Yes

Label Assurance Response Comment Attachment
2. The institution has reported all substantive

changes in the institution that affect the scope
and/or have an impact on the institution's ability
to meet the AdvancED standards and policies.
Such changes include, but are not limited to:
- Restructuring (merging, opening, or closing) of
the institution or institution(s) within its
jurisdiction
- Mission and purpose of the institution
- Governance structure of the institution,
including changing to a charter school/school
system, being the subject of a state takeover, or
a change in ownership
- Grade levels served by the institution
- Staffing, including administrative and other
non-teaching professionals personnel
- Available facilities, including upkeep and
maintenance
- Level of funding
- School day or school year
- Establishment of an additional location
geographically apart from the main campus
- Student population that causes program or
staffing modification(s)
- Available programs, including fine arts,
practical arts and student activities

Yes

Label Assurance Response Comment Attachment
3. The institution implements a written security

and crisis management plan which includes
emergency evacuation procedures and
appropriate training for stakeholders. Attach the
security and crisis management plan. (optional)

Yes

Label Assurance Response Comment Attachment
4. The institution monitors all financial transactions

through a recognized, regularly audited
accounting system.

Yes

Label Assurance Response Comment Attachment
5. The institution engages in a continuous

improvement process and implements an
improvement plan. Attach the improvement plan
if the plan is not located in AdvancED's
Adaptive System of School Improvement
Support Tools (ASSIST).

Yes CFI Goals 2016
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Center for Inquiry 
Stakeholder Feedback Data Document 
 
Survey Administration 

Center for Inquiry administered parent, student, and certified staff stakeholder feedback 
surveys with fidelity in regards to administration procedures using the AdvancED® ASSIST™ 
platform. This was the first administration of the AdvancED® stakeholder feedback surveys in 
our school system.  Therefore, there is no comparison data to previous survey administrations. 
However, our school has additional survey data from other sources that will support us in 
analyzing comparison data. Surveys were administered online using the link provided for each 
of the surveys. Paper copies of the parent, student, and certified staff surveys were available in 
multiple languages. Any responses from the paper surveys were entered into the online surveys 
by school staff.  Parents were encouraged to participate in the surveys through a variety of 
means including social media platforms, phone calls, emails, and the school’s weekly 
newsletter. Parents were also provided opportunities to participate in the survey by using the 
computers at the school. Additionally, computers were set up during the school’s family 
Curriculum Night to encourage and facilitate completion. Students used their devices to 
complete the surveys at school where they had assistance in accessing the survey. All certified 
staff members were encouraged to participate. The required response rates for parents, 
students, and certified staff were met for the Center for Inquiry. 
 
Stakeholder Feedback Results and Analysis 

All stakeholder survey results were reviewed, disaggregated, and analyzed to look for high and 
low responses. The high/low responses were used in deciding upon the areas of notable 
achievement and areas in need of improvement. The district and school leaders are currently 
using the results from stakeholder surveys as part of the continuous improvement process.  
 
The stakeholder surveys administered were based on a 5-point scale. Results were ranked 
based on average score to determine the highest and lowest level of satisfaction from 
stakeholders. The tables below show the indicator ratings compiled on student, parent, and 
certified staff surveys. 
  



 
 
Areas of Notable Achievement 

Which areas indicate the overall highest level of satisfaction or approval? 

Overall averages for all three groups surveyed, parents, staff, and students, were high. All 
averages for parents are above 4.0 and ranged from 4.29 to 4.71 with 4.52 being the overall 
mean of the responses. 
 
The two highest averages among parents (96.52% and 95.69% strongly agreed or agreed 
respectively) were in response to: “My child sees a relationship between what is being taught 
and his/her everyday life” and “Our school provides opportunities for stakeholders to be 
involved in the school.” Highest average rating for students (4.97 or 98% agree) were”In my 
school my principal and teachers want every student to learn” and “My teachers want me to do 
my best work.”  These ratings are consistent with the inquiry philosophy and mission of the 
school and the importance that CFI places on its school-wide learning community.  
 
Averages for staff responses were also high with all being above 4 with the exception of 
providing support staff services 3.91 (discussed below).  The average response rating for staff 
was 4.49 with a range of 3.91 to 4.92.  Of the 53 items that staff responded to, 25 items 
received a 100% rating of Agree or Strongly Agree. Again, this speaks to the collaborative 
nature of the inquiry and the extent, as a school, we attempt to operationalize this philosophy 
throughout the school. 
 
Which areas show a trend toward increasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback.  Past survey results are not 
available and were not compared for the purpose of this report. 
 
 
Which of the above reported findings are consistent with findings from other 
stakeholder feedback sources? 

Results from South Carolina Department of Education school climate surveys are not 
disaggregated by school. Thus the Center for Inquiry’s data is combined with Summit Parkway 
Middle School’s data. Additionally, we only have 44 5th grades who would take the survey 
which would be combined with their hundreds. Therefore, we do not rely on that as a valid 
measure from which to gather information.  
 
We utilize a variety of methods for collecting feedback. Individual classroom teachers as well as 
the school have a Parent Communication plan that allows us to handle the day to day business. 
Further because our parents provide their own transportation, both teachers and parents have 
daily opportunities to interact on a personal basis. Regular ongoing communication is also 
provided through our Homeroom Parents who meet monthly with a Volunteer Coordinator. 



Any parent feedback or concerns are brought immediately to attention of school staff. Each 
nine weeks teachers and the administration invites parents to share their thoughts about our 
Student Progress Reports. Surveys, interviews, and different analyzes of student classroom 
interactions have also been conducted in conjunction with cross-sectional and longitudinal 
studies regarding school satisfaction,  transition to middle school, and the value of school talk.  
All of these studies support the AdvancED survey results in that they display a high level of 
satisfaction among all the stakeholders and a strong correlation to the value of inquiry learning 
and sense of community.      



 
Areas in Need of Improvement 

Which areas indicate the overall lowest level of satisfaction or approval? 

Results between the parent and the staff surveys were consistent in their rankings of lowest 
level of satisfaction. Both staff and parents ranked support services provided by the school low 
(3.91 and 4.18 respectively). As a magnet school, we do not have full-time staff in the areas of  
support services. Specifically, we share a resource teacher, school psychologist, nurse, and 
speech pathologist with another school and only have access to a school counselor 6 days a 
month.  One instructional aide serves as our technology specialist and handles our library. 
Supplemental school funding pays for two temporary aide positions to provide academic 
assistance. Support staff are often stretched to provide high quality student services.   
 
Results from the student survey indicated all ratings were in the 4 level except for the 
responses to “My principal and teachers ask me what I think about school.” This may be due to 
the fact that the CFI attempts to operate in a democratic setting where everyone has “Rights 
and Responsibilities” by which to live and learn.  The school employs a Student Voice 
Committee with representation from all classes where students generate concerns and ideas 
for improving the school. Additionally, any school business is brought before the entire school 
at our school-wide weekly Gatherings. Because this democratic process is embedded within our 
structure, it’s possible that students don’t connect these structures to being “asked” about 
school.  

Which areas show a trend toward decreasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback.  Past survey results are not 
available and were not compared for the purpose of this report. 
 
 
What are the implications for these stakeholder perceptions? 

The school will continue to work with its partner schools to facilitate schedules of support staff 
to ensure that student contact time is maximized. Library time has been reallocated and a 
volunteer schedule has been implemented to provide opportunities for student to access books 
in a more efficient fashion. And, teachers have adjusted class schedules to ensure the best use 
of classroom schedules for instructional aides. 
 
 
Which of the above reported findings are consistent with findings from other 
stakeholder feedback sources? 

Results regarding staff and parents rankings of school support services is consistent with formal 
and informal feedback collected in the past and during the AdvancED self-assessment process. 



Data has not indicated dissatisfaction with the actual services, just a desire to have more staff 
time available for assistance.  



 
Additional Data and Analysis 



Center for Inquiry 
Student Performance Data Document 
 
Brief summary of the data your institution uses for decision-
making. 

The Center for Inquiry uses the standardized assessments mandated by the state of South 
Carolina in compliance with state and federal regulations to inform instruction and evaluate 
program effectiveness. These assessments include the following: 
 
The South Carolina College-and Career-Ready Assessments (SC READY) are statewide 
assessments in English language arts (ELA) and mathematics that will meet all of the 
requirements of Acts 155 and 200, the Elementary and Secondary Education Act (ESEA), the 
Individuals with Disabilities Education Improvement Act (IDEA), and the Assessments Peer 
Review guidance.  All students in grades 3–8 are required to take the SC READY except those 
who qualify for the South Carolina National Center and State Collaborative (SC-NCSC).  
 
The South Carolina Palmetto Assessment of State Standards (SCPASS) is a statewide science and 
social studies assessment administered to students in grades 4-8. All students in these grade 
levels are required to take the SCPASS except those who qualify for the South Carolina 
Alternate Assessment (SC-Alt). 
 
The district also uses NWEA’s Measure of Academic Progress (MAP) as a formative assessment 
to guide instruction.  Richland Two administers the MAP reading and mathematics tests in 
grades 2-8. The MAP tests are computer adaptive assessments that are given in the fall and 
again in the spring to monitor student progress and inform instruction. 
  



 
Summary of student performance at your institution. 

Provide documentation or a brief description about how results from your assessments prove 
that: 
 
1) The assessments you use are aligned to your curriculum. 
Teachers have developed a CFI Planning Template which incorporates guiding questions to 
ensure that our integrated units incorporate state standards. Within this template is an 
assessment component for planning informal assessment measures. Along with this and other 
classroom-based assessments CFI also uses formal assessments tied to state subject area 
standards. Results from MAP and SC READY are used by teachers to evaluate areas of specific 
strengths and weaknesses. For example, the overall writing scores on SC READY were high 
across all three grade levels. Additionally, between 20-25% of students in grades 2-5 scored 
above the 90% in MAP Reading. These findings, along with the individual student-level data 
collected by teachers, inform curriculum planning.  
 
 
2) All instruction is based on high priority curricular needs. 
Because CFI is a small magnet school with 44 students per grade level, subgroup comparisons 
can often be problematic. Therefore, data is analyzed on an individual student level to fine-tune 
any instructional support necessary. For example, two aides provide instructional support 
within the classroom setting and monitor individual student progress when students are 
identified below the 25% on MAP. Teachers in second grade provide on-going after school 
support to students in a small group setting, and resources are provided to assist teachers with 
specific instructional needs. As well, strategies are in place for helping teachers to differentiate 
curriculum for students. Curricular structures and engagements are designed to help students 
practice, re-enforce, and extend their learning.  
 
Areas of Notable Achievement 
1.      Which area(s) are above the expected levels of performance? 
The school’s overall ELA scores on SC READY were above expected levels of performance. The 
overall school percentage of students who Met or Exceeded Expectations on ELA was 73.4%. 
This was 30.7% above our district average and significantly above both the district and state 
averages at all grade levels.  
 
Graph: 2016 SCREADY – Percentage of Center for Inquiry Students who Met or Exceeded 
Expectations by Subject 
 
2.      Describe the area(s) that show a positive trend in performance. 
A student by student examination of the Fall, 2016 MAP Reading reveals a decrease in the 
numbers of students who score at or below the 25 percentile across the grade levels. In 
general, as students advance through the grade levels, their overall reading levels tend to 
increase as well.  



Table: NWEA Grade Reports, Grades 2, 3, 4, and 5 
 
3.      Which area(s) indicate the overall highest performance? 
Scores on SCREADY across all grades (3, 4 & 5) also showed the highest level of performance 
with respect to the percentage of students who scored above the 50th percentile on ELA. 
Percentages across grades ranged from 76.7% to 86% with an overall school mean of 80.5%. 
 
Graph: 2016 SCREADY – Percentage of Center for Inquiry Students who Met or Exceeded 
Expectations by Subject 
 
4.      Which subgroup(s) show a trend toward increasing performance? 
A three-year examination of MAP data between 2014 and 2016 disaggregated by subgroups 
displays an upward trend in African American students meeting their growth targets in math. In 
2014, 28.1% of African American students met their growth rates. By 2016, this increased to 
39.1%. 
 
Table: Percent of Students Meeting MAP Fall to Spring Growth Target – 3 Year Trend by 
Subgroups 
 
5.      Between which subgroup is the achievement gap closing? 
Even though the percentages of students meeting their growth targets do not display a straight 
linear progression, the gap between white and black students has decreased between 2014 and 
2016. Over these three years, differences between these two groups changed from 12.9% to 
10.5% in math and from 20.1% to 4.4% in reading. 
 
Table: Percent of Students Meeting MAP Fall to Spring Growth Target – 3 Year Trend by 
Subgroups 
 
6.    Which of the above reported findings are consistent with findings from other data sources? 
Overall, trends in ELA (SCREADY) and Reading (MAP) are consistent. Further, strengths 
displayed at the standards or goal area levels on both tests are also similar. 
 
Table: Center for Inquiry 2015-2016 SC Ready Results by Standards Assessed for ELA   
 
Areas in Need of Improvement 
1.      Which area(s) are below the expected levels of performance? 
Overall math scores on SC READY and MAP for all grade levels are below ELA and Reading 
levels. A schoolwide analysis of the strength and weaknesses was completed to ascertain any 
specific patterns.  
 
Graph: 2016 SCREADY – Percentage of Center for Inquiry Students who Met or Exceeded 
Expectations by Subject 
 



Table: Percent of Students Meeting MAP Fall to Spring Growth Target – 3 Year Trend by 
Subgroups 
 
2.      Describe the area(s) that show a negative trend in performance. 
A close examination of students scoring met or higher on SCPASS between 2014 and 2016 show 
that there is a slight decline between 4th grade and 5th grade scores in both social studies and 
science. Even though the scores are relatively high in 2016, there still seems to be a decline as 
students move from 4th to 5th grade. 
 
Graph: Percent of Students Scoring Met or Higher on 2016 PASS by Grade 
 
3.      Which area(s) indicate the overall lowest performance? 
Number Sense appears to be an area of weakness for students across all grades. SCREADY data 
displays 37.2% (3rd grade), 42.9% (4th grade), and 39.5% (5th grade) of students as low in this 
area.    
 
Table: Center for Inquiry 2015-2016 SC Ready Results by Standards Assessed for Math 
 
4.      Which subgroup(s) show a trend toward decreasing performance? 
Overall, there appears to be a decreasing trend in the percentage of all students not reaching 
their growth target from 2014-2016 in their scores on MAP Reading and Math. This trend 
seems to be consistent across male and female and white and black students. Further 
delineation is not recommended as the n counts are too low to warrant interpretation. 
 
Table: Percent of Students Meeting MAP Fall to Spring Growth Target – 3 Year Trend by 
Subgroups 
 
5.      Between which subgroup is the achievement gap becoming greater? 
Even though we only have one year of data on SCREADY of ELA and Math, it is notable that girls 
perform higher than boys on the ELA section of the test as measured by the percent of students 
meeting or exceeding performance level expectations (82.5% vs. 64.6%). The difference 
between this sub-group is not as dramatic in math, however, the reverse appears to be the case 
in math; boys perform at a higher rate than girls (58.5% vs. 50.8%). 
 
Chart: 2016 SC READY-Percent of Students Meeting or Exceeding Performance Level 
Expectations and Percent of Students Scoring Higher than the 50th Percentile by Subgroup in 
ELA and Math 
 
6.      Which of the above reported findings are consistent with findings from other data 
sources? 
Math MAP data displays weaknesses in the areas of Number Sense and Algebraic Thinking and 
Operations.  
  



 
Document or describe the degree to which all of your summative 
assessments are valid, reliable, and unbiased. 

The SC Ready, SCPASS, and EOCEP tests are statewide assessment programs managed under 
contract by Data Recognition Corporation (DRC). At the conclusion of testing, DRC performs 
several statistical analyses to verify the validity and reliability of the assessments. Reliability 
indices for each of these tests are calculated using coefficient alpha (Cronbach 1951). 
Additionally, both the standard error of measurement and conditional standard errors of 
measurement are computed.  DRC also provides validity evidence based on (1) test content, (2) 
internal structure, and (3) relations to other variables. The most recent technical reports for 
these assessments can be found at South Carolina Department of Education’s 
website: http://ed.sc.gov/tests/assessment-information/archives/technical-reports/. 
 
NWEA regularly conducts and publishes studies on the reliability and validity of the MAP tests. 
Detailed information about these studies are found in the NWEA Technical Manual For MAP 
and MPG. The computer adaptive nature of the MAP tests prevents NWEA from using 
traditional test-retest or parallel form methodologies to establish reliability. Instead, NWEA 
calculates correlations between tests spread across several months but “comparable in content 
and structure, differing only in the difficulty level of its items.” They refer to this as “stratified, 
randomly-parallel form reliability.” As a second measure, they examine the correlations of MAP 
scores from tests taken in one term with the same students tested the following fall or spring 
term. According to the technical manual NWEA uses four methods to establish validity. First, 
content validity is “developed by carefully mapping into a test blueprint the content standards 
being used by the educational entity commissioning the test.” NWEA also uses concurrent 
assessments to establish validity. Concurrent validity is “expressed in the form of a Pearson 
correlation coefficient between the total domain area RIT score and the total scale score of 
another established test designed to assess the same domain area.” NWEA also has also 
established predictive validity. They express predictive validity as Pearson correlation 
coefficients between the total RIT score and the total scale score of another established test. 
Finally, criterion-related validity is expressed as the point-measure correlation between a MAP 
score and a proficient-not proficient designation on a state assessment. 
 
Northwest Evaluation Association (2011, January), Technical Manual For Measures of Academic Progress® (MAP®) 
and Measures of Academic Progress for Primary Grades (MPG). Portland, OR 
 
Provide documentation or a brief description about how you 
ensure all assessments are administered with complete fidelity to 
administrative procedures. 

Richland School District Two administers all assessments with complete fidelity to 
administrative procedures.  The district has several board policies and administrative rules that 

http://ed.sc.gov/tests/assessment-information/archives/technical-reports/


address this issue. District Policy ILB was adopted in 1986 and revised in 2003 to establish the 
basic structure for administering standardized tests. This policy states the following: 
 

“All mandatory tests administered by or through the state board 
of education to the students of the district will be administered in 
accordance with state law and regulations. Violation of any state 
law or regulation or any of the guidelines in this policy will subject 
the individual to liability and may lead to criminal proceedings 
(resulting in fines and/or imprisonment), termination, suspension 
or revocation of administrative and/or teaching credentials. The 
same policy will be followed for district mandated testing. 
Individuals will adhere to all procedures specified in all operating 
manuals governing the mandated assessment programs.” 
 

Additionally, administrative Rule ILB-R states that the district and schools “will keep all tests 
and test materials under lock and key in a central location both before and after testing” and 
that “all applicable mandated state testing security procedures will be followed.” This rule also 
states that “no employee of the district will knowingly or willfully violate security procedures, 
including but not limited to the following: 
 

• Give examinees access to test questions prior to testing. 
• Copy, reproduce, or use in any manner inconsistent with test security regulations all 

or any portion of any secure test booklet. 
• Coach examinees during testing or alter or interfere with examinees’ responses in any 

way. 
• Make answer keys available to examinees. 
• Failure to follow security regulations for distribution and return of secure tests as 

directed or failure to account for all secure test materials before, during and after 
testing. 

• Participate in, direct, aid, counsel, assist in, encourage or fail to report any of the acts 
prohibited in this section. 

 
Policy ILBB was adopted in 1981 and most recently revised in 2007 to establish the basic 
structure for implementation of the statewide assessment program. This policy states that “All 
students attending district schools will participate in the statewide assessment program as 
mandated by current applicable laws and regulations.” This policy also requires the district to 
“comply with administrative rules prepared by the administration as well as federal and state 
laws and regulations in the implementation of the statewide assessment program.” 
Administrative Rule ILBB-R states that “district will provide appropriate in-service training for 
staff, including newly employed certified personnel, involved in implementing the statewide 
assessment program.” 
 



The specific procedures to be followed during test administrations are outlined in the test 
administration manuals for the specific tests. The manuals include an excerpt from Section 59-
1- 445 of the South Carolina Code of Laws, a summary of Section 59-1-447 of the Code of Laws, 
and the entirety of State Board of Education Regulation 43-100. 
 
Data supporting your institution’s Student Performance 
Diagnostic Questions and the summaries given at the beginning of 
this document. 
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CFI School Improvement Council 
Goals for Improvement 

Prepared in 2016 
 
The Center for Inquiry School Improvement Council supports the mission and goals of the school, 
and shares in its long-term plans to encourage learning and community engagement.  
 
Center for Inquiry Mission Statement 
The students, parents, and staff of the Center for Inquiry, a genuine collaboration between the 
University of South Carolina and Richland School District Two, are responsible for developing 
ourselves as more thoughtful, caring, and intelligent people who delight in learning and are committed 
to creating a more compassionate, equitable, knowledgeable, and democratic world! 
 

Goals 
LEARNING 
Actively engage all students in a relevant and challenging curriculum to prepare them for a 
global society. 
Goal: Support literacy in the curriculum by growing the media resource center and developing our 
relationship with the Richland County Public Library, particularly the Sandhills Branch. 
Objectives: 
Review curriculum text sets, class sets, and big books and list priorities for purchasing these. 
Investigate developing a housing or storage system for checking out resources such as text sets. 
Investigate the process and infrastructure used at other school media centers where e-books are 
downloaded. 
Help to establish an exemplary environment for reading and learning. 
Develop a wish list and establish a budget for acquiring furniture, books, and other media resources. 
Ensure that book fair proceeds go to teacher classrooms for more books. 
Integrate current events into the Social Studies and Science curricula. Promote increased use of 
newspapers, children’s periodicals (e.g. Nat Geo Kids and Ranger Rick), and Studies Weekly.  
Investigate grant possibilities and funding sources to supplement the media center budget. 
Work with local library community contacts to provide resources 
 
Goal:  Develop infrastructure that promotes inquiry-based learning, spanning the curriculum and 
incorporating principles of sustainability, critical literacy, and social justice. 
Objectives: 
Encourage use of primary sources in classrooms, working towards accurate teaching of history. 
Increase resources in the forms of materials, guest speakers, and field studies.  
Provide coaching to teachers in a regular, meaningful way.  
Investigate and support service-learning opportunities for students and faculty. 
 
Goal: Investigate options for making world language lessons accessible to all students in the school. 
Objectives: 
Explore solutions used by other schools. 
Check options for world language student interns from USC. 
 



Goal: Support expansion of technology in the classroom and use of new devices integrated into the 
classroom. 
Objectives: 
Pursue business resources to complement technology resources. 
Support the development of a plan for the most efficient storage and use of technology in the building. 
 
Goal: Monitor and report student progress related to academic standards. 
Objectives: 
Continue supporting professional development related to student evaluation and assessment. 
Provide logistical support for teachers for writing narrative assessments and conducting student-led 
conferences.  
Review test data as applicable. 
 
Recruit, Employ, and Support Individuals who engage students in relevant learning.  
Goal: Support professional development of CFI faculty and staff. 
Objectives: 
Continue supporting an annual faculty retreat. 
Support faculty coaching and mentoring of each other. 
Continue partnership with the University of South Carolina. 
Continue mentoring teacher interns, and learning from them as they present and teach. 
Continue hosting conferences such as Inquiry Matters, which involve teachers from CFI and around 
the United States.  
Investigate additional grant possibilities to supplement professional development. 
Increase level of financial support for teachers to attend conferences. 
 
Goal: Support teachers in the pursuit of National Board certification and recertification.  
Objectives: 
Maintain current level of financial support for National Board candidates. 
Encourage strategies to assist National Board teacher candidates, including video recording, reading, 
critiquing, editing, and supporting the writing process.  
 
Goal: Support faculty and staff in maintaining inquiry-based learning. 
Objectives: 
Provide faculty development through sending faculty to conferences, purchasing relevant professional 
resources, and directing volunteer support toward curriculum conversations. 
Assist with funding to allow teachers to visit other inquiry-based schools. 
Work closely with literacy coach to ensure most effective strategies are implemented to teach and 
encourage reading.  
 
COMMUNITY 
Create an environment that supports the engagement of students in learning. 
Goal: Support involvement in activities that promote authentic life-long learning, such as learning 
how to learn, questioning, focusing on current events as an avenue for expanding learning potential. 
Objectives: 



Promote student involvement in extracurricular activities such as the arts, Math Club, and Lego 
League. 
Evaluate non-district related after-school activities on a regular basis, ensuring that after-school 
offerings are appropriate, diverse, educational, affordable, and fun. 
 
Goal: Create, support, and maintain a safe, secure, sustainable environment. 
Objectives: 
Provide resources for parents, teachers, and students on cyber safety and appropriate use of 
technology and devices. 
Explore options for traffic control at pedestrian crosswalks near school and review parking lot/pick-up 
line rules to ensure student safety. 
Develop a comprehensive physical plan for campus that supports this curriculum and the school’s 
green initiative.  
Develop a plan to raise student and family awareness for need to reduce waste and promote energy 
efficiency in the school.  
Expand recycling efforts and involve community resources such as Eagle Scouts in developing 
garden spaces and in creating a school-wide composting program.  
  
Cultivate relationships with families, schools, and the community 
Goal: Support education about inquiry-based learning. 
Objectives: 
Invite family members, students, and community participation in workshops, programs, and other CFI 
activities such as school-wide gatherings, picnics, and special events. 
Develop a communications plan, including preferred methods of communication such as phone, e-
mail, Facebook, Instagram, and others. 
Continue disseminating information through Center Connections.  
 
Goal: Provide support for new families. 
Objectives: 
Develop an overview of CFI designed for orienting new families. 
Create a mentoring network to assist with the transition of new families into the CFI learning 
community. 
Actively recruit volunteers to assist with the transition needs of new families. 
 
CHARACTER 
Goal: Encourage students to be responsible members of their community, both at CFI and the world 
at large. 
Objectives:  
Continue to articulate the Center for Inquiry Rights and Responsibilities, allowing children to create 
their own sets of guidelines. 
Recognize and support classes in their community service and social justice projects. 
Continue to support and encourage school-wide service projects such as “Passing of the Cans” and 
book drives for other communities.  
 
  



JOY 
Cultivate a love of learning in CFI students. 
Goal: Provide students with a supportive, encouraging, and happy environment, so that they learn to 
love the process of learning and questioning. 
Objectives:  
Continue special CFI traditions that foster a strong sense of school community, including gatherings, 
Splash Day, school-wide field studies, and graduation.  
Encourage students K-5 as they work on expert projects, student-driven explorations of various topics 
in many disciplines. 
Support physical activity and play through recess and activities such as “morning milers.” 
Support special projects in the CFI garden. 
 



Average SD + D Neutral A + SA

4.43 8.70% 1.74% 89.57%

4.52 2.61% 5.22% 92.17%

4.29 7.21% 11.71% 81.08%

4.47 5.22% 6.96% 87.83%

4.55 5.22% 3.48% 91.30%

4.57 1.74% 5.22% 93.04%

4.70 2.61% 3.48% 93.91%

4.61 3.51% 3.51% 92.98%

4.42 4.63% 4.63% 90.74%

4.56 1.77% 6.19% 92.04%

4.51 1.80% 9.01% 89.19%

4.55 2.63% 2.63% 94.74%

4.39 5.26% 4.39% 90.35%

4.40 6.19% 7.08% 86.73%

4.57 2.61% 4.35% 93.04%

4.63 1.74% 1.74% 96.52%

4.61 1.68% 5.04% 93.28%

4.49 0.88% 12.39% 86.73%

4.54 1.79% 5.36% 92.86%

4.59 1.77% 2.65% 95.58%

4.50 1.80% 12.61% 85.59%

4.55 3.36% 4.20% 92.44%

Our school ensures that all staff members monitor and report the 

achievement of school goals.

Our school ensures that instructional time is protected and interruptions 

are minimized.

Our school ensures that the facilities support student learning.

Our school ensures the effective use of financial resources.

Our school has established goals and a plan for improving student learning.

My child is given multiple assessments to measure his/her understanding 

of what was taught.

My child is prepared for success in the next school year.

My child knows the expectations for learning in all classes.

My child sees a relationship between what is being taught and his/her 

everyday life.

Our school communicates effectively about the school's goals and 

activities.

All of my child's teachers work as a team to help my child learn.

My child has access to support services based on his/her identified needs.

My child has administrators and teachers that monitor and inform me of 

his/her learning progress.

My child has at least one adult advocate in the school.

My child has up-to-date computers and other technology to learn.

All of my child's teachers keep me informed regularly of how my child is 

being graded.

All of my child's teachers meet his/her learning needs by individualizing 

instruction.

All of my child's teachers provide an equitable curriculum that meets 

his/her learning needs.

All of my child's teachers report on my child's progress in easy to 

understand language.

All of my child's teachers use a variety of teaching strategies and learning 

activities.

Item

All of my child's teachers give work that challenges my child.

All of my child's teachers help me to understand my child's progress.

Center for Inquiry

Parent Survey Results



Average SD + D Neutral A + SA

4.54 5.04% 4.20% 90.76%

4.65 2.65% 2.65% 94.69%

4.60 1.77% 3.54% 94.69%

4.18 4.81% 19.23% 75.96%

4.66 2.59% 1.72% 95.69%

4.51 1.77% 8.85% 89.38%

4.62 3.54% 3.54% 92.92%

4.65 0.88% 4.42% 94.69%

4.54 2.59% 6.90% 90.52%

4.38 0.00% 17.09% 82.91%

4.40 2.54% 11.02% 86.44%

4.71 0.83% 5.00% 94.17%

4.36 5.08% 14.41% 80.51%

4.52 3.10% 6.43% 90.47%

Our school provides opportunities for stakeholders to be involved in the 

school.

Our school provides opportunities for students to participate in activities 

that interest them.

Overall Average

Our school's purpose statement is formally reviewed and revised with 

involvement from parents.

Our school's purpose statement is clearly focused on student success.

Our school's governing body operates responsibly and functions effectively.

Our school's governing body does not interfere with the operation or 

leadership of our school.

Our school shares responsibility for student learning with its stakeholders.

Our school provides students with access to a variety of information 

resources to support their learning.

Our school provides qualified staff members to support student learning.

Item

Our school has high expectations for students in all classes.

Our school provides a safe learning environment.

Our school provides an adequate supply of learning resources that are 

current and in good condition.

Our school provides excellent support services (e.g., counseling, and/or 

career planning).



Indicator Average

1.1 4.50

1.3 4.52

2.2 4.36

2.3 4.31

2.4 4.48

2.5 4.57

3.1 4.49

3.3 4.58

3.5 4.57

3.6 4.46

3.8 4.52

3.9 4.36

3.10 4.36

3.12 4.15

4.1 4.62

4.2 4.50

4.3 4.65

4.4 4.65

Instructional time, material resources and fiscal resources are sufficient to support the purpose and 

direction of the system, individual schools, educational programs and system operations.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

Grading and reporting are based on clearly defined criteria that represent the attainment of content 

knowledge and skills and are consistent across grade levels and courses.

The system and its schools provide and coordinate learning support services to meet the unique 

learning needs of students.

The system engages in a systematic process to recruit, employ and retain a sufficient number of 

qualified professional and support staff to fulfill their roles and responsibilities and support the 

purpose and direction of the system, individual schools and educational programs.

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

The system operates as a collaborative learning organization through structures that support 

improved instruction and student learning at all levels.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

The governing body operates responsibly and functions effectively.

The governing body ensures that the leadership at all levels has the autonomy to meet goals for 

achievement and instruction and to manage day-to-day operations effectively.

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose 

and direction.

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

The system’s curriculum provides equitable and challenging learning experiences that ensure all 

students have sufficient opportunities to develop learning, thinking and life skills that lead to success 

at the next level.

Center for Inquiry

Parent Survey Results by Indicator

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.

The school leadership and staff at all levels of the system commit to a culture that is based on shared 

values and beliefs about teaching and learning and supports challenging, equitable educational 

programs and learning experiences for all students that include achievement of learning, thinking 

and life skills.

Indicator Description



Indicator Average

4.6 4.32

5.4 4.40

5.5 4.52

4.47

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average

Indicator Description



Center for Inquiry

Three Highest and Three Lowest Indicator Averages

4.65 4.65 4.62 

4.32 4.31 

4.15 

2.00

2.50

3.00

3.50

4.00

4.50

5.00

Indicator 4.3 Indicator 4.4 Indicator 4.1 Indicator 4.6 Indicator 2.3 Indicator 3.12



124

0

16

11

20

26

27

21

0

0

1

0

1

0

1

82

42

2

105

0

4

31

0

5

74

Race of the oldest child at this school:

Total Number of Respondents:

Gender of the oldest child at this school:

Female

Male

Grade Level of the oldest child at this school:

8th grade

9th grade

10th grade

11th grade

12th grade

3rd grade

4th grade

5th grade

6th grade

7th grade

White

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races

Hispanic

Not Hispanic or Latino

Ethnicity of the oldest child at this school:

Demographics of Parent Survey Respondents

Center for Inquiry

Pre-K

1st grade

2nd grade

K



Average Disagree Not Sure Agree

4.86 0.00% 8.59% 91.41%

4.40 8.80% 18.40% 72.80%

4.97 0.00% 1.56% 98.44%

4.97 0.00% 1.60% 98.40%

4.27 4.80% 34.40% 60.80%

3.68 23.28% 32.76% 43.97%

4.84 2.59% 4.31% 93.10%

4.48 5.17% 20.69% 74.14%

4.92 0.00% 5.04% 94.96%

4.83 2.52% 5.04% 92.44%

4.61 2.52% 18.49% 78.99%

4.59 2.52% 14.17% 78.15%

4.71 1.67% 14.17% 84.17%

4.42 9.17% 16.67% 74.17%

4.90 0.00% 5.83% 94.17%

4.78 0.00% 13.33% 86.67%

4.69 1.67% 15.00% 83.33%

4.81 2.50% 6.67% 90.83%

4.69 4.17% 10.00% 85.83%

4.86 0.00% 8.33% 91.67%

4.67 3.52% 12.96% 83.52%

My school has many places where I can learn, such as the library.

My school is safe and clean.

In my school students treat adults with respect.

My principal and teachers ask me what I think about school.

My principal and teachers help me to be ready for the next grade.

My principal and teachers tell children when they do a good job.

My school has computers to help me learn.

Item

In my school I am learning new things that will help me.

In my school I am treated fairly.

In my school my principal and teachers want every student to learn.

In my school my teachers want me to do my best work.

Center for Inquiry

Elementary Student Survey Results

My teachers listen to me.

My teachers tell me how I should behave and do my work.

My teachers tell my family how I am doing in school.

My teachers use different activities to help me learn.

OVERALL AVERAGE

My school wants children in our school to help each other even if we are 

not friends.

My teachers always help me when I need them.

My teachers ask my family to come to school activities.

My teachers care about students.

My teachers help me learn things I will need in the future.



Indicator Average

1.1 4.92

2.1 4.40

2.4 4.62

3.2 4.78

3.3 4.78

3.4 4.90

3.6 4.80

3.8 4.42

3.9 4.72

3.10 4.70

4.3 4.60

4.4 4.83

4.5 4.92

4.6 4.60

5.1 3.68

5.4 4.85

5.5 4.48

4.65

Indicator Description

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.
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Elementary Student Survey Results by Indicator

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

System and school leaders monitor and support the improvement of instructional practices of 

teachers to ensure student success.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The governing body establishes policies and supports practices that ensure effective administration 

of the system and its schools.

The governing body operates responsibly and functions effectively.

Curriculum, instruction, and assessment throughout the system are monitored and adjusted 

systematically in response to data from multiple assessments of student learning and an 

examination of professional practice.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

Grading and reporting are based on clearly defined criteria that represent the attainment of content 

knowledge and skills and are consistent across grade levels and courses.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

The system provides, coordinates and evaluates the effectiveness of information resources and 

related personnel to support educational programs throughout the system.

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The system establishes and maintains a clearly defined and comprehensive student assessment 

system.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average
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Three Highest and Three Lowest Indicator Averages
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Demographics of Student Survey Respondents

Total Number of Respondents:

Grade Level:

Gender:

Boy

5th Grade

3rd Grade

4th Grade

Girl

Ethnicity:

Hispanic

Not Hispanic or Latino

Race:

White

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races



Average SD + D Neutral A + SA

4.67 0.00% 0.00% 100.00%

4.75 0.00% 0.00% 100.00%

4.83 0.00% 0.00% 100.00%

4.79 0.00% 0.00% 100.00%

4.42 0.00% 0.00% 100.00%

4.83 0.00% 0.00% 100.00%

4.50 0.00% 0.00% 100.00%

4.29 0.00% 0.00% 100.00%

4.25 0.00% 8.33% 91.67%

4.63 0.00% 0.00% 100.00%

4.29 4.17% 8.33% 87.50%

4.33 0.00% 12.50% 87.50%

4.50 0.00% 4.17% 95.83%

4.71 0.00% 0.00% 100.00%

4.71 0.00% 0.00% 100.00%

4.46 0.00% 0.00% 100.00%

4.46 0.00% 4.17% 95.83%

4.67 0.00% 0.00% 100.00%

Center for Inquiry

Staff Survey Results

All teachers in our school have been trained to implement a formal process 

that promotes discussion about student learning (e.g., action research, 

examination of student work, reflection, study teams, and peer coaching).

All teachers in our school monitor and adjust curriculum, instruction, and 

assessment based on data from student assessments and examination of 

professional practice.

All teachers in our school participate in collaborative learning communities 

that meet both informally and formally across grade levels and content 

areas.

All teachers in our school personalize instructional strategies and 

interventions to address individual learning needs of students.

All teachers in our school provide students with specific and timely 

feedback about their learning.

All teachers in our school regularly use instructional strategies that require 

student collaboration, self-reflection, and development of critical thinking 

skills.

All teachers in our school use a process to inform students of their learning 

expectations and standards of performance.

Item

All teachers in our school use a variety of technologies as instructional 

resources.

All teachers in our school use consistent common grading and reporting 

policies across grade levels and courses based on clearly defined criteria.

All teachers in our school use multiple types of assessments to modify 

instruction and to revise the curriculum.

In our school, a formal process is in place to support new staff members in 

their professional practice.

In our school, a formal structure exists so that each student is well known 

by at least one adult advocate in the school who supports that student's 

educational experience.

In our school, a professional learning program is designed to build capacity 

among all professional and support staff members.

In our school, all school personnel regularly engage families in their 

children's learning progress.

In our school, all staff members participate in continuous professional 

learning based on identified needs of the school.

In our school, all staff members use student data to address the unique 

learning needs of all students.

In our school, all stakeholders are informed of policies, processes, and 

procedures related to grading and reporting.

In our school, challenging curriculum and learning experiences provide 

equity for all students in the development of learning, thinking, and life 

skills.



Average SD + D Neutral A + SA

4.21 0.00% 4.17% 95.83%

4.63 0.00% 4.17% 95.83%

4.23 0.00% 18.18% 81.82%

4.18 0.00% 18.18% 81.82%

4.50 0.00% 0.00% 100.00%

4.23 0.00% 18.18% 81.82%

4.32 0.00% 4.55% 95.45%

4.32 0.00% 4.55% 95.45%

4.18 0.00% 4.55% 95.45%

4.23 0.00% 9.09% 90.91%

4.36 0.00% 9.09% 90.91%

4.27 0.00% 4.55% 95.45%

4.50 0.00% 0.00% 100.00%

3.91 13.64% 13.64% 72.73%

4.50 0.00% 0.00% 100.00%

4.41 0.00% 4.55% 95.45%

4.50 0.00% 4.55% 95.45%

4.50 0.00% 9.09% 90.91%

4.36 0.00% 9.09% 90.91%

4.27 0.00% 9.09% 90.91%

4.59 0.00% 4.55% 95.45%

4.50 0.00% 0.00% 100.00%

4.46 0.00% 0.00% 100.00%

Item

Our school's governing body or school board complies with all policies, 

procedures, laws, and regulations.

Our school uses multiple assessment measures to determine student 

learning and school performance.

Our school uses data to monitor student readiness and success at the next 

level.

Our school provides sufficient material resources to meet student needs.

Our school provides qualified staff members to support student learning.

Our school provides a plan for the acquisition and support of technology to 

support student learning.

Our school provides a plan for the acquisition and support of technology to 

support the school's operational needs.

Our school provides a variety of information resources to support student 

learning.

Our school has a systematic process for collecting, analyzing, and using 

data.

Our school leaders monitor data related to school continuous 

improvement goals.

Our school leaders monitor data related to student achievement.

Our school maintains facilities that contribute to a safe environment.

In our school, related learning support services are provided for all 

students based on their needs.

In our school, staff members provide peer coaching to teachers.

Our school employs consistent assessment measures across classrooms 

and courses.

Our school ensures all staff members are trained in the evaluation, 

interpretation, and use of data.

Our school has a continuous improvement process based on data, goals, 

actions, and measures for growth.

Our school provides instructional time and resources to support our 

school's goals and priorities.

Our school provides high quality student support services (e.g., counseling, 

referrals, educational, and career planning).

Our school maintains facilities that support student learning.

Our school provides protected instructional time.

Our school provides opportunities for students to participate in activities 

that interest them.

Our school's governing body or school board maintains a distinction 

between its roles and responsibilities and those of school leadership.



Average SD + D Neutral A + SA

4.71 0.00% 4.17% 95.83%

4.25 0.00% 8.33% 91.67%

4.63 0.00% 4.17% 95.83%

4.46 0.00% 4.17% 95.83%

4.71 0.00% 0.00% 100.00%

4.71 0.00% 0.00% 100.00%

4.29 0.00% 8.33% 91.67%

4.88 0.00% 0.00% 100.00%

4.75 0.00% 0.00% 100.00%

4.92 0.00% 0.00% 100.00%

4.58 0.00% 0.00% 100.00%

4.54 0.00% 0.00% 100.00%

4.49 0.32% 4.05% 95.63%

Item

Our school's purpose statement is supported by the policies and practices 

adopted by the school board or governing body.

Our school's purpose statement is formally reviewed and revised with 

involvement from stakeholders.

Our school's purpose statement is clearly focused on student success.

Our school's purpose statement is based on shared values and beliefs that 

guide decision-making.

Our school's leaders support an innovative and collaborative culture.

Our school's leaders regularly evaluate staff members on criteria designed 

to improve teaching and learning.

Our school's leaders provide opportunities for stakeholders to be involved 

in the school.

Our school's leaders hold themselves accountable for student learning.

Our school's leaders hold all staff members accountable for student 

learning.

Our school's leaders expect staff members to hold all students to high 

academic standards.

Our school's leaders ensure all staff members use supervisory feedback to 

improve student learning.

Our school's leaders engage effectively with all stakeholders about the 

school‘s purpose and direction.

Overall Average



Indicator Average

1.1 4.75

1.2 4.75

1.3 4.50

2.1 4.54

2.2 4.50

2.3 4.46

2.4 4.67

2.5 4.71

2.6 4.27

3.1 4.51

3.2 4.75

3.3 4.64

3.5 4.67

3.6 4.51

3.7 4.46

3.8 4.71

3.9 4.33

3.11 4.68

3.12 4.33

The system engages in a systematic, inclusive, and comprehensive process to review, revise and 

communicate a system-wide purpose for student success.

The school leadership and staff at all levels of the system commit to a culture that is based on shared 

values and beliefs about teaching and learning and supports challenging, equitable educational 

programs and learning experiences for all students that include achievement of learning, thinking 

and life skills.

The governing body operates responsibly and functions effectively.

The governing body establishes policies and supports practices that ensure effective administration 

of the system and its schools.

The system ensures that each school engages in a systematic, inclusive and comprehensive process 

to review, revise and communicate a school purpose for student success.

Center for Inquiry

Staff Survey Results By Indicator

Indicator Description

The system operates as a collaborative learning organization through structures that support 

improved instruction and student learning at all levels.

Teachers implement the system’s instructional process in support of student learning.

The system and all of its schools engage families in meaningful ways in their children’s education and 

keep them informed of their children’s learning progress.

The system designs and evaluates structures in all schools whereby each student is well known by at 

least one adult advocate in the student’s school who supports that student’s educational 

experience.

All staff members participate in a continuous program of professional learning.

Mentoring, coaching and induction programs support instructional improvement consistent with the 

system’s values and beliefs about teaching and learning.

The governing body ensures that the leadership at all levels has the autonomy to meet goals for 

achievement and instruction and to manage day-to-day operations effectively.

Leadership and staff at all levels of the system foster a culture consistent with the system’s purpose 

and direction.

Leadership engages stakeholders effectively in support of the system’s purpose and direction.

The system’s curriculum provides equitable and challenging learning experiences that ensure all 

students have sufficient opportunities to develop learning, thinking and life skills that lead to success 

at the next level.

Teachers throughout the district engage students in their learning through instructional strategies 

that ensure achievement of learning expectations.

Curriculum, instruction, and assessment throughout the system are monitored and adjusted 

systematically in response to data from multiple assessments of student learning and an 

examination of professional practice.

Leadership and staff supervision and evaluation processes result in improved professional practice in 

all areas of the system and improved student success.

The system and its schools provide and coordinate learning support services to meet the unique 

learning needs of students.



Indicator Average

4.1 4.50

4.2 4.45

4.3 4.20

4.4 4.43

4.5 4.27

4.6 4.16

5.1 4.41

5.2 4.20

5.4 4.30

5.5 4.32

4.48

The system engages in a systematic process to recruit, employ and retain a sufficient number of 

qualified professional and support staff to fulfill their roles and responsibilities and support the 

purpose and direction of the system, individual schools and educational programs.

Instructional time, material resources and fiscal resources are sufficient to support the purpose and 

direction of the system, individual schools, educational programs and system operations.

The system maintains facilities, services and equipment to provide a safe, clean and healthy 

environment for all students and staff.

The system demonstrates strategic resource management that includes long-range planning in 

support of the purpose and direction of the system.

Indicator Description

Professional and support staff continuously collect, analyze and apply learning from a range of data 

sources, including comparison and trend data about student learning, instruction, program 

evaluation and organizational conditions that support learning.

System and school leaders monitor and communicate comprehensive information about student 

learning, school performance and the achievement of system and school improvement goals to 

stakeholders.

Overall Average

The system provides a technology infrastructure and equipment to support the system’s teaching, 

learning and operational needs.

The system establishes and maintains a clearly defined and comprehensive student assessment 

system.

The system provides, coordinates and evaluates the effectiveness of information resources and 

related personnel to support educational programs throughout the system.

The school system engages in a continuous process to determine verifiable improvement in student 

learning, including readiness for and success at the next level.
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Three Highest and Three Lowest Indicator Averages
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Demographics of Staff Survey Respondents

Total Number of Respondents:

Position:

Administration

White

Years of Experience:

More than 20 years

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander

Two or more races

Male

Ethnicity:

Hispanic

Not Hispanic or Latino

Race:

11-20 years

Gender:

Female

Less than 1 year

1-3 years

4-10 years
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