
 

Accreditation Report

 

Bethel-Hanberry Elementary School 
 

Richland County School District 2

 
Ms. Tracy Footman 

125 Boney Road 
Blythewood, SC 29016 

Document Generated On February 24, 2017



TABLE OF CONTENTS

 

 

 

Executive Summary

 
Introduction   2
 
Description of the School   3
 
School's Purpose   4
 
Notable Achievements and Areas of Improvement   6
 
Additional Information   7
 
 

Self Assessment

 
Introduction   9
 
Standard 1: Purpose and Direction   10
 
Standard 2: Governance and Leadership   13
 
Standard 3: Teaching and Assessing for Learning   17
 
Standard 4: Resources and Support Systems   23
 
Standard 5: Using Results for Continuous Improvement   27
 
Report Summary   30
 
 

Stakeholder Feedback Diagnostic

 
Introduction   32
 
Stakeholder Feedback Data   33
 
Evaluative Criteria and Rubrics   34



 
Areas of Notable Achievement   35
 
Areas in Need of Improvement   37
 
Report Summary   39
 
 

Student Performance Diagnostic 

 
Introduction   41
 
Student Performance Data   42
 
Evaluative Criteria and Rubrics   43
 
Areas of Notable Achievement   44
 
Areas in Need of Improvement   46
 
Report Summary   48
 
 

AdvancED Assurances

 
Introduction   50
 
AdvancED Assurances   51
 



 

Executive Summary 

Accreditation Report
Bethel-Hanberry Elementary School

SY 2016-2017 Page 1
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Bethel-Hanberry Elementary School is nestled in the heart of Blythewood, S.C. and currently serves 722 students in Pre-Kindergarten

through 5th grade.  With a location just outside of Columbia, South Carolina and less than an hour from Charlotte, North Carolina,

Blythewood has always been attractive to families searching for the virtues of small town living.

 

Our school and community pride ourselves on inclusiveness, and we celebrate diversity and the unique contribution that each of us can

make.  Over the past three years Bethel-Hanberry has increased its student population by almost sixty students, and we have gained four

certified teaching positions due to our continuous growth.  Although growth and development are underway throughout the greater

Blythewood area which positively impacts our school and community, the rich southern traditions, attention to education, and celebration of

family are at the heart of the community.  Agriculture has always been an integral part of our town, and the local farmer's market continues a

long standing tradition of buying locally from the harvest of our land.  Blythewood has a strong equestrian tradition and is home to the

University of South Carolina's Equestrian Center and served as the training ground for the US Olympic equestrian teams.  Baseball is of high

interest in Blythewood, as is worship, the arts and festivals.

 

The majority of Blythewood's population is White (approximately 70%) and the town has a rapidly increasing population of over 2,100

residents.  The median household income in Blythewood is approximately $45,000 annually. 

 

Currently, Bethel-Hanberry Elementary is made up of 46% African American students, 41% White students, 6% Hispanic students, and 7% of

our students are two or more races.  49% of the student population is male and 51% is female. Additionally, 33% of our students receive free

meals, 8% receive reduced-price meals, and the remaining 59% pay full price for meals.

 

As it relates to staff, Bethel-Hanberry Elementary has almost three-fourths of its teachers with advanced degrees and has a high retention

rate of teachers.  Approximately 90% of teachers were retained from 2015-2016 to 2016-2017.  Additionally, almost 40% of the teaching staff

are National Board Certified Teachers.

 

A unique feature about Bethel-Hanberry Elementary is its rich history.  It was once a high school, a junior high school, a middle school, and is

now an elementary school.  As a result, several generations of families have attended our school.  This adds to the family atmosphere and

community that others often indicate they feel when spending time on our campus.  Several of our current teachers were once students at

our school. 

 

A current challenge that we face is the growing student population.  We are faced with being creative with our limited space in an effort to

accommodate all classes and programs which we offer to students.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
The purpose of Bethel-Hanberry's existence is to cultivate the learning opportunities provided to all students to become successful leaders.

We develop successful student leaders through empowering, engaging, and inspiring learning opportunities while nurturing creativity and

discovery.   Over the years, our community has grown tremendously, but the dedication to our BHE family has never wavered.  We are

fortunate to have the strong support of our Educational Foundation, Parent-Teacher Organization, and School Improvement Council along

with numerous volunteers who bring their talents to share with our children.  A shared vision by all of our stakeholders has truly helped us

accomplish more than we can do on our own.  Our faculty and staff are dedicated to excellence being the standard and not the goal. Through

our collective efforts, we continue our tradition of excellence as we nurture learners to lead and succeed!

 

It is important that our school-wide expectations are reflective of our school's mission.  Students are automatically learners because learning

is their first priority.  Closely tied to learning is the aspect of leading.  At our school, BHE Bears Lead by Listening Carefully, Engaging in

Safety, Acting Responsibly, and Demonstrating Respect!

 

Beliefs: 

-We believe in providing students with the highest quality educators and education.

-We believe parents are our partners and members of the school community.

-We believe collaboration within and among school, families, and community partners are essential to meet the needs of each student.

-We believe all students deserve to learn in an environment which is rich in resources and which further prepares them as 21st century

learners.

- We believe assessment is a vital part of instruction.

-We believe in making informed decisions based on data.

-We believe in capacity-building for staff.  

 

Finally, our school functions also align to the Richland School District Two Four Squares which are learning, character, community, and joy.

Specifically, at Bethel-Hanberry, these four pillars are highlighted as follows:

 

Learning

·         Engaging and rigorous learning experiences through our State standards

·         Nurturing the learning and success of all

·         Through the Jacob Javits grant (Purdue University) we are continuing with Total School Cluster Grouping (TSCG).

 

Character

·         Positive Behavioral Interventions and Supports (School-wide expectations:  Listening Carefully, Engaging in Safety, Acting

Responsibly, and Demonstrating Respect….LEADing)

·         BHE Bucks

·         PAW System

·         Character Kid Celebrations each quarter
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Community

·         Be collaborative so that everyone feels a sense of ownership

·         Continue to be a school family that is warm and welcoming to all who encounter us

·         Sharing all of the wonderful things we do with the community (newspaper, social media, etc).

 

Joy

·         Celebrate the successes of our students and staff                     	

Provide an environment that is like a home away from home for our students

 

In addition to the curricular programs, we offer extracurricular opportunities as well:

 

-Computer Club

-Chorus

-Drama

-Step

-Recycling Club

-Student Council

-Steel Drum Ensemble

-Flag Patrol

-Readers Challenge

 

Through this combination of beliefs and experiences, we cultivate the learning experiences of all students. 
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
Bethel-Hanberry Elementary was awarded the Palmetto Gold Award for our general performance in 2016. This award marks the seventh

consecutive year we were recognized as a Palmetto Gold School. We are most grateful for the support of our entire learning community. Our

longstanding history of being a community school fosters support from our entire learning community. Under the leadership of our Parent

Teacher Organization (PTO), our students, parents and supporters raised almost $40,000 for our school. Our School Improvement Council

(SIC) has provided guidance and leadership in our pursuit of excellence and our Educational Foundation has been generous in funding

multiple classroom grants to meet the needs of our diverse learners. Seven teachers have completed or started an advanced degree

program within the last year--proof that we always encourage learning at all levels.  In addition to being a Palmetto Gold School, we are also

a Silver Partner with Safe Routes to School, South Carolina United Way Bronze Award winners, and we also received a Docs Adopt School

Wellness Achievement Award. 

 

Notable achievements in the area of academics are also our overall results on the Spring 2016 SC READY and SC PASS standardized

assessments in which we exceeded the district and state averages in each of the four core content areas.  Additionally, in our second year as

a Total School Cluster Grouping site, we have increased our Gifted and Talented student population most notably among sub-groups that are

typically underrepresented in gifted programs. 

 

As it relates to improvements, we are working to increase the percentage of second grade students who meet MAP growth targets each

spring and we are also working to become a more literacy-rich environment across all grade-levels. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
Additional goals which we are working towards at Bethel-Hanberry this year are specific:

 

-Continue incorporation of the South Carolina College-and-Career Ready Standards for English Language Arts and Mathematics as well as

South Carolina Science and Social Studies Standards. 

-Maintain a school culture which cultivates learning, character, community, and joy.  Strengthen partnerships with community stakeholders. 

-Foster student-centered , technology-rich classroom experiences to redefine learning. 

-Continue the use of Positive Behavior Interventions and Support for the entire school community. 

-Create rigorous and authentic learning opportunities which result in students gaining deeper understanding of the content. 

-Raise achievement for all students through the school-wide implementation of applied gifted pedagogy and effectively differentiated

curricular practices. 

-Cultivate cultural awareness through exposure to the Fine Arts.
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Introduction
 
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the

accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in

purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement

efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's

ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential

component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction

 

The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and

beliefs about teaching and learning.  

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
1.1 The school engages in a

systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

The school's process for review,
revision, and communication of the
purpose statement is documented. The
process is formalized and implemented
on a regular schedule. The process
includes participation by representatives
from all stakeholder groups. The
purpose statement focuses on student
success.

•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

•Minutes from meetings
related to development of
the school's purpose

•Documentation or
description of the process
for creating the school's
purpose including the role
of stakeholders

•Pictures of volunteers
engaging in learning
opportunities with
students; PBIS Model and
school-wide expectations;
PBIS (BEAR Car) team
meeting minutes;
attendance/minutes from
stakeholder meeting held
before revising strategic
plan

Level 3

Indicator Statement or Question Response Evidence Rating
1.2 The school's leadership and staff

commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Commitment to shared values and
beliefs about teaching and learning is
evident in documentation and decision
making. This commitment is regularly
reflected in communication among
leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented
so that all students achieve learning,
thinking, and life skills necessary for
success. Evidence indicates a
commitment to instructional practices
that include active student engagement,
a focus on depth of understanding, and
the application of knowledge and skills.
School leadership and staff share high
expectations for professional practice.

•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

•The school's statement of
purpose

•Sample lesson plans
w/differentiation noted;
roster of students in
ALERT (gifted program);
Total School Cluster
Grouping log of
professional learning; data
records

Level 3

Accreditation Report
Bethel-Hanberry Elementary School

SY 2016-2017 Page 10
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 
Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Bethel-Hanberry Elementary strives to be a system which maintains and communicates purpose and direction for continuous improvement

that commits to high expectations for learning and shared values and beliefs.  Our strengths are that we engage in a systematic, inclusive,

and comprehensive process to review, revise, and communicate a school purpose for student success by including various stakeholders in

our stakeholder's meeting when it is time to update BHE's strategic plan.  An example is the Spring 2014 stakeholders' meeting which was

the pre-work in starting our update which took place summer and fall 2014.  Around the same time, BHE's leadership team revised our

school's mission statement so that it is meaningful to all, could be known by all, and truly reflected our purpose of existence - Nurturing

Learners to Lead and Succeed.  Our mission is not simply posted, but referenced each day as it is the pillar of our school-wide expectations

for students.  Additionally, annual survey results are made public to stakeholders so that they are able to see how the school's efforts to

obtain student success are rated. Further adding to opportunities for student success are opportunities for students to participate in

mentoring groups.  We also pride ourselves in inviting community members to the school to be part of the learning which takes place (i.e.

classroom tutors/volunteers and community readers). Student success is directly correlated to having highly qualified teachers and it is BHE's

goal to hire the best teachers to meet the needs of our students.  The school leadership and staff commit to a culture that is based on shared

values and beliefs about teaching and learning and supports challenging, equitable educational programs and learning experiences for all

students, inclusive of achievement of learning, thinking, and life skills.  As mentioned, the revised mission statement was a joint effort and

was composed  to clearly communicate our purpose for existence.  In essence, we exist in order to cultivate the learning opportunities

provided to all students such that they become successful leaders.  These successful student leaders are developed through empowering,

engaging, and inspiring learning opportunities while teachers nurture their creativity and discovery. Differentiated learning opportunities as

well as teaching strategies require teachers to design their lessons proactively and with students in mind. We have equitable education

programs, including our district's gifted education program for 2nd-5th grade students, ALERT.  Beginning in 2015-2016, Bethel-Hanberry

implemented the Total School Cluster Grouping (TSCG) model which is a researched-based academic model through Purdue University.

TSCG is a whole-school model in which heterogeneity is still maintained, however it reduces the number of achievement  levels within

classes.  This strategic placement, which relies heavily on teacher input and specific classroom practices and pedagogy, is the foundation of

Indicator Statement or Question Response Evidence Rating
1.3 The school's leadership

implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

•The school data profile

•The school continuous
improvement plan

•School PD Plan; List of
Total School Cluster
Grouping participants and
evidence of work done;
mission and vision
statements;faculty
handbook

Level 3
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teaching gifted students is at the heart of this model. All certified staff members are going through the Total School Cluster Grouping training

which shows the commitment to our shared high expectations for professional practice and the shared belief that every child in our school

can have their learning needs met.  In addition to the current state and/or district-adopted curriculum resources, BHE has incorporated

additional supplemental resources. In the way of Response to Intervention (RTI), BHE has restructured our program to make it more

consistent and aligned to the needs of the students receiving tiered academic services.  Through the combined effort of instructional staff,

school leadership and the new RTI Specialist, adults and students alike are growing. The school's leadership works to implement an ongoing

improvement process which gives clear direction for improving and supporting student learning.  This is done by making data-based

decisions to include assessment data (both standardized and school-based assessments) and through various other avenues.  The school's

tiered RTI program is more purposeful in meeting students' needs than in the past and monthly data meetings are held to review the progress

of students.  Also, in an effort to continue to focus on reading across the curriculum, additional leveled books have been purchased for

classroom libraries with more purchases to come.  The school's Educational Foundation has been of assistance in this endeavor by funding

classroom grants for reading materials as well as other instructional materials that students need.  Also in a continuous effort to improve and

support student learning, professional development opportunities for the staff are based on needs of students and staff.  To sustain our areas

of strength, it is important to continue to foster a positive relationship with our many stakeholders and continue to encourage them to have a

voice.  It is important that we also continue to have a nurturing environment which educates the whole child.  Finally, capacity needs to

continue to be built for school staff and more resources need to be allocated to them so that they can continue providing optimal learning

experiences for the students.  One area in need of improvement is the RTI program.  While this year has been a better year of providing

targeted intervention to under-performing students, there is still more to be done. Actions to improve this include continued training and

assistance for teachers providing Tier I intervention and also additional resources for Tier II and III intervention, including a certified Tier III

interventionist.  All things combined will allow us to close the achievement gap.  Another area in need of improvement is narrowing the focus

of school-wide professional development as outlined in yearly PD plans. To do this, it is important to keep the focus on the main things so

that teachers are less overwhelmed.		 
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Standard 2: Governance and Leadership

 

The school operates under governance and leadership that promote and support student performance and school effectiveness. 

Overall Rating:  3.5 

 

 

Indicator Statement or Question Response Evidence Rating
2.1 The governing body establishes

policies and supports practices
that ensure effective
administration of the school.

Policies and practices support the
school's purpose and direction and the
effective operation of the school. Policies
and practices promote effective
instruction and assessment that produce
equitable and challenging learning
experiences for all students. There are
policies and practices regarding
professional growth of all staff. Policies
and practices provide requirements,
direction for, and oversight of fiscal
management.

•Governing body policies,
procedures, and practices

•Staff handbooks

•School handbooks

Level 3

Indicator Statement or Question Response Evidence Rating
2.2 The governing body operates

responsibly and functions
effectively.

The governing body has a process to
ensure that its decisions and actions are
in accordance with defined roles and
responsibilities, a code of ethics, and
free of conflict of interest. Governing
body members participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members.  The
governing body complies with all
policies, procedures, laws, and
regulations and functions as a cohesive
unit.

•Communication plan to
inform all staff on code of
ethics, responsibilities,
conflict of interest

•List of assigned staff for
compliance

•Proof of legal counsel

•Historical compliance
data

•Governing body policies
on roles and
responsibilities, conflict of
interest

•Governing code of ethics

•Employee handbook
(district and school);
annual viewing of required
videos

Level 3
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Indicator Statement or Question Response Evidence Rating
2.3 The governing body ensures that

the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

The governing body consistently
protects, supports, and respects the
autonomy of school leadership to
accomplish goals for achievement and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a clear distinction
between its roles and responsibilities
and those of school leadership.

•Roles and responsibilities
of school leadership

•School improvement plan
developed by the school

•Stakeholder input and
feedback

•Maintenance of
consistent academic
oversight, planning, and
resource allocation

•Communications
regarding board actions

•Agendas and minutes of
meetings

Level 4

Indicator Statement or Question Response Evidence Rating
2.4 Leadership and staff foster a

culture consistent with the
school's purpose and direction.

Leaders and staff deliberately and
consistently align their decisions and
actions toward continuous improvement
to achieve the school's purpose. They
encourage, support, and expect all
students to be held to high standards in
all courses of study. All stakeholders are
collectively accountable for student
learning. School leaders actively and
consistently support and encourage
innovation, collaboration, shared
leadership, and rigorous professional
growth. The culture is characterized by
collaboration and a sense of community
among all stakeholders.

•Examples of collaboration
and shared leadership

•Examples of decisions
aligned with the school's
statement of purpose

•Examples of decisions in
support of the school's
continuous improvement
plan

•Meeting agendas and
minutes of school
organizations; school
committee/team meeting
minutes and agendas

Level 4

Indicator Statement or Question Response Evidence Rating
2.5 Leadership engages stakeholders

effectively in support of the
school's purpose and direction.

Leaders consistently communicate
effectively with appropriate and varied
representatives from stakeholder
groups, provide opportunities for
stakeholders to shape decisions, solicit
feedback and respond to stakeholders,
work collaboratively on school
improvement efforts, and provide and
support meaningful leadership roles for
stakeholders. School leaders' proactive
and persistent efforts result in
measurable, active stakeholder
participation; positive engagement in the
school; a strong sense of community;
and ownership.

•Minutes from meetings
with stakeholders

•Copies of surveys or
screen shots from online
surveys

•Involvement of
stakeholders in a school
improvement plan

Level 4
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Overall, Bethel-Hanberry faculty and staff feels that Standard 2 is a strength for our school, and where applicable, for our district and the

district's governing body.  We believe that the governing body allows leaders at Bethel-Hanberry the autonomy to meet achievement and

instructional goals and to manage daily operations in a manner which does not micromanage.  The governing body does not intermingle their

roles with that of the school leaders.  The governing body obviously believes that our school has competent leaders; otherwise, they would

not have been approved to serve in such roles.  School leaders are empowered to lead with the  best interests of  our school at the forefront.

The leadership and staff at Bethel-Hanberry consistently foster a culture which aligns with our mission and vision.  Decisions and actions of

the faculty, staff, and school leadership align with nurturing our learners to lead and succeed.  Students are held accountable, and each is

expected to perform to their maximum potential with our support and guidance which begins by providing our students with inspiring and

engaging learning opportunities so that they are empowered to be successful learners and leaders. The learning opportunities are nurtured

through welcoming student discovery and creativity.  Bethel-Hanberry has a collaborative culture and a strong sense of community among all

stakeholders.  When entering through the doors, we are often told that our school feels like a home away from home.  The school's leaders

do a good job communicating effectively with the various stakeholders of the school and provide them with opportunities to have input on

decisions to be made.  Feedback is often solicited from stakeholders.  School leaders are continuously reflecting on ways to strengthen our

school community which is already quite strong. As it relates to our governing body's policies and practices, they align with the practices and

policies which the school.  Fiscal management at the school and district-level is sound, which is evidence that the policies and procedures

provide effective direction and oversight of funds.  The governing body participates in professional development just as they encourage staff

of the district to do.  Their roles are defined and they, too, must abide by a code of ethics.  Leadership and staff supervision and evaluation

processes result in improved professional practice and student success.  The supervision and evaluation processes  are routinely and

systematically implemented to ensure that the practices of all employees result in positive student outcomes.

 

In an effort to sustain our many areas of strength, our school leadership needs to continue making achievement and instructional decisions

which are goals-oriented so that the high level of existing autonomy continues.  Also, actions and decisions of leaders and staff should

continue to reflect that we are always striving to continuously improve and working towards our school's mission while also expecting nothing

but the best from each of our students.  We will all continue to put our students first and be accountable for their educational experiences and

learning.  School leaders will continue to support and encourage collaboration, innovation, professional growth, and shared leadership. It is

our hope that we continue to have a strong sense of community where all stakeholders have a valued voice.  To maintain our strong parent

Indicator Statement or Question Response Evidence Rating
2.6 Leadership and staff supervision

and evaluation processes result
in improved professional practice
and student success.

The focus of the criteria and processes
of supervision and evaluation is
improving professional practice and
improving student success. Supervision
and evaluation processes are regularly
implemented. The results of the
supervision and evaluation processes
are used to monitor and effectively
adjust professional practice and improve
student learning.

•Examples of professional
development offerings and
plans tied specifically to
the results from
supervision and evaluation

•Governing body policy on
supervision and evaluation

•Supervision and
evaluation documents with
criteria for improving
professional practice and
student success noted

•Job specific criteria

•Representative
supervision and evaluation
reports

Level 3
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stakeholder groups, we will continue to solicit their feedback so that they, too, can help shape decisions.  Their positive participation in our

school is priceless, and we will certainly continue to value their proactivity and persistent efforts to make our school a  home away from

home. 

 

While supervision and evaluation processes are a relative strength overall, the one factor within this area which  needs improvement is

enhancing how evaluation results and feedback improve professional practices of all staff.  One reflective question which came about from

stakeholders during this continuous improvement process. was whether evaluation instruments such as Goals-Based Evaluation (GBE) and

Student Learning Objectives (SLO) are as beneficial and provide as much reflective feedback as the SAFE-T formal evaluation instrument.

School leaders will work collaboratively with the district's Human Resources Department to review this consideration.

 

To improve this area of need,  attention will be given to the type of feedback provided to teachers who are not evaluated using SAFE-T so

that they receive more feedback which is specific to their teaching and not always based on what students are doing (i.e. as documented

when using the eleot instrument).  School-level evaluators/supervisors will try to find a balance between providing the student-centered

feedback while also giving the practitioner-specific feedback.  School leaders will also report back to school stakeholders as to the outcome

of this important consideration.
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Standard 3: Teaching and Assessing for Learning 

 

The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
3.1 The school's curriculum provides

equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills.  There is
some evidence to indicate curriculum
and learning experiences prepare
students for success at the next level.
Like courses/classes have equivalent
learning expectations. Some learning
activities are individualized for each
student in a way that supports
achievement of expectations.

•Lesson plans

•Posted learning
objectives

•Representative samples
of student work across
courses

•Assessments and
assessment data; SLO's;
teachers' notes from
reading/writing
conferences; RTI
data/data reviews

Level 3

Indicator Statement or Question Response Evidence Rating
3.2 Curriculum, instruction, and

assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

•Curriculum guides

•Standards-based report
cards

•Products – scope and
sequence, curriculum
maps

•Lesson plans aligned to
the curriculum

•Data (running records,
MAP, DRA, Reading A-Z,
etc.)

Level 3
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Indicator Statement or Question Response Evidence Rating
3.3 Teachers engage students in

their learning through
instructional strategies that
ensure achievement of learning
expectations.

Teachers plan and use instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of students
when necessary. Teachers use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

•Teacher evaluation
criteria

•Professional development
focused on these
strategies

•Examples of teacher use
of technology as an
instructional resource

•Examples of student use
of technology as a learning
tool

•Student work
demonstrating the
application of knowledge

•Findings from supervisor
walk-thrus and
observations

•Lesson Plans; 1-to-1
technology

Level 3

Indicator Statement or Question Response Evidence Rating
3.4 School leaders monitor and

support the improvement of
instructional practices of teachers
to ensure student success.

School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
to ensure that they 1) are aligned with
the school's values and beliefs about
teaching and learning, 2) are teaching
the approved curriculum, 3) are directly
engaged with all students in the
oversight of their learning, and 4) use
content-specific standards of
professional practice.

•Documentation of
collection of lesson plans
and grade books

•Supervision and
evaluation procedures

•Peer or mentoring
opportunities and
interactions

•Recognition of teachers
with regard to these
practices

•Examples of
improvements to
instructional practices
resulting from the
evaluation process

•Administrative classroom
observation protocols and
logs

Level 3

Accreditation Report
Bethel-Hanberry Elementary School

SY 2016-2017 Page 18
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 

 

 

Indicator Statement or Question Response Evidence Rating
3.5 Teachers participate in

collaborative learning
communities to improve
instruction and student learning.

All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally. Collaboration often occurs
across grade levels and content areas.
Staff members have been trained to
implement a formal process that
promotes discussion about student
learning. Learning from, using, and
discussing the results of inquiry
practices such as action research, the
examination of student work, reflection,
study teams, and peer coaching occur
regularly among most school personnel.
School personnel indicate that
collaboration causes improvement
results in instructional practice and
student performance.

•Agendas and minutes of
collaborative learning
committees

•Calendar/schedule of
learning community
meetings

•Peer coaching guidelines
and procedures

•Examples of
improvements to content
and instructional practice
resulting from
collaboration

Level 3

Indicator Statement or Question Response Evidence Rating
3.6 Teachers implement the school's

instructional process in support of
student learning.

All teachers use an instructional process
that informs students of learning
expectations and standards of
performance. Exemplars are often
provided to guide and inform students.
The process includes multiple measures,
including formative assessments, to
inform the ongoing modification of
instruction and provide data for possible
curriculum revision. The process
provides students with specific and
timely feedback about their learning.

•Examples of learning
expectations and
standards of performance

•Standards noted in lesson
plans and posted in
classrooms; data from
various assessments;
supplemental instructional
resources (ALEKS, Lexia);
notes from reading/writing
conferences

Level 3

Indicator Statement or Question Response Evidence Rating
3.7 Mentoring, coaching, and

induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

School personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for all school personnel
and include measures of performance.

•Records of meetings and
walk thrus/feedback
sessions

•Professional learning
calendar with activities for
instructional support of
new staff

•Descriptions and
schedules of mentoring,
coaching, and induction
programs with references
to school beliefs and
values about teaching and
learning

•Personnel manuals with
information related to new
hires including mentoring,
coaching, and induction
practices

Level 3
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Indicator Statement or Question Response Evidence Rating
3.8 The school engages families in

meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Programs that engage families in
meaningful ways in their children's
education are designed and
implemented. School personnel regularly
inform families of their children's learning
progress.

•Survey results

•Volunteer program with
variety of options for
participation

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days

•Calendar outlining when
and how families are
provided information on
child's progress

Level 3

Indicator Statement or Question Response Evidence Rating
3.9 The school has a formal structure

whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student.
All students may participate in the
structure. The structure allows the
school employee to gain insight into and
serve as an advocate for the student's
needs regarding learning skills, thinking
skills, and life skills.

•List of students matched
to adult advocate

•Description of formal
adult advocate structures

•Mentoring groups (Bow-
tie Gents, Girls in Pearls);
Lunch Buddies; List of
students in need of
social/emotional support

Level 3

Indicator Statement or Question Response Evidence Rating
3.10 Grading and reporting are based

on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

•Evaluation process for
grading and reporting
practices

•Sample report cards for
each grade level and for
all courses

•Sample communications
to stakeholders about
grading and reporting

•Policies, processes, and
procedures on grading and
reporting

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Bethel-Hanberry Elementary School's curriculum, instructional design and assessment practices guide and ensure teacher effectiveness and

student learning. 

 

Areas of strength at Bethel-Hanberry are that the learning experiences and the curriculum used at each grade-level and in each content area

are challenging for all students, with all students having equal access and opportunities to develop and enhance their thinking, learning and

life skills.  Teachers' lesson plans outline how content is differentiated to meet the needs of all students to include general education, special

education and ESOL students.  Teachers use data to continuously identify and support students' learning needs and reflect on their teaching

practices.  This data comes from multiple formal and informal assessments.  As a systematic part of the evaluation process, teachers'

instruction is monitored to ensure that it meets the school's expectations for teaching and learning; is standards-based; engages all students;

and the appropriate curriculum is being taught.  Teachers also use pacing guides and alignment documents to ensure that they are teaching

what they are supposed to be teaching when they are supposed to be teaching it.  The school environment supports collaboration among

colleagues as well as students.  When teachers teach, they do not teach content in isolation; rather they integrate content and skills across

subject-area disciplines.  Teachers regularly attend and participate in coaching sessions with the school's Reading Coach and participate in

collaborative learning communities with like grade-level/department colleagues as well as with colleagues which teach in other grade-levels

as well as other schools.  Induction teachers are also assigned an instructional coach and an on-site mentor and second-year teachers and

teachers new to the school are assigned a buddy teacher.  Bethel-Hanberry prides itself on engaging parents to be active participants in their

Indicator Statement or Question Response Evidence Rating
3.11 All staff members participate in a

continuous program of
professional learning.

All staff members participate in a
continuous program of professional
learning that is aligned with the school's
purpose and direction. Professional
development is based on an assessment
of needs of the school. The program
builds capacity among all professional
and support staff. The program is
systematically evaluated for
effectiveness in improving instruction,
student learning, and the conditions that
support learning.

•Evaluation tools for
professional learning

•Brief explanation of
alignment between
professional learning and
identified needs

•Attendance at summer
district PD; technology PD
hours

Level 3

Indicator Statement or Question Response Evidence Rating
3.12 The school provides and

coordinates learning support
services to meet the unique
learning needs of students.

School personnel use data to identify
unique learning needs of all students at
all levels of proficiency as well as other
learning needs (such as second
languages). School personnel stay
current on research related to unique
characteristics of learning (such as
learning styles, multiple intelligences,
personality type indicators) and provide
or coordinate related learning support
services to all students.

•List of learning support
services and student
population served by such
services

•Training and professional
learning related to
research on unique
characteristics of learning

•Data used to identify
unique learning needs of
students

•RTI data and meeting
reviews; Special
Eduational Teacher
Caseload listings; IAT
meeting notes

Level 3
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child's academic experience.  There are multiple opportunities during the school year for parents to engage in their child's education which

include, but are not limited to, Open House, parent-teacher conferences, and New Parent Orientation.  Additionally, parents are kept abreast

of what their children are learning through classroom newsletters/blogs and classroom websites.  Parents have constant access to the online

Parent Portal grading system.  A common grading scale is used by teachers which is consistent with that of the State.  The structure of report

cards is different in kindergarten and first grade (standards/performance-based) than in second through fifth grades (numeric based).  With

the recent change to the 10-point grading scale, stakeholders were made aware of the changes verbally, electronically, and through letters

sent home.  Stakeholders are made aware of grading processes and procedures through their child's teacher(s).   Bethel-Hanberry has a

school environment which is nurturing, family oriented, and we know our students.  We believe that many of our students have a strong bond

with the school personnel who have enriched their lives.  We have mentoring programs (Bowtie Gents and Girls in Pearls), lunch buddies,

high school mentors from an in-district high school, focused advisory groups through the guidance department and our special services

department with specific areas of focus (i.e. social skills, emotional support, peer-relations, etc…). We also have a system called Check-

In/Check-Out, which is facilitated by a staff member who checks in/out with selected students who are in need of additional behavioral

support and accountability at the start/end of each day.

 

In order to sustain our strengths, Bethel-Hanberry will continue to provide equitable and challenging learning experiences for all students so

that the unique needs of all learners are met. The instructional staff will continue to use data to make instructional decisions.  Teachers will

continue to foster classroom environments which require student collaboration, self-reflection, and critical thinking skills.  School leaders will

continue to consistently monitor teaching practices to ensure they are aligned with the school's beliefs about teaching and learning and are

curriculum and standards based.  Additionally, teachers will continue to provide intervention for all students.  We will continue to support

faculty and staff through mentoring and coaching, which includes induction staff and experienced teachers alike.  Bethel-Hanberry will

continue to keep our families well informed and engaged in their child's education.  There will continue to be opportunities throughout each

school year where parents can find out more about their child's progress and how positive home-school connections are one of the key

components in students' success.  We will continue providing opportunities for faculty and staff members to engage in purposeful

professional learning which aligns with our mission and beliefs.  Finally, we will continue to refine our specialized services so that they

continue to meet the needs of our ever-changing learners.

 

Critically analyzing areas which are in need of improvement, we have identified the need for more consistency as it relates to grading.  K-5

grade levels do not all have the same type of grading policies, processes, or procedures, which is consistent with practices acrosss the

district.  For example, K-1 have standards-based report cards; Grade 2 has a numeric report card, however students only receive grades in

reading and math; and Grades 3-5 has a numeric report card with students receiving grades in reading, math, science, and social studies.  In

addition to this, grading practices/performance assessments in 2nd-5th are not consistent across like grade-levels.  Another area of

improvement is having a more formal system which ensures advocacy for all students.

 

Recommended steps for improvement include school-based discussions/workshops/PD regarding grading practices. These could include

weighting, providing a  wide variety of activities and assessments to broaden what is actually graded, establishing  consistent expectations of

all teachers and improving communication with parents regarding grading practices. This is especially important with the new 10 point

grading system being implemented.  Additionally, attention needs to be given to ensure  each student has at least one adult advocate in the

school who supports their educational experience. We need to put systems in place to ensure that this happens.  A feasible plan would be to

start with students who are most challenging and have the most strained relationship with adults.  It is easiest to advocate for the compliant

students who do the right thing without having to be asked twice, therefore we need to start with students who are most challenging and are

often the easiest ones to give up on.
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Standard 4: Resources and Support Systems

 

The school has resources and provides services that support its purpose and direction to ensure success for all students. 

Overall Rating:  3.14 

 

 

 

Indicator Statement or Question Response Evidence Rating
4.1 Qualified professional and

support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

•School budgets for the
last three years

•Policies, processes,
procedures and other
documentation related to
the hiring, placement and
retention of professional
and support staff

•Documentation of highly
qualified staff

•List of staff assignments

Level 3

Indicator Statement or Question Response Evidence Rating
4.2 Instructional time, material

resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Instructional time, material resources,
and fiscal resources are focused solely
on supporting the purpose and direction
of the school. Instructional time is
fiercely protected in policy and practice.
School leaders exhaust every option to
secure material and fiscal resources to
meet the needs of all students. School
leaders measurably demonstrate that
instructional time, material resources,
and fiscal resources are allocated so
that all students have equitable
opportunities to attain challenging
learning expectations. Efforts toward the
continuous improvement of instruction
and operations concentrate on achieving
the school's purpose and direction.

•Examples of efforts of
school leaders to secure
necessary material and
fiscal resources

•School schedule

•Alignment of budget with
school purpose and
direction

•School calendar

Level 4

Indicator Statement or Question Response Evidence Rating
4.3 The school maintains facilities,

services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

School leaders have some expectations
for maintaining safety, cleanliness, and a
healthy environment and have shared
these definitions and expectations with
most stakeholders. Selected school
personnel are accountable for
maintaining these expectations. Some
measures are in place that allow for
tracking of these conditions. Personnel
work to improve these conditions.
Results of improvement efforts are
monitored.

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.

•System for maintenance
requests

•Safety committee
responsibilities, meeting
schedules, and minutes

•Monthly safety drills

Level 2
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Indicator Statement or Question Response Evidence Rating
4.4 Students and school personnel

use a range of media and
information resources to support
the school's educational
programs.

All students and school personnel have
access to an exceptional collection of
media and information resources
necessary to achieve the educational
programs of the school. Qualified
personnel in sufficient numbers are
available to assist students and school
personnel in learning about the tools and
locations for finding and retrieving
information.

•Budget related to media
and information resource
acquisition

•Data on media and
information resources
available to students and
staff

•Schedule of staff
availability to assist
students and school
personnel related to
finding and retrieving
information

Level 4

Indicator Statement or Question Response Evidence Rating
4.5 The technology infrastructure

supports the school's teaching,
learning, and operational needs.

The technology infrastructure meets the
teaching, learning, and operational
needs of all stakeholders. School
personnel develop and administer needs
assessments and use the resulting data
to develop and implement a technology
plan to improve technology services and
infrastructure.

•Survey results

•Policies relative to
technology use

•Instructional technology
data/digital learning
environment from Eleot
instrument

Level 3

Indicator Statement or Question Response Evidence Rating
4.6 The school provides support

services to meet the physical,
social, and emotional needs of
the student population being
served.

School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Social classes and
services, e.g., bullying,
character education

•List of support services
available to students

•Staff needs assessment
(what is needed for
students); social skills
classes; character
education; anti-bullying
education

Level 3

Indicator Statement or Question Response Evidence Rating
4.7 The school provides services that

support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

School personnel implement a process
to determine the counseling,
assessment, referral, educational, and
career planning needs of all students.
School personnel provide or coordinate
programs necessary to meet the needs
of students whenever possible.
Measures of program effectiveness are
in place, and school personnel use the
data from these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•List of services available
related to counseling,
assessment, referral,
educational, and career
planning

•Description of IEP
process

•Description of referral
process

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Bethel-Hanberry's stakeholders have identified areas of strength.  School resources are used to support the mission and direction of the

school to ensure success for all students.  Qualified staff members are employed to serve in various roles and take on a number of

responsibilities to support our mission, vision and educational program.  The policies and processes which are in place regarding hiring are

clear and are followed consistently by school leaders.  The district has sustained fiscal resources which fund the most critical positions to

determine those positions we are allocated at our school.  Our students and staff have the materials that they need in order to carry out the

educational program. Our school's leaders work hard to ensure that the material needs are taken care of as well as some of the wants, when

feasible and defensible.  We have an abundance of technological resources and there are continuous improvement efforts focusing on

improvement of instruction.  We pride ourselves on being all about teaching and learning.  Our school leaders have high and clearly

communicated expectations for safety and cleanliness of our building, and students and staff are expected to abide by them.  Throughout

each school year we have a variety of safety drills/evacuations so that we will know how to respond in the event of an actual emergency.

The school's media center is one of the busiest places on our campus--as it should be.  Our students and staff have much to choose from

when it comes to media and information resources that are needed to carry out the educational programs of the school.  We have a Media

Specialist, a Media Assistant, and a Technology and Learning Coach who ensure that our students and staff are able to locate and gather

information.  At Bethel-Hanberry, all students in grades 3-5 have one-to-one technology device access (chromebooks) and K-2 classes have

a mixture of desktops, iPads, and chromebook access.  A variety of school personnel at Bethel-Hanberry work to implement a process to

determine the physical, social, and emotional needs of each student in the school.  Our Physical Education Department, School Counselor,

ESOL teacher, Social Worker, School Nurse, Mental Health Counselor, and School Psychologist are vital to the effectiveness of our school

program in helping to meet the physical, social, and emotional needs of students.  Additionally, our school has mentoring programs and a

lunch buddies program. Bethel-Hanberry is a PBIS school, and our school counselor is lead of our PBIS team.  She promotes the school-

wide expectations which are part of the PBIS framework in all of the services she provides to students.  Our counseling program includes

small focus groups, needs assessments and referrals of students as needed, and career exploration. 

 

In order to sustain our areas of strength, Bethel-Hanberry will continue to follow the established hiring practices of the district and interview a

variety of qualified candidates when we have vacant positions.  In an effort to retain our staff, we need to continue to make them feel valued

and provide them with support. While it understood that there will be times when instruction is interrupted, ways to keep this at a minimum

will continue to be at the forefront when planning activities, scheduling, and the like.  To sustain a safe environment, safety will continue to be

emphasized and expected to be a responsibility of everyone.  The administrator in charge of safety will continue to attend the monthly safety

meetings and disseminate information from those meetings with staff.  The safety administrator is encouraged to continue to schedule

various safety/evacuation drills so that everyone remains prepared.  In order to sustain our media and information resources to support our

educational programs, a portion of the budget will be allocated to ensure that students and staff continue to have them.  In an effort to sustain

the access to devices that we have, we will continue to take care of our technology inventory until it is time for replacement.  Additionally,

through fundraising efforts and use of local funds, it is expected that we will be able to add additional devices in K-2 so that more students

have access within their classrooms.  In an effort to continue to provide effective support services to meet the physical, social, and emotional

needs of our students, we will continue to have provide a comprehensive physical education and health program, continue to provide a

morning run/walk program (Bear Trotters), and provide extra curricular activities which are good for mind and body.  Additionally, we will

continue with small focus groups, social skills groups, mentoring programs, lunch buddies, backpack program, and school intervention

programs. In order to sustain our strong counseling program, the school counselor will administer needs assessments so that staff can give

input on what they see as the needs of students.  The school counselor will specifically target identified areas.  Additionally, the school

counselor will use these assessments to evaluate the counseling program so that she is able to monitor and adjust as needed and plan for

the coming school year.
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Bethel Hanberry stakeholders have identified areas in need of improvement. Our school would benefit from having a certified Response to

Intervention teacher in the early childhood and elementary grades who provides instruction to students who are in need of intensive Tier 3

intervention, however we understand that the need for additional staff to make this happen is not something which we have direct control

over.  Another area in need of improvement is in the area of student mentors. The number of students in need of additional positive adult

influences and role models in their lives is growing among our student population.  Given this, there are a number of students who are

currently not matched with a mentor other than their current teacher(s).  we would like to expand our  mentoring programs so that more

students are connected to positive adults.        

 

Action steps will be implemented to address the areas in need of improvement.  While the addition of certified staff to provide Tier 3

intervention is not a site-based decision, the administration and RTI Specialist will come up with a systematic way to utilize staff members

who are certified full-time instructional employees to assist with certified Tier 3 intervention during designated intervention times.  This will

cause a bit of restructuring to our current RTI operation, however this alternative will be our best chance at meeting the additional academic

needs of our under-performing students.  In an effort to expand our mentoring programs, the school counselor and administrator in charge of

mentoring programs at the school will collaborate and seek input on how to increase the number of mentors at our school so that more

students have the additonal positive connections to adults while at school.  
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Standard 5: Using Results for Continuous Improvement

 

The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness

and uses the results to guide continuous improvement. 

Overall Rating:  3.0 

 

 

 

Indicator Statement or Question Response Evidence Rating
5.1 The school establishes and

maintains a clearly defined and
comprehensive student
assessment system.

School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

•Documentation or
description of evaluation
tools/protocols

•Brief description of
student assessment
system including range of
data produced from
standardized and local
assessments on student
learning and school
performance

•Evidence that
assessments are reliable
and bias free

•Agendas from meetings
where data is analyzed

Level 3

Indicator Statement or Question Response Evidence Rating
5.2 Professional and support staff

continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning

•List of data sources
related to student learning,
instruction, program
effectiveness, and
conditions that support
learning

•School PD Plan

Level 3

Indicator Statement or Question Response Evidence Rating
5.3 Professional and support staff are

trained in the evaluation,
interpretation, and use of data.

All professional and support staff
members are assessed and trained in a
rigorous professional development
program related to the evaluation,
interpretation, and use of data.

•Documentation of
attendance and training
related to data use

•Literacy Plan (focus on
data use)

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Bethel Hanberry's stakeholders identified several areas of strength.  One of the school's major strengths for this standard involves staff

collaboration.  The school's two test coordinators communicate well as it relates to upcoming assessments, administrations of tests, and

timelines.  Trainings, as required, are provided multiple times a year.  Test administrations are organized and executed smoothly.  The data

provided by most of the assessments are useful to teachers in making instructional decisions.  The instructional staff at Bethel-Hanberry

believe that the processes and procedures for collecting, analyzing, and applying learning from multiple data sources are documented and

used consistently to make instructional decisions.  Data sources include comparison and trend data which give a more complete depiction of

instruction, student learning, program effectiveness, and organizational learning support.  Data are  used by school staff or personnel to

design, implement, and evaluate continuous improvement plans which have a direct correlation with student learning, instruction, and

program effectiveness.   Academic achievement and continuous improvement are one of Bethel-Hanberry's notable strengths.  Teachers

teach and use data to make instructional decisions, and, as a result, students learn effectively.  As a final step of strong collaboration, school

leaders communicate our school's improvement goals and our school's results to stakeholders in a variety of ways so that they are kept

Indicator Statement or Question Response Evidence Rating
5.4 The school engages in a

continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

•Agendas, minutes of
meetings related to
analysis of data

•Examples of use of
results to evaluate
continuous improvement
action plans

•Evidence of student
growth

•Evidence of student
success at the next level

•TSCG achivement
speadsheets; data use in
SLOs

Level 3

Indicator Statement or Question Response Evidence Rating
5.5 Leadership monitors and

communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals.  Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

•Minutes of board
meetings regarding
achievement of student
learning goals

•Sample communications
to stakeholders regarding
student learning,
conditions that support
learning, and achievement
of school improvement
goals

•Executive summaries of
student learning reports to
stakeholder groups

•Annual report; SIC/PTO
minutes; faculty/staff
meeting agenda &
presentations

Level 3
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informed about the school's educational program and its effectiveness.  

 

In order to sustain reliable and effective test administrations, school test coordinators will continue to communicate in a timely manner and

organize the administrations for a smooth outcome.   Staff will continue to use assessment data to inform instructional decisions and to meet

students' learning needs. In an effort to continue the strong focus on using data for the purposes of continuous instructional and

organizational improvement and positive student outcomes, staff will continue to use data to inform and support instruction and be provided

professional support on a consistent basis on how to not only analyze data but how to use it.  To sustain our academic achievements, we will

continue to evaluate and analyze data and use it to make instructionally sound decisions so that all students learn and grow in preparation for

the next level of learning.  To keep the lines of communication open and to continue with transparency, school improvement goals will

continue to be communicated to stakeholders so that they know the level of effectiveness of our school's educational program.

 

As it relates to areas in need of improvement, while the staff undertands that not all assessments have the same level of reliability due to the

nature in which they are scored, there is improvement needed to more effectively utilize the most reliable data to inform instruction and make

instructional decisions.  Directly correlated with this is the challenge of analyzing data for a small portion of the staff, both experienced and

novice. 

 

To improve areas of need, more time will be devoted to grade-level meetings in which what each assessment measures is clarified.  Then,

based on its purpose and validity, determine how the information gathered from its administration can be used to meet the instructional

needs of all learners.  Further, to support instructional staff who need assistance with understanding and analyzing data to inform

instructional decisions, professional development will be provided.
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Standard 1: Purpose and Direction

Standard 2: Governance and Leadership

Standard 3: Teaching and Assessing for 
Learning 

Standard 4: Resources and Support 
Systems

Standard 5: Using Results for Continuous 
Improvement

3

3.5

3

3.14

3
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Stakeholder Feedback Diagnostic 
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Introduction
 
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that

need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the

institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each

survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to

broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be

used in the same manner by the institution as it engages in improvement planning. 
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Stakeholder Feedback Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Stakeholder Feedback

Data document offline and upload below?
Yes BHEStakeholderFe

edback

Accreditation Report
Bethel-Hanberry Elementary School

SY 2016-2017 Page 33
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Evaluative Criteria and Rubrics

 

 

Overall Rating:  4.0 

 

Statement or Question Response Rating
1. Questionnaire Administration All required AdvancED questionnaires were

used by the institution to receive stakeholder
feedback. The minimum response rate for each
population was met (parent questionnaire:
equal to or greater than 20%, student
questionnaire(s): equal to or greater than 40%,
staff questionnaire: equal to or greater than
60%). Questionnaires were administered with
complete fidelity to the appropriate
administrative procedures. In every instance,
the stakeholders to whom these questionnaires
were administered fully represented the
populations served by the institution.
Appropriate accommodations were provided as
necessary for all participants.

Level 4

Statement or Question Response Rating
2. Stakeholder Feedback Results and Analysis Two or more of the stakeholder questionnaires

had average item values of 4.30 or higher (on a
5.0 scale). All questionnaires had an average
item value of 3.20 or above (on a 5.0 scale).
Results of stakeholder feedback collected by
the institution were well analyzed and clearly
presented.

Level 4
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Areas of Notable Achievement

 

 

 
Which area(s) indicate the overall highest level of satisfaction or approval? 
 
Based on parent survey results (Table 1), the indicators which received the highest ratings were 4.3 (The system maintains facilities, services

and equipment to provide a safe, clean and healthy environment for all students and staff); 4.4 (The system demonstrates strategic resource

management that includes long-range planning in support of the purpose and direction of the system); and 4.1 (The system engages in a

systematic process to recruit, employ and retain a sufficient number of qualified professional and support staff to fulfill their roles and

responsibilities and support the purpose and direction of the system, individual schools and educational programs).

 

Based on student surveys (Table 3), the indicators which received the highest ratings were 4.5 (The system provides, coordinates and

evaluates the effectiveness of information resources and related personnel to support educational programs throughout the system); 5.4 (The

school system engages in a continuous process to determine verifiable improvement in student learning, including readiness for and success

at the next level); and 4.4 (The system demonstrates strategic resource management that includes long-range planning in support of the

purpose and direction of the system). 

 

Based on certified staff survey results (Table 5), the indicators which received the highest ratings were 5.5 (System and school leaders

monitor and communicate comprehensive information about student learning, school performance and the achievement of system and

school improvement goals to stakeholders); 2.1 (The governing body establishes policies and supports practices that ensure effective

administration of the system and its schools); and 1.1 (The system engages in a systematic, inclusive, and comprehensive process to review,

revise and communicate a system-wide purpose for student success). 

 
 
 
Which area(s) show a trend toward increasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report.

 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources?  
 
When comparing the AdvancED parent survey results with the 2015-2016 South Carolina Department of Education parent survey results

(Tables 1 and 2), the parent results noted are consistent with how parents felt about Bethel-Hanberry as it relates to the physical and upkeep

of the school as well as safety of the school. 

 

When comparing the consistency between students' AdvancED survey results and the results of the 2015-2016 student climate surveys from

the South Carolina Department of Education (Tables 3 and 4), students indicated that the learning environment is positive and that they are

expected to learn in order to be prepared for the next level.

 

When comparing the consistency between certified staff's AdvancED survey results and the 2015-2016 teacher climate survey results
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administered by the South Carolina Department of Education (Tables 5 and 6), teachers are consistent in indicating that at Bethel-Hanberry

we have a strong instructional focus and that we also make a conscious effort to communicate with parents to keep them informed of our

mission for student success.  
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Areas in Need of Improvement

 

 

 
Which area(s) indicate the overall lowest level of satisfaction or approval? 
 
Based on parent survey results (Table 1), the indicators which received the lowest satisfaction ratings were 3.9 (The system designs and

evaluates structures in all schools whereby each student is well known by at least one adult advocate in the student's school who supports

that student's educational experience); 3.12 (The system and its schools provide and coordinate learning support services to meet the unique

learning needs of students); and 2.3 (The governing body ensures that the leadership at all levels has the autonomy to meet goals for

achievement and instruction and to manage day-to-day operations effectively).

 

Based on student surveys (Table 3), the indicators which received the lowest ratings were 4.3 (The system maintains facilities, services and

equipment to provide a safe, clean and healthy environment for all students and staff); 3.8 (The system and all of its schools engage families

in meaningful ways in their children's education and keep them informed of their children's learning progress); and 5.1 (The system

establishes and maintains a clearly defined and comprehensive student assessment system). 

 

Based on certified staff survey results (Table 5), the indicators which received the lowest ratings were 3.3 (Teachers throughout the district

engage students in their learning through instructional strategies that ensure achievement of learning expectations); 3.9 (The system designs

and evaluates structures in all schools whereby each student is well known by at least one adult advocate in the student's school who

supports that student's educational experience); and 3.5 (The system operates as a collaborative learning organization through structures

that support improved instruction and student learning at all levels). 

 
 
 
Which area(s) show a trend toward decreasing stakeholder satisfaction or approval? 
 
This survey provides only baseline data for stakeholder feedback.  Past survey results are not available and were not compared for the

purpose of this report.

 
 
 
What are the implications for these stakeholder perceptions? 
 
Overall, the surveys are quite positive and imply that stakeholders are pleased with Bethel-Hanberry Elementary and the Richland School

District Two.  Attention will be given to the areas which were lowest among staff, student, and parent surveys and efforts will be made to

improve.

 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources? 
 
When comparing the above results for lowest levels of satisfaction from the AdvancED parent surveys with the 2015-2016 South Carolina

Department of Education annual parent survey results (Tables 1 and 2), there is no consistency.  To the contrary, the South Carolina
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Department of Education parent survey indirectly indicates that adults advocate for students more than indicated on the AdvancED parent

survey.

 

When comparing the lowest levels of satisfaction from the AdvancED student surveys with the 2015-2016 South Carolina Department of

Education annual student survey results (Tables 3 and 4), there is consistency between how students rated home-school relations on each

survey and some consistency with their thoughts on the school's physical environment across both instruments.

 

When comparing the lowest levels of satisfaction from the AdvancED staff surveys to the 2015-2016 South Carolina Department of

Education annual staff survey results (Tables 5 and 6), there are not any areas of consistency.
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 4
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Student Performance Diagnostic  
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Introduction
 
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is

significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment

results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment

of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external

review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same

manner by the institution as it engages in improvement planning.
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Student Performance Data

 

 

 

Label Assurance Response Comment Attachment
1. Did you complete the Student Performance

Data document offline and upload below?
Yes Bethel-Hanberry

Student
Performance
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Evaluative Criteria and Rubrics

 

 

Overall Rating:  3.75 

 

 

 

Statement or Question Response Rating
1. Assessment Quality The array of assessment devices used by the

institution to determine students' performances
is sufficiently aligned so that valid inferences
can be reached regarding students' status with
respect to the entire set of curricular aims
regarded as high-priority, “must accomplish,”
instructional targets. The documentation
provided in support of this alignment is
persuasive. All of the assessments used are
accompanied by evidence demonstrating that
they satisfy accepted technical requirements
such as validity, reliability, absence of bias, and
instructional sensitivity.

Level 4

Statement or Question Response Rating
2. Test Administration All the assessments used by the institution to

determine students' performances, whether
externally acquired or internally developed,
have been administered with complete fidelity
to the administrative procedures appropriate for
each assessment. In every instance, the
students to whom these assessments were
administered are accurately representative of
the students served by the institution.
Appropriate accommodations have been
provided for all assessments so that valid
inferences can be made about all students'
status with respect to all of the institution's
targeted curricular outcomes.

Level 4

Statement or Question Response Rating
3. Quality of Learning Evidence of student learning promoted by the

institution is well analyzed and clearly
presented. In comparison to institutions
functioning in a similar educational context,
students' status, improvement, and/or growth
evidence indicates that the level of student
learning is substantially greater than what
would otherwise be expected.

Level 4

Statement or Question Response Rating
4. Equity of Learning Evidence of student learning indicates

achievement gaps exist among subpopulations
of students, and these achievement gaps have
noticeably declined.

Level 3
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Areas of Notable Achievement

 

 

 
Which area(s) are above the expected levels of performance? 
 
Mathematics is a content area of strength at Bethel-Hanberry Elementary.  As seen in the SC Ready data (Tables 1 and 2)  as well as the

Fall 2015 to Spring 2016 MAP growth data (Table 6), we well exceeded the district's growth percentages, most notably in grades 3-5.

 
 
 
Describe the area(s) that show a positive trend in performance. 
 
As can be seen in the MAP data provided, in the area of Reading, students at Bethel-Hanberry have shown a positive trend in performance

from 2014-2015 to 2015-2016 administrations (Table 7).  For example, 2nd grade in 2014-2015 had approximately 40% of students meeting

their growth projections from fall to spring, which increased in 2015-2016 when they were 3rd graders to slightly above 50% meeting growth

targets.  The same can be said for 3rd graders in 2014-2015 who increased as 4th graders the following year and 4th graders in 2014-2015

who, too, increased as 5th graders the following year.

 
 
 
Which area(s) indicate the overall highest performance? 
 
The area of overall highest performance at Bethel-Hanberry Elementary is mathematics.  SCREADY evidence is provided as well as MAP

data from 2015-2016 which shows how we fared as it relates to growth from fall 2015 to Spring 2016 (Tables 1, 2, and 6).

 
 
 
Which subgroup(s) show a trend toward increasing performance? 
 
In the area of mathematics and reading according to 2014 MAP data compared to 2016 MAP data, all students who are in the non-white

subgroups have increased performance as it relates to meeting spring growth targets.  In addition to this, females showed a similar trend in

the area of mathematics when comparing 2014 data to 2016 data (Table 8).

 
 
 
Between which subgroups is the achievement gap closing? 
 
At Bethel-Hanberry Elementary, the achievement gap is closing between males and females in the content area of math, as can be seen

over the three year span of 2014-2016 on MAP. Additionally using the same MAP data, the gap between African American and White

students in Reading is closing (Table 8).
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Which of the above reported findings are consistent with findings from other data sources? 
 
As is consistent with other data sources, at Bethel-Hanberry on SCREADY in the area of mathematics, male and female students performed

similarly.  These findings are similar to what was seen when reviewing the three-year MAP mathematics data (Tables 8 and 10) .  
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Areas in Need of Improvement

 

 

 
Which area(s) are below the expected levels of performance? 
 
Based on the MAP data from 2015-2016, 2nd grade reading and math are below the expected levels of performance at Bethel-Hanberry.  As

can be seen, both have a lesser percentage than the district's average of students meeting growth targets from Fall to Spring (Table 6).

 
 
 
Describe the area(s) that show a negative trend in performance. 
 
Science and Social Studies in grades 4 and 5 show a negative trend in performance based on SC PASS.  When looking at three-year trend

data in 4th grade science, the percentage of students meeting or exceeding the standard expectation has decreased.  Additionally, when

reviewing the data from year to year (i.e. 2014 4th grade science to 2015 5th grade science) there is a decrease in performance.  The same

is true from 2015 to 2016 as well in both science and social studies (Table 5).

 
 
 
Which area(s) indicate the overall lowest performance? 
 
Based on the 2016 SCREADY results, Bethel-Hanberry's lowest performance was on the Text Dependent Analysis (writing) portion in grades

3-5.  While relatively consistent with what was seen across the district, we had a high percentage of unscorable writing assessments and low

percentages of students demonstrating adequate or effective analysis of the text and appropriate/skillful writing (Table 3). 

 
 
 
Which subgroup(s) show a trend toward decreasing performance? 
 
In analyzing the data, there is not a subgroup which shows a consistent trend toward decreasing performance.  For example, when reviewing

the three-year MAP data, while in several subgroups there was a decrease from 2014 to 2015, there was an increase from 2015 to 2016 as it

relates to percentage of students who are meeting growth targets from Fall to Spring each year (Table 8).

 
 
 
Between which subgroups is the achievement gap becoming greater? 
 
Based on three-year MAP mathematics trend data from 2014-2016, the achievement gap between free/reduced-price meal students and full-

pay students has been increasing (Table 8). 
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Which of the above reported findings are consistent with findings from other data sources? 
 
The increase in the achievement gap between free/reduced-price meal students and full-pay students in the area of mathematics is not only

shown in the three-year MAP trend data, but also reflected in the SCREADY results which compares the percentage of free/reduced-price

meal students who scored 'met or higher' on SCREADY math in 2016 and the percentage of full-pay students who scored 'met or higher'

(Tables 8 and 10).  � 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Evaluative Criteria and Rubrics 3.75
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AdvancED Assurances 
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Introduction
 
AdvancED Policies and Procedures outline certain requirements that all institutions must meet in order to be in compliance. Institutions are

required to verify whether or not they meet these requirements by answering a series of questions and in some cases, attaching evidence for

review.

 

By responding to the questions in ASSIST and attaching evidence when required, the institution has verified whether it meets or does not

meet each of the Assurances for Accreditation.
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AdvancED Assurances

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
1. The institution has read, understands, and

complies with the AdvancED Policies and
Procedures.

Yes

Label Assurance Response Comment Attachment
2. The institution has reported all substantive

changes in the institution that affect the scope
and/or have an impact on the institution's ability
to meet the AdvancED standards and policies.
Such changes include, but are not limited to:
- Restructuring (merging, opening, or closing) of
the institution or institution(s) within its
jurisdiction
- Mission and purpose of the institution
- Governance structure of the institution,
including changing to a charter school/school
system, being the subject of a state takeover, or
a change in ownership
- Grade levels served by the institution
- Staffing, including administrative and other
non-teaching professionals personnel
- Available facilities, including upkeep and
maintenance
- Level of funding
- School day or school year
- Establishment of an additional location
geographically apart from the main campus
- Student population that causes program or
staffing modification(s)
- Available programs, including fine arts,
practical arts and student activities

Yes

Label Assurance Response Comment Attachment
3. The institution implements a written security

and crisis management plan which includes
emergency evacuation procedures and
appropriate training for stakeholders. Attach the
security and crisis management plan. (optional)

Yes

Label Assurance Response Comment Attachment
4. The institution monitors all financial transactions

through a recognized, regularly audited
accounting system.

Yes

Label Assurance Response Comment Attachment
5. The institution engages in a continuous

improvement process and implements an
improvement plan. Attach the improvement plan
if the plan is not located in AdvancED's
Adaptive System of School Improvement
Support Tools (ASSIST).

Yes BHE Annual Report
15-16
BHE SIP 2016-
2017
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Bethel-Hanberry Elementary School 
Stakeholder Feedback Data Document 
 

Survey Administration 

Bethel-Hanberry Elementary School administered parent, student, and certified staff         
stakeholder feedback surveys with fidelity in regards to administration procedures using the            
AdvancED® ASSIST™ platform. This was the first administration of the AdvancED® stakeholder            
feedback surveys in our school system. Therefore, there is no comparison data to previous              
survey administrations. However, our school has additional survey data from other sources that             
will support us in analyzing comparison data. Surveys were administered online using the link              
provided for each of the surveys. Paper copies of the parent, student, and certified staff surveys                
were provided in multiple languages. The responses from the paper surveys were then entered              
into the online surveys by school staff. Parents were encouraged to participate in the surveys               
through a variety of means including several social media platforms, phone calls, and emails.              
Parents were also provided opportunities to participate in the survey by using the computers at               
the school. Students used their devices to complete the surveys at school where they had               
assistance in accessing the survey. All certified staff members were encouraged to participate.             
The required response rates for parents, students, and certified staff were met for             
Bethel-Hanberry Elementary School. 
 

Stakeholder Feedback Results and Analysis 

All stakeholder survey results were reviewed, disaggregated, and analyzed to look for high and              
low responses. The high/low responses were used in deciding upon the areas of notable              
achievement and areas in need of improvement. The district and school leaders are currently              
using the results from stakeholder surveys as part of the continuous improvement process.  
 
The stakeholder surveys administered were based on a 5-point scale. Results were ranked             
based on average score to determine the highest and lowest level of satisfaction from              
stakeholders. The tables below show the indicator ratings compiled on student, parent, and             
certified staff surveys. 
  

 



 

 

Areas of Notable Achievement 

Which areas indicate the overall highest level of satisfaction or approval? 

Based on parent survey results (Table 1), the indicators which received the highest ratings were               
4.3 (The system maintains facilities, services and equipment to provide a safe, clean and              
healthy environment for all students and staff); 4.4 (The system demonstrates strategic            
resource management that includes long-range planning in support of the purpose and            
direction of the system); and 4.1 (The system engages in a systematic process to recruit,               
employ and retain a sufficient number of qualified professional and support staff to fulfill their               
roles and responsibilities and support the purpose and direction of the system, individual             
schools and educational programs).  
 
Based on student surveys (Table 3, the indicators which received the highest ratings were 4.5               
(The system provides, coordinates and evaluates the effectiveness of information resources and            
related personnel to support educational programs throughout the system); 5.4 (The school            
system engages in a continuous process to determine verifiable improvement in student            
learning, including readiness for and success at the next level); and 4.4 (The system              
demonstrates strategic resource management that includes long-range planning in support of           
the purpose and direction of the system).  
 
Based on certified staff survey results (Table 5), the indicators which received the highest              
ratings were 5.5 (System and school leaders monitor and communicate comprehensive           
information about student learning, school performance and the achievement of system and            
school improvement goals to stakeholders); 2.1 (The governing body establishes policies and            
supports practices that ensure effective administration of the system and its schools); and 1.1              
(The system engages in a systematic, inclusive, and comprehensive process to review, revise             
and communicate a system-wide purpose for student success).  
 
Which areas show a trend toward increasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback. Past survey results are not              
available and were not compared for the purpose of this report. 
 
 
Which of the above reported findings are consistent with findings from other 
stakeholder feedback sources? 

When comparing the AdvancED parent survey results to the 2015-2016 South Carolina            
Department of Education parent survey results (Tables 1 and 2), the above parent results are               
consistent with how parents felt about Bethel-Hanberry as it relates to the physical and upkeep               
of the school as well as the safety.  
 

 



 

When comparing the consistency between students’ AdvancED survey results and the results of             
the 2015-2016 student climate surveys from the South Carolina Department of Education            
(Tables 3 and 4), in both students indicate that the learning environment is positive and that                
they are expected to learn to be prepared for the next level. 
 
When comparing the consistency between certified staff’s AdvancED survey results and the            
2015-2016 teacher climate survey results administered by the South Carolina Department of            
Education (Tables 5 and 6), teachers are consistent in indicating that at Bethel-Hanberry we              
have a strong instructional focus and that we also make a conscious effort to communicate with                
parents to keep them informed of our mission for student success.  
 
 

Areas in Need of Improvement 
 

Which areas indicate the overall lowest level of satisfaction or approval? 

Based on parent survey results (Table 1), the indicators which received the lowest satisfaction              
ratings were 3.9 (The system designs and evaluates structures in all schools whereby each              
student is well known by at least one adult advocate in the student’s school who supports that                 
student’s educational experience); 3.12 (The system and its schools provide and coordinate            
learning support services to meet the unique learning needs of students); and 2.3 (The              
governing body ensures that the leadership at all levels has the autonomy to meet goals for                
achievement and instruction and to manage day-to-day operations effectively).  
 
Based on student surveys (Table 3), the indicators which received the lowest ratings were 4.3               
(The system maintains facilities, services and equipment to provide a safe, clean and healthy              
environment for all students and staff); 3.8 (The system and all of its schools engage families in                 
meaningful ways in their children’s education and keep them informed of their children’s             
learning progress); and 5.1 (The system establishes and maintains a clearly defined and             
comprehensive student assessment system).  
 
 
Based on certified staff survey results (Table 5), the indicators which received the lowest ratings               
were 3.3 (Teachers throughout the district engage students in their learning through            
instructional strategies that ensure achievement of learning expectations); 3.9 (The system           
designs and evaluates structures in all schools whereby each student is well known by at least                
one adult advocate in the student’s school who supports that student’s educational            
experience); and 3.5 (The system operates as a collaborative learning organization through            
structures that support improved instruction and student learning at all levels).  
 
Which areas show a trend toward decreasing stakeholder satisfaction or approval? 

This survey provides only baseline data for stakeholder feedback. Past survey results are not              
available and were not compared for the purpose of this report. 

 



 

What are the implications for these stakeholder perceptions? 

Overall, the surveys are quite positive and imply that stakeholders are pleased with             
Bethel-Hanberry Elementary and the Richland Two School District. Attention will be given to             
the areas which were lowest among staff, student, and parent surveys and efforts will be made                
to improve. 
 
Which of the above reported findings are consistent with findings from other 
stakeholder feedback sources? 

When comparing the above results for lowest levels of satisfaction from the AdvancED parent              
surveys to the 2015-2016 South Carolina Department of Education annual parent survey results             
(Tables 1 and 2), there is no consistency. To the contrary, the South Carolina Department of                
Education parent survey indirectly indicates that adults advocate for students more than            
indicated on the AdvancED parent survey. 
 
When comparing the lowest levels of satisfaction from the AdvancED student surveys to the              
2015-2016 South Carolina Department of Education annual student survey results (Tables 3 and             
4), there is consistency between how students rated home-school relations on each survey and              
some consistency with their thoughts on the school’s physical environment across both            
instruments. 
 
When comparing the lowest levels of satisfaction from the AdvancED staff surveys to the              
2015-2016 South Carolina Department of Education annual staff survey results (Tables 5 and 6),              
there are not any areas of consistency.  
 
  

 



 

Additional Data and Analysis 

 
Table 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 
 
Table 1 Continued 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Table 2 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Table 3 
 
 

 

 
 

 



 

Table 4 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 
Table 4 continued 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Table 5 
 

 
 
 
 
 
 
 
 

 



 

Table 5 continued 
 
 

 
 

 
 

 



 

Table 5 Continued 
 

 
 

 

 



 

 
 
 
 
Table 6 

 
 
 
 
 
 
 
 
 
 
 

 



 

Table 6 continued 
 

 

 



 

Bethel-Hanberry Elementary School 
Student Performance Data Document 
 

Brief summary of the data your institution uses for decision-making. 

Bethel-Hanberry Elementary uses the standardized assessments mandated by the state of           
South Carolina in compliance with state and federal regulations to inform instruction and             
evaluate program effectiveness. These assessments include the following: 
 
The South Carolina College-and Career-Ready Assessments (SC READY) are statewide          
assessments in English language arts (ELA) and mathematics that will meet all of the              
requirements of Acts 155 and 200, the Elementary and Secondary Education Act (ESEA), the              
Individuals with Disabilities Education Improvement Act (IDEA), and the Assessments Peer           
Review guidance. All students in grades 3–8 are required to take the SC READY except those                
who qualify for the South Carolina National Center and State Collaborative (SC-NCSC).  
 
The South Carolina Palmetto Assessment of State Standards (SCPASS) is a statewide science and              
social studies assessment administered to students in grades 4-8. All students in these grade              
levels are required to take the SCPASS except those who qualify for the South Carolina               
Alternate Assessment (SC-Alt). 
 
The End of Course Examination Program (EOCEP) is a statewide assessment program of end of               
course tests for gateway courses awarded units of credit in English/language arts (English I),              
mathematics (Algebra I), science (Biology I), and social studies(United States History and the             
Constitution). EOCEP examination scores count 20 percent in the calculation of the student’s             
final grade in gateway courses. 
 
The district also uses NWEA’s Measure of Academic Progress (MAP) as a formative assessment              
to guide instruction. Richland Two administers the MAP reading and mathematics tests in             
grades 2-8. Several schools also administer the MAP for Primary Grades (MAP) to kindergarten              
students. The MAP tests are computer adaptive assessments that are given in the fall and again                
in the spring to monitor student progress and inform instruction. 
  



 

 

Summary of student performance at your institution. 

Provide documentation or a brief description about how results from your assessments prove             
that: 
 
1) The assessments you use are aligned to your curriculum. 
 
As shown in the tables below (Tables 1, 2, 3, 4, and 5), students at Bethel-Hanberry perform at                  
levels which are above the state of South Carolina’s performance levels in the areas of               
English-Language Arts and Mathematics on the SCREADY and above the district’s average            
performance in the areas of Science and Social Studies on the SCPASS. Given that each of these                 
assessments are standards-based assessments, they are aligned to the curriculum which is            
taught.  
 
2) All instruction is based on high priority curricular needs. 
 
In an effort to help reach all learners, instruction at Bethel-Hanberry Elementary is delivered              
through a balanced curriculum which provides students with instruction in all areas of the              
South Carolina State Standards for their indicated grade-levels. Specifically, Bethel-Hanberry          
utilizes the Balanced Literacy Model in English-Language Arts classrooms (Model 1) in addition             
to Richland School District Two’s Balanced Math Model in mathematics classrooms (Model 2).             
In addition to the aforementioned models, teachers also utilize the Richland School District Two              
Pacing Guides to ensure that they are not only teaching the required curriculum, but that they                
are on track doing so. 
 
Areas of Notable Achievement 
1.      Which area(s) are above the expected levels of performance? 
 
Mathematics is a content area of strength at Bethel-Hanberry Elementary. As seen below in              
the SC Ready data (Tables 1 and 2) as well as the Fall 2015 to Spring 2016 MAP growth data                    
(Table 6) which represents students who met or exceeded their growth targets, we well              
exceeded the district’s growth percentages,  most notably in grades 3-5. 
 
2.      Describe the area(s) that show a positive trend in performance. 
 
As can be seen in the MAP data below, in the area of Reading students at Bethel-Hanberry have                  
shown a positive trend in performance from 2014-2015 to 2015-2016 administrations (Table 7).             
For example, students in 2nd grade in 2014-2015 had approximately 40% of students meeting              
their growth projections from fall to spring which increased in 2015-2016 when they were 3rd               
graders to slightly above 50% meeting growth targets. The same can be said for 3rd graders in                 
2014-2015 who increased as 4th graders the following year and 4th graders in 2014-2015 who,               
too, increased as 5th graders the following year. 
 
 



 

 
3.      Which area(s) indicate the overall highest performance? 
The area of overall highest performance at Bethel-Hanberry Elementary is mathematics.           
SCREADY evidence is below as well as MAP data from 2015-2016 which shows how we fared as                 
it relates to growth from fall 2015 to Spring 2016 (Tables 1, 2, and 6). 
 
4.      Which subgroup(s) show a trend toward increasing performance? 
 
In the area of mathematics and reading according to 2014 MAP data compared to 2016 MAP                
data, all students who are in the non-white subgroups have increased performances as it              
relates to meeting spring growth targets. In addition to this, females showed a similar trend in                
the area of mathematics when comparing 2014 data to 2016 (Table 8).  
 
5.      Between which subgroup is the achievement gap closing? 
 
At Bethel-Hanberry Elementary, the achievement gap is closing between males and females in             
the content area of math as can be seen over the three year span of 2014-2016 on MAP.                  
Additionally using the same MAP data, the gap between African American and White students              
in Reading is closing (Table 8).  
 
6. Which of the above reported findings are consistent with findings from other data              
sources? 
 
As is consistent with other data sources, at Bethel-Hanberry on SCREADY in the area of               
mathematics, male and female students performed similarly. These findings are similar to what             
was seen when reviewing the three-year MAP mathematics data (Tables 8 and 10) .  
 
Areas in Need of Improvement 
1.      Which area(s) are below the expected levels of performance? 
 
Based on the MAP data from 2015-2016, 2nd grade reading and math are below the expected                
levels of performance at Bethel-Hanberry. As can be seen, both have a lesser percentage than               
the district’s average of students meeting growth targets from Fall to Spring (Table 6).  
 
2.      Describe the area(s) that show a negative trend in performance. 
 
Science and Social Studies in grades 4 and 5 show a negative trend in performance based on SC                  
PASS. When looking at three-year trend data in 4th grade science, the percentage of students               
meeting or exceeding the standard expectation has decreased. Additionally, when reviewing           
the data from year to year (i.e. 2014 4th grade science to 2015 5th grade science since these                  
are relatively the same students) there is a decrease in performance. The same is true from                
2015 to 2016 as well in both science and social studies (Table 5). 
 
 
 



 

3.      Which area(s) indicate the overall lowest performance? 
 
Based on the 2016 SCREADY results, Bethel-Hanberry’s lowest performance was on the Text             
Dependent Analysis (writing) portion in grades 3-5. While relatively consistent with what was             
seen across the district, we had a high percentage of unscorable writing assessments and low               
percentages of students demonstrating adequate or effective analysis of the text and            
appropriate/skillful writing (Table 3).  
 
4.      Which subgroup(s) show a trend toward decreasing performance? 
 
In analyzing the data, there is not a subgroup which shows a consistent trend toward               
decreasing performance. For example, when reviewing the three-year MAP data, while in            
several subgroups there was a decrease from 2014 to 2015, there was an increase from 2015 to                 
2016 as it relates to percentage of students who are meeting growth targets from Fall to Spring                 
each year (Table 8). 
 
5.      Between which subgroup is the achievement gap becoming greater? 
 
Based on three-year MAP mathematics trend data from 2014-2016, the achievement gap            
between free/reduced meal students and full-pay students has been increasing (Table 8).  
 
6. Which of the above reported findings are consistent with findings from other data              
sources? 
 
The increase in the achievement gap between free/reduced meal students and full-pay 

students in the area of mathematics is not only shown in the three-year MAP trend data, but 

also reflected in the SCREADY results which compares the percentage of free/reduced meal 

students who scored ‘met or higher’ on SCREADY math in 2016 and the percentage of full-pay 

students who scored ‘met or higher’ (Tables 8 and 10).  



 

 

Document or describe the degree to which all of your summative 
assessments are valid, reliable, and unbiased. 

The SC Ready, SCPASS, and EOCEP tests are statewide assessment programs managed under             
contract by Data Recognition Corporation (DRC). At the conclusion of testing, DRC performs             
several statistical analyses to verify the validity and reliability of the assessments. Reliability             
indices for each of these tests are calculated using coefficient alpha (Cronbach 1951).             
Additionally, both the standard error of measurement and conditional standard errors of            
measurement are computed. DRC also provides validity evidence based on (1) test content, (2)              
internal structure, and (3) relations to other variables. The most recent technical reports for              
these assessments can be found at South Carolina Department of Education’s website:            
http://ed.sc.gov/tests/assessment-information/archives/technical-reports/. 
 
NWEA regularly conducts and publishes studies on the reliability and validity of the MAP tests.               
Detailed information about these studies are found in the NWEA Technical Manual For MAP              
and MPG . The computer adaptive nature of the MAP tests prevents NWEA from using              
traditional test-retest or parallel form methodologies to establish reliability. Instead, NWEA           
calculates correlations between tests spread across several months but “comparable in content            
and structure, differing only in the difficulty level of its items.” They refer to this as “stratified,                 
randomly-parallel form reliability.” As a second measure, they examine the correlations of MAP             
scores from tests taken in one term with the same students tested the following fall or spring                 
term. According to the technical manual NWEA uses four methods to establish validity. First,              
content validity is “developed by carefully mapping into a test blueprint the content standards              
being used by the educational entity commissioning the test.” NWEA also uses concurrent             
assessments to establish validity. Concurrent validity is “expressed in the form of a Pearson              
correlation coefficient between the total domain area RIT score and the total scale score of               
another established test designed to assess the same domain area.” NWEA also has also              
established predictive validity. They express predictive validity as Pearson correlation          
coefficients between the total RIT score and the total scale score of another established test.               
Finally, criterion-related validity is expressed as the point-measure correlation between a MAP            
score and a proficient-not proficient designation on a state assessment. 
 
Northwest Evaluation Association (2011, January), Technical Manual For Measures of Academic Progress® (MAP®) and              
Measures of Academic Progress for Primary Grades (MPG). Portland, OR 

 

Provide documentation or a brief description about how you ensure all 
assessments are administered with complete fidelity to administrative 
procedures. 

Richland School District Two administers all assessments with complete fidelity to           
administrative procedures. The district has several board policies and administrative rules that            
address this issue. District Policy ILB was adopted in 1986 and revised in 2003 to establish the                 
basic structure for administering standardized tests. This policy states the following: 

http://ed.sc.gov/tests/assessment-information/archives/technical-reports/


 

 
“All mandatory tests administered by or through the state board          
of education to the students of the district will be administered in            
accordance with state law and regulations. Violation of any state          
law or regulation or any of the guidelines in this policy will subject             
the individual to liability and may lead to criminal proceedings          
(resulting in fines and/or imprisonment), termination, suspension       
or revocation of administrative and/or teaching credentials. The        
same policy will be followed for district mandated testing.         
Individuals will adhere to all procedures specified in all operating          
manuals governing the mandated assessment programs.” 
 

Additionally, administrative Rule ILB-R states that the district and schools “will keep all tests              
and test materials under lock and key in a central location both before and after testing” and                 
that “all applicable mandated state testing security procedures will be followed.” This rule also              
states that “no employee of the district will knowingly or willfully violate security procedures,              
including but not limited to the following: 
 

● Give examinees access to test questions prior to testing. 
● Copy, reproduce, or use in any manner inconsistent with test security regulations all or              

any portion of any secure test booklet. 
● Coach examinees during testing or alter or interfere with examinees’ responses in any             

way. 
● Make answer keys available to examinees. 
● Failure to follow security regulations for distribution and return of secure tests as             

directed or failure to account for all secure test materials before, during and after              
testing. 

● Participate in, direct, aid, counsel, assist in, encourage or fail to report any of the acts                
prohibited in this section. 

 
Policy ILBB was adopted in 1981 and most recently revised in 2007 to establish the basic                
structure for implementation of the statewide assessment program. This policy states that “All             
students attending district schools will participate in the statewide assessment program as            
mandated by current applicable laws and regulations.” This policy also requires the district to              
“comply with administrative rules prepared by the administration as well as federal and state              
laws and regulations in the implementation of the statewide assessment program.”           
Administrative Rule ILBB-R states that “district will provide appropriate in-service training for            
staff, including newly employed certified personnel, involved in implementing the statewide           
assessment program.” 
 
The specific procedures to be followed during test administrations are outlined in the test              
administration manuals for the specific tests. The manuals include an excerpt from Section             
59-1- 445 of the South Carolina Code of Laws, a summary of Section 59-1-447 of the Code of                  
Laws, and the entirety of State Board of Education Regulation 43-100. 
 



 

Data supporting your institution’s Student Performance Diagnostic 
Questions and the summaries given at the beginning of this document. 
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 School Improvement Council Members  

 

Robyn Owens - Chair  

Jennifer Roof - Vice Chair  

Desdemona Franklin- Secretary  

Sheena Boles 

Kenya Bryant 

Sharon Corley 

Kristen Cromer 

Kar’Nesha Davis 

Chris Dickerson 

Celeste Eure 

Tracy Footman 

Carol Ann Garifalon 

Cassandra Portee 

Katie Rummel 

Danielle Scott 

Lynne Shrader 

Stacey Wilson  

 

Parent/Teacher Organization 

 

Katie Rummel - President  

Cynthia Simpson - Vice President  

Gretchen Dalrymple - Treasurer  

Rebekah Guzzi - Secretary 

 

Bethel-Hanberry Educational Foundation  

 

Lexanne Graves - President  

Lori Pettway - Vice President  

Abigail Agustin - Treasurer  

Cynthia Simpson - Secretary 

 

School Organizations and Contacts Extracurricular Activities Bethel-Hanberry Elementary 

Ambassadors 

Art Club 

Bear Trotters 

Chorus 

Computer Club 

Drama 

Flag Patrol 

Post Office 

Readers Challenge 

Recycling  

Steel Drum Ensemble 

Step 

Student Council   

WBHE News 

Special Programs  

After-School and Summer Programs  

ALEKS 

Baseball 

Bow-tie Gents 

Character Kids Celebrations 

Cheer 

Class of the Week 

Dance 

Girls in Pearls 

Golf 

Lexia 

Positive Behavior Interventions and Supports 

Run Hard 

Social Skills Group 

Stride Academy 

Students of the Week 

Study Island 

 

 Tracy Footman  

Principal  
 

125 Boney Road  

Blythewood SC 29016  

803.691.6880  

FAX 803.691.6883  

www.richland2.org/schools/bhe  

 

 

Bethel-Hanberry Elementary School:  

Nurturing Learners to Lead and Succeed! 
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Richland School District Two 

6831 Brookfield Road 

Columbia,  SC  29206 



Bethel-Hanberry Elementary was awarded the Palmetto Gold Award 

for our general performance.  This marks the seventh consecutive 

year we were recognized as a Palmetto Gold School.  We are most 

grateful for the support of our entire learning community.  Our long-

standing history of being a community school fosters support from 

our entire learning community.  Under the leadership of our Parent-

Teacher Organization (PTO), our students, parents and supporters 

raised almost $40,000 for our school. We were able to enhance our 

school’s media center and create a memorial garden commemorat-

ing the life of our beloved art teacher, Mrs. Elise Peake.  Our School 

Improvement Council (SIC) has provided guidance and leadership in 

our pursuit of excellence and our Educational Foundation has been 

generous in funding multiple classroom grants to meet the needs of 

our diverse learners.   Seven teachers have completed or started an 

advanced degree program within the last year—proof that we always 

encourage learning at all levels. 

 

School Highlights & Awards  Test Scores Goals for the next school year 

  Continue incorporation of the South Carolina 

College-and-Career Ready Standards for   

English Language Arts and Mathematics as 

well as South Carolina Science and Social 

Studies Standards.  

 Maintain a school culture which cultivates 

learning, character, community, and joy. 

 Strengthen partnerships with community 

stakeholders. 

 Foster student-centered , technology-rich 

classroom  experiences to redefine learning.  

 Continue the use of Positive Behavior        

Interventions and Support for the entire 

school community. 

 Create rigorous and authentic learning     

opportunities which result in students      

gaining deeper understanding of the content. 

 Raise achievement for all students through 

the school-wide implementation of applied 

gifted pedagogy and effectively differentiated 

curricular practices. 

 Cultivate cultural awareness through         

exposure to the Fine Arts. 

 

 

Technology 

 All rooms have wireless internet & smart 

boards 

 One-to-One Technology for 3rd-5th grades 

 Average of 10 devices per K-2 classroom 

including IPADS, Chromebooks and  

desktop computers 

 One computer lab 

 E-Books/Flip Cams/Web Cams 

 Blended Learning Initiative 

 Mobile Chromebook Cart 

 Tag Readers 

 Playaways 

Student Information 

Richland School District Two does not discriminate on the 

basis of race, color, religion, national origin, sex, disability, 

age, or other protected characteristic in its programs and 

activities. 

Enrollment Pre-K—5th—725 students 

46% White 

40% African American 

8% Other 

6% Hispanic 

34 Homeroom Teachers 

(13 National Board Certified) 

 

Awards 

SC Palmetto Gold Award 

Silver Partner Safe Routes to School South Carolina 

United Way Bronze Award 

Docs Adopt School Wellness Achievement Award 

 

 

Major Grants Received 

Jacob Javits Grant—Purdue University 

Sparkleberry Fair Grant 
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Bethel-Hanberry    

Mission: 
 

Nurturing learners to lead and succeed.   

 

 

 

 

 

Demographic Data: 

  (Day 90, 2015-2016)* 

 

Bethel-Hanberry Elementary School is located at 125 Boney Rd. in 

Blythewood, SC. Bethel-Hanberry is the most northern school in the district and 

serves the northwest portion of the school district. Bethel-Hanberry has 

predominantly been a rural school but with the growth of the Blythewood area the 

demographics have seen a change. Bethel-Hanberry has a total enrollment of 725 

PK-5 students. African American students comprise 40% of the student 

population, while Caucasian students represent 46%, Hispanic students represent 

6%, Asian students represent 2%, and 6% are classified as „other.‟ Of the 725 

students, 270 (37%) receive free or reduced lunch. 
            *Based on 90

th
 day enrollment 

 

 

 

Highlights 

 

SC Palmetto Gold and Silver Award Program – 2001-02, 2002-03, 2005-05, 2006-07, 

2009-10, 2010-11, 2011-2012, 2012-2013, 2013-2014 

SC Exemplary Writing School – 2004-07, 2008-11 

State Volunteer of the Year -2009 

SC Red Carpet School – 2001-02, 2007-10 

Richland Two Honor Roll Teacher – 2010-11, 2011-12 

SC PBIS Banner Award School – 2009-10 

SC Character Award – 2010-11 
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STAKEHOLDER INVOLVEMENT FOR SCHOOL PLANS 
 

List the name of persons who were involved in the development of the school renewal plan.  A 

participant for each numbered category is required. 

 

 POSITION          NAME 

 

1. PRINCIPAL        Tracy Footman   

 

2. TEACHER           Sharon Corley   

 

3. PARENT/GUARDIAN      Jennifer Roof  ______ 

 

4. COMMUNITY MEMBER   _______________________Marcus Brailsford________ 

 

5.  SCHOOL IMPROVEMENT COUNCIL    ___________Robyn Owens, Chair______ 

 

 

 

6. OTHERS* (May include school board members, administrators, School 

Improvement Council members, students, PTO members, agency representatives, 

university partners, etc.) 

 

      POSITION             NAME  

 

  Asst. Principal      Jessie Williams  

 

  Asst. Principal      Lynne Shrader  

 

  PTO____________________________________________Katie Rummel_____ 

 

  

 

  *All of Faculty/staff,  PTO and SIC involved      

  

*REMINDER: If state or federal grant applications require representation by other 

stakeholder groups, it is appropriate to include additional stakeholders to meet those 

requirements and to ensure that the plans are aligned. 
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ASSURANCES FOR SCHOOL PLANS 

 

Act 135 Assurances  

Assurances checked and signed by the district superintendent and the principal, attest that the 

school/district complies with all applicable Act 135 requirements. 

 

_ x____ Academic Assistance, PreK–3 The school/district makes special efforts to assist 

children in PreK–3 who demonstrate a need for extra or alternative instructional 

attention (e.g., after-school homework help centers, individual tutoring, and group 

remediation). Provide a good example of academic assistance services for PreK–3 by 

referencing strategy #1 and action step 1.4.11. 

 

__x___ Academic Assistance, Grades 4–12  The school/district makes special efforts to assist 

children in grades 4–12 who demonstrate a need for extra or alternative instructional 

attention (e.g., after-school homework help centers, individual tutoring, and group 

remediation). Provide a good example of academic assistance services for grades 4–12 

by referencing strategy #1and action step 1.5.2. 

 

__x___ Parent Involvement The school/district encourages and assists parents in becoming 

more involved in their children‟s education. Some examples of parent involvement 

initiatives include making special efforts to meet with parents at times more convenient 

for them, designating space in schools for parents to access educational resource 

materials, including parent involvement expectations as part of the principal‟s and 

superintendent‟s evaluations, and providing parents with information pertaining to 

expectations held for them by the school system, such as ensuring attendance and 

punctuality of their children. Provide a good example of parent involvement by 

referencing strategy #4 and action step 4.1.1. 

 

__x___ Staff Development The school/district provides staff development training for teachers 

and administrators in the teaching techniques and strategies needed to implement the 

school/district plan for the improvement of student academic performance. The staff 

development program reflects requirements of Act 135, the EAA, and the National Staff 

Development Council‟s revised Standards for Staff Development. Provide a good 

example of staff development by referencing strategy # 3 and action step 3.5.2.. 

 

__x___ Technology The school/district integrates technology into professional development, 

curriculum development, and classroom instruction to improve teaching and learning. 

Provide a good example of the use of technology by referencing strategy # 1 and action 

step 1.4.7 (Additional technology assurances for districts follow the Act 135 

assurances) 

 

__x___ Innovation The school/district uses innovation funds for innovative activities to 

improve student learning and accelerate the performance of all students. Provide a good 

example of the use of innovation funds by referencing strategy #1 and action step 1.4.10 
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___x__ Recruitment The school/district makes special efforts to recruit and give priority in 

parenting and family literacy activities to parents of at-risk 0–5 year olds. The 

recruitment program is not grade specific, but normally would be most appropriate for 

parents of children at the primary and elementary school levels and below, and for 

secondary school students who are parents. 

 

___x__ Collaboration  The school/district (regardless of the grades served) collaborates with 

health and human services agencies (e.g., county health departments, social services 

departments, mental health departments, First Steps, and the family court system). 

 

___x__ Developmental Screening The school/district ensures that the young child receives all 

services necessary for growth and development. Instruments are used to assess physical, 

social, emotional, linguistic, and cognitive developmental levels. This program 

normally is appropriate at primary and elementary schools, although screening efforts 

could take place at any location. 

 

_x____ Half-Day Child Development The school/district provides half-day child development 

programs for four-year-olds (some districts fund full-day programs). The programs 

usually function at primary and elementary schools, although they may be housed at 

locations with other grade levels or completely separate from schools. 

 

___x__ Best Practices in Grades K–3 The school/district provides in grades K–3 curricular 

and instructional approaches that are known to be effective in the K–3 setting.  

 

__x___ Developmentally Appropriate Curriculum for PreK–3  The school/district ensures 

that the scope and sequence of the curriculum for PreK–3 are appropriate for the 

maturation levels of students. Instructional practices accommodate individual 

differences in maturation level and take into account the student's social and cultural 

context. 

 

__x___ Parenting and Family Literacy The school/district provides parenting activities and 

opportunities for parents of at-risk 0–5 year olds to improve their educational level. This 

program is not grade specific, but generally is most appropriate for parents of children 

at the primary and elementary school levels and below, and for secondary school 

students who are parents. Some districts operate the program at various schools, an 

early childhood development center, or some other location, while other districts 

operate the program through home visits. 

 

_x____ Coordination of Act 135 Initiatives with Other Federal, State, and District 

Programs  The school/district ensures as much program effectiveness as possible by 

developing a districtwide/schoolwide coordinated effort among all programs and 

funding. Act 135 initiatives are coordinated with programs such as Head Start, First 

Steps, Title I, and programs for students with disabilities. 
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__x___ The School-to-Work Transition Act of 1994 (STW)  The school/district provides 

required STW programs for grades 6–12, and STW concepts are a part of the 

developmentally appropriate curriculum for K–12. 

 

 

 

 

 

 

__________________________   ________________________________   ______ 

Superintendent‟s Printed Name         Superintendent‟s Signature                              Date 

(for district and school plans) 

 

__________________________   ____________________________________   _______ 

Principal‟s Printed Name Principal‟s Signature                                Date 
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EXECUTIVE SUMMARY OF FINDINGS 

 

 

 

Bethel Hanberry Elementary School revised their school improvement plan for the 2014-2015 

school year after the new principal, Tracy Footman, was appointed.  Bethel Hanberry focused on 

the four common areas:  Student achievement, School Climate, Teacher/Administrator Quality, 

and Parents/Community.  Additionally, plans focused on the district‟s Four Squares: Learning, 

Character, Community and Joy.  Bethel-Hanberry involved their stakeholders in the spring of 

2014 and completed a new plan in the fall of 2014.  Efforts were made to improve student 

learning based on the changing demographics of the school and put in stronger methods of 

accountability.  A plan was established to continue increasing community involvement and 

understanding the school‟s purpose for existence, which is to “Nurture Learners to Lead and 

Succeed.”  Bethel-Hanberry is committed to providing relevant hands-on and minds-on learning 

experiences for all students in a safe and nurturing environment. Bethel-Hanberry strives to 

continue to be a school that attracts and supports the highest quality of staff, and it is the school‟s 

goal to continue to be an integral part of the Blythewood Community.  The plan will be reviewed 

yearly with faculty and stakeholders.
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State Performance Area(s) Student Achievement 

Teacher/Administrator Quality 

School Climate 

Parents/Community 

Board Goals 

 

 Ensure the primary focus of 

schools is on the quality of 

experiences provided to students - 

experiences that result in 

increased student engagement and 

learning. 

 Advocate for the needs and 

interests of students. 

 Act as good stewards of 

public resources. 

 Model a culture of honesty, 

morality, transparency, and 

collaboration. 

 Ensure responsible and flexible use of district resources. 

 Develop in the community common understanding of the problems 

and challenges facing the school district. 

 Promote and model open communications between and among 

students, district staff, and community. 

Strategy 1. Provide all students with relevant, meaningful, and rigorous academic learning experiences that promote student success. 

Action Plans: 1.1 Analyze multiple sources of data to identify trends, areas of need, and to establish goals 

 

1.2 Provide academic intervention and enrichment for all students 

 

1.3 Effective use of technology across the curriculum 

 

1.4 Provide opportunities for innovative learning. 

 

1.5 Moving formative assessments to routine practice. 
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    Green text = actual         Orange text = projection 

Key Measure   
2010-2011 

T1/Y4 

2011-
2012 
T1/Y5 

2012-2013 
T2/Y1 

2013-
2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

PASS Writing-Exemplary Grade 3 Not Tested Not Tested 46.5% 47.5% N/A 49.5% 50.5% 

PASS Writing- Met Grade 3 Not Tested Not Tested 39.6% 40.6% N/A 42.6% 43.6% 

PASS Writing –not Met Grade 3 Not Tested Not Tested 13.9% 11.9% N/A 7.9% 5.9% 

PASS Writing-Exemplary Grade 4 Not Tested Not Tested 35.1% 36.1% N/A 38.1% 39.1% 

PASS Writing- Met Grade 4 Not Tested Not Tested 45.9% 46.9% N/A 48.9% 49.9% 

PASS Writing –not Met Grade 4 Not Tested Not Tested 18.9% 17.0% N/A 13.0% 11.0% 

PASS Writing-Exemplary Grade 5 41.30% 38.7% 37.2% 38.2% N/A 40.2% 41.2% 

PASS Writing- Met Grade 5 45.00% 43.5% 47.8% 48.8% N/A 50.8% 51.8% 

PASS Writing –not Met Grade 5 13.80% 17.7% 15.0% 13.0% N/A 9.0% 7.0% 

PASS Reading--Exemplary Grade 3 71.30% 59.6% 70.0% 71.0% N/A 73.0% 74.0% 

PASS Reading- Met Grade 3 13.80% 25.3% 24.0% 25.0% N/A 27.0% 28.0% 

PASS Reading –not Met Grade 3 14.90% 15.2% 6.0% 4.0% N/A 0.0% -2.0% 

PASS Reading-Exemplary Grade 4 41.30% 57.3% 50.0% 51.0% N/A 53.0% 54.0% 

PASS Reading Met Grade 4 46.20% 32.7% 39.3% 40.3% N/A 42.3% 43.3% 

PASS Reading–not Met Grade 4 12.50% 10.0% 10.7% 8.7% N/A 4.7% 2.7% 

PASS Reading-Exemplary Grade 5 50.50% 53.2% 61.4% 62.4% N/A 64.4% 65.4% 

PASS Reading- Met Grade 5 37.60% 35.5% 30.7% 31.7% N/A 33.7% 34.7% 

PASS Reading-not Met Grade 5 11.90% 11.3% 7.9% 5.9% N/A 1.9% -0.1% 

PASS Math-Exemplary Grade 3 60.90% 45.5% 55.0% 56.0% N/A 58.0% 59.0% 

PASS Math- Met Grade 3 19.50% 41.4% 28.0% 29.0% N/A 31.0% 32.0% 

PASS Math –not Met Grade 3 19.50% 13.1% 17.0% 15.0% N/A 11.0% 9.0% 

PASS Math-Exemplary Grade 4 57.70% 58.2% 57.7% 58.7% N/A 60.7% 61.7% 

PASS Math- Met Grade 4 34.60% 30.9% 36.0% 37.0% N/A 39.0% 40.0% 

PASS Math–not Met Grade 4 7.70% 10.9% 6.3% 4.3% N/A 0.3% -1.7% 

PASS Math-Exemplary Grade 5 56.00% 39.5% 47.4% 48.4% N/A 50.4% 51.4% 

PASS  Math - Met Grade 5 33.90% 49.2% 41.2% 42.2% N/A 44.2% 45.2% 

PASS Math-not Met Grade 5 10.10% 11.3% 11.4% 9.4% N/A 5.4% 3.4% 

PASS Science-Exemplary Grade 3 36.40% 34.0% 28.6% 29.6% N/A 31.6% 32.6% 

PASS Science- Met Grade 3 38.60% 42.0% 61.2% 62.2% N/A 64.2% 65.2% 

PASS Science–not Met Grade 3 25.00% 24.0% 10.2% 8.2% N/A 4.2% 2.2% 

PASS  Science-Exemplary Grade 4 20.20% 20.9% 36.6% 37.6% 15.90% 39.6% 40.6% 

PASS  Science Met Grade 4 69.20% 66.4% 54.5% 55.5% 71.40% 57.5% 58.5% 

PASS  Science–not Met Grade 4 10.60% 12.7% 8.9% 6.9% 12.70% 2.9% 0.9% 

PASS Science-Exemplary Grade 5 30.20% 24.2% 31.6% 32.6% 26.50% 34.6% 35.6% 

PASS  Science Met Grade 5 50.90% 64.5% 56.1% 57.1% 50.00% 59.1% 60.1% 
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PASS  Science-not Met Grade 5 18.90% 11.3% 12.3% 10.3% 23.50% 6.3% 4.3% 

PASS Social Studies--Exemplary Grade 3 69.80% 48.0% 52.9% 53.9% N/A 55.9% 56.9% 

PASS Social Studies- Met Grade 3 18.60% 36.0% 43.1% 44.1% N/A 46.1% 47.1% 

PASS  Social Studies –not Met Grade 3 11.60% 16.0% 3.9% 2.0% N/A -2.0% -4.0% 

PASS Social Studies-Exemplary Grade 4 26.90% 59.1% 57.1% 58.1% 38.10% 60.1% 61.1% 

PASS  Social Studies- Met Grade 4 61.50% 35.5% 39.3% 40.3% 54.00% 42.3% 43.3% 

PASS Social Studies–not Met Grade 4 11.50% 5.5% 3.6% 1.6% 7.90% -2.4% -4.4% 

PASS  Social Studies-Exemplary Grade 5 64.30% 62.9% 64.9% 65.9% 50.80% 67.9% 68.9% 

PASS Social Studies - Met Grade 5 30.40% 29.0% 21.1% 22.1% 36.40% 24.1% 25.1% 

PASS Social Studies-not Met Grade 5 5.40% 8.1% 14.0% 12.0% 12.90% 8.0% 6.0% 

% State Report Card—Teachers satisfied with 
learning environment 

  96.80% 100.0% 100.0% 97.0% 96.70% 97.0% 97.0% 

 % State Report Card—Students satisfied with 
learning environment 

  82.10% 84.9% 92.6% 93.5% 83.00% 95.0% 95.0% 

% State Report Card— Parents satisfied with 
learning environment 

  90.00% 94.4% 92.1% 93.0% 97.30% 94.9% 95.0% 

 

 

 

 

 
Action Plan ID Action Step 

ID 

Action Step Timeline Responsibility Estimated Cost Funding 

Source(s) 

Accountability 

Start 

Date 

End Date Date Method 

1.1 1.1.1 Analyze MAP test 

scores two to three 

times each year to 

determine 

placement of 

students into small 

groups and to set 

individual student 

goals. 

2014 2015 

2016 

2017 

2018 

2019 

 

Administration 

with Grade Level 

teams 

N/A N/A 2019 Map Scores are 

reviewed within 

week.  Small 

groups are formed 

and revised as 

scores are 

received. Students 

goals are set and 

revised and scores 

come in. 

1.1 1.1.2 Analyze and use 

other forms of 

assessment data 

(Dibels, DRA, state 

test, etc.) to assess 

areas of need. 

2014 2015 

2016 

2017 

2018 

2019 

 

Administration 

and Grade Level 

Teams 

N/A N/A 2019 Review as scores 

become available. 

Intervention and 

enrichment 

strategies for each 

student are 

developed and 

implemented.   
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1.1 1.1.3 Examine other 

forms of student 

data 

(Demographic, 

Behavior, 

attendance, etc.) to 

determine 

additional areas of 

support. 

 

2014 2015 

2016 

2017 

2018 

2019 

 

Administration   

Student Data 

Coordinator 

IAT 

Guidance 

Counselor 

Social Worker 

Psychologist 

N/A N/A 2019 Data is reviewed 

quarterly and as 

needed and 

support is 

provided. 

1.1 1.1.4 Provide 

professional 

development to 

teachers in 

analyzing and 

using data.  

2014 2015 

2016 

2017 

2018 

2019 

 

Administration   

Accountability 

DO 

Data Team 

N/A N/A 2019 Review data with 

faculty/staff 

within 2 weeks of 

receiving data 

1.1 1.1.5 Create a school 

data team. 

2014 2015 Administration N/A N/A 2015 Team is created. 

1.1 1.1.6 Review school 

report card data to 

identify sub groups 

and identify areas 

of focus for year.  

2014 2015 

2016 

2017 

2018 

2019 

 

Administration 

Data Team 

N/A N/A 2019 Results analyzed 

when distributed.  

Admin and staff 

set goals and 

share. 

1.2 1.2.1 Align curriculum 

to SC standards 

2014 2015 

2016 

2017 

2018 

2019 

Administrative 

team 

School Standards 

Implementation 

Team 

TBD TBD 2015 Curriculum is 

aligned to SC 

standards 

1.2 1.2.2 Create a school 

literacy plan. 

2015 2016 

2017 

2018 

2019 

2020 

Literacy Team TBD TBD 2016 Literacy plan will 

be completed 

prior to start of 

2016-2017 school 

year. 
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1.2 1.2.3 Actively engage 

students in relevant 

and rigorous 

curriculum through 

supplemental 

sources. (i.e. 

Engage NY, 

ALEKS, field 

studies) 

2014 2015 

2016 

2017 

2018 

2019 

Administrative 

team 

TBD TBD 2013 Students are 

actively engaged 

75% of the time 

as observed 

through lesson 

plans and through 

classroom 

observations.   

Discussed in 

weekly 

administrative 

meetings.  

1.2 1.2.4 Implement 

strategies to ensure 

all students are 

reading on grade 

level (i.e. Lexia). 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

media specialist, 

teachers, 

Reading Coach 

TBD  TBD 2019 Use progress 

monitoring 

reports and map 

data to evaluate 

student growth 

1.2 1.2.5 Provide meaningful 

field studies that 

enhance the 

curriculum.  

2014 2015 

2016 

2017 

2018 

2019 

Teachers 

SIC 

TBD TBD 2019 Documentation of 

Field Studies.  

Lesson Plan 

Review.  

Classroom 

Observations.  

Student Feedback. 

1.2 1.2.6 Explore 

opportunities for 

exposure and 

possible 

enrichment 

activities in foreign 

language. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

District Foreign 

Language 

 

TBD TBD 2019 Multicultural Day 

or other activities 

 

1.2 1.2.7 Utilize RIT bands 

for small 

groups/classroom 

instruction 

2014 2015 

2016 

2017 

2018 

2019 

Teachers, TLC, 

administration 

N/A N/A 2019 90% of students 

expected to meet 

or exceed their 

individual MAP 

goals. 

1.2 1.2.8 Provide small 

group instruction 

for students 

needing additional 

reinforcement in 

ELA and math. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

TLC and TA's 

TBD Act 135 2019 90% of students 

expected to meet 

or exceed their 

individual MAP 

goals 
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1.2 1.2.9 Research, create 

and implement 

enrichment groups 

for students 

needing challenge 

in grades K – 5. 

2014 2015 

2016 

2017 

2018 

2019 

Adm., Teachers, 

TA‟s, 

Interventionist 

TBD TBD 2019 List of enrichment 

activities and 

students involved; 

Monitor MAP 

scores and other 

assessments to 

check growth of 

these students 

1.2 1.2.10 Implement 

strategies to ensure 

students are 

mastering math, 

science, and social 

studies grade level 

skills.  

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers, ITS,  

Curriculum 

Committees 

 

TBD TBD 2019 Classroom 

Observations 

Increase and 

growth in test 

scores(2-5) 

Lesson Plan 

Review 

List of strategies 

 

1.2 1.2.11 Expand and 

implement 

opportunities in our 

arts program to 

address the needs 

of our students. 

2014 2015 

2016 

2017 

2018 

2019 

BHE community TBD PTO, Local, 

Grants, District 

2019 Increased 

participation in 

arts programs 

List of all arts 

activities 

1.3 1.3.1 Teach and model 

the responsible use 

of technology and 

internet use. 

2014 2015 

2016 

2017 

2018 

2019 

All Faculty and 

Staff 

Students 

TBD TBD 2019 Technology 

responsibility 

training once a 

year.  Each staff 

member and 

student sign 

technology 

acceptable use 

policy 

1.3 1.3.2 Survey 

Faculty/Staff for 

technology 

integration needs. 

2014 2015 

2016 

2017 

2018 

2019 

TLC N/A  N/A 2019 Survey Results 

Plan developed to 

meet those needs 
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1.3 1.3.3 Provide ongoing 

Technology 

Integration training 

both online and in 

person for 

faculty/staff based 

on their needs. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

TLC, Teachers 

N/A N/A 2019 Attendance 

records and 

documentation of 

course offerings. 

Classroom 

observations that 

observe areas of 

new training 

Check of lesson 

plans to make 

sure that they 

have integrated 

new training 

1.3 1.3.4 Establish 

opportunities for 

Technology 

Leadership Team 

to share their 

expertise with 

other faculty/staff. 

2014 2015 

2016 

2017 

2018 

2019 

TLC, Technology 

Leadership Team, 

Administration 

N/A N/A 2019 Classroom 

Observations of 

students using 

technology to 

enhance learning. 

Documentation of 

TLT learning 

experiences 

1.3 1.3.5 Create an 

environment that 

cultivates 

innovative use of 

technology by 

students 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers 

N/A N/A 2019 Student Work (ex. 

Projects, 

Products) 

Student 

Conversations and 

feedback with 

students and 

teacher 

1.3 1.3.6 Increase teacher 

and students use of 

technology to 

collaborate with 

other teachers, 

schools, and 

learners.  

2014 2015 

2016 

2017 

2018 

2019 

Adm., 

Faculty/Staff, ITS 

N/A N/A 2019 Classroom 

Observations 

Lesson Plan 

Review 

 

 

1.4 1.4.1 Create and 

implement 

opportunities for 

students and staff 

to collaborate and 

find innovative 

solutions to real 

world problems 

and needs. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers 

N/A N/A 2019 Lesson Plans 

Products  

Feedback from 

students and staff 
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1.5 

 

 

1.5.1 

 

Provide ongoing 

sustained 

professional 

development in the 

area of formative 

assessment. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

Teachers 

TBD TBD 2019 Review of 

Formative 

Assessments. 

Participation in 

professional 

development. 

Peer reviews. 

1.5 1.5.2 Increase student 

understanding and 

ability of self-

reflection and 

assessments of 

their learning. 

2014 2015 

2016 

2017 

2018 

2019 

Teachers, 

Students 

TBD TBD 2019 Review of student 

work. Discussions 

with students and 

teachers. 

1.5 1.5.3 Increase teacher 

understanding of 

the different types 

of formative 

assessments in 

order to move to 

routine practice. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Students, 

Teachers 

TBD TBD 2019 Faculty Meeting 

Grade Level 

Meeting 

Classroom 

Observations 

Half Day PD 
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State Performance Area(s) Student Achievement 

Teacher/Administrator Quality 

School Climate 

Parents/Community 

Board Goals 

 

 Ensure the primary focus of 

schools is on the quality of 

experiences provided to students - 

experiences that result in 

increased student engagement and 

learning. 

 Advocate for the needs and 

interests of students. 

 Act as good stewards of 

public resources. 

 Model a culture of honesty, 

morality, transparency, and 

collaboration. 

 Ensure responsible and flexible use of district resources. 

 Develop in the community common understanding of the problems and 

challenges facing the school district. 

 Promote and model open communications between and among students, 

district staff, and community. 

Strategy 2. Provide a safe environment that supports and nurtures the Bethel-Hanberry Community. 

 

Action Plans: 2.1 Maintain and expand a positive school wide behavior management model.  

 

2.2 Develop and integrate character education program with the positive school wide behavior management model  

 

2.3 Continue to develop and expand a healthy school focus  

 

2.4 Provide for a safe and secure environment 

 

2.5  Develop and integrate programs to meet the needs of culturally diverse and transient students and their families 
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    Green text = actual         Orange text = projection 

Key Measure 
2010-
2011 
T1/Y4 

2011-2012 
T1/Y5 

2012-2013 
T2/Y1 

2013-
2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

Discipline Incidents 122 175 166 198 231 143 135 

 In-School Suspension Days 5 9 9 22 10 7 7 

Out-School Suspensions Days 26 47 0 147 84 0 0 

Expulsions 0 0 0 0 0 0 0 

Serious offenses 0 0 0 0 0 0 0 

Student Attendance 97.00% 97.3% 96.9% 98.0% 97.00% 98.0% 98.0% 

% State Report Card ---Teachers satisfied with 
social and physical environment 

93.50% 10.0% 100.0% 97.0% 93.30% 97.0% 97.0% 

 % State Report Card ---Students satisfied with 
social and physical environment 

84.70% 84.0% 88.8% 89.7% 86.10% 91.5% 92.4% 

% State Report Card ---Parents satisfied with 
social and physical environment 

91.30% 89.5% 92.1% 93.0% 94.60% 94.9% 95.0% 

 

 
Action Plan ID Action Step 

ID 

Action Step Timeline Responsibility Estimated Cost Funding Source(s) Accountability 

Start Date End Date Date Method 

2.1 2.1.1 Provide 

professional 

development for 

a positive school 

wide behavior 

management 

model. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

BEAR Care 

Committee  

TBD  TBD 2019 All Faculty and 

staff trained yearly 

and ongoing 

training provided 

as needed. 

2.1 2.1.2 Research and 

explore 

additional 

positive behavior 

management 

models 

 

2014 2015 

2016 

2017 

2018 

2019 

 

Administration $3,000 Local Funds, 

Grants, PTO  

2019 Decrease by 10% # 

of discipline 

referrals in SWIS 

2.1 2.1.3 Continue to 

provide Tier II & 

Tier III 

interventions for 

students in need 

in additional 

behavior support. 

 

2014 2015 

2016 

2017 

2018 

2019 

 

PBIS 

Leadership 

Team 

N/A N/A 2019 Implement check 

in/out program 

with mentors for 

eligible students to 

decrease # of 

suspensions; 

monitor data to 

establish baseline 
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2.1 2.1.4 Train all students 

on school-wide 

expectations: 

Listen Carefully, 

Engage in 

Safety, Act 

Responsibly and 

Demonstrate 

Respect 

2014 2015 

2016 

2017 

2018 

2019 

 

Adm. 

Faculty/Staff 

N/A N/A 2019 Hotspot Training 

during the first 

week of the school 

year, quarterly 

Morning Show 

Presentations  

2.1 2.1.6 Expand 

opportunities to 

celebrate 

students and 

their successes 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Guidance 

TBD TBD 2019 List of 

opportunities.  

Number of students 

who participate. 

2.1 2.1.6 Engage 

community in 

school wide 

behavior 

management 

model 

2014 2015 

2016 

2017 

2018 

2019 

PTO Board, 

SIC, Ed 

Foundation 

Administration, 

Faculty/Staff 

N/A N/A 2019 Number of 

community 

members engaged 

in process.  List of 

community 

members. 

2.1 2.1.7 BEAR Care 

Team will 

continue to 

update 

faculty/staff on 

positive behavior 

strategies at 

monthly 

meetings 

2014 2015 

2016 

2017 

2018 

2019 

BEAR Care 

Team, 

Administration 

N/A N/A 2019 PBIS Events, 

Professional Dev. 

Training, Faculty 

Newsletter, 

Blackboard 

2.2 2.2.1 School wide 

focus on a 

character trait 

monthly. 

2014 2015 

2016 

2017 

2018 

2019 

Teacher, 

Guidance 

Counselor, 

Administration 

N/A N/A 2019 Discussion 

monthly about 

character trait in 

guidance classroom 

sessions; lesson 

plan observations 

2.2 2.2.2 Provide mentors 

for  our students 

through 

Blythewood HS 

students, 

community 

members, and 

incorporate 

mentoring group 

for 5
th
 grade boys 

and girls 

2014 2015 

2016 

2017 

2018 

2019 

Guidance 

Counselor 

N/A N/A 2019 Increase by 10% 

the # of mentors on 

our master list. 
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2.2 2.2.3 

 

Provide quarterly 

character kids 

recognitions. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

Guidance 

TBD TBD 2019 Kids recognition 

quarterly 

2.2 2.2.4 Explore and 

develop ways to 

build character 

through student 

leadership. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

BEAR Care 

Team 

TBD TBD 2019 Research and data 

to support 

additional 

leadership 

initiatives 

2.3 2.3.1 Implement goals 

for Health and 

Wellness 

Committee  

2014 2015 

2016 

2017 

2018 

2019 

Health and 

Wellness 

Committee 

TBD Local, District 

Funds 

2019 Yearly Report for 

district, data 

confirming goals 

are met 

2.3 2.3.2 Continue Bear 

Trotters aerobic 

program for all 

students/faculty/s

taff 

2014 2015 

2016 

2017 

2018 

2019 

PE Teachers $100 Local Funds 2019 Track # of laps 

students and 

faculty run/walk 

and log data. 

2.3 2.3.3 Encourage 

students & staff 

to maintain a 

healthy lifestyle 

through proper 

nutrition and 

physical activity 

2014 2015 

2016 

2017 

2018 

2019 

Entire School TBD TBD 2019 Health Update in 

newsletter. Health 

Committee gives 

update to faculty 

and school.  Fitness 

and activity logs. 

2.4 2.4.1 Require each 

visitor to use 

Lobby Guard 

system before 

entering 

building. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

office staff, 

SRO 

$100 Local funds 2019 Kiosk notifies 

administrative staff 

by email if we have 

a registered sexual 

offender trying to 

enter bldg. 

2.4 2.4.2 Provide monthly 

safety drills for 

all students 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers, 

support staff, 

SRO 

N/A N/A 2019 Complete safety 

checklist after each 

drill. 

2.4 2.4.3 Revise and 

update safety and 

security plans. 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

District 

Security 

Support 

Services 

TBD  2019 Plans are revised 

and updated yearly 

and on file 
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2.4 

 

2.4.4 Guidance 

counselor 

provides 

classroom 

instruction in 

conflict 

resolution and 

bullying. 

2014 2015 

2016 

2017 

2018 

2019 

Guidance 

Counselor, 

Administration 

$300 Local Funds 2019 Review schedule of 

every class 

monthly; 

Administration will 

track # of referrals 

based on disrespect 

and harassment. 

2.4 2.4.5 Provide 

information for 

students and 

parents on 

bullying and 

cyber bullying 

2014 2015 

2016 

2017 

2018 

2019 

Guidance 

Counselor, 

SRO,  

Administration 

$100 Local Funds 2019 SRO presents 

information to 

students and 

parent, Link on 

school website 

2.4 2.4.6 Analyze data to 

track bullying 

and explore ways 

to address 

bullying 

behavior. 

2014 2015 

2016 

2017 

2018 

2019 

Teacher, 

Guidance, 

Administration 

N/A N/A 2019 Use of SWIS 

system to identify 

students and 

provide small 

group instruction 

2.4 2.4.7 Empower 

students to report 

bullying to 

faculty and staff 

2014 2015 

2016 

2017 

2018 

2019 

All Faculty and 

Staff 

N/A N/A 2019 Number of 

concerns presented, 

checked weekly 

2.5 

 

2.5.1 Provide specific 

professional 

development on 

how to better 

serve staff 

BHE‟s changing 

student 

population. 

(transient, 

culture 

diversities, 

socioeconomic, 

etc.) 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

Social Worker 

ESOL Teacher 

School 

Psychologist 

Guidance  

TBD TBD 2019 Log of professional 

development.  

Name and number 

of attendees.  

Classroom 

observations. 

2.5 2.5.2 Continue to 

recognize and 

highlight various 

cultures through 

celebrations 

 

 

2014 2015 

2016 

2017 

2018 

2019 

Administration TBD TBD 2019 Cultures are 

recognized 

throughout the 

year. 
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2.5 2.5.3 Explore ways to 

better serve our 

transient students 

2014 2015 

2016 

2017 

2018 

2019 

Social Worker 

Guidance 

TBD TBD 2019 Research and data 

to support action 

for serving 

transient students 
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State Performance Area(s) Student Achievement 

Teacher/Administrator Quality 

School Climate 

Parents/Community 

Board Goals 

 

 Ensure the primary focus of 

schools is on the quality of 

experiences provided to students - 

experiences that result in 

increased student engagement and 

learning. 

 Advocate for the needs and 

interests of students. 

 Act as good stewards of 

public resources. 

 Model a culture of honesty, 

morality, transparency, and 

collaboration. 

 Ensure responsible and flexible use of district resources. 

 Develop in the community common understanding of the problems and 

challenges facing the school district. 

 Promote and model open communications between and among students, 

district staff, and community. 

Strategy 3. Create a professional learning environment that attracts and supports a high quality of teachers and staff 

Action Plans: 3.1 Recruit teachers to meet the needs of Bethel Hanberry 

 

3.2 Align faculty and staff to meet the needs of Bethel Hanberry 

 

3.3 Provide positive work environment through recognitions and celebrations 

 

3.4 Provide professional training and leadership opportunities for all faculty/staff 
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      Green text = actual         Orange text = projection 

Key Measure   
2010-
2011 
T1/Y4 

2011-2012 
T1/Y5 

2012-2013 
T2/Y1 

2013-
2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

School Report Card Data---Advanced Degrees Record Actual Data 52.40% 56% 68.4% 71.40% 71.40% 72.11% 72.84% 

School Report Card Data--Continuing Contract Record Actual Data 83.30% N/A 86.8% 88.10% 85.70% 86.56% 87.42% 

School Report Card Data--Returning Teachers Record Actual Data 87.20% 89% 85.1% 87.50% 89.40% 90.29% 91.20% 

School Report Card Data--Teacher Attendance   97.30% 95.0% 0.962 96.80% 93.10% 94.03% 94.97% 

Number of teachers Nationally Board Certified Record Actual Data 16 N/A N/A N/A N/A 
  

 

 

 

 

 
Action 

Plan ID 

Action 

Step ID 

Action Step Timeline Responsibility Estimated Cost Funding 

Source(s) 

Accountability 

Start Date End Date Date Method 

3.1 3.1.1 Encourage faculty to 

recruit high quality 

teachers  

2014 2015 

2016 

2017 

2018 

2019 

All Faculty and 

Staff 

TBA District funds 2019 Number of teachers 

recruited 

3.1 3.1.2 Participate in job fairs 2014 2015 

2016 

2017 

2018 

2019 

Admin Team N/A N/A 2019 Number of teachers 

recruited 

3.1 3.1.3 Partner with local 

colleges and 

universities 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team N/A N/A 2019 Number of teachers 

recruited from 

local colleges and 

universities 

3.1 3.1.4 Partner with high 

school Teacher Cadet 

Program 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team 

Teachers 

N/A N/A 2019 Number of teacher 

cadets. 

3.1 3.1.5 Provide overview of the 

Blythewood community 

for those teachers who 

are new to the 

community 

 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team N/A N/A 2019 Adm. Team met 

with new teachers. 
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3.2 3.2.1 Continuously assess 

current staff based on 

certification and 

qualifications 

(longevity, degrees, 

ethnicity, etc.)   

2014 2015 

2016 

2017 

2018 

2019 

Admin Team N/A N/A 2019 Create Chart with 

information 

discovered. 

3.2 3.2.2 Assign/Reassign staff 

as needed 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team N/A N/A 2019 Assignment of 

Teacher changes.  

File of staff 

assessment. 

3.2 3.2.3 Provide staff 

development to staff 

based on assignment. 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team TBD TBD 2019 Staff development 

records.  Staff 

development given 

before new 

position and 

ongoing throughout 

the year. 

3.3 3.3.1 Provide positive 

recognitions, 

celebrations, and 

sharing of best practices  

2014 2015 

2016 

2017 

2018 

2019 

Admin Team TBD Local Funds 2019 Recognitions at 

monthly faculty 

meetings, Jean 

Pass, duty free 

lunch/recess, etc. 

3.3 3.3.2 Recognize monthly 

staff members who 

exemplify components 

of the 4 squares 

(Learning, Character, 

Community, Joy) 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

faculty/staff 

$200 Local Funds 2019 Monthly 

recognitions 

3.3 3.3.3 Share best practices, 

professional learning, 

ideas on Google 

Community (Bears 

Den) 

2014 2015 

2016 

2017 

2018 

2019 

Administration 

Faculty and 

Staff 

N/A N/A 2019 Ideas are shared on 

Google 

Community once a 

week 

3.3 3.3.4 Continue Hospitality 

committee and improve 

the quality of faculty 

and staff afterschool 

activities based on 

interest survey 

2014 2015 

2016 

2017 

2018 

2019 

Hospitality 

Committee 

TBD TBD 2019 Hospitality 

Committee meets 

monthly and an 

event is held 

quarterly 
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3.3 3.3.5 Foster an environment 

for all faculty and staff 

to lead from where they 

are. 

2014 2015 

2016 

2017 

2018 

2019 

Admin Team, 

Faculty and 

Staff 

N/A N/A 2019 Faculty and Staff 

Lead professional 

development.  List 

of Faculty and 

Staff leadership 

roles in school. 

3.4 3.4.1 

 

 

Survey faculty-staff as 

to what they need for 

professional growth 

2014 2015 

2016 

2017 

2018 

2019 

Administration N/A NA 2019 Results of survey  

3.4 3.4.2 Provide training for 

professional learning 

communities for 

teachers based on their 

surveyed professional 

development needs 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers 

N/A N/A 2019 100% of staff 

trained in areas of 

individual need. 

3.4 3.4.3 Provide monthly 

Professional Dev. 

Meetings to establish a 

professional 

development learning 

community. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

teacher, ITS 

TBD TBD 2019 100% of certified 

staff will 

participate in 

monthly meeting. 

3.4 3.4.4 Administration will 

meet monthly with 

grade level teams to 

discuss data to improve 

classroom instruction. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

teachers, TLC 

N/A N/A 2019 100% of lesson 

plans  will focus on 

instructional 

strategies to 

improve specific 

data points of 

concern 

3.4 3.4.5 Provide opportunities 

for faculty and staff to 

lead professional 

development for entire 

faculty 

2014 2015 

2016 

2017 

2018 

2019 

Administrators N/A N/A 2019 List of events lead 

by faculty and staff 

3.4 3.4.6 Provide additional staff 

development for 

teachers transitioning to 

Bethel Hanberry 

2014 2015 

2016 

2017 

2018 

2019 

All Teachers 

ITS specialist 

N/A N/A 2019 Number of 

participants in staff 

development 
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State Performance Area(s) Student Achievement 

Teacher/Administrator Quality 

School Climate 

Parents/Community 

Board Goals 

 

 Ensure the primary focus of 

schools is on the quality of 

experiences provided to students - 

experiences that result in 

increased student engagement and 

learning. 

 Advocate for the needs and 

interests of students. 

 Act as good stewards of 

public resources. 

 Model a culture of honesty, 

morality, transparency, and 

collaboration. 

 Ensure responsible and flexible use of district resources. 

 Develop in the community common understanding of the problems and 

challenges facing the school district. 

 Promote and model open communications between and among students, 

district staff, and community. 

Strategy 4.  Continue to be an integral part of the Blythewood community 

Action Plans:  

4.1   Involve parents actively in Bethel-Hanberry 

 

4.2  Expand the connections and partnerships with the Blythewood community 

 

4.3 Expand stakeholder involvement in school strategic planning 

 

4.4 Seek recognition for exemplary programs 
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      Green text = actual         Orange text = projection 

Key Measure   

2010-
2011 
T1/Y4 

2011-2012 
T1/Y5 

2012-2013 
T2/Y1 

2013-
2014 
T2/Y2 

2014-
2015 
T2/Y3 

2015-
2016 
T2/Y4 

2016-
2017 
T2/Y5 

% State Report Card—Teachers satisfied with 
School/ Home relations 

  96.80% 100.0% 100.0% 100.00% 96.70% 97.67% 98.00% 

% State Report Card—Students satisfied with 
School/ Home relations 

  87.40% 85.6% 82.2% 93.20% 87.60% 88.48% 89.36% 

% State Report Card—Parents  satisfied with 
School/ Home relations 

  88.60% 85.1% 90.2% 67.60% 78.60% 79.39% 80.18% 

Volunteer hours Record Actual Data 3,369 N/A N/A N/A N/A 
  

Unique visits per month on web site  Record Actual Data N/A N/A N/A N/A N/A 
  

% of eligible parents enrolled in Parent Portal  Record Actual Data N/A N/A N/A N/A N/A 
  

 

 

 
Action Plan ID Action 

Step ID 

Action Step Timeline Responsibility Estimated 

Cost 

Funding Source(s) Accountability 

Start Date End Date Date Method 

4.1 4.1.1 Review, explore 

and expand the 

school 

communication 

plan (website, 

parent portal, 

Connect-Ed, 

workshops/webinar

s/video chats, 

social media, etc..) 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Faculty/Staff, 

Technology 

Learning Coach 

(TLC) 

TBD TBD 2019 Implement a 

new method of 

communication 

yearly and 

monitor use of 

the new and/or 

existing 

communication 

methods. 

4.1 4.1.2 Provide 

opportunities for 

families to share 

cultural 

background and 

experiences with 

the school. 

 

 

 

 

 

 

 

 

2014 2015 

2016 

2017 

2018 

2019 

Administration,  TBD TBD 2019 Family 

opportunities at 

least once a 

quarter 
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4.1 4.1.3 Increase the 

involvement and 

participation of 

parents at PTO 

Meetings. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Faculty/Staff, PTO 

Board 

TBD TBD 2019 Implement new 

ways to 

increase parent 

involvement 

(more 

open/general 

PTO meetings, 

membership 

incentives. 

Etc…) 

4.1 4.1.4 Expand the role of 

the School 

Volunteer 

Coordinator and 

increase the 

volunteer program 

at Bethel-Hanberry 

2014 2015 

2016 

2017 

2018 

2019 

Administration,  

Faculty/Staff, SIC, 

PTO and volunteer 

coordinator 

TBD TBD 2019 Sign-in sheets, 

Google 

Spreadsheets, 

Lobby Guard 

4.1 4.1.5 Continue to 

provide a New 

Parent Orientation 

each August along 

with additional 

parent 

informational 

sessions throughout 

the school year. 

2014 2015 

2016 

2017 

2018 

2019 

Administration N/A N/A 2019 Meetings held 

which explain 

procedures/poli

cies/ school 

initiatives, 

etc… Digital 

meetings will 

also be 

accessible for 

those unable to 

attend. 

4.2 4.2.1 Expand the 

partnerships with 

the adjacent 

Blythewood 

community ( Town 

Council, 

businesses, service 

organizations,  

faith-based, library, 

etc 

 

 

 

 

 

 

 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

SIC, Ed 

Foundation 

N/A N/A 2019 Add at least 1 

community 

partnerships per 

school year w/a 

current database 

maintained. 
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4.2 4.2.2 Display and 

advertise Bethel-

Hanberry 

achievements in 

the community 

 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

school information 

coordinator 

N/A N/A 2019 Displays/adverti

sements in/on 

area print 

sources, school 

social media 

accounts, 

R2TV, Annual 

School Report, 

Blythewood 

Town Council  

4.2 4.2.3 Partner with 

Blythewood  and 

Westwood High 

Schools  to provide 

services for  

students 

2014 2015 

2016 

2017 

2018 

2019 

Administration TBD Local Funds 2019 Documentation 

of student and 

staff volunteers 

from respective 

high schools 

4.2 4.2.4 Cultivate corporate 

partnerships in the 

Blythewood 

/Northeast 

Columbia 

community using 

our Education 

Foundation. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Education 

Foundation. 

N/A N/A 2019 Spreadsheet of 

corporate 

partnerships 

attempted 

and/or secured 

4.2 4.2.5 Continue hosting 

special events 

honoring 

parents/grandparen

ts, Veterans, and 

other vital 

community 

members. 

2014 2015 

2016 

2017 

2018 

2019 

Administration, 

Faculty/Staff 

TBD Local Funds 2019 Increase 

participation 

annually 

4.3 4.3.1 Review  strategic 

plan with 

stakeholders in the 

fall of each year 

 

2014 2015 

2016 

2017 

2018 

2019 

Administration N/A N/A Fall  Review 

strategic plan 

4.3 4.3.2 Examine the 

strengths, challenges 

and goals of Bethel -

Hanberry  as Bethel-

Hanberry reviews 

and updates their 

strategic plan 

annually 

2014 2019 Strategic planning 

team 

TBD TBD Spring New plan 

established 
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4.4 4.4.1 Set goals for 

community, state, 

and national 

recognition 

annually 

2014 2015 

2016 

2017 

2018 

2019 

Administration,  

Faculty/staff, SIC, 

PTO, Education 

Foundation 

TBD TBD 2019 Application 

process, Award 

recognition  

4.4 4.4.2 Issue  a school 

annual report to 

parents 

Spring 

2014 

2015 

2016 

2017 

2018 

2019 

Administration, 

Teachers, Support 

Staff, Parent 

Groups 

TBD School funds 2019 Report issued 
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